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SECTION I 

PROCEDURES EMPLOYED IN CURRICULUM PLANNING AND REVIEW 

The 1970-71 academic year represents the seventh year of existence 

for the Department of Educational Administration. The Department is now 

functioning for the second year within the new divisional structure of 

the College of Education. This section of the report describes the 

system and procedures utilized to plan, monitor and evaluate the instruc

tional programs in educational administration. 

Since all instructional programs of the Division of Educational 

Administration are offered at the graduate level consultation with 

the Office of Student Personnel and the Department of Clinical Super

vision have been arid are minimal. The primary reference groups for 

admission and selection of students, programmatic changes, and faculty 

status are the Curriculum Committee of the College of Education and the 

Graduate School. Other departments and Colleges within the University 

are frequently consulted in program planning and the selection of courses 

for collateral field work. Continuing relationships are maintained with 

units of the College of Business Administration, School of Social Work, 

School of Public Affairs, Center for Regional and Urban Affairs, Law 

School etc. 

The instructional programs in educational administration are also 

subject to monitoring and review by agencies external to the University. 

One of the requirements for membership in the Universi.ty Council for 

Educational Administration, a consortium of major Universities nationwide, 
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is the development and maintenance of five-year programmatic plans. 

The initial five-year plan for the Division covered the period from 

1964-1969. In January 1969 a new 5-year plan, A Design for the Future 

was completed and made available to the over 50 UCEA institutional 

members for their review and evaluation. 

For the past five years the Division of Educational Administration 

has participated in twice-a-year meetings with faculty in educational 

administration from other Minnesota public and private colleges. The 

Minnesota Conference for Educational Administration has among its goals 

the cooperative development and evaluation of programs and curricula to 

prepare administrators for Minnesota schools. 

Curriculum planning and review activities also include continuous 

formal and informal consultation with the Minnesota Department of Educ

ation and the several administrator professional organizations, state 

and national levels. Regular conmunication links have been established 

with alumni of the program in educational administration as a means 

of eliciting feedback and suggestions for programmatic changes. 

The operating structure of the Division of Educational Administration 

approved by the faculty of the College of Education on June 3, 1969, 

provides for a Division Policy and Planning Committee consisting of three 

elected faculty members, one each from the ranks of assistant, associate, 

and full professorships, and two full-time graduate students in the 

Division. The policy and planning committee serves as a continuous 

policy and planning agency for the Division and reviews and recommends 

proposals for the establishment of changes in structure and program 

necessary to the accomplishment of the mission of the Division. 
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SECTION II 

DIVISION ORGANIZATIONAL STRUCTURE AND MISSION 

A. ORGANIZATION OF THE DIVISION OF EDUCATIONAL ADMINISTRATION 

The Division of Educational Administration is composed of the Depart

ment of Educational Administration, the Bureau of Field Studies and Surveys, 

the Educational Research and Development Council of the Twin Cities Metro

politan Area, Inc., and the Southern Minnesota Educational Research and 

Development Council. The instructional, research, and service functions 

of these organizational units are closely interrelated, facilitate the 

pursuit of common goals and the fulfillment of Division mission. 

The faculty of the Division of Educational Administration consists 

of the Division Head, the Chairman, Director, or Executive Secretary of 

each organizational subunit, professors, associate professors, assistant 

professors and other personnel recommended for appointment by the Dean 

in accordance with the personnel policy of the College. Voting members 

of the Division consists of all faculty members with the rank of assistant 

professor and above, assigned to organizational sub-units of the Division 

and a number of full-time graduate students of educational administration 

not exceeding 50 per cent of the number of faculty members eligible to 

vote. Student members are certified by the Educational Administration 

Student Organization. 

The several instructional programs and activities of the Division 

are coordinated by an Administrative Committee consisting of the Division 

Head, the Department Chairman, the Executive Secretaries of the Educational 
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Research and Development Councils and the Director of the Bureau of Field 

Studies and Surveys. The Administrative Committee also advises the 

Division Head regarding allocation of resources. 

A three member Graduate Studies Committee chaired by the Division 

Director of Graduate Studies has responsibility for interface with the 

Graduate School and makes recommendations on (1) all applications for 

admission, (2) all graduate programs, Ed.D. field projects and Ph.D. thesis 

proposals, and (3) all petitions and other required student personnel 

actions. 

Regular meetings of the faculty of the Division are held twice each 

academic quarter and during the summer session. In addition the Division 

faculty hold a three-day retreat each fall prior to the new academic year 

for the purpose of program planning and review. 

B. MISSION OF THE DIVISION OF EDUCATIONAL ADMINISTRATION 

A statement of Divisional mission will necessarily reflect the pur-

poses or goals of the Division. The goals of the Division of Educational 

Administration represent ends, and results, not just a series of tasks or 

functions to be planned or performed. They describe the condition the 

faculty in educational administration want to achieve, a standard of 

achievement and criterion of success, to guide action and assist in 

plamiing. 

The goals and purposes of the Division of Education are: 

1. The primary concern of the Division shall be the gener
ation, development, and communication of knowledge rele
vant to the. administration of educational institutions. 

2. The Division shall continuously develop and provide 
professional training programs for persons seeking 
leadership positions in the field of education. 
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3. The Division shall initiate, sponsor, and support 
research and development activities which will 
enhance the body of knowledge and technique that 
comprises the field of educational administration. 

4. The division shall be of service to practicing admin
istrators and educational agencies including such diverse 
activities as inservice education, school surveys, oper
ations research, clinical experiences, and other activities 
that bridge practice and the systematic study of the 
administrative process. 

5. The Division shall be the mechanism for planning, bud
geting, and communicating among its component, sub-units! 
with other Divisions, and with the College of Education. 

The faculty in educational administration in January 1969 unanimously 

adopted a five-year plan for the Division of Educational Administration. 

A 54-page document, A Design for the Future captures the essence of the 

instructional, research and service goals of the Division. The plan 

includes 14 instructional goals, 7 research and development goals, and 

a commitment to provide specialized consulting services to educational 

institutions. Like its predecessor adopted in 1964, this plan provides 

for annual evaluation and revision. 

The 14 goals for the instructional program in educational adminis-

tration which follow outline the shape of conditions which the Division 

hopes to achieve in the 1969-74 period. The required detail plans will 

be developed continuously during the 1970's. 

INSTRUCTIONAL GOALS 

Instruction in the Division of Educational Administration includes 
all programs related to the preparation and inservice development of 
educational leaders within the formal institutional structures of educa
tion. This means programs for administrative and general supervisory 

1
constitution of the Division of Educational Administration, Approved by 
voting faculty, December 1, 1969. 
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personnel in both public and private institutions. Likewise, it includes 
instruction for leaders in state and federal educational agencies, as 
well as professional and union groups, local, state and national. The 
goals of the instructional program follow: 

1. Increasing demands upon education and growth in insti
tutions have forced the development of a more complex 
structure of organization, administration, and super
vision. There is a need for central office specialists 
within these complex structures. These specialists 
will direct a portion of the operations and provide 
counsel for the chief administrative officer. The 
Division of Educational Administration expects to study 
the functions to be performed by these specialists and 
encourage educational institutions to cooperate in a 
"train-your-own" approach to filling these emerging 
positions. 

2. Since teachers through their organizations are involved 
in making decisions about instructional and administra
tive practices, it is important to give attention to 
the professional education of this group of decision
makers. This need is growing particularly acute as 
collectively teachers negotiate for virtually every 
condition of employment. This new group of decision 
makers can be classified as the elected leadership of 
teacher organizations at the local, regional, and state 
level, as well as professional staff members of teacher 
organizations at each level. Particular note should be 
taken of the trend of local teacher organizations securing 
full-time professional staff to provide leadership for 
their activities. The Division proposes to develop a 
professional preparation program for elected teacher 
organization officers and for professional staff 
members of teacher organizations and recruit persons 
into this training. 

3. A new cadre of specialists is needed in state educational 
agencies. As these agencies tool up for a new role, it 
will be important to increase the level of training of 
present personnel as well as provide new recruits for 
the system. The Division has initiated a program to 
meet this need. The program became operational in 1969 
and included an invitation to the chief state school 
officer in every state to cooperate. 

4. Preparing these many specialists in education will require 
a Herculean effort on the part of universities. There 
will be little need for professors of "general adminis
tration". The professor of the future will be a specialist 
with a major portion of his education in a field outside 
of professional education. For example, departments of 
educational administration will need professors who are 
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quantitative masters, legal specialist, and finance 
experts. The Division proposes to move the Ph.D. 
program along these lines during the next five years. 
Specifically professor preparation programs in edu
cational finance and law will be developed during the 
five-year period. 

5. The need for continued education for professors is 
clear. This can be accomplished through a planned 
program of sabbatical leaves, work experiences, and 
seminars. The Division proposes to move forward on 
all of these fronts. 

6. Central city education will be extraordinarily complex 
in the years ahead. With schools being viewed increas
ingly as the brokers of access to economic and social 
well being, the pressure upon city school administrators 
will mount proportionately. The Division pr9poses to 
provide additional training opportunities for these 
administrators with particularly emphasis on training 
principals for center-city schools and developing 
black leadership for roles in education. 

7. In the larger context of education in the urban environ
ments, there is emerging,both locally and nationally, 
a strong interest in community school organization. 
The sophistication of community school organization 
requires interdisciplinary insights as well as a 
multiple-skills educative process. The Division 
proposes to plan and implement a cooperative program 
to prepare leadership personnel for the emerging 
community schools. 

B. The need for inservice education for school leaders 
will continue. Some of this need can be satisfied 
through self-improvement programs _by individuals. 
However, the efforts of professional organizations 
and universities will be required also. The Division 
of Educational Administration proposes to establish 
a Center for Continuing Education. This center in 
cooperation with the General Extension Division will 
offer inservice educational experiences on a cost bases 
to educational leaders within Minnesota. In addition, 
the Center ~¥ill work cooperatively with state and 
independent colleges, professional organizations, and 
the research and development councils in the develop
ment of a comprehensive plan to continuously update 
the skills and understandings of educational admin
istrators in Minnesota. 

9. The three years of the Research Training Program in the 
Division of Educational Administration have demonstrated 
the value of preparing researchers for educational insti-
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tutions. The trainees are sought by major school 
districts throughout the nation. Moreover, training 
research specialists within the Division has given a 
stronger research orientation to the entire Division. 
Finally, this program has shown the feasibility and 
wisdom of interdisciplinary approaches to training. 
The Division will make every effort to obtain the 
resources necessary to continue this highly successful 
program. 

10. The education of administrators for the future should 
include training and experiences in planning. This 
suggests a clinical orientation for a portion of the 
program with a broad utilization of inputs from the 
entire University and the educational institutions 
of the state. The Division of Educational Adminis
tration proposes to develop a clinical experience 
program focusing on the planning process. The 
Bureau of Field Studies and Surveys and the E.R.D.C. 
will provide laboratories for developing and testing 
planning models. 

11. A continuous planning mechanism is needed in the 
Division of Educational Administration. This 
suggests the allocation of time and resources for 
this purpose. Some elements of planning may be 
accomplished best by task forces consisting of 
experts in the process of planning as well as the 
substances to be considered. A planning committee 
for the Division will be established to advise the 
Division Head. The Policy and Planning Committee 
of the College of Education will be used as a model 
in establishing this committee. The first task of 
the planning committee will be the writing of a 
mission statement and constitution for the Division. 

12. A state plan for the preparation of educational admin
istrators is emerging in Minnesota. This Division has 
stimulated the development of this plan through semi
annual conferences including representatives of the 
state and independent colleges. The machinery and 
relationships have been established to encourage 
meaningful cooperation. The Division will continue 
to exercise leadership in forming a strong alliance 
between insititutions with administrator preparation 
programs. Procedures will be developed to permit 
joint or multiple admission of students, exchange of 
faculty, and transfer of credits between institutions. 
Also, the Division will search for opportunities to 
cooperate with the colleges in extension teaching, 
inservice education and research. 
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13. The junior colleges in Minnesota have enjoyed a lusty 
growth in recent years. The demand for administrators 
to guide this expansion has exceeded the supply. There 
is good reason to believe that the expansion of the 
junior college system, especially in the Twin Cities, 
will continue for at least ten years. The need for 
administrators in the future is obvious. Horeover, 
the continued education of junior college administrators 
will increase as these institutions mature. 

The Division expects to place a high priority on the 
establishment of a Center for Junior College Develop
ment. Beginning with an expansion in the faculty, the 
Center will recruit and train students; maintain liaison 
with the junior colleges of the state; develop internship 
opportunities for students and conduct research studies 
in junior college education. 

14. The Division has expressed an interest in developing new 
and more systematic ways of preparing educational leaders. 
The previous five-year plan identified this need and some 
progress has been made in recent years. However, the major 
questions about the scope and sequences of instructional 
experiences for future administrators remain unanswered. 
Three discrete actions are agreed upon as important goals 
for the next five years: (1) the total program will be 
reviewed to see whether expectations which faculty in 
educational administration hold have been fulfilled; (2) 
the examination of individual courses will continue 
periodically to determine the appropriateness of content 
and method. Complete course outlines and bibliographies 
will be kept on file in the Division office; and (3) 
some interest has been shown in experimenting with a new 
center for the study of the science of administration. 
Discussions with representatives from hospital adminis
tration, business administration and public administration 
are anticipated during this planning period. 2 

C. FACULTY RESOURCES IN EDUCATIONAL ADMINISTRATION. 

The primary resource available to plan, implement and evaluate the 

graduate programs in educational administration is the faculty. Table I 

shows the status of the graduate faculty as of January 1, 1971. Fourteen 

active faculty in the Division hold full membership in the Graduate School 

2Division of Educational Administration, A Design for the Future, A Five
Year Plan for the Division of Educational Administration, University of 
Minnesota, January 1969. 
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with five staff holding associate membership thus available to serve on 

examining committees and teach graduate level courses. Since all of the 

courses and programs of the Division are offered at the advanced degree 

level it is essential for all faculty to achieve and maintain graduate 

faculty status. 

Figure I illustrates the position of the Division since 1965-66 in 

terms of number of faculty on college support (appropriated funds). Clearly 

the increases in staff support have not been commensurate with the increases 

in student enrollment during the same period. The anticipated program and 

curricular developments described in the five-year plan for the Division and 

highlighted in Section VI of this report are in large part contingent on 

some expansion in staff resources. 



.-1 

.-1 

Name of Faculty Member 

1. Damian, Otto E. 
(retired) 

2. Hooker, Clifford P. 

3. Hendrix, Vernon L. 

4. Keller, Robert J. 

TABlE I 

FACULTY IN EDUCATIONAL ADMINISTRATION 

1970-71 

Academic Rank 

Professor-Emeritus 

Professor & Chairman 

Professor 

Professor 

Graduate 
Faculty Status 

B 

B 

B 

B 

Designated Areas for 
Preparation of Candidates 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ph.D. Educational Administration 
Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ph.D. Educational Administration 
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Name of Facultv Member 

5. Lambert, Ronald T. 

6. Popper, Samuel H. 

7. Ammentorp, William M. 

8. Cross, W. Ray 

TABLE I (contd.) 

Academic kank 

Professor 

Professor 

Associate Professor 

Associate Professor 

Graduate 
Faculty Status 

B 

B 

B 

B 

Designated Areas for 
Preparation of Candidates 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 



('"') ...... 

Name of Facultv Member 

9. Morgan Don A. 

10. Mueller, Van D. 

11. Nickerson, Neal C.,Jr. 

12. Sederberg, Charles H. 

13. Wakefield, Wilbur L. 

14. Weatherman, Richard F. 

TABLE I (contd.) 

