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INTRODUCTION 

In January, 1975, The Department of Educational Administration at 

the University of Minnesota, sent a follow-up questionnaire to 250 of 

its graduates to survey the effectiveness of its program and role in 

advising graduate students. The survey instrument was designed by the 

Policy and Planning Committee of the Department and is included in the 

Appendix. It was organized to elicit a variety of responses from the 

former students. A profile of the graduates and the types of programs 

in which they registered is included. The questionnaire also sought 

responses from the graduates as to their evaluation of the Educational 

Administration program and its applicability to their current employment, 

and the graduate's reactions to the work of their advisors and their 

relationships with their peers. A summary of their responses follows: 

PROFILE OF THE RESPONDING GRADUATES: 

The total number of responses was 185. The degree programs in 

which they participated were: 

Percent Number 

Master of Arts 1 2 
Specialist 20 37 
Ph.D. 50 93 
Ed.D. 28 51 
No answer 1 2 

The largest response came from graduates who had recently completed 

programs. The percent response, based on the year in which the graduates 

were admitted to their degree programs is as follows: 

Percent Number 
1970 to present 18 34 
1965-1969 42 79 
1960-1964 22 40 
1955-1959 5 10 
Prior to 1955 2 4 
No answer 10 19 
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Slightly more of the respondents were full-time students, as defined 

by this survey. In reply to the question which asked what percentage 

of their programs was completed as full-time students taking seven hours or 

more a quarter, 39 percent indicated that 75 to 100 percent of their pro

grams were taken in that manner. Part-time students, taking less than six 

hours per quarter during more than 75 percent of their programs comprised 

27 percent of the respondent group. Other respondent's programs apparently 

varied according to circumstances. 

EVALUATION OF THE EDUCATIONAL ADMINISTRATION PROGRAM: 

A number of the items on the questionnaire dealt with former students' 

evaluation of the educational administration program and its activities. 

Graduates were asked to rate thirteen activities according to their pre

sent opinion of their educational value. Not all graduates had engaged in 

all programs, which accounts for some of the variance in the responses 

which the programs received. However, it is clear from the results that 

the two experiences which were rated as highly valuable by the respondents 

were faculty-student interactions and the dissertation, colloquium paper, 

or field project. Also highly rated were student-to-student interactions 

and other independent work. The responses to this section of the quest

ionnaire are presented below. 



RESPONSES TO ACTIVITIES BY PERCENT AND NU~ffiER 

VERY VALUABLE ABOVE AVERAGE AVERAGE VALUE LESS THAN NO VALUE NO ANSWER 
VALUE AVERAGE VALUE 

Percent Number Percent Number Percent Number Percent Number Percent Number Percent Number 

1. EdAd Forum 19 35 23 43 23 42 5 9 l 2 29 54 

2. Comprehensive Exams 16 30 29 53 31 57 13 24 5 10 6 11 

3. Faculty directed projects 
such as funded research 
projects, training 
programs 23 42 29 54 15 28 4 8 2 3 27 so 

4. Course work 26 48 45 84 26 48 2 4 1 1 0 0 
-

5. Dissertation, 
colloquium paper, 
field project 46 85 29 54 14 25 8 14 1 2 3 5 

6. Faculty-student 
interactions (informal, 
collaboration on faculty 
initiated projects) 49 91 33 61 9 17 3 6 1 1 5 9 

7. Student-to-student 
interactions 40 74 32 59 21 39 6 11 1 1 1 1 

8. Independent study or 
reading 39 73 32 59 21 38 4 8 0 0 4 7 

9. Self-initiated 
projects 32 60 31 58 20 37 3 6 1 l 12 23 

10. Assistantships 35 64 18 33 8 15 3 5 4 7 33 61 

11. Internship 32 59 9 17 5 10 2 3 5 10 46 86 

12. Clinical Experience 20 37 19 35 7 13 1 2 5 9 48 89 

13. Administrator Development 13 24 18 33 10 19 2 3 2 4 55 102 
Seminar 

w 
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Respondents were then asked to rank on a continuum the educational 

administration curriculum. In general, respondents placed their rankings 

near the center of the continuum, believing that the curriculum was more 

theoretical, as opposed to applied; well designed as opposed to poorly 

designed. In responding to whether participants had too little or too 

much freedom, 71 percent choose the middle of the continuum, indicating 

that the amount of freedom \vas about right. A slightly larger amount 

indicated that the program offered less, as opposed to more, freedom. A 

summary of the responses is belmv. 

