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Abstract 

My Bachelor of Arts in Theatre Arts degree was originally undertaken as a performance 

emphasis degree, in which I hoped to acquire the training to become a professional theatre artist 

and actor. I have since realized that I hope to inspire students to feel the same way that I did 

about the stage: confident, empowered, engaged in my learning. This project and paper depict 

the beginnings of the process by which I will teach and empower students through storytelling, 

writing, and acting in order to help them develop critical literacy skills that will help them 

critically analyze and engage with their society. Through these non-traditional media of 

education, students will discover new and exciting ways to learn in the classroom, as well as to 

apply their classroom educations to their real-life experiences, connecting the theoretical with the 

practical. 

 One will notice that this project, while containing a syllabus, a syllabus rationale, and 

three lesson plans, this course plan is far from finished; this is intentional. My advisor and I 

determined to set specific goals for the end of this semester, but that I would not submit a project 

that will be a ‘capstone’ project, ending my college career and simply providing a ‘time capsule’ 

of my efforts on campus. I intended to create a project that would both show the trajectory of my 

education at this school and propel me onward into the next phases of my life. This class outline 

will never be entirely completed because my education will be a lifelong endeavor, and I will 

constantly be revising my educational practice and adapting it to the needs of the students I am 

with. That is the goal of a truly liberatory education: to serve the needs of the students. My thesis 

project takes this form because it not only shows what I have done, it indicates what I will do, 

serving my need to help guide me onward from this University as I seek to become an educator 

and activist for social justice. 



Table of Contents 
 
 
 
 

• Abstract  …………………………………   1 

• Table of Contents …………………………………   2 

• Syllabus Rationale …………………………………   3 

• Syllabus  …………………………………   6 

• Lesson Plans …………………………………   12 

• Assignments …………………………………   19 

• Process Notes …………………………………   21 

o Introduction ………………………………………   21 

o Notes  ………………………………………   22 

• Works Cited  …………………………………   43 



Critical Literacy & Performance: Language in Action
Instructor: Joseph D. Redemann

The primary goal of this class is to uncover social injustices perpetuated through language and

empower students to enter into dialogue with and question the texts they encounter. This language arts

curriculum for English Language Learners focuses on the analysis of those ‘texts’  both written and

spoken language that effects a change in its consumers  and the examination of their social intents and

effects, in order for students to become more critically aware of the messages they both receive and

create. Students of this curriculum will cultivate an awareness of the ways that producers of language

intend to persuade, inform, entertain, or manipulate audiences, and to help students discover the ways they

can decode, reappropriate, and transform language to serve themselves instead.

Throughout the semester, we will explore a variety of texts and source materials, analyzing them

for content and intent. These texts will then inform the creation of original performance and writing that

either resists or supports these narratives, adding student voices to an intellectual and artistic dialogue. As

an English language class the studied texts will be written primarily in the English language, although some

texts may be studied in other dialects. Students will examine these alternative texts in order to prompt

discussion about the multifaceted nature of literacy, dialect, and ‘artistic languages’  including “theatre,

photography, puppetry, films, journalism”  all of which contribute to a holistic understanding of the

English language.

Through theatre and performance, students will engage with their language learning in an

activated process of meaningmaking. They will be provided with a unique opportunity to work within the

‘multiplicity of literacy’, as exemplified by Brazilian theatre practitioner Augusto Boal’s work with the

ALFÍN (Integral Literacy Operation) project: “We are going to ask you some questions. For this purpose

we will speak in Spanish.... But you can not speak in Spanish: you must speak in ‘photography.’” The

students in this course, much like those in ALFÍN, will learn to express themselves in a variety of

languages, including English and ‘performance’. Through this work in different mediums, students will

develop a greater understanding of literacy as a social practice and hone their personal artistic practices as

means of selfexpression.

In order to promote a more democratic distribution of educational authority, groups of students will

lead various portions of the class periods (i.e. warmups or acting games initially) throughout the semester.

By the end of the semester the groups will lead the majority of the classroom work, including the rehearsal

and creation process for their show of original works. Through this revision of the traditional



teacherstudent dynamic, the students will create an educational structure for themselves, assuming full

creative control over the presentation of their voices and reclaiming authorship of their own learning.