Academic Rank 

Associate Professor 

Associate Professor 
& Assistant Chairman 

Associate Professor 

Associate Professor 
& Director ~ Bureau 
of Field Studies & 
Surveys 

Associate Professor 

Associate Professor 

Graduate 
Faculty Status 

B 

B 

B 

B 

A-2 

B 

Designated Areas for 
Preparation of Candidates 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 
Ph.D. Educational Administration 

Education 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 



Name of Facultv Member 

15. Alkire, Gary F. 

16. Kent, James 

17. Mazzoni, Tim L., Jr. 

18. Morris, Jon R. 

...::t 19. Reeves, James 

....... 

20. Stark, Thomas F. 

M.A. 
Ed.Ad. 

No. of Faculty 15 

TABLE I (contd.) 

Academic Rank 

Assistant Professor 
& Assistant Direc
tor - Bureau of 
Field Studies & 
Surveys 

Assistant Professor 
& Director -
Marshall-University 
High School 

Assistant Professor 

Assistant Professor 

Assistant Professor 
& Assistant Vice 
President-Student 
Affairs 

Assistant Professor 
& Executive Secre
tary-Educational 
Research and Devel
opment Council 

M.A. 
Educ. 

15 

Specialist 
Certificate 

15 

Graduate 
Faculty Status 

B 

A-2 

A-2 

A-2 

A-2 

B 

SUMMARY 

Ed.D. 

13 

Ph.D. 
Ed.Ad. 

~1 

Designated Areas for 
Prenaration of Candidates 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 

M.A. Educational Administration 
Education 

Specialist Certificate -
Educational Administration 

Ed.D. Educational Administration 

Ph.D. 
Educ. 

11 
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FIGURE I 

SUPPORT FUNDS FOR STAFF IN 
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SECTIO' III 

ADVANCED DEGREE PROGRAMS IN EDUCATIONAL ADMINISTRATION 

A. INTRODUCTION: 

The University of Minnesota programs in educational administration 

are based on recent developments which have implications for the prepara-

tion of administrators. Briefly stated, some of these developments are 

as follows: 

1. Increasing demands upon education and growth in insti
tutions have forced the development of a more complex 
structure of organization, administration, and supervision. 

2. New administrative positions have developed; existing 
ones have changed dramatically in functions, responsi
bilities, and relationships. 

3. Recent research and theory development have introduced 
change in the subject content of administration with 
much greater reliance upon work in related academic 
disciplines. 

4. The team approach to the administrative situation 
requires both greater specialization and greater 
service as a generalist. 

5. The problems confronting education are expected to 
become more severe than now. This means, among other 
things, that administrators will be required to have 
a higher level of competence, a balanced sense of 
values and a close relationship to preparation 
programs, professional associations, and other 
educational agencies. 

These developments have thus required: (1) a greater stress upon 

elements common to the many different administrative posts. (2) an 

increase in length of program with the emergence of the two-year program 

leading to the Specialist certificate to complement the traditional 
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doctoral program; and (3) inclusion of additional graduate-level study 

in related academic disciplines in administrative programs. 

The programs in educational administration are designed to provide 

the opportunity for graduate study leading to the Master of Arts degree, 

the Specialist certificate (sixth-year requirement for certification in 

Minnesota), and the programs for the degree of Doctor of Philosophy and 

Doctor of Education. These four programs are defined in Parts D, E, F, 

and G. 

B. ADMISSIONS 

Students are encouraged to indicate the major as educational admin

istration whether they intend to complete work which prepared them for 

administration in elementary, secondary, general or higher education. 

The minor for Plan B in the Master's degree program is usually designated 

as Related Fields (e.g. Ed. C. I., Ed. Psy., or H. Ed.). 

Applicants for educational administration are required to participate 

in a summer block-of-time program for assessment of administrative potential. 

Any course taken prior to this should be outside the Division of Educa

tional Administration. A deviation from this entrance policy would require 

the approval of the Division Graduate Studies Committee. 

A graduate level form of the Miller Analogies Test is required of 

all applicants for admission to graduate study in educational administration. 

Applications for admission to the Graduate School of the University 

of Minnesota are reviewed on an individual student basis by the Graduate 

Studies Committee of the Division of Educational Administration. Final 

decisions are not made on the basis of rigid cut-offs with regard to 

grade point average or test scores. This system permits flexibility in 
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taking account of trends in academic performance records, in giving special 

attention to the areas in which the strengths and weaknesses occur, and 

in noting demonstrated strengths in those areas having the greatest relevance 

to the program which the applicant plans to pursue. In general an under

graduate record approaching an overall B average with particular strengths 

in the most relevant areas is expected. If not present in the overall 

record those characteristics are expected in the last two years of the 

program. Exceptions to these general guidelines may be made in light 

of test data or particular skills as determined by the Graduate School 

staff in consultation with the graduate faculty in educational 

administration. 

When selecting students for the M.A. program in Educational Adminis

tration the general guidelines are tempered by experience regarding 

eventual success, which in fact means that the minimum threshhold for 

undergraduate grade point average generally falls in the 2.75-2.8 and 

upward range with a Miller Analogies Test score of 50. 

At the specialist certificate level and doctoral level the applicant 

must meet the general qualifications for admission at the Master's degree 

level and present a graduate record with a g.p.a. of approximately 3.25. 

Table II presents a summary of admissions activity for the period 

of October 1967 through December 1970. A total of 338 persons were 

admitted to graduate programs in educational administration. Approxi

mately 50 per cent of all applicants were denied admission. In addition 

pre-application counseling discouraged many applicants from completing 

formal application procedures. 



TABLE II 

GRADUATE ADMISSIONS 1967-1970 

Specialist 
Period/Program Level M.A. Certificate Ed.D. Ph.D. C.W.O.* 

October 1967 - June 1969 9 27 43 20 5 

ss 1969 14 20 9 12 6 

Fall 1969 9 10 6 5 0 

Winter 1970 10 10 9 6 0 

Spring 1970 16 5 10 4 2 

ss 1970 10 13 8 5 5 

0'1 Fall 1970 5 15 5 2 3 
...-! 

TOTALS 73 100 90 54 21 

* Course Work Only 
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C. RESIDENCY REQUIREMENTS AND TIME LIMITATION~ 

1. Residence Requirements: Candidates for advanced degrees must be regis

tered for a minimum of three academic quarters and must pay not less than 

the full normal tuition for three quarters before receiving the degree. 

Even though a petition is approved for a student to complete the work for 

the Master's degree in five summer sessions, the non-resident student is 

required to pay for 6 summer sessions, the equivalent of three full quarters 

of tuition. 

All students in the Specialist certificate program must earn in 

residence at the University of Minnesota a minimum of 45 credits distrib

uted as approved by the adviser and the Division of Educational Adminis• 

tration. At least 30 credits of the second year of the program must be 

earned at the University of Minnesota. 

The candidate for the Doctor of Philosophy degree must register for 

at least three academic years (9 quarters) of graduate study in approved 

subjects and thesis research and writing. For the student who transfers 

work from other graduate schools, the first two years or the last year 

must be spent in residence at the University of Minnesota. In fulfilling 

the residence requirement, he must pay tuition fees appropriate to his 

residence or staff status. 

The candidate for the Doctor of Education degree must register for 

a minimum of three consecutive quarters of full-time resident study 

beyond the Master's degree. Residence under the requirement for Doctoral 

study EdD or PhD is interpreted to be full-time presence on campus for 

at least one academic year. 
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2. Time Limits: Master's degree--All requirements for the Master's 

degree must be met within seven years from the first registration for 

graduate credit. 

Specialist certificate--The two-year Specialist program must be 

completed within a period of 12 years. Graduate credit earned previous 

to the 12-year span will be evaluated by the graduate faculty in the area 

of specialization and may be recommended to the Graduate School for 

acceptance on a full or partial basis. Persons who have completed a 

Master's degree prior to September 1, 1956, are exempt from the 12-year 

completion time, but must complete requirements for the Specialist 

certificate (beyond the Master's degree) within seven years after being 

admitted to the program. 

Doctor's degrees--Effective with the quarter immediately following 

admission to candidacy (successful completion of the oral preliminary 

examination) for a Doctor's degree,the student must complete all require

ments and receive the degree within five calendar years. Violation of 

this time limit without the approval of the Graduate School may require 

retaking the oral preliminary examination. 

Students must register continuously and pay fees during the 

academic year (fall, winter, spring) from the date of the preliminary 

oral until a Doctor's degree is awarded. 

D. PROGRAMS FOR THE MASTER OF ARTS DEGREE IN EDUCATIONAL ADMINISTRATION 

Students beginning a program of graduate study in educational admin

istration will usually complete the Master's degree as a first step in 

their program. It should be made clear, however, that there is no require

ment that all students complete the Master's degree before beginning work 

toward the Specialist certificate or a Doctor's degree. 
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The Graduate School provides two plans for earning the Master's degree 

at the University of Minnesota. In general, Plan B is the more appropri-

ate for students majoring in educational administration and the requirements 

for this degree plan are referred to here. 

1. PROGRAM PLAN FOR MASTER'S DEGREE - The student must file 
with his adviser a Master's degree plan (Form GS 60-61). 
This plan includes all of the graduate courses which have 
been completed and which are planned to fulfill the degree 
requirements. The Master's degree, Plan B, requires com
pletion of a minimum 45~credit program of graduate courses. 
However, programs in educational administration typically 
include 48 to 51 credits. From 21 to 27 credits must be 
completed in educational administration major. The remain
ing work must be divided among two or more related fields 
with at least six credits in each of two fields. Most 
programs will include some credits in fields outside the 
College of Education (usually 3-9 credits). 

Approval of the Master's degree program includes the 
appointment of a three-member Master's degree committee 
by the Graduate School. The student's major adviser 
serves as chairman of this committee. Candidates are 
notified by mail of this action. 

Further detail on Master's degree programs under Plan B 
are outlined on the following pages of this document. 
These programs are limited to elementary school adminis
tration, secondary school administration, and school 
business administration. Prospective superintendents 
(majoring in general administration) are encouraged to 
complete M.A. programs in elementary or secondary 
administration, looking toward specialization for the 
superintendency at the Specialist certificate or 
Doctor's degree levels. 

2. THE PLAN B RESEARCH PAPER - The 45 quarter-hour require
ment for the Master's degree includes at least nine 
credits of independent research work. Students will 
usually register for one of the following courses, 
depending on the emphasis desired: for elementary 
school administration - Ed Ad 270 Problems: Elemen
tary School Administration; for secondary school 
administration - Ed Ad 271 Problems: Secondary 
School Administration; for school business adminis
tration - Ed Ad 272 Problems: Educational Adminis
tration; for insturctional supervision - Se Ed 8-825 
Problems: Secondary School Supervision or Se Ed 8-871 
Problems: Curriculum and Construction. 
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3. The student's Master's degree committee examines the Plan 
B paper. The Master's degree is awarded upon completion 
of the course work and the committee's certification that 
the Plan B paper is of satisfactory quality. 

4. PROGRAM FOR MASTER OF ARTS DEGREE IN ELEMENTARY ADMINISTRATION 

A. MAJOR FIELD COURSES (21-27 credits) 

Course No. 

Recommended: EdAd 8-201, 8-202 

EdAd 8-215 

EdAd 8-216 

EdAd 8-270 

B. RELATED FIELDS (18-24 credits) 

Course Title 

Foundations in Educa
tional Administration 
Elementary School 
Principalship 
Recent Research in 
Elementary School 
Administration 
Problems: Elementary 
School Administration 

Credits 

6 

3 

3 

9 

Curriculum and Instruction 

Recommended Elem 5-100 

Elem 5-108 

Recommended PsyF 5-141 

PsyF 5-120 

PsyF 5-170 

C. COLLATERAL ACADEMIC FIELDS 

Elementary School 
Curriculum 

3 

Supervision and Improve- 3 
ment Insturction 

Educational Psychology 

Psychology of Human 
Learning 
Educational Measure
ment in the Classroom 
Group Dynamics in 
Education 

3 

3 

3 

3-6 

MINIMUM TOTAL PROGRAM ---- 45 
qtr .hrs. 
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5. PROGRAM FOR ~~STER OF ARTS DEGREE IN JUNIOR HIGH SCHOOL 
ADHINISTRATION 

A. MAJOR FIELD COURSES (21-27 credits) 

Course No. Course Title Credits 

Recommended: 

Electives: 

EdAd 8-201,8-202 Foundations of Educa-
tional Administration 

EdAd 5-167 Junior High School 
EdAd 8-233 Practicum in Junior High 

School Administration 
EdAd 8-271 Problems: Secondary 

School Administration 

Other courses,if any, in Ed.Ad. selected with 
consent of adviser from the following partial 
list: 

EdAd 5-103 Superivision and Admin-
istration of Special 
Education 

EdAd 8-264 The Secondary School 
Principalship 

EdAd 8-265 Administering the High 
School Program 

EdAd 8-203 The Community School 
EdAd 8-210 Public School Finance 
EdAd 8-224 Legal Aspects of Public 

School Administration 
Ed Ad 8-227 Public School Personnel 

Programs 
EdAd 8-230 School Community 

Relations 
EdAd 5-139 Laboratory in Decision 

Making 
EdAd 8-226 School Plant Planning 

B. RELATED FIELDS COURSES (15-24 credits) 

Curriculum and Instruction 

SeEd 5-113 Principles of Secondary 
School Curriculum 

SeEd 5-172 Supervision of Secondary 
Instruction 

SeEd 5-114 Interdisciplinary Appro-
aches to Curriculum 

SeEd 5-129 Trends and Issues in 
Secondary Curriculum 

SeEd 5-169 Student Activity Program 
in Secondary Schools 

6 

3 
3 

9 

3 

3 

3 

3 
3 
3 

3 

3 

3 

3 

3 

3 

3 

3 

3 



- 25 -

Educational Psychology and Child Psychology 

Recommended: Psy F 5-141 Psychological Analysis 3 
of Instruction 

CSPP 5-130 Introduction to Guidance 3 
Psy F 5-120 Educational Measurement 3 

in the Classroom 
Psy F 5-121 Basic Principles of 3 

Measurement 
CPsy 5-311 Behavior Problems 3 
CPsy 5-333 Personality Development 3 

History and Philosophy 

At least one course from this area 3 

C. COLLATERAL ACADEMIC FIELDS 9 

MINIMUM TOTAL PROGRAM 45 
qtr.hrs. 

6. PROGRAM FOR MASTER OF ARTS DEGREE IN SECONDARY ADMINISTRATION 

A. MAJOR FIELD COURSES (21-27 credits) 

Course No. Course Title Credits 

Recommended: EdAd 8-201,8-202 Foundations in Educa
tional Administration 
Secondary School 
Principalship 
Administering the High 
School Program 
Problems: Secondary 
School Administration 

Electives: 

EdAd 8-264 

EdAd 8-265 

EdAd 8-271 

Other courses, if any, in Ed.Ad. selected with 
consent of adviser from the following partial 
list: 

EdAd 5-103 Supervision and Adminis-
tration of Special Educ-
at ion 

EdAd 8-203 The Community School 
EdAd 5-167 Junior High School 
EdAd 8-210 Public School Finance 
EdAd 8-224 Legal Aspects of Public 

School Administration 
EdAd 8-226 School Plant Planning 
EdAd 8-227 Public School Personnel 

Programs 
EdAd 8-230 School Community 

Relations 

6 

3 

3 

9 

3 

3 
3 
3 
3 

3 
3 

3 
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B. RELATED FIELDS COURSES (15-24 credits) 

SeEd 5-113 

SeEd 5-172 

SeEd 5-129 

E lem 5-100 

SeEd 5-169 

Psy F 5-141 

Psy F 5-120 

CSPP 5-130 
Psy F 5-121 

Curriculum and Instruction 

Principles of Secondary 3 
School Curriculum 
Supervision of Secondary 3 
Instruction 
Trends and Issues in 3 
Secondary Curriculum 
Elementary School 3 
Curriculum 
Student Activity Programs 3 
in Secondary Schools 

Educational Psychology 

Psychological Analysis 3 
of Instruction 
Educational Measurement 3 
in the Classroom 
Introduction to Guidance 3 
Basic Principles of 3 
Measurement 

History and Philosophy 

At least one course from this area 

C. COLLATERAL ACADEMIC FIELDS 9 

MINIMUM TOTAL PROGRAM ---- 45 
qtr.hrs. 