rche Educational Administration curriculum was: 

1 2 3 4 5 NA. 
(in percents) 

Too Theoretical 4 17 64 9 1 4 Too Applied 

Poorly Designed 1 13 30 37 16 3 Well Designed 

Had too little Had too much 
freedom 4 13 71 8 1 3 freedom 

Finally, with respect to program and curriculum, respondents were 

asked in open-ended questions, to indicate which they believed to be 

the most worthwhile courses and experiences in the program, and which 

courses and experiences were not worthwhileo As might be expected, the 

opinions expressed were far-ranging, and often in contradiction to one 

another. For instance, several courses were mentioned as being very 

valuable by some respondents and totally without value by others. Some 

patterns did emerge, however. 

As they had indicated earlier, the graduates often mentioned the 

dissertation experience, internship programs, and personal interaction 

among students and faculty as valuable experiences in the open-ended re-

sponses. The courses in school fin~nce, school law, personnel admin~ration, 
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secondary principalship, and statistics were also listed by more than 

five respondents as valued courses. Other experiences considered valuable 

were independent studies, assistantships, and work with the Bureau of 

Field Studies. 

On the other hand, themes also became evident in the experiences 

which were considered to be of less, or very little, value to the graduates. 

A consistent complaint was raised about the use of visiting professors, 

who several former students felt were not sufficiently committed to the 

program. The foundations courses were mentioned several times as being 

too elementary for a doctoral program. Other courses which were mentioned 

unfavorably were the history of philosophy courses, plant planning, personnel 

administration, junior high administration, and statistics. 

In many cases, the responses may have been influenced by the life 

situation which the graduates now find themselves and the applicability 

of the course content to their current work, The applicability of the 

program will be dealt with in a following section. 

STUDENT AND STAFF INTERACTIONS: 

It is clear from the previous responses that the graduates considered 

the human interactions an important and rewarding experience in their 

program. A small fraction of the respondents listed these as negative 

factors, for instance. Therefore, the questions relating to the quality 

of these contacts are of interest. Four questions were directed toward 

exploring the amount of assistance which the former students had received 

from their advisers on their dissertations, colloquium papers, or field 

projects. By high percentages, the respondents agree that their advisers 
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were readily available for professional questions, gave constructive and 

specific guidance for course and degree planning, and for dissertation 

writing, and contributed to their professional development. The per-

centage responses to these four questions are below. 

a, The adviser was always readily available for professional questionso 

Strongly agree 1 2 3 

4/o 

4 

5% 

5 

n 
NA. 

1% 

Strongly Disa8!_ee 

b. Guidance for course and degree planning was constructive and specific. 

Strongly agree 1 2 3 4 5 NA. Strongly Disagree 

66% 20/o 5% 3% 2% 

c. Dissertation guidance was constructive and specific. 

Strongly agree 1 2 

63/o 20% 

3 

6% 

4 

5/o 

5 

3/o 

NA. 

3/o 

Strongly Disagree 

d, I gained a great deal professionally through informal interaction 
with my adviser. 

§trongly agree 1 2 3 4 5 NA. Strongly Disagree 

64/o 19/o 10/o 3% 2% 

Although the respondents ranked the student-to-student interactions 

as very valuable to them in the evaluation of the overall program, they 

did not give their peers much credit for assisting them in the actual 

degree program. When asked to araluate the help they had received from 

their peers on course work, course planning, degree requirements, pro-

fessional problems, and their dissertations, the percentage responses 

indicate that such help was seldom obtained from peers in the program. 

I received help from other students on: 

Course Work 

Course Planning 

Degree Requirements 

Professional 
Problems 

Dissertation 

Often 1 2 3 4 5 

9/o 14% 22% 25% 30% 

4 9 19 19 47 

2 15 18 21 42 

4 21 18 23 32 

5 14 18 25 35 

NA. 

2 

2 

2 

3 

Seldom 
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One aspect of student-staff interaction is the grading system. 

Respondents were asked if they felt the grading system was fair and ob-

jective. Ninety-three percent of the respondents replied yes. Following 

this question, there was space for additional comments on the grading 

system and eleven persons availed themselves of the opportunity to make 

further comment. Some of the comments follow: 

"There was no single grading system; grading was determined by the 
professor. 