The 15weeklong class contains four parts: Foundations, Liberation, Creation, and Presentation,

the first segment of which will provide conceptual and structural foundations for the work of the class.

The second will allow the students to experiment with a newlydemocratic space of learning in order to

reimagine the process of knowledge creation and language acquisition. The third segment will continue this

radical transformation of the educational sphere by facilitating the creation of a social justice performance,

which will be performed in the fourth segment. Through this progression of the classwork from theory to

practice, students will act upon their ideas and also reflect upon their actions as they discover the continual

process of social transformation.

In Segment 1, FOUNDATIONS, the groundwork for the semester’s work in fostering critical

literacy and exploring issues of social justice will be laid by reviewing basic concepts in language and

grammar and establishing their intersectionality with new themes: performance and social justice. This first

segment will set the tone for the rest of the semester, as the instructor and students will mutually question

the traditional educational power structure. This action will seed the desire for selfagency and leadership

in the students, providing a foundation for educational activation and engagement. Primarily, the action of

this segment will be comprised of building a cooperative educational and artistic community in the

classroom, examining systematic oppression, how we can recognize that oppression’s employment in

language, and what the ethics and responsibilities of selfagency and choice are. For example, in the first

week of class, students will recall, retell, and transform fairy/folk tales that they were told as they grew

up. By sharing their personal histories through writing and acting, students will develop trust with each

other and build community, while also expressing their own and appreciating each other’s individual

perspectives.

Segment 2, LIBERATION, will investigate specific issues of social justice, focusing on those that

resonate the most with students. After considering the responsibilities and ethics associated with choice in

the previous segment, students will consider a structural choice of their own: do they continue with the

instructorprepared syllabus and consciously relinquish selfagency, or do they radically transform the

course to better serve them and enter into a dialogue with the instructor to redesign the syllabus? This

opportunity for transformation will recur over the course of the semester, with the students reflecting on

their desires and needs, and noticing their own actions and urges either toward or away from a liberatory

education. An example of this work occurs in the fourth week of class, when the students will write



personal manifestos, assertive statements of belief or desire, which will inform the transformation of our

classroom and syllabus. Students will go through a process of selfreflection and assertion in order to

create these written records of their thoughts and hopes, and this will result in a tangible representation of

their ideology for them to later reexamine and revise over the course of the semester as they put their

ideologies into practice.

Segment 3, CREATION, will see the class transition from experimentation to generation. We will

spend these three weeks adapting the work done in the previous segment and generating new material,

shaping it into a performance that truly showcases the voices of the students. At this point we will situate

our theoretical and practical ‘laboratory’ work in a realworld context, making personal and global

connections to the themes we have explored until this point. We will enact a tangible social transformation

component during this segment, including workshops in the school with other classes. The students of our

class will facilitate the workshop, both presenting their work as a model for other classes, as well as

helping them create their own work that promotes their voices. In this way, they will help to strengthen

their own social justice practices (gaining crucial input from their peers) while simultaneously sharing their

experiences through teaching others.

By Segment 4, PRESENTATION, the students will have ideally realized some of the class goals

in themselves: a more developed social awareness, a deeper critical engagement, and a joyful creative

activation. The students will rehearse their pieces for most of this time, revising and generating new work

as need be, up until the performance of their piece. Students will take full leadership of these rehearsals, a

total realization of selfagency and a positive relegation of the instructor to an observatory and facilitation

role. Augusto Boal wrote: “We should be creators and also teach the public how to be creators, how to

make art, so that we may all use that art together.” Similarly, during this segment there will be a public

workshop of the work done in the class after the final performance. This occurs so that the students may

share the process and work they have devoted time to in this class, which will strengthen the bonds

between these students and their communities and move the work they have done beyond the theoretical

framework of the classroom and into the actualized sphere of their lives.