7. PROGRAM FOR MASTER OF ARTS DEGREE IN SCHOOL BUSINESS ADMINISTRATION 

A. MAJOR FIELD COURSES (21-27 credits) 

Course No. Course Title Credits 

Recommended: EdAd 8-201,8-202 Foundations of Educa- 6 
tional Administration 

EdAd 8-210 Public School Finance 3 
EdAd 8-211 School Business 3 

Management 
EdAd 8-224 Legal Aspects of Public 3 

School Administration 
EdAd 8-226 School Plant Planning 3 
EdAd 8-227 Public School Personnel 3 

Programs 
EdAd 8-272 Problems: Educational 9 

Administration 
EdAd 8-230 School Community 3 

Relations 
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B. RELATED FIELD COURSES (15-24 credits) 

Persons entering this program 'tvith a non-teaching background 
would be expected to elect a program which would develop a 
background in curriculum, educational psychology, or history 
and philosophy of education. It would further be expected 
that all candidates for this degree have a background in 
business administration either prior to entering the program 
or as a related field in the M.A. program. 

Elem 5-100 

SeEd 5-113 

Elem 5-108 

SeEd 5-172 

Psy F 5-141 

Psy F 5-121 

Psy F 5-170 

Psy F 5-171 

HEd 5-141 

HEd 5-156 

REd 5-190 

Curriculum and Instruction 

Elementary School 3 
Curriculum 
Principles of Secondary 3 
School Curriculum 
Supervision and Improve- 3 
ment of Instruction 
Supervision of Secondary 3 
Instruction 

Educational Psychology 

Psychological Analysis 
of Instruction 
Basic Principles of 
Measurement 
Social Psychology of 
Education 
Analysis of Behavior 
in Groups 

History and Philosophy 

3 

3 

3 

3 

Critical Issues in Cont. 3 
Education 
History of Ideas in 3 
American Education 
Sociology of Education 3 

Business Administration 

Other courses from management, production, 
quantitative analysis, manpower economics and 
industrial relations, transportation, accounting, 
business finance, or business law will be selected 
with the consent of the adviser. 

C. COLLATERAL ACADEMIC FIELDS 9 

MINIMUM TOTAL PROGRAM 45 
qtr.hrs. 
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E. PROGRAMS FOR THE SPECIALIST CERTIFICATE IN EDUCATIONAL ADMINISTRATION 

The Specialist certificate in educational administration is designed 

to permit the completion of the "sixth year requirement 11 certification in 

school administration. While there is no requirement that the student 

complete the Master's degree before moving into the Specialist program, 

the requirements are completely compatible and students holding the Master's 

degree in educational administration will encounter little difficulty in 

including all of their Master's degree work in the Specialist program. 

Students who take the Master's degree elsewhere or in other depart-

ments should consult with the Division of Educational Administration early 

to determine the program which they will need to complete for the Specialist 

certificate. In many cases some advanced planning will pay good dividends. 

Students holding Master's degrees from state colleges in Minnesota will 

usually encounter little difficulty in transferring credits to the 

Specialist program at the University of Minnesota. In some cases extra 

credits will be required, the amount depending on the nature of the 

previous work. 

Specialist certificate programs are designed to permit specialization 

in elementary, secondary, or central office administration in the second 

year of graduate study. The requirements for the Specialist certificate 

are as follows: 

1. PROGRAM PLAN FOR SPECIALIST CERTIFICATE - After 9-15 credits 
of graduate work beyond the Master's degree have been earned 
the program for the Specialist certificate (Form GS 66) must 
be completed in consultation with the major adviser. This 
program will be filed with the Division of Educational Admin
istration for approval and submission to the Graduate Group 
Committee for approval. All graduate courses taken as well 
as the courses planned to fulfill the certificate require
ments will be included. 
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Particular care should be taken to schedule courses in such a 
way that the entire program can be completed without need to 
petition changes. Such petition procedure is appropriate 
when exceptions must be made for good reasons. Petition 
form (GS 59) should be used for this or other purposes for 
which exceptions are required. 

The Specialist certificate program consists of a minimum of 
90 quarter hours of graduate credit. A minimum of 45 quarter 
hours must be completed in a common core program which in
cluded 15 quarter hours in a related academic field. The 
remaining 45 quarter hours will be completed in the student's 
area of specialization and in related fields. Forty-five 
quarter hours of the Specialist program must be completed at 
Minnesota and at least 30 quarter hours of this requirement 
must be completed in the second (or so-called sixth) year 
of the program. 

Upon approval of the program, the Graduate Group Committee 
will assign a committee of four (the major adviser and three 
other faculty members) who will determine the form and con
tent of the final examination on the candidate's program. 

2. THE SIX-CREDIT RESEARCH PAPER - Under the direction of the 
major adviser, the candidate will complete a six-credit 
research paper during the second year of this program. The 
student will register for EdAd 236 - Field Study, to fulfill 
this requirement. This requirement may be waived by the 
Division of Educational Administration on recommendation of 
the major adviser. ·waiver will depend upon the quality and 
type of the Candidate's M.A. Colloquim paper or thesis. 

3. The committee will decide whether these shall be on examination 
and if an exam(s) is scheduled, the committee will determine 
the nature-of such exam(s). 

The candidate is expected to provide the committee chairman 
an examination report from which the committee toJill use in 
recommending the award of the Specialist certificate. 

4. INTERNSHIP - All programs for the Specialist certificate with 
a major in educational administration or a major in education 
with the major emphasis in educational administration (advised 
by an educational administration adviser) shall provide for 
an internship. This requirement may be waived by the Division 
in exceptional cases--normally when the candidate has had one 
or more years of appropriate experience. 
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5. PROGRAN FOR THE SPECIALIST CERTIFICATE IN ELE.MENTARY 
ADMINISTRATION 

A. MAJOR FIELD COURSES 

Course No. Course Title Credits 

Educational Administration 

Recommended Core Courses: 

Recommended 

EdAd 8-201,8-202 

EdAd 8-215 

EdAd 8-216 

EdAd 8-217 

Specialization Courses 

EdAd 5-103 

EdAd 5-167 
EdAd 8-210 
Ed.Ad 8-224 

EdAd 8-226 
EdAd 8-227 

Ed.Ad 8-230 

EdAd 8-264 

Foundations of Educa- 6 
tional Administration 
The Elementary School 3 
Principalship 
Recent Research in Ele- 3 
mentary School Administration 
Seminar: Elementary 3 
School Administration 

(minimum 9 credits): 

Supervision and Admin- 3 
istration of Special 
Education 
Junior High School 3 
Public School Finance 3 
Legal Aspects of Public 3 
School Administration 
School Plant Planning 3 
Public School Personnel 3 
Programs 
School Community 3 
Relations 
The Secondary School 3 
Principalship 

Curriculum and Instruction 

Recommended Core Courses: 

Elem 5-100 Elementary School 3 
Curriculum 

Elem 5-108 Supervision and Improve- 3 
ment of Instruction 

Recommended Specialization Courses (minimum 21 credits): 

SeEd 5-113 Principles of Second- 3 
ary School Curriculum 

E lem 5-361 Teaching .. and Supervision 3 
of Social Studies in the 
Elementary School 
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E1em 5-349 Teaching Science in 
Elementary School 

E1em 5-300 Literature for the 
Elementary School 

Elem 5-333 Instructional Leadership 
in Elementary Reading 

Elem 5-107 Diagnosis, Treatment of 
Learning Difficulties 

Elem 5-316 Teaching and Supervision 
of English in Elementary 
School 

Mth E 5-301 Instructional Leadership 
in Elementary School 
Mathematics 

B. RELATED FIELDS 

Educational Psychology 

Recommended Courses (minimum 18 credits): 

Psy F 5-141 Psychological Analysis 
of Instruction 

Psy F 5-120 Educational Measurement 
in the Classroom 

Psy F 5-110 Introductory Statistical 
Nethods 

Psy F 5-170 Social Psychology of 
Education 

Psy F 5-171 Analysis of Behavior 
in Groups 

SpEd 5-101 Education of Exceptional 
Children 

History and Philosophy 

At least two courses from this area 

C. COLLATERAL ACADEMIC FIELDS 

D. INDEPENDENT STUDY 

EdAd 8-273 Field Study 

(NOTE: This requirement may be waived by the Division 
of Educational Administration on recommendation of 
candidate's adviser. Waiver will be dependent upon 
type and quality of candidate's M.A. colloguium paper 
or thesis.) 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

6 

15 

6 
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EdAd 241 Seminary: Internship in 9 
Educational Administration 

(NOTE; Internship requirement may be waived by 
Division of Educational Administration on recom
mendation of the candidate's adviser when the 
candidate has had one or more years of appropriate 
elementary school administrative experience.) 

MINIMUM TOTAL PROGRAM ---- 90 
qtr.hrs. 

6. PROGRAM FOR THE SPECIALIST CERTIFICATE IN JUNIOR HIGH 
SCHOOL ADMINISTRATION 

A. MAJOR FIELD COURSES 

Course No. Course Title Credits 

Recommended Core Courses (minimum 12 credits): 

EdAd 8-201,8-202 Foundations of Educa- 6 
tional Administration 

EdAd 8-224 Legal Aspects of Public 3 
School Administration 

EdAd 8-218 Seminar: The Social 3 
Organization of Schools 

EdAd 8-235 Seminar: Humanism in 3 
School Administration 

EdAd 8-238 Seminar: Research at1d 3 
Theory 

Recommended Specialization Courses (minimum 19 credits): 

EdAd 5-167 
EdAd 8-265 

EdAd 8-271 

Junior High School 
Administering the High 
School Program 
Problems: Secondary 
School Administration 

3 
3 

3-9 

Seminars (minimum 1 seminar): 

EdAd 8-237 
SeEd 8-322 

SeEd 8-341 

Seminar: Educational Law 3 
Seminar: Secondary Curri- 3 
culum and Instruction 
Seminar: Advanced Study 3 
in Supervision and 
Curriculum Development 
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Independent Study: 

EdAd 8-236 Field Study 

*This requirement may be waived by the 
Division of Educational Administration 
on recommendation of the major adviser. 
Waiver will depend upon the quality and 
type of the candidate's M.A. colloquium 
paper or thesis. 

Workshops (minimum 1 workshop): 

SeEd 8-340 Workshop: Improvement 
of Instruction 

EdAd 8-233 Practicum in Junior High 
School Administration 

EdAd 8-231 Practicum in School-
Community Relations 

EdAd 5-139 Laboratory in Decision-
Making 

B. MINOR FIElD COURSES 

Curriculum and Instruction 

Recomn~ndod Core Courses (minimum 6 credits): 

3 

3 

3 

3 

SeEd 5~113 

SeEd 5-172 

Principles of Secondary 3 
School Curriculum 
Supervision of Secondary 3 
Instruction 

Recommended Specialization Courses (minimum 6 credits): 

SeEd 5-114 Interdisciplinary 3 
Approach to Curriculum 

Elem 5-100 Elementary School 3 
Curriculum 

SeEd 5-129 Trends and Issues in 3 
Secondary Curriculum 

SeEd 5-169 Student Activity Programs 3 
in Secondary Schools 

SeEd 5-170 Programs,and Procedures 3 
of Curriculum Development 

C. RElATED FIELD COURSES 

Educational Psychology and Child Psychology (minimum 18 credits): 

Psy F 5-141 

Psy F 5-120 

Psychological Analysis 
of Instruction 
Educational Measurement 
in the Classroom 

3 

3 
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Psy F 5-110 Introductory Statistical 3 
Methods 

Psy F 5-121 Basic Principles of 3 
Measurements 

Electives in EPsy or CPsy 6 

Recommended Specialization Courses (minimum 3 credits): 

Sch P 8-513 Theories and l1ethods of 3 
Intervention: Individuals 

Philosophical Foundations (minimum 3 credits) 

D. COLLATERAL ACADEMIC FIELDS (minimum 9 credits) 15 

E. INTERNSHIP 

EdAd 8-241 Seminar: Internship in 9 
Educational Administration 

MINIMUM TOTAL PROGRAM ---- 90 
qtr.hrs. 

7. PROGRAM FOR THE SPECIALIST CERTIFICATE IN SECONDARY SCHOOL 
ADMINISTRATION 

A. MAJOR FIELD COURSES 

Course No. Course Title Credits 

Recommended Core Courses (minimum 12 credits): 

EdAd 8-201,8-202 Foundations of Educa- 6 
tional Administration 

EdAd 8-224 Legal Aspects of Public 3 
School Administration 

EdAd 8-218 Seminar: The Social 3 
Organization of Schools 

EdAd 8-235 Seminar: Humanism in 3 
School Administration 

EdAd 8·236 Seminar: Research and 3 
Theory 

Recommendation Specialization Courses (minimum 19 credits): 

EdAd 8-264 The Secondary School 3 
Principalship 

EdAd 8-265 Administering the High 3 
School Program 

EdAd 8-271 Problems: Secondary 9 
School Administration 

SeEd 8-225 Problems: Secondary 9 
School Supervision 
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Seminars (minimum 1 sen:linar): 

EdAd 8-237 

SeEd 8-322 

SeEd 8-341 

Independent Study 

EdAd 8-273 

Seminar: Educational 
Law 

3 

Seminar: Secondary Curri- 3 
culum and Instruction 
Seminar: Advanced Study 3 
in Supervision and 
Curriculum Development 

Field Study 6 

Workshops (minimum 1 workshop): 

EdAd 8-233 Practicum in Junior High 3 
School Administration 

EdAd 8-231 Practicum in School- 3 
Community Relations 

EdAd 5-139 Laboratory in Decision 3 
Making 

SeEd 8-340 Workshop: Improvement 3 
of Instruction 

COURSES 
Curriculum and Instruction 

Core Courses (minimum 9 credits): 

SeEd 5-113 Principles of Secondary 3 
School Curriculum 

SeEd 5-172 Supervision of Secondary 3 
Instruction 

SeEd 5-129 Trends and Issues in 3 
Secvndary Curriculum 

Specialization Courses (minimum 6 credits): 

Elem 5·100 Elementary School 3 
Curriculum 

SeEd 5-169 Student Activity Programs 3 
in Secondary Schools 

SeEd 5-170 Programs and Procedures 3 
of Curriculum Development 

SeEd 5-173 Preparation of Curriculum 3 
Materials 

SeEd 5-114 Interdisciplinary 3 
Approaches to Curriculum 

SeEd 5-168 Current Developments in 3 
the Social Studies 

SeEd 5-344 Teaching Reading in 3 
Secondary Schools 
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SeEd 5-385 

SeEd 5-390 

Mth E 5-312 

SeEd 8-194 

C. RELA'IED FmlDS COURSES 

Advanced Course in the 3 
Teaching of Modern 
Languages 
Current Developments in 3 
Secondary School Science 
Teaching 
Teaching .and Supervision 3 
of Secondary Mathematics 
Strategies and Problems 3 
of Instruction in English 

Educational Psychology and Child Psychology (minimum 15 credits): 

Core Requirements: 

Psy F 5-141 

Psy F 5-120 

Psy F 5-110 

Psychological Analysis 
of Instruction 
Educational Measruement 
in the Classroom 
Introductory Statiscal 
Methods 

3 

3 

3 

Psy F 5-121 Basic Principles of 3 
Measurement 

Elective in EPsy or CPsy 

Philosophical Foundations (minimum 3 credits}: 

Elective 3 

D. COLLATERAL ACADEMIC FIELDS (minimum 9 credits): 15 

E. INTERNSHIP 

EdAd 8-241 Seminar: Internship in 9 
Educational Administration 

MINIMUM TOTAL PROGRAM ---- 90 
qtr.hrs. 