"I really felt the grading system standards were very low in many cases." 

"Basis for distinguishing students not defined objectively enough 
for my taste." 

"Students were stereotyped after being in the program for a year or 
more. After that time, grades were given or affected by the overall 
rating which may have been given to certain students." 

"Is there a grading system?" 

Falling within the area of student-staff relationships was the 

question directed toward the adequacy of the physical facilities which 

housed the programs. A large number of the respondents (41 percent) rated the 

facilities in the middle of the continuum, indicating that they thought the 

facilities were reasonably adequate; another 42 percent ranked the facil-

ities at the high end of the scale. Thus it would seem that there was no 

significant dissatisfaction with this aspect of the program. It should 

be remembered that the department has changed locations recently, so that 

some of the respondents were rating the old location; others the new, 

Finally, a question was asked which was directed at learning how many 

friendships had been formed with students and faculty members during the 

program. The item was worded in a confusing manner, however, and nearly 

half of the graduates did not respond to it. Lacking genuinely meaning-

ful results, we have omitted it from further consideration, 
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APPLICABILITY OF THE PROGRAM IN CAREER OBJECTIVES: 

The ultimate test of any educational program lies in its applicability 

to real life situations upon graduation. Three questions were aimed at 

discovering hmv graduates felt about the program as they used its concepts 

in their various careers. The first asked, "To what extent do you feel 

trained in a specific discipline or content area, as distinct from train-

ing in educational administration?" The rankings on a continuum were 

as follows: 

To a great extent 1 2 3 4 5 NA. Not at all 

20% 30% 30% 14% 4% 

Graduates were then asked, "To what extent do you believe that you 

are prepared to apply constructive decision making processes to areas in 

education today (i.e., integration, alternative schooling, accountability, 

etc.)?" The graduates, as can be seen below, gave themselves high marks. 

~T~o~a~g~r~e~a~t~e~x~t~e~n~t~l ____ ~2 ____ ~3 ____ ~4 ____ ~5 ____ ~N~A~.--~N.ot_a_t~a~l_l ________ _ 

37% 46% 12% 2% 1% 1% 

As an overall summary of the program, graduates were then asked for 

their perceptions of the program and the manner in which such perceptions 

were fulfilled with the following question, "The professional preparation 

I received in the EdAd program met my expectations." On a continuum, 

77 percent appeared to believe strongly and quite strongly that the pro-

gram did live up to their expectations. 

Strongly agree 1 2 3 4 5 NA. Strongly Disagree 

32/o 45/o 16% 2% 0% 



9 

Beneath this item, space was provided for additional comments. 

Again, the comments were very far-ranging, some being very positive, 

others negative. A number of comments were directed at needed improvements 

in the program to round it out or make it more complete and meaningful to 

the practitioner in the field. A selection of the comments is included 

be low. 

"The program needs persons with practical experience." 

"Should be more field based." 

"Need to develop programs in post-doctorates since administration 
keeps changing." 

"Needed more the ore t ica lly oriented c urr ic ula." 

"Would have liked more management training." 

"I would like to see EdAd develop an 'Academy for Practicing School 
Executives' that would engage in intensive week-long workshops designed 
to keep practicing administrators current and up-to-date on present 
probe lms and techniques." 

"Should include some course work in public speaking." 

"Conflict resolution and risk taking were left out." 

"Not heavily enough weighted in the social sciences." 

"Very weak in political and organizational concepts." 

"Should have been a part of the larger societal context and public 
administration." 

CONCLUSIONS: 

In general, the responses of the former graduate students to the 

Educational Administration program was positive. Those components of 

the program which required individual effort and initiative on the part 

of the student, such as the dissertation and other research projects, 

independent reading, assistantships, and internships rated highly. Faculty-
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student, and student-to-student interactions also contributed greatly to 

the value of the program in the opinion of the majority of those respond

ing. On the other hand, those parts of the program which required more 

supervision and faculty-directed work for the student were rated as less 

valued by those responding. Receiving lower ratings were course work, 

comprehensive exams, the EdAd Forum, and faculty-directed projects. It 

would seem from these responses, that the graduate student appreciates 

a high degree of freedom, with faculty direction when it is perceived to 

be necessary. 

The quality of the direction by the faculty was perceived as 

available, constructive, and specific by a majority of those responding. 