THEATRE & ENGLISH DEPT. 
Critical Literacy & Performance: Language in Action 

Spring 2013 
 

School TBD 
MWF, 10.00am-12.00pm; Classroom TBD 

 
 

Instructor: Joseph D. Redemann    Office: TBD 
Email: redem003@umn.edu     Hours: TBD 
 
 
Framing Quotes 

• “Education either functions as an instrument which is used to facilitate integration of the 
younger generation into the logic of the present system and bring about conformity or it 
becomes the practice of freedom, the means by which men and women deal critically and 
creatively with reality and discover how to participate in the transformation of their 
world.” – Paulo Freire, Pedagogy of the Oppressed 
 

• “Theatre is a form of knowledge; it should and can also be a means of transforming 
society. Theatre can help us build our future, rather than just waiting for it.” – Augusto 
Boal, Theatre of the Oppressed 

 
• “It’s all boredom and bitterness at the Ritalin pill 

that does a legitimate business makin’ kids keep still 
Yeah but still ain’t motionless 
Test the restless hands for shakes 
and see them flutter when the patience breaks” 
– Dessa & P.O.S., “Dots and Dashes”  

 
 
 
Course Description 
This class will blend the practices of critical literacy, performing arts (theatre, music, etc.), and 
writing in order to help you decode and analyze the English language as you further your studies 
in it. Language is not simply a tool for communication purposes; it is never neutral. Language, 
text, speech, and communication in general are all created by people for specific purposes. 
Therefore, they hold within them certain ingrained values and ideologies, and are used to 
promote those values and spread them to other people. It is our job as conscious consumers of 
language and communication to understand both what messages we are receiving and 
transmitting. 
 
 
 
 



What do you think critical literacy and theatre are, and how do they affect learning a 
language? Why is this important? 
 
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
________________ 
 
 
Course Objectives 
 
During this course, you will: 

• Develop an understanding of language and writing as non-neutral social practices. 
• Build a stronger sense of local community while strengthening tolerance and cross-cultural 

understanding through exploration of a variety of cultures and genres. 
• Make broad connections between individual experiences and greater social issues. 
• Recognize “standards” (linguistic or educational) as opportunities to unlock language and 

culture, rather than a “right way” of learning or being. 
• Question society, authority, and producers of information in order to enter into a social 

dialogue with them. 
• Cultivate a self-reflexive awareness of the social effect of one's actions and speech. 
• Use play and imagination as a laboratory for creative transformation. 
• Discover the power of your voice in narrating your own life through art and writing. 
• Engage with your education and social issues in a more personal, energizing way. 

 
 
Grading 
 
30%  Final Performance 
25%  Attendance & Participation 
25%  Homework Writing Assignments 
20%  In-Semester Performance Projects 



 
 
Course Expectations 
 
Instructor Expectations for Students: 

1. Homework assignments are due in-class on the day they are assigned for. 
2. Students will be in class both in body and mind. Attendance is not simply showing up, it 

means actually engaging with the work. 
3. Students responsible for scholastic dishonesty can be assigned a penalty up to and 

including an “F” for the course. 
4. If a deadline for an assignment cannot be met, the student will notify the instructor and 

alternatives will discussed. 
 
Student Expectations for Instructor: 

1. _______________________________________________________________________
_______________________________________________________________________
__ 

2. _______________________________________________________________________
_______________________________________________________________________
__ 

3. _______________________________________________________________________
_______________________________________________________________________
__ 

4. _______________________________________________________________________
_______________________________________________________________________
__ 

 
 
Course Calendar 
 

• Week 1: INTRODUCTION & REVIEW (F1) 
• Discuss syllabus and plan for semester, incl. Instructor expectations for students and 

student expectations for instructor  
• Begin ensemble building through games and group activities  
• Discover prior knowledge of English & German languages and cultures and begin to 

explore these ideas  
• Discover prior knowledge of drama/performance  
• “Review” foundational concepts of language & drama that the class will be built upon  
• Having students teach and demonstrate for each other whenever possible  
• Begin writing with poems or short stories, jokes, etc.  
• Share stories and tales, esp. any folk/fairytales they grew up with and act them out  
• Write out hopes, dreams for themselves and the world around them 

 
• Week 2: ENSEMBLE BUILDING (F2) 
• Create a general cooperative and healthy sharing atmosphere between student-student and 



student-instructor  
• Use Boal and Mandell's ensemble building exercises to foster ensemble and community  
• Experiment with non-verbal communication in language instruction, examining what 

messages we give off with body language  
• Explore how we communicate with each other and what we represent in ourselves verbally 

and nonverbally  
• Work on improvised situation dialogues in writing and writing only through action (Act 

Without Words I & II, etc.) 
• Image Theater  
• One Word Answer game (even improv scenes that way?) 