8. PROGRAM FOR THE SPECIALIST CERTIFICATE IN GENERAL SCHOOL 
ADMINISTRATION 

A. MAJOR FIELD COURSES 

Course No. Course Title 

Recommended Core Courses (minimum 12 credits): 

EdAd 8-201,8-202 

EdAd 8-224 

Foundations of Educ
ational Administration 
Legal Aspects of Public 
School Administration 

Credits 

6 

3 
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EdAd 8-218 

EdAd 8-235 

EdAd 8-238 

Seminar: The Social 
Organization of Schools 
Seminar: Humanism in 
School Administration 
Seminar: Research and 
Theory 

Recommended Specialization Courses (minimum 24 credits): 

EdAd 8-210 Public School Finance 
EdAd 8-211 School Business Manage-

ment 
EdAd 8-226 School Plant Planning 
EdAd 8-227 Public School Personnel 

Programs 
EdAd 8-215 The Elementary School 

Principalship 
EdAd 8-230 School Community 

Relations 
EdAd 8-242 Administration, Organi-

zation, Staffing of 
School Systems 

EdAd 8-264 The Secondary School 
Principalship 

EdAd 8-265 Administering the High 
School Program 

EdAd 8-272 Problems: Educational 
Administration 

EdAd 8-270 Problems: Elementary 
School Administration 

EdAd 8-271 Problems: Secondary 
School Administration 

Seminars (minimum 1 seminar): 

Ed Ad 8-237 Seminar: Educational Law 
SeEd 8-322 Seminar: Secondary Curri-

cu1um and Instruction 
SeEd 8-341 Seminar: Advanced Study 

in Supervision and 
Curriculum Development 

Workshops (minimum 1 workshop): 

EdAd 8-231 Practicum in School-
Community Relations 

EdAd 5-139 Laboratory in Decision 
Making 

EdAd 8-340 Workshop: Improvement 
of Instruction 

3 

3 

3 

3 
3 

3 
3 

3 

3 

3 

3 

3 

9 

9 

9 

3 
3 

3 

3 

3 

3 
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Special Problems and Field Experience 
(minimum 6 credits): 

EdAd 8-273 Field Study 

B. MINOR FIElD COURSES 
Curriculum and Instruction 

Recommended Core Courses (minimum 6 credits): 

SeEd 5-113 

Elem 5-100 

Principles of Secondary 
School Curriculum 
Elementary School 
Curriculum 

Recommended Specialization Courses {minimum 9 credits): 

6* 

3 

3 

Elem 5-108 

SeEd 5-172 

Supervision and Improve- 3 
ment of Instruction 
Supervison of Secondary 3 
Instruction 

Students with secondary preparation will take at least 
six additional credits in elementary curriculum and 
supervision. 

Students with elementary preparation will take at least 
six additional credits in secondary curriculum and 
supervision. 

C. RELATED FIElD COURSES 

6 

6 

Educational Psychology and Child Psychology (minimum 15 credits): 

Psy F 5-141 Psychological Analysis 
of Instruction 

Psy F 5-120 Educational Measurement 
in the Classroom 

Psy F 5-110 Introductory Statistical 
Methods 

Psy F 5-121 Basic Principles 
Measurement 

*This requirement may be waived by the Division of 
Educational Administration on recommendation of the 
major adviser. Waiver will depend upon the quality 
and type of the candidate's N.A. colloquium paper 
or thesis. 

of 

3 

3 

3 

3 
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Psy F 5-170 Social Psychology of 3 
Education 

Psy F 5-171 Analysis of Behavior 3 
of Groups 

Philosophical Foundations (minimum 3 credits): 

Elective 3 

D. COLLATERAL ACADEMIC FIElDS 15 

E. INTERNSHIP 

EdAd 8-241 Seminar: Internship in 9 
Educational Administration 

MINIMUM TOTAL PROGRAM ---- 90 
qtr.hrs. 

9. PROGRAM FOR THE SPECIALIST CERTIFICATE IN SCHOOL BUSINESS 
ADMINISTRATION 

Course No. Course Title Credits 

Recommended Core Courses (minimum 12 credits): 

EdAd 8-201, 8-202 Foundations of Educa- 6 
tional Administration 

EdAd 8-224 Legal Aspects of Public 3 
School Administration 

EdAd 8-218 Seminar: The Social 3 
Organization of Schools 

EdAd 8-235 Seminar: Humanism in 
School Administration 3 

EdAd 8-238 Seminar: Research and 3 
Theory 

Recommended Specialization Courses (minimum 24 credits): 

EdAd 8-210 Public School Finance 3 
EdAd 8-211 School Business Manage- 3 

ment 
EdAd 8·226 School Plant Planning 3 
EdAd 8·227 Public School Personnel 3 

Programs 
EdAd 8-230 School Community 3 

Relations 
EdAd 8-215 The Elementary School 3 

Principalship 
EdAd 8-264 The Secondary School 3 

Principalship 
EdAd 8-265 Administering the High 3 

School Program 
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EdAd 8-272 Problems: Educational 9 
Administration 

EdAd 8-271 Problems: Secondary 9 
School Administration 

EdAd 8-222 Administrative Informa- 3 
tion Systems 

Seminars and Workshops (minimum 6 credits): 

EdAd 8-237 
EdAd 5-139 

Seminar: Educational Law 3 
Laboratory in Decision- 3 
Making 

Special Problems and Field Experiences (minimum): 

EdAd 8-273 Field Study 

B. MINOR FIElD COURSES 

Curriculum and Instruction 

Recommended Core Courses (minimum 6 credits): 

SeEd 5-113 

Elem 5-100 

Principles of Second
ary School Curriculum 
Elementary School 
Curriculum 

Recommended Specialization Courses (minimum 9 credits): 

6* 

3 

3 

Elem 5-108 

SeEd 5·172 

Supervision and Improve- 3 
ment of Instruction 
Supervision of Secondary 3 
Instruction 

Students with secondary preparation will 
take at least six additional credits in 
elementary curriculum and supervision. 

Students with elementary preparation will 
take at least six additional credits in 
secondary curriculum and supervision. 

C. RELATED FIELD COURSES 

Psy F 5-141 

Psy F 5-120 

Psychological Analysis 
of Instruction 
Educational Measurement 
in the Classroom 

*This requirement may be v1aived by the Division of Educational 
Administration on recommendation of the major adviser. Waiver 
will depend upon the quality and type of the candidate's M.A. 
colloquium paper or thesis. 

6 

6 

3 

3 
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Psy F 5-110 Introductory Statistical 3 
Methods 

Psy F 5-121 Basic Principles of 3 
Measurement 

Psy F 5-170 Social Psychology of 3 
Education 

Psy F 5-171 Analysis of Behavior 3 
in Groups 

Philosophical Foundations (minimum 3 credits): 

Elective 

D. COLLATERAL ACADEMIC FIELDS 

E. INTERNSHIP 
EdAd 8-241 

3 

15 

Seminar: Internship in 9 
Educational Administration 

MINIMUM TOTAL PROGRAM ---- 90 
qtr.hrs. 

10. PROGRAM FOR THE SPECIALIST CERTIFICATE IN ADMINISTRATION OF 
INTERMEDIATE UNITS 

A. MAJOR FIELD COURSES 

Course No. Course Title Credits 

Recommended Core Courses (minimum 12 credits): 

Ed Ad 8-201,8-202 Foundations of Educa- 6 
tional Administration 

EdAd 8-224 Legal Aspects of Public 3 
School Administration 

EdAd 8-218 Seminar: The Social 3 
Organization of Schools 

EdAd 8-235 Seminar: Humanism in 3 
School Administration 

EdAd 8-238 Seminar: Research and 3 
Theory 

Recommended Specialization Courses (minimum 12 credits): 

EdAd 8-203 The Community School 3 
EdAd 8·210 Public School Finance 3 
EdAd 8-215 The Elementary School 3 

Principalship 
EdAd 8-226 School Plant Planning 3 
EdAd 8-227 Public School Personnel 3 

Programs 
EdAd 8-230 School Community 3 

Relations 
EdAd 8-264 The Secondary School 3 

Principalship 
EdAd 8-272 Problems: Educational 9 

Administration 
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EdAd 8-270 

EdAd 8-271 

Problems: Elementary 
School Administration 
Problems: Secondary 
School Administration 

Seminars and Workshops (minimum 6 credits): 

EdAd 8-218 Seminar : The Social 
Organization of Schools 

EdAd 8-237 Seminar: Educational Law 
SeEd 8-340 Workshop: Improvement of 

Instruction 
EdAd 8-231 Practicum in School-

Community Relations 

Special Problems and Field Experience 
(minimum 6 credits): 

EdAd 8-273 Field Study 

B. MINOR FIELD COURSES 

Curriculum and Instruction 

Recommended Core Courses (minimum 6 credits): 

SeEd 5-113 

Elem 5-100 

Principles of Secondary 
School Curriculum 
Elementary School 
Curriculum 

Recommended Specialization Courses 
(minimum 15 credits): 

Elem 5-108 Supervision and Improve-
ment of Instruction 

SeEd 5-172 Supervision of Secondary 
Instruction 

SeEd 5-105 Audio-Visual Materials 
in Education 

SeEd 5-114 Interdisciplinary 
Approaches to Curriculum 

SeEd 5-129 Trends and Issues in 
Secondary Curriculum 

SeEd 5-169 Student Activity Programs 
in Secondary Schools 

SeEd 5-170 Programs and Procedures 
of Curriculum Development 

*This requirement may be waived by the Division of Educational 
Administraion on recommendation of the major adviser. Waiver 
will depend upon the quality and type of the candidate's M.A. 
colloquium paper or thesis. 

9 

9 

3 

3 
3 

3 

6* 

3 

3 

3 

3 

3 

3 

3 

3 

3 
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SeEd 5-173 

C. RELATED FIELD COURSES 

Preparation of Curri
culum Materials 

3 

Educational Psychology and Child Psychology (minimum 18 credits): 

Psy F 5-141 Psychological Analysis 3 
of Instruction 

Psy F 5-120 Educational Measurement 3 
in the Classroom 

Psy F 5-llO Introductory Statistical 3 
Net hods 

Psy F 5-121 Basic Principles of 3 
Measurement 

SpEd 5-101 Education of Exceptional 3 
Children 

Elective in EPsy or CPsy 3 

Philosophical Foundations (minimum 3 credits): 

HEd 5-149 Social History of 
American Education 

3 

D. COLLATERAL ACADEMIC FIELDS 15 

E. INTERNSHIP 

EdAd 8-241 Seminar: Internship 
in Educational Adminis
tration 

3 

MINIMUM TOTAL PROGRAM ---- 90 
qtr.hrs. 

F. REQUIREMENTS FOR THE DOCTOR OF PHILOSOPHY DEGREE 

The Doctor of Philosophy degree emphasizes intensive study in a part-

icular area. While it is available to persons who may follow careers as 

administrators, it is especially appropriate for students who plan to 

accept research and teaching positions in colleges and universities. 

There are no minimum levels of graduate credit specified for the degree. 

This permits the student and his advisers (major and minor) to develop an 

advanced degree program emphasizing the student's interest and capability. 

Students who plan to transfer from another gr;;.duate school to the 

University of Minnesota to take the Ph.D. program in educational adminis-
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tration are encouraged to make such transfer at the completion of the 

Master's degree. This will ordinarily provide maximum flexibility in 

program planning and enable the student to take a minimum of one year's 

graduate course work at this University. The Division of Educational 

Administration expects that doctoral candidates who major in this field 

will take the majority of their educational administration courses within 

this Division. 

While there is no requirement that the student pursuing a Ph.D. degree 

will have previously completed all requirements for the M.A. degree or 

Specialist certificate, the student is usually expected to have completed 

equivalent work at Minnesota or elsewhere. 

The requirements for the degree of Doctor of Philosophy are as 

follows: 

1. Ph.D. PROG~V. - Students should file Ph.D. programs (Form 
GS 65) with the Graduate Studies Committee of the Division 
as soon as the dimensions of the program can be determined. 
This is usually done near the time when 60-75 graduate 
credits have been earned. The individual student's program 
requiring the signature of the major and minor advisers 
contains a listing of all course work completed and planned 
for the Ph.D. program. This program must include all work 
in collateral fields or special research techniques. 
Students electing a supporting field rather than a minor 
field will have no minor adivser. 

The program for a major in educational administration or 
education with major emphasis in educational administration 
generally consists of: 

a. 45-60 quarter hours of graduate_credit in the major 
field. Students electing to major in education may 
include in such major, courses from all departments 
of the College of Education except those in which 
the minor is taken: 

b. a minor field or supporting field consisting of 
24-45 quarter hours of graduate credit. The 
minor field, normally representing courses from 
a single department, must be approved by the 
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director of Graduate Studies in the minor field. 
If the student and his major adviser elect to 
use a supporting field instead of a minor, courses 
from more than one department may be included. The 
supporting field and the major should be approved 
by the major adviser and the director of graduate 
studies of the Division of Educational Administration. 

2. LANGUAGE REQUIREMENT - There is no foreign language require
ment for the Ph.D. major in educational administration or 
education major with emphasis in educational administration. 
In lieu of the language requirement, all Ph.D. programs shall 
include a collateral field. 

3. COLLATERAL FIELD - A collateral field with a suggested m~n~mum 
of 15 credits must be included in the Ph.D. program. The 
courses to be included in this part of the program should be 
(1) substantively related to one another in 5000 or higher 
numbered courses, (2) taken from one or more departments, 
and (3) not included in the major, or in the supporting 
field. Examples of areas of study appropriate to this 
program are sociology, economics, political science, 
public administration, and industrial relations. The 
collateral field should be consistent with the program 
needs and career aspirations of the student. 

4. ACCEPTANCE OF THE PROGRAM - The Graduate Group Committee acts 
on each program filed and after approval by the Group Comm
ittee and the Graduate School, a preliminary oral examination 
committee is appointed. The committee usually consists of 
5 faculty members, 2 from the student's major field and 3 
from the minor and collateral fields. The student and his 
adviser may wish to suggest names of professors to serve 
on the committee. 

5. THE PRELIMINARY EXAMINATION - The preliminary examination 
should be scheduled after the course work on the major, 
minor and collateral field is completed. This examination 
is conducted in two parts--written and oral. 

The written portion of the preliminary examination, scheduled 
by the major adviser, is intended to reflect the student's 
program. The major and minor advisers, if a minor is taken, 
usually consult to determine when faculty members should be 
invited to prepare examination questions because of their 
responsibility for a significant portion of the student's 
program. Consequently, the written examination preparation 
is not limited to the five-member examining committee nor 
does it necessarily include all five members of this 
committee. 
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When the written portion of the preliminary examination is 
passed, the major adviser, as chairman of the preliminary 
examination committee, certifies this to the ~raduate 
School. The oral portion of the examination is then sche
duled by the Graduate School, usually after the student 
has determined, in advance, a possible time and date from 
members of the committee. 

It should be noted that both the written and oral preliminary 
examination deal with both the major and minor (or supporting) 
fields. Only after successful completion of the oral portion 
of the preliminary examination is the student considered a 
candidate for the degree. 