The former students also appreciated interaction with their peers, but 

did not believe, in general, that the advice of their peers contributed 

substantially to their academic and professional development. Such re

sults might point the way to more programs which bring graduate students 

together on informal occasions to exchange information and work on joint 

projects. Many of the students have had interesting experiences in their 

background and could, with encouragement, share these experiences with 

Finally, the majority of those responding believed that the program 

as a whole met their expectations and was applicable to their current sit

uations. Several had excellent suggest ions for improvements, however. 

Therefore, there is reason to believe that the program in Educational 

Administration at the University of Minnesota is useful and applicable 

to the administrator in the field, but that there is also room for im

provement in the course work, the degree of student independence, and 

interactions with the faculty and students. 



Department of Educational Administration, College of Education, University of Minnesota 

Program Completion and Follow-up Evaluation Form 

This instrument is designed to provide feed-back to the Department of Educational Administration about its 
programs and advising of graduate students. As a graduate, we would appreciate it if you would complete 
the following instrument. 

Please rate the following 13 activities according to your present opinion of their educational value to you. 

1. EdAd Forum 

~-Cor11.pr~hensive exams 

I Va~~~ ____ ble 

3. Faculty-directed projec 
funded research projec 

ts such as 
ts, training 

-~_programs. ___ _ 

4. Course work 
----~-----

5. Dissertation, colloquium 
field project 

··--

paper, 

-----

6. Faculty-student interact 
(informal, collaboration 

____ _f_~cul!)'_~~_@~(j proje_c_!_s _ 

ions 
on 
) 

7. Student-to-student inter 

j3_.__1_r1_9 e pendent _s_! ':l_d y o r re 

J3..__ Sel!_-_irl_i_ti§.!_~_p!o j ect§_ __ 

~ __ Ass~s~an~s_h ips~---

.!.l_ __ £n_te~n_sh ip _________ _ 

act1ons 
~-

Ei_ding 

- -~----

~--

~Ciin~~Experience 

~~dmin~atol"_l)e\f~lopr_:n - ent Seminar 

---

14. I received help from other students on: 

course work 

course planning 

degree requirements 

professional problems 

dissertation 

often 

Above Less than 
Average Average Average 

Value Value Value 

seldom 

2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 

15. The professional preparation I received in the EdAd program met my expectations. 

strongly agree 

2 

Comment: 

16. Physical facilities for the EdAd program were: 

very adequate 

2 

Comment: 

3 4 

3 4 

strongly disagree 

5 

very inadequate 

5 

No 
Value 

---



know don't 
17. How many: well acquainted know 

a. Education graduate students (non EdAd) 

b. Professors in College of Education (non EdAd) 

18. The Educational Administration curriculum was: 

too theoretical 2 3 4 5 too applied 

poorly designed 2 3 4 5 well designed 

had too little freedom 2 3 4 5 had too much freedom 

19. The next four questions refer to the faculty member who was your colloquium paper, field project or 
dissertation adviser. Circle a number on each scale below that most closely agrees with your opinion: 

a. The adviser was always readily available for professional questions. 

strongly agree 

1 2 3 4 

strongly disagree 

5 

b. Guidance for course and agree planning was constructive and specific. 

1 2 3 4 5 

c. Dissertation guidance was constructive and specific. 

1 2 3 4 5 

d. 1 gained a great deal professionally through informal interaction with my adviser. 

1 2 3 4 5 

20. To what extent do you feel trained in a specific discipline or content area (as distinct from training in 
educational administration)? 

to a great extent 

2 3 4 

not at all 

5 

21. To what extent do you believe that you are prepared to apply constructive decision-making processes to 
areas in education today (i.e., integration, alternative schooling, accountability, etc.)? 

to a great extent 

2 3 4 

not at all 

5 

22. In your opinion, what were the most worthwhile courses or other experiences in your program? 

23. Were there any courses or other experiences that were not worthwhile? 

24. What degree have you recently finished: MA Spec. Ph.D. Ed.D. 

25. When were you admitted to the program for this degree? ___ _ 

26. What percent of your program was completed as: percent 
(a) a part-time student (6 hours or less) 

(b) a full-time student (7 hours or more) ___ _ 

100% 

27. Do you feel the grading system was fair and objective? 

Comments. 

Please Return TO: Department of Educational Administration 
225 Health Services Building 
University of Minnesota 
St. Paul, Minnesota 55101 

Yes No 