 
• Week 3: QUESTIONING & CHOICE (F3) 
• Examine the conveyance of messages and coded ideologies through folk/fairytales and 

how they get used in commercials, politics, pop culture, etc.  
• Seed critical literacy by questioning these media and exploring the purposes behind these  
• Discuss the politics of making choices and the responsibility thereof; explore autonomy 

and self-authority  
• Do we really have free will to make choices?  
• What influences our choices (economic, political, action, ways-of-thinking, morals, etc.)?  
• What is “free speech”?  
• Discuss and explore with structures of power in our lives and analyze their effects on us, 

what purposes they serve  
• How do they support us, how do they repress us? What ways can we improve on the way 

school is run, families are run, friendships, etc.?  
• “Discipline & Punish” - Michel Foucault  
• Continue writing by beginning to implement Gianni Rodari exercises  
• Integrate questions of critical literacy through exploration of popular culture  
• Write and act mock “way-too-honest” advertisements  
• Examine rebellion and revolution in historical contexts as a model for revising the system  
• Is it effective? Is it ethical? 

 
• Week 4: DECONSTRUCTION/REVOLUTION (L1)   
• Present choice of “revolution” based upon discussion of choice and rebellion in Week 3:  
• Redesign the syllabus with student/instructor dialogue and lay foundation for new 

democracy in classroom (plot trajectory of middle segment of class anew)  
• Delve into language of manifestoes and self-assertions, what do they achieve and how? Are 

they effective ways of communicating ideas?  
• Write personal initial statements of belief or manifestoes, then respectfully question them 

as a class and discuss the nature of collective movements (individuals working together 
for a common cause to benefit all)  

• In spirit of revolution or at least analysis and deconstruction of structure, fully implement 
Gianni Rodari writing games and ideas to deconstruct typical associations with language 
(Lewis Carroll)  

• Embody same idea with acting games, improv gibberish and maybe rhythm dance exercise  



• Begin work with Forum Theatre to explore the way we wish to improve our class & school 
• Act out and enact a ceremonial revolution against systemic forces; what are the ethics of 

embodying revolution (or choosing stasis)? What sort of revolution do we want to enact? 
 

• Week 5: OPT. MODULE #1 (L2)   
• We will explore this module as a group, presenting different pieces of research and 

thoughts thereupon, setting a foundational basis for group presentations to launch off of 
in subsequent weeks  

 
• Week 6: OPT. MODULE #2 (L3)   
• Group 1 will lead instruction part of Wed. & all of Fri. this week  

 
• Week 7: OPT. MODULE #3 (L4)   
• Group 2 will lead instruction part of Wed. & all of Fri. this week  

 
• Week 8: OPT. MODULE #4 (L5)   
• Group 3 will lead instruction part of Wed. & all of Fri. this week  

 
• Week 9: OPT. MODULE #5 (L6)   
• Group 4 will lead instruction part of Wed. & all of Fri. this week  

 
• Week 10: OUR OWN STORIES (C1)   
• Explore generative themes in own lives more in-depth by telling personal stories of both 

joy and oppression  
• Review and reinforce the tools, genres, and material we've explored for six weeks for use 

as tools of expression and helpful mechanisms to generate performance with  
• Examine differences between personal belief systems and ways-of-being by writing 

personal 'creeds' or  
• 'manifestoes'  

 
• Week 11: CREATIVE TRANSFORMATION (C2)   
• Explore transformations of reality toward social justice through sessions of Forum Theatre 

using the personal stories as a basis  
• Write Utopian Tales to explore ideal worlds through writing and offer up ideas for 

improvement on reality  
• Relate to extralocal issues and topical situations through Newspaper Theatre  
• Discuss historical social movements and how they turned ideal into action in order to 

prepare for next week  
 

• Week 12: PRAXIS (C3)   
• Develop script for performance, collaborative writing, and workshop pieces with other 

students  
• Continue Forum Theatre work to determine script and pieces used  
• Final personal presentation in-class (personal expression of semester's culmination), using 



the genres we discussed during Liberation (or something entirely different, but negotiated 
with facilitator) 