The outcome of the preliminary oral examination will be 
recorded in one of three possible ways: examination passed, 
examination failed, examination passed with reservations. 
The voting portions necessary for one of these decisions 
are as follows: in the case of a 5-member examining comm
ittee, a favorable verdict for passing a candidate will 
consist of either a unanimous vote or a vote of 4-1; if 
the committee consists of 6 members, a unanimous vote 
or a vote of 5-l or 4-2 will pass the candidate; and if 
the committee consists of 7 members, a unanimous vote 
or a vote of 6-1 or 5-2 will pass the candidate. Unless 
the candidate obtains favorable committee votes in these 
proportions, the outcome is failure, except that, on the 
basis of the same proportions on a pass vote, the verdict 
may be passed with reservations. 

In the case of an examination reported as passed with 
reservations, these reservations may involve: additional 
preparation and study followed by re-examination; the 
preparation of a special paper or written examination 
in a stated field; or other special conditions deemed 
appropriate by the examining committee. 

The chairman and the examining committee will report the 
results of the preliminary oral examination to the Graduate 
School Office, stating clearly, in the case of passing with 
reservations, what additional requirements must be met by 
the candidate to remove the reservations. 

Students failing the preliminary oral examination may (a) 
be allowed to retake the preliminary oral examination, upon 
recommendation of the examining committee, (b) be excluded 
from further candidacy for the degree. In no case may the 
re-examination take place until at least one full academic 
quarter has passed. No more than two preliminary examin
ations are allowed. 
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Preliminary oral examinations will not be scheduled during 
the period of final oral examinations for the June commence
ment--normally from about April 8 or May 6-vor from the 
beginning of the second term of Summer Session to the open
ing of the fall quarter. Preliminary oral examinations must 
be scheduled one week in advance in the office of the Graduate 
School by the prospective candidate or his adviser. 

6. THESIS AND FINAL ORAL EXAMINATION - The prospectus of the 
thesis and the research designed to be followed must be 
submitted to the Graduate Group Committee for approval. 
Upon approval, the Graduate Group Committee will appoint 
a five-member final examining committee, three of whom 
are designated as the thesis committee. It should be 
noted here that when the prospectus of the thesis is filed 
with the Ph.D. Program the preliminary oral examination 
committee may also be designated as the final examining 
committee. 

The thesis review committee, which is chaired by the 
major adviser, is charged with advising the student 
in his research study. The adviser usually provides 
major direction to the student in the development and 
initial writing of the thesis, though the candidate and 
the adviser may wish to involve other members at various 
times for assistance and counsel. 

Upon completion of the final draft of the thesis, it must 
be registered with the Graduate School in a form suitable 
for circulation and review by the three-member thesis 
committee. The presentation of the thesis to the final 
oral examining committee can only be scheduled when the 
thesis review committee registers its approval with the 
Graduate School on the appropriate report form. Approval 
by the thesis review committee means that the thesis is 
considered ready for examination at the final oral. It 
does not preclude revision as recommended by the total 
committee in the final oral examination. 

The final oral examination, conducted by the five-member 
final oral examination committee, covers the thesis and 
the candidate's field of special study. The candidate 
is held to pass the final oral if no more than one of the 
examining members dissents. 

7. INTERNSHIP - All programs for the Ph.D. degree having a 
major in educational administration or a major in education 
with major emphasis in educational administration (advised 
by an educational administration adviser) shall provide for 
an internship. This requirement may be waived by the 
Department in exceptional cases--normally when the candidate 
has had one or more years of appropriate experience. 
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8. RESIDENCE REQUIRE~ENT - All programs for the Ph.D. degree 
in educational administration or a major in education with 
emphasis in educational administration (advised by an educ
ational administration adviser) shall provide for a minimum 
of 3 consecutive quarters of full-time residence study beyond 
the Master's degree. Residency under this requirement is 
interpreted to be full-time presence on campus for at least 
one academic year, exclusive of summers, with normal contacts 
with faculty ~mbers and graduate students. 

G. SUMMARY OF REQUIREMENTS FOR THE DOCTOR OF EDUCATION DEGREE 

The Doctor of Education degree is especially suitable for individuals 

who will provide leadership in the operation of educational institutions 

and who are capable of applying the products of scholarly research within 

the school setting. The Ed.D. program emphasizes a breadth of preparation 

in education and in substantively related collateral fields. The program 

includes heavy concentrations in history and philosophy of education, social 

psychology, and curriculum and instruction. Through independent study, 

jnternships, and clinical experiences students are encouraged to make the 

transition of theoretical knowledge into the practical situations in a 

school environment. 

l. RESIDENCE REQUIREMENT FOR ED.D. PROGRAM - The Ed.D. 
program in educational administration requires a 
minimum of three consecutive quarters of full-time 
resident study beyond the Master's degree. Residents 
under this requirement is interpreted to be full-time 
presence on campus for at least one academic year, 
exclusive of summers, with normal contacts with faculty 
members and graduate students. 

2. THE PROGRAM FOR THE DOCTOR OF ECUATION DEGREE - The 
program should include a suggested minimum of 108 
quarter hours of credit distributed as follows: 

a. The major should contain approximately 60 
quarter credits in educational administration, 
with not less than 40 quarter credits in 
educational administration. 
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b. A Supporting Program with a suggested m1n1.mum of 30 
quarter credits is required. The Supporting Program 
should represent a coherent pattern of courses, 
including no fe\ver than 12 quarter hours in educa
tional psychology and 12 quarter hours in history 
and philosophy of education. Ed.D. students are 
advised to enroll in Psy F 5-110 and Ed.Ad. 8-220, 
8-221, 8-222 if they wish to obtain a research 
background. 

c. A Collateral Field with a suggested m1n1.mum of 15 
credits must be included in the Ed.D. program. The 
courses to be included in this part of the program 
should be (1) substantively related to one another 
in 5000 or higher numbered courses, (2) taken from 
one or more departments, and (3) not included in 
the major, or in the supporting field. Examples of areas 
of study appropriate to this program are sociology, 
economics, political science, public administration 
and industrial relations. The area of study should 
be consistent with the needs and career aspirations 
of the student. 

d. Candidates will normally complete a suggested minimum 
of 21 graduate credits in courses offered outside 
the field of education. Courses offered outside the 
field of education that are listed in the major, or 
supporting field, or in the collateral field, may 
be used in fulfilling this requirement. 

e. Each student is expected to prepare a project proposal 
and submit it to his adviser at the time the program 
is filed (GS 24 and GS 27). This should normally 
occur during the first registration after admission. 
The program and project proposal should be filed with 
the Graduate Studies Committee of the Division. 

3. INTERNSHIPS AND CLINICAL EXPERIENCES - Each candidate for the 
Doctor of Education degree in educational administration must 
complete a one-year period of internship or clinical experience 
in educatonal administration. The division supervised intern
ship or clinical experience will be carefully selected to be 
appropriate to the candidate's career aspirations. The intern
ship or clinical experience follows substantive preparation in 
educational administration and carries no course credit. An 
internship or clinical experience seminar is required for all 
students. 

4. PROJECT - The intent of the independent study requirement is 
to facilitate flexibility in fulfilling scholarly doctoral 
research expectations. While experimental studies are accept
able, the major emphasis involves intensive investigations 
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and analysis of educational problems, issues or develop
ments; critical analyses of social, economic, or political 
conditions on education program requirements; or anlaysis of 
socio-economic determinants of educational needs in given 
communities and the evaluation of existing programs relative 
to such needs, The field problem topic to be investigated 
will be approved by the adviser, the Division of Educational 
Administration, and the student's doctoral committee. The 
candidate is required to assume responsibility for designing, 
planning, and completing a study which has a direct bearing 
on educational programs in a school system. A comprehensive 
and critical review of the literature related to the field 
problem is required. Each candidate for the Ed.D. degree 
will prepare a manuscript suitable for publication in 
monograph form reporting upon the investigation of the 
appropriate field problem. 

5. FOREIGN LANGUAGE -· There is no foreign language requirement 
for the Doctor of Education degree. 

6. EXAMINATIONS - The examination procedure for the Ed.D. and 
Ph.D. degrees are essentially identical. See Ph.D. part 
of this section for details. 

H. GRADUATES DEGREES GRANTED IN EDUCATIONAL fo~MINISTRATION 

One of the output measures utilized in estimating the productivity of 

the program in educational administration relates to the number of persons 

successfully completing planned programs of study. Table III shows that 

179 individuals were awarded graduate degrees with a major program 

emphasis in educational administration. Since approval of the Ed.D program 

in the summer of 1967 a total of 25 individuals have completed all 

requirements and have been awarded this degree. 

TABLE III 
DIVISION OF EDUCATIONAL ADMINISTRATION 

GRADUATE DEGREES GRANTED 1967-68 to 1969-70 

Specialist 
Period/De ree Level Certificate Ed.D. Ph.D. Totals 

July 1967 - June 1968 3 0 14 39 

July 1968 - June 1969 6 5 22 54 

July 1969 - June 1970 4 9 18 48 

~'<-Jul. 1970-December 1970 i 12 8 11 7 38 

TOTALS 
! 

72 i 21 25 61 179 
I 

*Does not include Winter!& 1971 
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I. INSTITUTIONAL ENDORSEMENT FOR .ADl1INISTRATOR CERTIFICATION 

Table III shows the trends institutional endorsement for administrator 

certification since September, 1967 when the new state certification laws 

TABLE III 

ADMINISTRATOR CERTIFICATION ENDORSEMENTS 

Principal, Principal, i School 
Period /Leve 1 of Elementary Secondary l SuEerintendent i Business 
Certification Standard.Prof. : Standard; Prof. i Standard; Prof. ' StandardjProf. 

I I l I I 
Sept. 67-June 1968 0 I 0 6 1 2 3 0 I 5 

July 1968-June 1969 4 0 7 0 4 7 0 
I 

1 

July 1969-June 1970 4 2 7 0 4 4 0 I 2 

I I 
July 1970-Feb. 1971: 2 1 6 1 6 6 0 0 

' i 
TOTALS 10 3 26 2 16 20 0 8 

were implemented. It is important to note that all persons holding valid 

Hinnesota administrator certificates on September 1, 1967 were "grandfathered" 

in under previous requirements and not subject to the need for a sixth-

year training level in order to practice as an administrator. 

The Division of Educational Administration has been approved by the 

Minnesota State Board of Education for the preparation of school adminis-

trators at the levels of elementary and secondary principalship as well 

as the superintendency. State Board of Education policies require the 

Division to certify that applicants have completed all or part of a 

"program of preparation in school administration leading to the Specialist 

or equivalent degree." 

It is the policy of the Division of Educational Administration to 

certify only those applicants for certificates who have completed that 

portion of a program which includes the following course work: 
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1. Superintendent 1 s Standard Certificate 

a. At least 30 qurter hours in school administration. 

b. At least 12 quarter hours selected from curriculum, 
instruction, and supervision. 

c. Programs of students with secondary preparation must 
include at least six credits in elementary curriculum 
and supervision. Programs of students with elementary 
preparation must include at least six credits in 
secondary curriculum and supervision. 

2. Principal's (Elementary and Secondary) Standard Certificate. 

a. Twenty-one quarter hours of graduate credit in school 
administration. At least six credits of which must 
be for work at the level for which the certificate 
is requested. 

b. At least twelve credits in curriculum and super
vision, six credits of which must be for work at 
the level for which the certificate is requested. 

c. Twelve quarter hours of graduate credit selected 
from not less than three of the following: 

Psychology of human behavior 
Tests and measurements 
Philosophy of education 
Education of exceptional children 
Guidance 
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SECTION IV 

REVIEW OF GRADUATE COURSES IN EDUCATIONAL ADMINISTRATION 

A. FREQUENCY OF COURSE OFFERINGS AND ENROLLMENTS 

Table V provides basic data for the period 1967-1971 concerning 

frequency of course offering and enrollment levels for each educational 

administration course. Average class size for all classes exclusive of 

problems courses was eighteen (18). Two courses, EdAd 8-233 Practicum: 

Junior High School Administration and EdAd 8-291 Public Relations for 

Colleges and Universities were not offered during the 1967-71 period. 

An additional two courses, EdAd 8-203 The Community School and EdAd 

8-231 Practicum in School-Community Relations have been offered only 

once since 1967. Enrolltnents in the two basic courses in educational 

administration, EdAd 8··201/8-202 Foundations of Educational Administration 

represent slightly over one-fourth of the total enrollment in educational 

administration courses. 

B. ENROLLMENT TOTALS BY YEAR FOR EDUCATIONAL ADMINISTRATION COURSES 

Student enrollment in educational administration credit courses has 

grown regularly during the past three years. The average rate of increase 

for this period was 11 per cent per year. It should be noted that the 

data displayed in Table VI relate exclusively to daytime credit courses 

offered on the Twin Cities Campus. During the 1969-70 academic year an 

additional 393 students were enrolled in off-campus credit classes. With 

the establishment in September 1970 of the Administrator Development 
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Course No. 
Date of Last 
Curriculum 
Gonun.Action 

5-101 (101) 

5-103 (103) 
6-10-68 

5-128 (128) 
4-10-65 

5-139 (139) 
10-23-68 

5-167 (167) 

5-180 (130) 
7-18-68 

5-181 (181) 
7-18-68 

8-201 (201) 
1-19-65 

8-202 (202) 

8-203 (203) 
3-11-68 

8-210 (210) 

B-211 (211) 
9-15-61 

3-215 (215) 
12-16-64 

3-216 (216) 
4-18-67 

j-217 (217) 
4.-18-67 

TABLE V 

FREQUENCY OF COURSE OFFERINGS & ENROLLMENTS 

1967-68 1968-69 

Title 
F H s SSI SSII F w s SSI 

Public School Administration 11 

Supervision and Administra- 19 
tion of Special Education 

Workshop: Educational 1 2 1 17 11 
Administration 

Laboratory in Decision 11 21 6 
Making 

Junior High School 10 18 11 

Seminar: Administration of 9 
Special Education 

Seminar: Administration of 8 
Special Education 

ssl 21 Foundations of Educational 145 67 47 
Administration 

Foundations of Educational 31 25 29 22 59 25 31 
Administration 

The Community School 10 

Public School Finance 121 30 27 18 

School Business 10 6 I Management 

The Elementary School 7 16 20 14 15 22 20 
Principa1ship 

Recent Research in Elemen- 18 8 3 23 
tary School Administration 

Seminar: Elementary School I 3 
7 

Administration 

1969-70 1970-71 

SSII . F w s SS 1 SSII F w TOTAL 

13 2E 50 

25 44 

24 12 68 

20 ') 21 110 J 

11 9 11 70 

11 12 32 

7 15 30 

22 48 46 43 31 47 478 

24 35 33 11 32 33 44 434 

10 

17 20 34 167 

13 . 29 

9 13 22 136 

15 20 87 

13 23 
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Course No. 
Date of Last 
Curriculum 
Comrn.Action 

8-218 (218) 
3-13-70 

8-220 (220) 
4-19-67 

8-221 (221) 
4-19-67 

8-2.22 (222) 
5-17-67 

8-224 (224) 

8-226 (226) 
11-5-70 

8-227 (227) 
12-16-64 

8-230 (230) 

8-231 (231) 
11-1-67 

8-233 (233) 
11-1-67 

8-234 
2-71 

8-235 (235) 
3-12-70 

B-236 
11-5-70 

3-237 (237) 

3-238 (238) 
3-12-70 

Title 

Seminar: The Social Organ-
ization of Schools 

Analysis of Administrative 
Problems 

Analysis of Administrative 
Problems 

Administrative Information 
Systems 

Legal Aspects of Public 
School Administration 

Educational F~cilities 
Planning 

Public School Personnel 
Programs 

School Community Relations 

Practicum in School Comm-
unity Relations 

Practicum: Junior High 
School Administration 

Seminar: Educational 
Finance 

Seminar: Humanism in 
School Administration 

Seminar: Educational 
Facilities Planning 

Seminar: Educational Law 

Seminar: Theory and 
Research 

TABLE V (contd.) 

1967-68 1968-69 

F w s SSI SSII F 

6 14 5 

23 

44 27 25 

24 

I 
22 22 

9 

6 

I 
1 ew Course 

L 5 14 

Course 

7 

14 

1969-70 1970-71 

w s SSI SSII F w s SSI SSII F w TOTAL 

19 8 13 65 

37 25 85 

21 36 25 82 

17 23 40 

30 20 28 53 227 

22 13 15 
I 

74 

14 16 16 25 115 

15 24 

6 

--

--
4 17 7 8 55 

--
11 18 

4 18 
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Course No. 
Date of Last 
Curriculum 
Comrit.Action 

8-240 (240) 
10-2-69 

8-241 (241) 
4-24-69 

8-242 (242) 
6-2-65 

8-244 (244) 
11-1-67 

8-245 (21e~5) 

11-1-67 

8-246 (246) 
11-1-67 

8-253 (253) 

8-264 (264) 
12-16-64 

8-265 (265) 
1-19-65 

8-270 (270A) 
12-16-64 

8-271 (270B) 
12-16-64 

8-272 (228) 

Title 

Seminar: Clinical Experi-
ences in Educational 
Administration 

Seminar: Internship in 
Educational Administration 

Administrative Organization 
& Staffing of School 
Systems 

Seminar: Administering 
Public Education in 
Metropolitan Areas 

Seminar: Administering 
Public Education in 
Metropolitan Areas 

Seminar: Administering 
Public Education in 
Metropolitan Areas 

Administration in Higher 
Education 

The Secondary School 
Principalship 

Administering the High 
School Program 

Problems: Elementary 
School Administration 

Problems: Secondary 
School Administration 

Problems: Educational 
Administration 
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Program off-campus classes are now being taught on a planned basis in three 

off-campus centers. Enrollments in off-campus credit classes will show 

significant increases due to this pattern of course offerings. More student 

TABlE VI 

ENROLLMENT TOTALS FOR EDUCATIONAL ADMINISTRATION ON-CAMPUS CLASSES 

1967 - 1971 

Year/Term SSI SSII Fall Winter Spring Total 

1967-68 227 200 196 171 162 956 

1968-69 239 194 245 210 165 1053 

1969-70 274 129 307 258 229 1197 

1970-71 211 167 319 273 N/A 

*Does not include Spring 1971 

credit hours were completed in off-campus locations during 1969-70 than 

were completed on the Twin Cities campus in 1963-64, the year the 

Department of Educational Administration was officially established. 

C. COURSE PRECIS 

Course precis are attached for each individual course in educational 

administration. The Division maintains a complete up-to-date file on 

materials describing each course experience. These descriptive materials 

are also available to graduate students in the Divisional library. 

970* 



EdAd 5-101 .(EQ4d 101) 
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PUBLIC SCHOOL ADMINISTRATION 
(3 credits) 

The course is for students who are not majoring in educational admin-

istration, but who have a professional interest in learning about the 

structure and process of school organization from an administrative 

perspective. 

Against a cultural backdrop of historical evolution, public school 

organization is projected as a social system in interaction with an 

external environment. Within a framework of functional imperatives, 

and with the principal focus on both the administrative role and admin-

istrative process, salient clinical problems of contemporary school 

administration are treated in varying degrees of specificity. Sources 

and modes of public school support, communication, patterns of control 

in school organization, evaluation and accountability in public educa-

tion, certification and the employment of paraprofessionals are represent-

ative of problem areas that are treated within a context of administrative 

task responsibilities. 

Students are directed to relevant literature in educational adminis-

tration where insight into these problem areas, beyond the textbook 

lP.·;el, c2n be attained and they are expected to prepare a statement 

which £o-cn:ulates re.ci; :•, :•: role expectations between the arlm:Lni_~t:rative 

role and the student 1 s own professional role in sci:,;Jol orgaal;;:, _ :__ :1. 

EdAd 5-101 is the service course in the Department of Edtv:P/ c nal 

Administration. 
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EdAd 5-103 (EdAd 103) SUPERVIS,ION AND ADMINISTRATION OF SPECIAL 
EDUCATION (3 credits) 

The course is intended as an introductory course for general education 

administrators, teachers, and other professional persons interested in 

problems of special education administration. 

The course includes the supervisory and administrative issues 

related to local, state and federal programs for handicapped children. 

The models for the programs, selection and placement decisions regarding 

children, and the evaluation of programs are considered. 



EdAd 5-128 (EdAd 128) 
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WORKSHOP: EDUCATIONAL ADHINISTRATION 
(1-6 credits) 

This course is designed to provide a laboratory approach to current 

problems in educational administration. The laboratory approach of this 

course provides the flexibility necessary in time and location to offer 

educational experiences to students on a range of administrative problems. 

The content of the course is determined by the specific educational 

administrative problem under study. 



EdAd 5-139 (EdAd 139) 
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LABORATORY IN DECISION MAKING 
(1-4 credits per quarter; limited 
to 25 students) 

Through the process of simulation and role playing, the student is 

identified as the principal of a school--elementary or secondary, or the 

superintendent of a school system. (All participants play the same role. 

Each offering of the course focuses on only one of the above positions.) 

Each participant is given complete background information about the 

system in which this simulated school is located. He also is provided 

with options and techniques for making appropriate decisions. Emphasis 

is placed on recent research and theory related to everyday problems, 

evaluation, and reaction of human behavior to administration. To this 

he brings his own educational training and experiences. 

Problems are then presented to each participant and the setting is 

created to enhance his actual immersion in the role. The administrative 

situation is made as real as possible. All students receive the same 

decision possibilities which are handled and discussed. These include 

"in-basket" items, telephone calls, interruptions, teacher observations, 

administrative delegation choices and many others which the practicing 

school administrator meets everyday. 

The goal of the course is to broaden and increase the decision 

making skills of the participants~-both pre-service and in-service 

students. Featured will be participants' decision as to their own 

effectiveness as administrators. 



EdAd 5-167 (EdAd 167) 
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JUNIOR HIGH SCHOOL 
(3 credits) 

The organization and administration of early adolescent education, 

as it is differentiated from both elementary and high school education, 

is the foundation of this course. Sources of the movement which led to 

the institutionalization of a special school for early adolescents are 

examined in juxtaposition with the cultural mission of the American 

junior high school Included in this treatment of cultural thrust and 

institutionalization are explorations of where things went wrong in 

this unit of public school organization. 

With the latter as a springboard, the course shifts to the para-

mount goal of junior high school organization in contemporary education 

and its relationship to other goals in a public school system. The 

early adolescent in American society is studied in an interdisciplinary 

context, with a special emphasis on culture and adolescence, the 

physiological revolution at the pubescent onset, the psychological response, 

and the "special problems" of early adolescence in the adolescent subculture. 

Concluding segments of the course deal with the evolution of educative 

process for early adolescents. Current models in Minnesota and elsewhere 

are studied and essential components are subjected to rigorous value 

analysis. The principal desideratum in this exercise is the construction 

of an institutionally viable program for early adolescent education. 
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EdAd 5-180, 5-181 (EdAd 180-181) 

SEMINAR: ADNINISTRATION OF SPECIAL EDUCATION 
(3 credits) 

These two seminars are for graduate students with a major interest 

in administration of special education programs. The overall goal or 

objective is to provide students with the information necessary for 

administration of special education programs and also the opportunity 

to develop his own ideas in respect to a selected topic. 

Course topics are the special education service systems, state 

and federal legislation pertaining to special education and alternate 

administrative models for organizing special education. 



EdAd 8-201 (EdAd 201) 
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FOllliDATIONS OF EDUCATIONAL ADMINISTRATION 
(3 credits) 

Experiences organized by this course are intended for students 

beginning the study of educational administration and for those desiring 

a contemporary view of the subject matter of that field. Attention is 

focussed on the design and management of educational systems. Two 

general objectives are pursued in the course: 

1. Development of skills essential to the study and 
practice of educational administration. 

2. Outline and organization of the subject matter 
of educational administration as a guide to 
further study. 

Major areas of skill and knowledge covered by the course are: 

a. General systems thought. 

b. Principles of human behavior and learning. 

c. Instructional systems design. 

d. Educational organizations. 

e. Resource allocation and management. 



EdAd 8-202 (EdAd 202) 
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FOUNDATIONS OF EDUCATIONAL ADMINISTRATION 
(3 credits) 

As part of a foundations sequence, this course is intended primarily 

for those who are beginning their professional preparation in Educational 

Administration. Social science concepts and research findings (as well as 

personal experiences and commitments) are used to consider the structures, 

participants, issues and outcomes involved in governing the public schools. 

While a number of related topics are studied, the focus is on the implica-

tions for school governance of the demand for equal educational opportunity. 

In this connection, emphasis is given to (1) the nature of existing dis-

parties in the allocation of educative resources; (2) the impact of 

metropolitanization on these disparities; (3) the alternative strategies 

currently being proposed for reforming the governance of urban education; 

(4) the provisions made by the federal and state governments for equalizing 

educational opportunity. 

As a result of the course, students are expected to (1) know of 

the structures, participants and processes involved in governing public 

elementary and secondary schools; (2) recognize current issues in school 

governance, especially as they relate to the exisiting and future status 

of equal educational opportunity; (3) understand concepts useful in 

thinking about and effectively managing the political milieu in which 

school administration takes place; (4) interpret the data and findings 

of empirical research that deal with the politiics of education; (5) 

apply skills in inquiry and argument as they pertain to developing a 

position on important issues of school governance. 



EdAd 8-203 (EdAd 203) 
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TIE COMMUNITY SCHOOL 
(3 credits) 

Ideas related to the revitalization of American school organization 

are dealt with in this course within a framework of contemporary social 

problems. The concept of "community" in social organization~ as this 

concept has been treated by Toennies, Simmel, Cooley, Dewey, Nisbet, 

Parsons,and others is the point of departure for thinking about system 

innovation in public school education. 

Early efforts to develop the community school idea in American 

education are traced analytically from Education for All American Youth, 

of the Educational Policies Commission, to modern-day models in Flint, 

Hichigan and elsewhere. Why has the community school idea not advanced 

programmatically over the years beyond the "lighted schoolhouse" and 

its recreation--adult education offerings? What system strategies and 

resources are needed to sophisticate the community school concept? 

Questions of this type turn the course toward a future orientation. 

Students now contemplate the structure and process of future school 

organization in the United States as an evolving community school organ-

ization in which school and family are partners in the socialization of 

youth. The two social systems of school and family, supported by ancillary 

community services, have to develop patterns of interaction which maximize 

the socialization function of each. A variety organization models are 

examined for their instrumental potential to implement such an administrative 

strategy. Special emphasis is given to the evolving team mode, as for 

example in medical organization. and the multiple-skills process. 



EdAd 8-210 (EdAd 210) 
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PUBLIC SCHOOL FINANCE 
(3 credits) 

This course is addressed primarily to public school administrators, 

practicing and prospective. Emphasis is focused on two main topics: the 

acquisition of funds for our system of public elementary and secondary 

education and the utilization of those funds by local school administrations. 

The instructional objectives of the course as they relate to student 

performance are: 

1. Develop a justification for allocation of resources for 
education at the local, state, or federal levels based 
on established criteria. 

2. Understand how most basic assumptions relating to education 
have implications for financial supports. 

3. Recognize the relationship between education and economic 
productivity. 

4. Describe and evaluate present systems of taxation for 
education in terms of their purposes and objectives 
and according to principles of taxation. 

5. Identify the major factors that cause state support for 
schools to be essential in every state. 

6. Trace the evolution of concepts relating to state support 
of education. 

7. Analyze and evaluate the implications of selected concepts 
and models of state support. 

8. Recognize and apply the characteristics of a defensible 
foundation-program plan. 

9. Recognize and evaluate the national issues affecting 
federal aid to education. 

10. Understand the historical development of federal aid to educa
tion in terms of the contemporary federal support provisions. 

11. Relate the elements of urban educational disadvantage to 
recommendations for reform in financing educational services 
in areas of high population density. 

12. Recognize descriptions and definitions of the methods and 
techniques of systems analysis as applied to budgeting in 
educational organizations., 



EdAd 8-211 (EdAd 211) 
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SCHOOL BUSINESS MANAGEMENT 
(3 credits) 

This course is designed to acquaint the student in education with 

business practices of elementary and secondary school districts and to 

assist them in developing and understanding the criteria of successful 

business management practices. It is assumed that the students will 

previously have achieved the level of sophistication regarding principles 

of administration and school finance that is assured by foundation courses 

in educational administration and school finance. 

The major concerns of the course are three-fold and center on (1) the 

basic principles and practical tre.atment of the varied aspects of school 

business administration; i.e. auxiliary services, operation and maintenance 

programs, central control and accounting procedures (2) the organization, 

implementation and evaluation of a comprehensive evaluation of the business 

organization and processes of a public school district and (3) the process 

of relating economy in operation of support services to the development 

of an effective school program (PPBS). 

The activities of the course include use of simulation techniques; 

i.e. "in-basket" files of practical, real problems which present opportunities 

to develop or improve through actual practice in a realistic context those 

skills, concepts, facts, and insights needed for performance as a business 

manager. The simulation activities also include problem-solving in planning-

programming-budgeting systems. 



EdAd 8·215 (EdAd 215) 
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THE ELEMENTARY SCHOOL PRINCIPALSHIP 
(3 credits) 

This course is the first of a sequence of courses dealing with 

elementary school administration and supervision. The course focuses 

of the role of the elementary school principal in four areas--staff 

leadership internal organization, collective negotiations, and comm-

unity relations. Each participant is placed in the role of principal 

of a simulated school and is given hypothetical problems requiring his 

attention. The problems are pertinent to the four areas of focus. 

Before responding to each problem the student examines the literature 

bearing on the problem. 

In the area of staff leadership students' attention is focused on 

the organizational position of the principal, leadership styles, the 

probable results of employing these various styles, techniques for 

implementing change, classroom observation techniques, and strategies 

for improving individual teacher performance. In exploring issues in 

internal school organization, students are introduced to the facets 

of internal organizations, philosophical underpinnings of patterns 

of organization, and criteria for making decisions concerning patterns 

of organization. In the phase on collective negotiations, students 

examine the legal position of principals in collective negotiations 

in Minnesota and models for principals participation in collective 

negotiations. The final unit, focusing on the principal's role in 

school-community relations deals with occasions and strategies for 

local school community communication and joint decision making. 
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EdAd 8-216 (EdAd 216) RECENT RESEARCH IN ElEMENTARY SCHOOL 
ADMINISTRATION (3 credits) 

EdAd 8-216 seeks to acquaint students with research of the last decade 

pertinent to elementary school organization and administration. After an 

introduction to the terminology of research literature, students survey 

recent research articles and books under five headings: Pupil Grouping, 

Organizations for Pupil Progress, Elementary School Staffing Patterns, 

Administrative Behavior and Principal/Teacher Relationships, and Effects 

of Desegregation in Elementary Schools. Particular emphasis is accorded 

the landmark studies of the past decade in each of the above areas. 

Implications of research results for practice are stressed. 



EdAd 8-217 (217) 
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SENINAR IN ELEr1ENTA.'n SCHOOL ADMINISTRATION 
(3 credits) 

EdAd 8-217 is the final course in the elementary school administration 

sequence. Students and the professor extend the study of topics examined 

in the preceding elementary school administration courses. Special 

attention is given to current issues and to the pervading concerns of 

the seminar participants, and Resource persons from the field are 

invited where appropriate. 
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EdAd 8-218 (EdAd 218) SE~HNAR: THE SOCIAL ORGANIZATION OF SCHOOLS 
(3 credits) 

This Seminar is the first of three that are offered sequentially--

followed by EdAd 8-235 and EdAd 8-238--by the Department of Educational 

Administration as theoretical underpinning for its clinical courses. 