 
• Week 13: REHEARSAL FOR REALITY I (P1) 
• Each group leads class warm-ups and acting exercises one day this week  
• Rehearsing pieces led by students  
• Students determine show order/ through-line of the final performance  

 
• Week 14: REHEARSAL FOR REALITY II (P2) 
• Each group leads class warm-ups and acting exercises one day this week  
• Rehearsing pieces led by students 
• Final run-throughs of performance, led entirely by students 

 
• Week 15: ONE FOOT GROUNDED, ONE FOOT MOVING (P3) 
• Perform in-school or at local middle schools and hold workshops, facilitated by students(?)  
• Documentation of creation and rehearsal process in book/video/etc. form (portfolio)  
• Final self-evaluation of engagement with material and growth in class, prompting 

discussion (look at self-designed syllabus and rubrics to examine work we did and see 
how we succeeded and failed)  

• Develop ideas to present to school administration to increase student role in decision-
making by examining rubric process  

• Public performance along with talk-back/ community discussion of work 



January 21st, 2013 – Week 1, Day 1 
 

• Themes: Whose voices do we hear? 
• Media: Fables & Storytelling 

o Main story: Aesop’s “The Wolves & the Sheep” (ed. Jack Zipes) 
 
 

• TO BRING IN: Be prepared to tell a fairytale, folk story, family legend, or song you 
learned as a child that has stuck with you and reveals something about yourself. 
 

• WELCOME & INTRODUCTION 
o Immediately break away from sitting in desks in rows 

§ Circle up 
o Ask everyone to introduce themselves and share something important to them 

§ What’s on your mind, what you want to do with your life, something 
awesome that you did this week? 

o Find out what they already know about critical literacy and performance 
§ What do you think it is? 

o Pass out and discuss syllabus 
§ Unpack quotes 
§ WRITING EXERCISE: After discussion about ideas, students write into 

“course description” what they think the class will be about, what they 
hope the class will be 

• CLASS EXPECTATIONS: 
o I share with them my expectations for the class (written in the syllabus too) 
o Ask them to consider why I ask for these things, and if anything seems 

outrageous, we will have the chance to mutually edit it 
o CLASSROOM CONTRACT: At the end of class, we’ll come back to the 

syllabus, and then I will ask you what you all expect of me. We will mutually 
determine what your expectations for me and for this class will be, and I will 
adhere to those rules too. 

• WARMUP/GAME: 
o Games that deal with shared power (or imbalanced) and communication 

§ Colombian Hypnosis 
§ Mutual hypnosis 
§ The Greek exercise 

o Debrief games 
• STORIES: 

o Share my story first, explain what it means to me. 
§ Gesture toward making myself vulnerable first so the students will be 

willing to meet me on an even playing field 
o Ask for volunteers to share their stories 

§ Unpack the ‘meaning’ of each story after each telling, ask students what it 
means to them 

o Share Aesop’s “The Wolves & the Sheep” 
§ Have student read it aloud 



§ What’s bogus about this story? What do we see happening here? 
§ Briefly discuss purpose of a fable (to teach a moral) and what this 

particular fable is trying to teach us. 
§ What value system is this promoting to us, and is that okay? 
§ Why is it effective or ineffective in its purpose? 
§ What about the stories we all told? What values are they promoting? What 

values are we promoting (consciously or unconsciously) by telling these 
stories again? 

• ACTING RESPONSE: 
o Fable: “A short tale to teach a moral lesson, often with animals or inanimate 

objects as characters.” 
§ “Humans tend to be complicated characters, an animal can fairly simply 

represent a virtue or a vice: a kind of moral caricature.” Stock characters, 
stereotyping, oversimplification: how does this make a difficult issue more 
difficult to understand, though? 

o Groups will each take the perspective of either the sheep, dogs, or wolves and are 
presented with this prompt: 

§ “Fables are an entertaining form with a goal: to persuade us that one idea 
or way of being should be followed. This is much like the purpose of a 
talk show, where panelists or correspondents come onto the show to 
convince audience members to buy their product, watch their show, or 
behave like them, etc. Each of your animal communities has been given 
five minutes on national TV to explain your side of this story. What does 
the public not know about what happened? Why did events happen the 
way they did? Why should we believe you and not the others? What little 
nugget of wisdom should we really learn from your story?” 