Perhaps the most direct means of reporting its content is to state the 

Seminar's general goal and subsurned objectives. These are as follows: 

General Goal: To introduce students by means of seminar-type 
learning experiences to the theoretical perspec
tives of social organization, focusing especially 
on the structure and process of school organization, 
and to identify analytically those properties which 
give to formal organization the character of a 
social system; 

Objective 1: To familiarize students with historic espiste
mologic confusions of natural and social models 
in the structure and functioning of formal 
organization; 

Objective 2: 

Objective 3: 

Objective 4: 

To lead students to deeper insights into the 
complex structure of formal organization by 
means of an analytic unpacking of its inter
dependent system variables; 

To develop with students a conceptual frame of 
reference for differentiating in the administrative 
role between the normative controls of power and 
influence; 

To provide seminar experiences in which students 
demonstrate a capacity to deal with clinical 
problems in school administration with the 
sophistication of theoretical insight. 
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EdAd 8-220, 8-221 (EdAd 220, 221) 

ANALYSIS OP ADMINISTRATIVE PROBLEMS 
(3 credits) 

Selected General Terminal Objectives (in the order in which they 

are first introduced) are: 

1. Given distribution parameters, be able to convert raw scores 
to standard scores and standard scores to raw scores. 

2. Compute the areas beyond and between designated points on the 
abscissa of the normal distribution. 

3. To calculate the standard error of the mean and confidence 
intervals for the population mean from samples. 

4. To recognize and discriminate between valid and invalid state
ments about and interpretations of standard errors of means 
and confidence intervals. 

5. Given the level of significance and information regarding 
whether z or t is appropriate, and whether a 1- or 2-tailed 
test is used, the student will be able to: 

a) Choose the correct table, 
b) use the table to determine the critical z or t 
c) decide whether a given z or t is in the rejection region. 

6. Given 1) either: a) the actual distribution of a population 
and the hypothesized distribution 

b) an hypothesis and an alternate hypothesis 
2) an alpha level 
3) specification of a 1- or 2-tailed test, 

the student will be able to determine the area corresponding to 
the probability of type II, or,;.;.:, error. 

7. Perform basic vector operations (addition, subtraction, multi
plication by scalar, etc.) 

8. Express problems involving mutually exclusive categor-ies· in 
vector notation. 

9. Test hypotheses about group means using single classification 
anlayses of variance. 

10. Express data and test hypotheses about means of mutually 
exclusive categories in vector form using regression models. 

11. Compute correlation coefficients (product moment, rho, point
biserial, phi). 

12. Compute predicted scores and standard error of estimate. 
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EdAd 8-220, 8-221 (contd.) 

13. To compute double classification analysis of variance problems. 

14. Given data and hypotheses, set up tables to test for main 
effects and interactions. 

15. Given descriptions of data and hypotheses (questions) correctly 
form contingency tables, and compute chi squares. 

16. Given data sets: 

a) Test for interactions among categorical vectors 
(2 way designs) 

b) Test for interactions between continuous and categorical 
vectors (1 way designs) using program REGRAN 

17. Given data sets: 

a) Test for "main effects" and "within marginals effects" 
with categorical vectors (2 way designs) 

b) Test for interactions between continuous and categorical 
vectors (2 way designs) using program REGRAN 

18. Given data sets test hypotheses involving 

a) interaction of two continuous vectors 
b) 2nd and 3rd degree polynomials using Program REGRAN 

19. To compute expected values and utilities, given decision 
problems involving events, consequences and acts. 

20. Construct and interpret cumulative frequency distributions. 

21. Given decision problems, to construct payoff and loss tables, 
compute expected losses and cost of uncertainty. 

22. Compute conditional, joint and marginal probabilities from 
descriptions of sets of events. 

23. Given the parameters of a binomial distribution, to compute 
the probabilities of sets of events. 

24. Given descriptions of decision situations and decision rules, 
compute "producers" and "consumers" risks and error characteristics. 

25. Given decision situations and rules, compute expected and losses. 

26. Compute posterior distributions and probabilities using Bayes' 
Theorem. 

27. Use of Bayes' Theorem in decision situations to determine when 
judgment should be suspended. 



EdAd 8-222 (EdAd 222) 
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ADMINISTRATIVE INFOR~~TION SYSTEMS 
(3 credits) 

This course treats the basic concepts underlying the development 

of information systems for public schools. Typical requirements for 

data, reports, and research questions are examined and used as deter-

minants of the parameters of information systems. The requirements 

imposed by computer systems are also examined. The concepts and 

problems include financial records, student records, staff and 

personnel records, and the utilization of these in developing data 

for administrative reports, instructional use, and answering research 

questions using "real time" data. Sub-topics such as computerized 

scheduling and sectioning "real time" access to information, etc., 

are also considered. Students are also given a basic understanding 

of computer and data processing concepts. 



EdAd 8-224 (EdAd 224) 
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LEGAL ASPECTS OF PUBLIC SCHOOL ADMINISTRATION 
(3 cred~Lts) 

The course is designed to meet the needs of graduate students with 

respect to acquiring an understanding of the structure and procedures 

established by legislative bodies and the courts for the administration 

and control of public education; to become familiar with the principles 

of control and operation which have been developed by the courts and 

public school authorities in dealing with the problems and issues of 

public education; and to gain experience in analyzing practical local 

problems which are typical of the issues brought before legally 

constituted authorities for settlement. 

The course is composed of five units, each with a set of objectives 

concerning a particular topic: 

Unit One: 
Unit Two: 
Unit Three: 
Unit Four: 
Unit Five: 

Church-State-Education Relationships 
State and Local Responsibility for Education 
Student Personnel 
Professional Personnel 
Legal Provisions for the Fiscal Movement 

of Public Schools 

Students are selected at random to report assigned cases orally, as 

well as preparing ten written recent court cases relative to one of the 

units. There are group discussions of the reported cases and, besides 

the textbook, students do additional reading from recommended references) 

thus familiarizing themselves with the Law Library. 



EdAd 8-226 (EdAd 226) 
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SCHOOL PLANT PLANNING 
(3 credits) 

This course is designed to acquaint practicing and aspiring admin-

istrators with the concepts of school facility planning. Major emphasis 

is given to the planning process, building analysis, population projection, 

building utilization, and recent school plant designs. 

The course includes a role definition of the school plant planner 

and his relationship to other social agencies involved in the planning 

process, the historical development of school house design, and field 

trips to outstanding school buildings and architecturaLfirms. In 

addition, students are provided the necessary technical skills to 

project student populations, evaluate school buildings, determine building 

capacity and utilization, and the financing of school construction. 

Students are expected to demonstrate competency in the technical 

areas of school plant planning through the development of individual 

contract assiglli~ents designed to acquaint the student with the recent 

developments and research pertinant to educational facility planning. 



EdAd 8-227 (EdAd 227) 
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PUBLIC SCHOOL PERSONNEL PROGRAM 
(3 credits) 

This course attempts to provide participants with a conceptual 

framework whereby personnel problems can be adequately dealt with in 

improving the effectiveness of the organization. Non-personnel dimensions 

of administration (i.e. facilities, budgets, programs, schedules, policies, 

etc.) are reviewed from a personnel management point of view. Consider-

ations are given to the examination of the nature and scope of personnel 

administration and to problems created by individual needs and organizational 

demands. 

Attention is given to the problems of determining staffing needs 

among administrative, instructional and non-instructional personnel. 

Hethods and procedures employed in the recruitment and selection phases 

of personnel administration are analyzed. Techniques for the maintenance 

and improvement of personnel functions are reviewed. 

The course concludes with a simulated experience in contract 

negotiations. 



EdAd 8-230 (EdAd 230) 
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SCHOOL-COMMUNITY B.ELATIONS 
(3 credits) 

School public relations as a social process in the larger context 

of communication is the theme around which this course unfolds. Its 

name was changed some years back from "School Public Relations" in 

order to strip away the inference of a Madison Avenue "hoopla" approach 

to its content. 

The course is blocked in eight substantive areas which are desig-

nated. Moving from an institutional perspective of public relations 

needed in schools, the shift is made to systemic functional imperatives 

in formal organization. The function of public relations in system 

interactions is dealt with in the overall framework of communication 

patterns in society. Here are treated public opinion, mass media of 

communication, power structures, community influentials, and other 

related components of public relations process. The course then moves 

into a clinical phase with a comprehensive overview of public relations 

technology and its principal tools. A case analysis of some many-

faceted public relations problems in public school organization 

concludes the course. 
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PRACTICUN IN SCHOOL-COMMUNITY RELATIONS 
(1-4 credits) 

As a laboratory adjunct of EdAd 8-230, "School-Community Relations,Vi 

this practicum concerns itself exclusively with the clinical process of 

school public relations. Substantive concepts of school-community relations 

are engineered into models of public relations programs for elementary and 

secondary schools, as well as for public school systems in both rural and 

urban environments. 

The tools of public relations, their design and utility, are given 

extensive attention. Students prepare press releases around selected 

problems, they prepare publicity materials for school bond issues, press 

conferences are simulated, layout exercises are conducted for a variety 

of school publications, protocols for school contacts with the mass media 

are developed, and the methodologies of opinion gathering are explored. 

Most students who take the Practicum will have had EdAd 8-230, 

"School-Community Relations," which is its conceptual foundation. 



EdAd 8-233 (EdAd 233) 
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PRACTICUH: JUNIOR HIGH SCHOOL ADMINISTRATION 
(1-4 credits) 

As a laboratory adjunct of EdAd 5-16 7, "Junior High School," this 

Practicum concerns itself exclusively with the clinical process of 

junior high school administration. Substantive concepts of junior high 

school organization and administration are transformed by means of 

laboratory activities into concrete operational programs. Administrative 

mechanisms for articulating early adolescent education with both elementary 

and high school organizations, the construction of a student-interest 

activity program, scheduling variations of the core curriculum, and 

administrative facilitations of guidance process in junior high school 

organization are illustrative of clinical exercises in this practicum. 

Most students who take the Practicum will have had EdAd 5-167, 

11Junior High School," which is its conceptual foundation. 



EdAd 8-234 
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SEMINAR: EDUCATIONAL FINA..~CE 
(3 credits) 

This seminar is designed to provide the necessary experience for the 

application of educational finance principles acquired in EdAd 8-210 

Public School Finance. 

For the past 50 years authorities in school finance have attempted 

to conceptualize and implement school finance programs which will equalize 

educational opportunity for all children within a state and at the same 

time allocate equitably among taxpayers of the state the taxes required 

to finance such programs. Today, however, state programs for financing 

public education are increasingly proving inadequate to meet the demands 

generated by the pressure of contemporary expectations for the schools. 

The present preparation of school administrators in school finance· 

(EdAd 8-210) allows the student to develop basic theoretical and practical 

skills but lacks the application to contemporary problems. If school 

administrations are to exercise leadership they must be experienced in 

testing feasible finance models against accepted criteria so that 

policy-makers can be made cognizant of the explicit strengths and weak-

nesses of the alternative models of school support they must consider. It 

is the purpose of this seminar to provide advanced graduate students with 

actual finance problems in which principals and criteria can be applied 

in the development and testing of new educational finance models. 

The general objectives for the seminar are: 

A. To develop skills in the formulation of educational 
financing plans and to understand the role of financial 
planning in comprehensive educational planning. 
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EdAd 8-234 (contd.) 

B. To identify, measure and interpret deviations in educational 
needs among students, school districts, regions and states. 

C. To relate variations in educational needs to the ability of 
the school district and state to finance appropriate educational 
programs. 

D. To develop skills in the analysis of existing educational 
finance models; i.e. revenue and allocation according to 
selected principles and criteria. 

E. To conceptualize various models of school finance and 
subject them to consequential analysis in order to identify 
strengths and weaknesses of each model. 
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SEHINAR: HUJV'lANISM IN SCHOOL ADMINISTRATION 
(3 credits) 

This Seminar is the second of three that are offered sequentially--

preceeded by EdAd 8-218 and followed by EdAd 8-238--by the Department 

of Educational Administration as theoretical underpinning for its clincial 

courses. The Seminar builds on the theoretical content of EdAd 8-218, 

"The Social Organization of Schools." 

Its take-off theme is the human condition in formal organization. 

Types of positive and negative sanctions in formal organization are 

examined within a Parsonian scheme of situational and intentional 

channels. Central to Seminar discussions is the problem which might be 

stated as follows: How can an administrator acquire the skill of 

transforming the legitimate coercive capacity of an administrative role 

into the influence capacity of leadership as a n~ans of controlling the 

behavior of subordinates? The concepts of power and influence are singled 

out in Seminar discussions which focus on the psychosocial imperative, 

of leadership. Insights are drawn from a variety of fields that conven-

tionally are grouped under the humanities rubric. Students explore in 

poetry, classical and contemporary drama, art, literature.for universals 

which point to the problems man's gratificational system encounters in 

the formal structure of society. 
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SEMJNk~: EDUCATIONAL FACILITIES PLANNING 
(3 credits) 

This course is designed to provide the necessary experience for the 

application of educational facility planning principles in the development 

of educational specifications. 

The major objectives of this course are: 

1. To develop skills in the formulation of educational 
specifications. 

2. To review pertinant curriculum and technological 
innovations for application in educational 
facility planning. 

3. To develop an understanding of the relationship 
of educational specifications to the total 
educational program. 

4. To understand the role of the architect and other 
consultants in the development of educational 
specifications. 

5. To develop a complete set of educational specifi
cations utilizing the team approach. 

Students will be expected to participate in the actual. development 

of a set of educational specifications in a simulated school district 

under the supervision of the instructor and a visiting architect. 
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EdAd 8-237 (EdAd 237) SEMINAR: EDUCATIONAL LAW 
(3 credits) 

The purposes of the seminar are to make students: (1) familiar 

with the major sources of information pertaining to educational law; 

(2) proficient in reading and abstracting studies in educational law; 

and (3) skillful in conducting and reporting legal research. 

Each student is expected to prepare and report two papers. The 

first paper is a summary of a Ph.D. or Ed.D. dissertation. The 

student's responsibility for this report consists of finding an 

appropriate study, abstracting the study, and reporting the results 

in class. A bibliography of approximately 500 studies is distributed 

by the professor in charge. 

The second paper represents a piece of original research. The 

student is expected to make a detailed investigation of one topic. 

The data for the paper consists of court decisions, opinions of attorneys 

general, and the statutes. The paper is written in regular thesis form 

and reported orally in class. 
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SEMINAR: THEORY Al.'\!D RESEARCH 
(3 credits) 

This Seminar is the third of three that are offered sequentially--

preceeded by EdAd 8-218 and EdAd 8-235--by the Department of Educational 

Administration as theoretical underpinning for its clinical courses. 

The Seminar builds on the theoretical and humanistic content of 

respectively EdAd 8-218 and EdAd 8-235. 

Students in this Seminar are at that juncture in their program 

where they have to organize either a dissertation or a clinical project 

for a doctoral degree. They normally will have had, in addition to the 

seminar sequences that precede EdAd 8-238, such other research oriented 

courses as Ed.Psych. 8-110, Ed.Psych. 8-111, EdAd 8-220 and EdAd 8-221. 

Students in the Seminar are expected to: a) formulate a discrete 

problem of school organization for intensive study, b) develop a 

theoretical frame for the study, c) stipulate the methodological and 

statistical procedures that are intended for the study. Their intellectual 

capacity to fulfill these expectations is tested in ongoing Seminar 

discussions, during which student work is presented for rigorous 

evaluation and refinement. 
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EdAd 8-240 (EdAd 240) SEHINAR: CLINICAL EXPERIENCES IN EDUCATIONAL 
ADMINISTRATION (1-9 credits) 

The clinical experience in Educational Administration consists of 

learning and work experiences tailored to the graduate study progams and 

the career aspirations of doctoral candidates in Educational Administration. 