• WRITING EXERCISE: 
o In a debrief of the acting exercise, write down your thoughts about how a small, 

non-complex story like a fable can do so much to convince you of something, 
especially any questions you’re churning around in your brain. 

o Besides talk shows, what other media uses persuasion or metaphor to instruct us 
about a way we should be in our lives? 

o Do they do this with our permission? 
o Also consider how point-of-view changes the story. Whose voices are represented 

when we hear the moral of the story, and whose aren’t? What nuances are lost 
when we hear only one voice? 

o Who gets to decide what we need to learn from a story? 
• DISCUSSION: 

o If anyone wants to share some thoughts or questions that they wrote down, invite 
them to speak. 

o Return to “Class Contract”: What do you expect of me as your instructor? What 
do you hope for in this class? 

§ Finish this for now, and a copy of this will be typed up and returned to the 
students on Wednesday. Everyone will sign a central copy, entering into a 
mutual system of responsibility and authority. 

• WRAP-UP: 



o Hand out homework prompt (Assignment 1: Transform the Tale), discuss what is 
expected 

o Games 
§ Untangling the knot (community building, working together) 
§ Rhythm Machine to prepare for Wednesday’s class 



January 23rd, 2013 – Week 1, Day 2 
 

• Themes: Language, Foreignness, & Access 
• Media: Fables & Storytelling 

o Main story: “The Toy Princess” 
 
 

• TO BRING IN: “Transform The Tale” assignment. 
 

• WELCOME & CHECK-IN 
o Immediately break away from sitting in desks in rows 

§ Circle up, bring notebooks and writing utensils with 
o HOUSEKEEPING 

§ Any remaining thoughts from last class? Have any questions come up 
since then? 

§ Who wants to share your tale transformations? Why did you make the 
changes you did? 

• WRITING EXERCISE: 
o Writing game introduction: Fantastic Binominal 
o Prompt: “Places you go to get errands done” and “Groups of people” 
o Share stories 

• INTRODUCTION 
o Foreign language 

§ What is ‘foreignness’? Is it relative or absolute? How do the dynamics of 
language change by the social situation? What does being able to speak a 
language allow one to do in society? 

§ What about ourselves or others makes us different? Are these differences 
positive or negative? 

o Access/Privilege 
§ What are these things? How do they relate to the idea of foreignness and 

language? 
§ What different signifiers give or take away our statuses of privilege? 

• WARMUP/GAME: 
o Leading the blind through an obstacle course. 
o Simon Says 
o Debrief games 

• STORIES: 
o Share “The Toy Princess” 

§ Have students read it aloud 
§ What’s bogus about this story? What do we see happening here? 
§ How do we see social groups interacting? Where is there an inability to 

communicate between one group and the other? Are there any instances of 
successful communication? 

§ How could they have resolved the conflicts? 
§ How does this story relate to foreign language? 



§ Which characters had access to certain things and which didn’t? Is this 
fair? Why or why not? 

• WRITING EXERCISE: 
o Think of a time when feeling ‘foreign’ or ‘out of place’ in a social situation 

presented a difficulty for you. Describe that event in a few sentences (no more 
than a paragraph), including what in specific (or who) made you feel that way. 
How did you react to that circumstance? Did you try to adapt or did you remain in 
your own way? At the end of this story, think of a title or headline for this story. 

• ACTING RESPONSE: 
§ In groups, you will share the headlines of your stories, but not the story 

itself. Each person will have their headline silently sculpted by a 
classmate, using the others in the group as their ‘clay’. Through this image 
you will convey the story that this headline describes. 

• Boal’s ‘Living Sculpture’ 
§ After the groups do this, one headline image from each group will be 

selected by the group to show to the rest of the class. 
§ The audience will then consider this image and how it presents a problem 

in communication, if possible proposing solutions to that problem. 
• DISCUSSION: 

o If anyone wants to share some thoughts or questions, invite them to speak. 
o How does being unable to speak while trying to communicate an idea affect the 

accuracy of that communication? 
o What are other ways of communicating ideas or thoughts besides language? Do 

these increase access to ideas, or detract from them? Who gets left out there? Who 
gets privileged? 

o Can we ever be fully accessible in language (consider Esperanto)? 
o When is differing from others helpful and when is it problematic? 

• WRAP-UP: 
o Hand out homework prompt (Assignment 2: This I Believe), discuss what is 

expected 
o Games 

§ “What are you doing?” 



January 25th, 2013 – Week 1, Day 3 
 

• Themes: Entering the Dialogue 
• Media: Fables & Storytelling 

o Main story: “Mastermaid” 
 
 

• TO BRING IN: “This I Believe” assignment 
 

• WELCOME & CHECK-IN 
o Immediately break away from sitting in desks in rows 

§ Circle up 
o HOUSEKEEPING 

§ Any remaining thoughts from last class? Have any questions come up 
since then? 

• WARMUP/GAME: 
o Warm-up today will be guided by the “This I Believe” assignments 

§ In groups of two, they will share their belief statements, then show the 
class a physical manifestation of a mutual belief.  

§ The actors will then depict a physical manifestation of conflicting beliefs 
that they hold. 

§ They will then put these two manifestation-images into “conversation” 
with each other and come up with a final image. 

o Debrief game 
• STORIES: 

o Share “Mastermaid” 
§ Have students read it aloud 
§ What’s bogus about this story? What do we see happening here? 
§ Who has the most power in this story initially? Does this change by the 

end? If so, what are the actions taken that change this power dynamic? 
§ Whose voice do we hear the most? The least? Is the power of these 

people’s voices the same as the power of their actions? 
§ Who “belongs” in this story (both at the troll’s home and the kingdom)? 

Who is “out of place”? Is this remedied? 
§ If there were a moral to this story, what would that moral be? Is this still 

relevant to us today in 2013? 
• WRITING EXERCISE: 

o Today, we will be writing our own modern fables based on the work we’ve done 
so far this week. The fables we write will consider power structures, access & 
privilege, and communication between different groups. 

o Remember the definition of a fable we talked about on Monday: 
§ Fable: “A short tale to teach a moral lesson, often with animals or 

inanimate objects as characters.” 
§ “Humans tend to be complicated characters, an animal can fairly simply 

represent a virtue or a vice: a kind of moral caricature.” Stock characters, 



stereotyping, oversimplification: how does this make a difficult issue more 
difficult to understand? 

o Consider deciding on a moral important to you first (using This I Believe 
statements as a basis), then merely framing the story. Think of the characters that 
will best get your moral across to an audience. The rest will be filled out in the… 

• ACTING RESPONSE: 
o Share your modern fables with each other in groups. Choose one to activate and 

illustrate for the class as an audience.  
o The class will observe and, after the fable is told, will try to guess what the author 

and group were trying to convey to an audience. 
o Also the class will discuss how the fable approached the intended themes, and 

what ways they incorporated those themes. 
• DISCUSSION: 

o If anyone wants to share some thoughts or questions, invite them to speak. 
o Discuss and debrief the challenges of creating a message for an audience and 

communicating it clearly. What were your successes? What were productive 
failures? 

o For any actors that did not share a belief that was a moral that they had to act out, 
what was that like? Did it give you a new perspective? 

§ IMPORTANT to be respectful 
o Recap the week as a whole: where is there confusion? Have we met or missed any 

goals yet that we’ve set for ourselves mutually? 
• WRAP-UP: 

o Hand out homework prompt (Assignment 3: Silent Speech), discuss what is 
expected 

o Games 
§ Rhythm Machine (I love this game) 
§ Magical Item Transformation 



Assignment 1 

Transform The Tale! 
 

Due Date: Wednesday, January 23rd in-class 
 
 Just a quick refresher before we get to the prompt… This is the story we heard in class 
today: 
 

The Wolves and the Sheep 
Once the wolves sent an embassy to the sheep to make a peace treaty 

between them for the future. 
 “Why should we continue such deadly strife?” the wolves asked. “The 
dogs are the cause of it all. They’re constantly barking at us and provoking 
us. Send them away, and there will no longer be any obstacle to our eternal 
friendship and peace.” 
 The silly sheep listened, and the dogs were dismissed. As a result, the 
flock was deprived of their best protectors, and the sheep became an easy 
prey for their treacherous enemies. 
 Moral: Change not friends for foes. 

 
 
PROMPT: 

 
For Wednesday, using the acting response we did in class as a basis, you will re-write the 

fable of “The Wolves and the Sheep” and transform it to be more beneficial to the group that you 
were a part of. Remember from the game what outcome your group would most have liked and 
use that as a starting point. You may increase the amount of power your group has in the story, 
you may make your group look better in the aftermath of this event, you may change the ending 
entirely, or provide context that the reader of this story doesn’t get from the original. Transform 
this story and see where your imagination takes you! 
 The original story was not long, and yours need not be either. Use your best judgment on 
length but keep the story simple. BE CREATIVE! If it helps to tell the story you would like to 
tell, change the setting or the groups represented in the fable. MOST IMPORTANTLY, 
transform the moral of the story. What should a reader learn from this now? 
As you re-write the fable, consider and then answer at least two of these questions on a separate 
sheet to turn in: 

• Was acting in the best interests of my group harmful or helpful to any other group? Why 
or why not? What affect does my choice have? 

• To me, the writer, is the outcome I created more or less socially just? Explain. 

• Consider the original moral of the story: “Change not friends for foes.” What is the moral 
of my story now? Why is it important for readers/ listeners to think about this moral? 



Assignment 2 

“This I Believe” 
 

Due Date: Friday, January 25th in-class 
 
 
 What is it you truly believe in? What ideas, influences, or beliefs helped to 
make you the person you are today? What do you hope for someday? This 
assignment will ask you to consider these central beliefs deeply and use them to 
help you state for yourself how you see the world and what you want out of it. 
 
 
PROMPT: 

 
For Friday you will write a personal statement of belief, or personal manifesto. This will 

become a document that will help guide you through your interaction with the material and 
ideologies in this class by stating for yourself what your own personal ideologies are. By 
knowing what you believe and defining what you are certain of, you will allow yourself to enter 
into an honest and productive conversation with the theories and thoughts we will be discussing 
in this class. We will revisit and revise these at the end of the semester to discover for ourselves 
the changes (if any) that our personal beliefs have undergone. 
 
 Your personal statement/manifesto should be, for this exercise, between 1/2 – 1 page in 
length. You may use slightly more or less length but do so for good reason. BE CREATIVE! 
You can make a list of your beliefs, you can tell the story of a formative event that helped frame 
your beliefs, you can write a poem or song about them, you can take pictures (discuss with me 
first, though, and we’ll figure out the specifics of this option). This should be a representation in 
writing of who you are and what you think, so it should not only have the content you want, but 
the form that best suits it, and that is for you to experiment with and decide. 
 
As you write your statement, consider and then answer at least two of these questions on a 
separate sheet to turn in: 

• What does this act of self-definition allow you to do? Does it feel empowering or 
frightening? Why? How does this differ from others defining you? 

• What were some challenges you encountered in creating this document? Explain how you 
negotiated these hesitations and hindrances. 

• Consider how your environment has shaped who you are. Can you name some of these 
influencing people, events, places, etc.? How have they either introduced you to some of 
these beliefs, or pushed you away from their ideas toward your own belief system. 



Introduction to Process Notes 
 
 These texts are included to illustrate the process of my project from theorization to 

development (which will hopefully someday lead to practical application). In these process 

notes, I included some of the most important notes from my theoretical readings that have helped 

to frame my educational practice, as well as evidence of my writing and theorizing about the 

material (how to utilize that work in the creation of a class model). 

 Herein, I discuss Brazilian educator Paulo Freire’s theory of conscientiziçao (critical 

consciousness) and its use in creating a democratic and liberatory classroom, where students 

have a shared authority and vested interest in education as the educators. I also, though this did 

not become part of the final paper, theorize the connection between Freire’s idea of ‘true 

learning’, educator and theatre artist Dorothy Heathcote’s idea of ‘authentic teaching’, and 

professor emeritus and Neighborhood Bridges founder Jack Zipes’s idea of ‘genuine storytelling’ 

as liberating and honest ways to approach the educational process. 

 These documents show the development of this idea from a simple list of research 

questions (“Can theatre be a language to cross cultures in the classroom?”) to a list of 

educational goals (“What do I want the students to take away at the end of the semester?”) to a 

full-fledged syllabus, rationale, and curriculum. 
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