The activities of the course include work experiences performed under 

the direct supervision of a member of the faculty in the Division of 

Educational Administration. Research, development, and instructional 

projects in the Bureau of Field Studies and Surveys, the Educational 

Research and Development Council, the Association for the Evaluation 

of Elementary Schools, teaching assistantships, and similar activities 

are utilized to provide the supervised work experience. 

In addition to the work experience, a weekly seminar session is 

conducted to broaden student awareness of issues and innovative practices 

in contemporary education. Seminar sessions are cooperatively planned 

by students and the instructor and are typically conducted in half-day 

sessions away from the campus. 

The number of credits earned is dependent on the student's graduate 

program and the nature of the supervised work experience. The work 

experience supervisor, the instructor, and the student cooperate in 

evaluating performance. 
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SEl1INAR: INTERNSHIP IN EDUCATIONAL ADMINISTRATION 
(0-9 credits) 

This course is designed solely for graduate students in educational 

administration who are actually participating in their academic year's 

internship experience. (See Internship in Educational Administration, 

Division of Educational Administration, University of Minnesota.) It is 

under the leadership of the University's coordinators of the internship 

program, and meets one afternoon a week fall, winter, and spring quarters. 

Featured during the seminar afternoon--usually Thursday--are three 

general areas of instruction and activity. The first is a general discussion 

among the participants (interns) of their own problems and activities. 

Here general pooling and sharing, suggestions for improvement and resolving 

problems are highlighted. 

Second is a visit to either an intern's school or some unique or 

recommended educational institution. Each intern acts as host for one 

seminar. At other times the class will gather at other educational sites--

both in and outside of Minnesota. The interns are invited to all educational 

conferences sponsored by the Division of Educational Administration and the 

state principal's organizations. These conferences are occasionally used 

as seminar activities. 

The third activity of the class 'tvill be the discussion and/or study of 

an educational issue. This activity usually deals with some contemporary 

issue in education. 

The interns plan the activities of the class with the advice of the 

University coordinators. 
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EdAd 8-242 (EdAd 242) .A.DI1INISTRATIVE ORGANIZATION AND STAFFING OF 
SCHOOL SYSTEJVJS (3 credits) 

This course provides an opportunity for class participants to anal:,.ze 

administrative staffing patterns in the context of existing organizational 

theory. Goal establishment, goal distortion, goal displacement, goal 

succession, effectiveness, efficiency, input, division of labor, line and 

staff relationship, span of control, accountability, and human relations 

are among the elements of organizational management reviewed. 

Opportunities are provided for relating organizational theory to 

administrative practice. The roles of the school board, superintendent, 

central office staff, principal, and department heads are analyzed. 

Alternate procedures for organizing instructional programs are reviewed 

from a personnel management point of view. 

In light of knowledges acquired about desirable staffing patterns and 

practices, students evaluate existing school district practices. 
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EdAd 8-244, 8-245, 8-246 (EdAd 244, 245, 21.~6) 

ADMINISTERING PUBLIC EDUCATION IN METROPOLITAN 
AREAS (6 credits - 2 per quarter) 

The seminar is concerned with the implications of the metropolitan 

process for the governance and organization of the public schools. In 

the first quarter,the focus is on the impact of this process on the demands 

for educational services in the central cities and on the financial, 

political and organizational capabilities of their school districts to 

meet these demands. In the second quarter, emphasis is given to four 

general strategies for restructuring urban education: metropolitan re-

organization,administrative decentralization, community control and 

alternative school systems. In the last quarter, the concepts and 

information that have been gained are used to anlayze provisions for 

schooling in the Twin Cities Metropolitan Area. 

At the end of the course, students are expected to (1) recognize the 

implications of the metropolitan process for the governance of the public 

schools, especially the problems in this respect confronting central city 

districts; (2) critically analyze the capability for effective school 

governance of existing policy-making arrangements in metropolitan areas 

and the major reform strategies that currently are being advocated; 

(3) understand concepts useful in examining the provisions for schooling 

in the Twin Cities Metropolitan Area; (4) apply skills necessary for 

engaging in productive field research on educational organizations. 
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EdAd 8-253 (EdAcl 253) SEHINAR: THE ADMINISTRATION OF HIGHER EDUCATION 
(3 credits) 

The principal purposes of this seminar are to: (1) examine the 

definition of and the parameter of higher education; (2) study the 

organizational patterns of each of the various institutional forms of 

higher education; ~) determine the decision making levels and flow of 

decisions within administrative organizations as these relate to the 

dimensions of capitalization, operation, instruction and policy maintenance; 

and (4) introduce the student to the literature of the field. 

Each student is expected to: (1) take part in seminar discussions 

resulting from lectures by the resident professor and by visting author-

ities in the field; (2) participate in at least one on-site visitation 

to the administrative unit of a university or college--usually a small 

private institution; (3) present abstracts from readings in the literature; 

and (4) prepare a term paper of depth on a selected topic and to make 

an oral presentation of the highlights of this paper to the seminar. 
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THE SECONDARY SCHOOL PRINCIPALSHIP 
(3 credits) 

This course is designed for all students preparing for administrative 

positions in secondary schools. In fact, it is limited to graduate 

students having a major or minor in educational administration. Through 

it and the allied course EdAd 8-265, the student should expect to learn 

of the role of the secondary school principal, the pressures upon him, 

and methods of resolving those pressures to improve the administration 

of American middle schools, junior high schools and senior high schools. 

EdAd 8-264 is divided into five units of focus. The first deals with 

the role of the principal and features certification requirements, leader-

ship functions, and the dilemma he faces as he wrestles .with the various 

expectations society has of his role. 

Unit two explores the cause and treatment of student unr:est. ·rt 

is not enough for the principal to treat student unrest at the time it 

erupts. He must treat the more important underlying causes. 

The principal's role in collective negotiations is examined in unit 

three. The point is made that the principal is not a teacher and should 

not be tied with the teachers' bargaining unit. He is an administrator 

who should have the right to negotiate for himself. 

Unit four deals with procedures for the evaluation of teachers--the 

first step in supervision. 

Finally the last unit explores the history, advantages and disadvantages 

of the Middle School--an alternation of the traditional junior high. 
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ADMINISTERING TEE HIGH SCHOOL PROGRAM 
(3 credits) 

This course is designed for all students preparing for administrative 

positions in secondary schools. In fact, it is limited to graduate students 

having a major or minor in educational administration. Through it and the 

allied course EdAd 8-264, the student should expect to learn of the role 

of the secondary school principal, the pressures upon him, and methods of 

resolving those pressures to improve the administration of American middle 

schools, junior high schools and senior high schools. 

EdAd 8-265 is divided into five units of emphasis. The first examines 

briefly the role of the principal as an agent of educational change and 

innovation. He has the responsibility of initiating or blocking change in 

the school. 

Unit two is the main focus of the class. Here the student learns the 

procedure to build a secondary school's master schedule. Indeed his main 

course project is to actually construct a schedule for an actual high scho~l. 

Alternatives to the traditional schedule are analyzed. Included are the 

various forms of the popular "modular-flexible" schedule. 

The third unit investigates the purposes of the student activities 

programs. Options for organizing them are investigated. 

Relating the school to the community is the fourth area. The 

principal's role in public relations is investigated. 

Finally, methods and criteria for evaluation of the total school and 

its program are discussed. The work of Mort and Trump receive emphasis. 
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Ed.Ad 8-270 (EdAd 270A) PROBLEMS: ElEMENTARY SCHOOL ADMINISTRATION-
(9 credits) 

This course is designed to fulfill the starred paper requirement 

of the Plan B Master's of Art degree for students majoring in Elementary 

School Administration. 

The course provides the student an oportunity for formulating a 

research problem in elementary school administration for in-depth study. 

Course objectives include defining a researchable problem, application 

of research methodology, and the production of a bound research paper. 
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EdAd 8-271 (EdAd 270B) PROBLEMS: SECONDARY SCHOOL ADMINISTRATION 
(cr. ar.) 

Problems in Secondary Educational Administration is an independent 

study course in which students register tofulfill the nine-credit 

starred paper requirement associated with the Master's degree in 

Educational Administration. 

In this course the student identifies a problem in secondary school 

administration which is of particular interest. The student selects an 

instructor, typically his major advisor, and together they .identify 

resear.ch techniques and issues related to the particular problem. 

Activities in the problems course are designed to provide the student 

with an opportunity to develop and demonstrate skills in problem definition, 

data gathering, study design, organization, and formal research writing. 

Graduate credits earned in this course can be applied to graduate programs 

leading to Specialist or Doctoral Degrees. 
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PROBlEMS: EDUCATIONAL ADMINISTRATION 
(1-3 credits) 

The Educational Administration Problems course provides students 

with an opportunity to earn graduate credit for independent study of 

any topic that the student and the instructor agree is worthy of 

investigation. The problems to be investigated may focus on any aspect 

of general school administration including such topics as organization, 

finance, personnel management, program development, and school law. 

The independent study may be based on a review of relevant research 

and literature, employment of data gathering instruments, a clinical 

case study approach, or a combination of these methods. The key element 

in the course is common interest of the student and the instructor in 

a special problem. 

The methods, findings, and conclusions of the investigation are 

reported in a paper presented to the instructor. Credit earned in this 

course may be applied to all graduate degree programs in educational 

administration. 
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EdAd 8-273 (EdAd 236) FIELD STUDY 
(0-10 credits) 

The course is required for the Specialist in Education certificate. 

The written report serves as the capstone of the Specialist program 

whereby the student integrates the learnings from the course work program 

component in the design and completion of an approved field study. Under 

direction of the major advisor the student may conduct an experimental or 

developmental study involving intensive investigation and anlaysis of 

educational problems, issues or developments; critical analysis of 

socio-economic determinants of educational need in given communities 

and the evaluation of existing programs relative to such needs. 

The studentw~ks independently under the guidance of an advisor and 

submits a formal report on the field study. Students may register for 

the general planning and organization of their study without credit. A 

six-credit research paper is the minimum requirement for the Specialist 

certificate. 
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SEMINAR: THE JUNIOR COLLEGE 
(3 credits) 

The principal purposes of the seminar are to: (1) introduce 

students to the origin and social foundations of the community-

junior college movement in the United States; (2) bring students to an 

awareness of present problems and trends in the post-secondary but non-

baccalaureate area of higher education as these are evident in the nation, 

the region and in Minnesota; (3) expose students to the literature on 

the subject; and (4) require an investigation in depth of a topic selected 

under advisement. 

Each student is expected: (1) to take part in at least two on-site 

field trips to metropolitan area junior colleges--usually one private 

and one public but occassionally to an area vocational school as we 11--

for discussions led by the chief administrators of these institutions; 

(2) to present abstracts from the literature; (3) to take part in 

seminar discussions; (4) to prepare a term paper of depth on a selected 

topic and to make an oral presentation of the highlights of this paper 

to the seminar. 
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EdAd 8-275 (EdAd 275) SEMINAR: ADNINISTRATION OF THE JUNIOR COLLEGE 
(3 credits) 

The principal purposes of this seminar are to: (1) examine critically 

administrative patterns of junior-community-technical colleges at the 

various levels of organization--single district, co~non school district, 

multi-campus, state systems and university branch systems; (2) demonstrate 

problems flowing from administrative organization and methods of handling 

problems and reorganizing; (3) predict best organization to handle the 

presently visible problems of the future--chiefly finances and faculty; 

and (4) introduce the student to the literature of the field. 

Each student is expected to: (1) take part in the "in-basket" session 

where chief administrators of nearby community-junior colleges come to 

the seminar and after students have reacted to common administrative 

problems presented as "in-basket items", hear how practicing administrato-rs 

would have handled the same problems; (2) present abstracts from readings 

in the literature; (3) participate in at least one field trip; and (4) 

prepare a term paper of depth on a selected topic and to make an oral 

presentation of the highlights of this paper to the seminar. 
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FINANCING RICHER EDUCATION 
(3 credits) 

The Finance of Higher Education deals Hith two perspectives on 

resource allocation for institutions of higher learning. Higher educa~ 

tion is seen as an industry in both instances. In the first, a societal 

or planning approach is used to generate skills for manpower planning 

and economic evaluation of educational inputs. In the second, a systems 

engineering approach is taken to the preparation and analysis of 

management indicators within particular colleges or groups of instituions. 

Students gain skills in investment analysis, index formation, budget 

analysis and resource management. Instituional data is used to test 

student skills and to prepare examples of management practices suitable 

for institions of higher learning. 
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SECTION V 

CURRICULAR/PROGRM~ CHANGES DURING 1967-71 PERIOD 

The faculty in educational administration have continued to plan, 

implement, evaluate and restructure the instructional programs of the 

Division. During the 1967-1970 period nine major new programmatic 

developments were initiated. The brief descriptions of each new 

instructional change which follow are not generally ordered in relation 

to potential impact or importance and do not include new developments 

in the areas of research or service. 

A. IMPLE~ENTATION OF THE DOCTOR OF ECUATION DEGREE IN EDUCATIONAL 
ADMINISTRATION 

The most important and vital program initiated into educational 

administration during the 1967-70 period was the addition of the Doctor 

of Education degree. The Division of Educational Administration con-

fronted the College of Education with a request to offer the Ed.D. during 

the spring of 1966. Final approval was granted by the College, Graduate 

School and Regents during the summer of 1967. The Ed.D. program became 

fully operational during the 1968-69 academic year with the approval 

of the clinical experiences seminar and the introduction of the three-

term research sequence in administrative problem solving. The Doctor of 

Education degree program is designed especially for persons seeking careers 

in the administration of educational organizations. Since these organ-

izations vary greatly in complexity the students are encouraged to design 

programs appropriate to their career aspirations. The versatility of 
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the Ed.D. program is uniquely suited for students with diverse educational 

and experience backgrounds, Data presented in Section III B and H show 

the admission and program completion trends for this program. 

B. lEADERSHIP DEVELOPMENT SEMINAR 

The Leadership Development Seminar was planned during fall quarter 

1969 and winter quarter of 1970 and implemented on an experimental basis 

during the summer of 1970. The major objective of the LDS is the develop

ment of basic skills required of an educational leader in the areas of 

human relations, decision-making, planning, and community relations. A 

secondary objective is to acquaint the participants with current problems 

of education and approaches to the solution of these problems. The LDS 

seminar carries ten (10) quarter hours of graduate credit (EdAd 5-139 and 

EdAd 5-128) and meets all day for eight consecutive weeks. The initial 

seminar experience was carefully evaluated (1eadership Development Seminar 

Report, September 1970) as a possible mechanism to serve both the University 

and students as a screening agent for qqality administrators. The faculty 

of the Division of Educational Administration took formal action in 

October 1970 to require all applicants for educational administration 

programs to participate in this summer block-of-time program. The LDS 

seminar, staffed by 3 full-time faculty, will be offered during the 

summer session 1971 from June 15-August 6. 

C. ADMINISTRATOR DEVELOPMENT PROGRAM 

A program for Administrator Development to provide Minnesota school 

administrators with opportunities for continuing education was developed 

during 1969-70. This program has been approved by the Division of 
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Educational Administration, Grad•Jate School and General Extension ~ ixision 

for initiation in September 1970. A summary of the general purposes, 

objectives; and operational procedures of the program follow. 

there is a growing need in out-state Minnesota for addi
tional opportunities for continued study in educational admin
istration* The need is seen in private and public schools, 
as well as in post-secondary institutions. 

Recognizing this need, the Division of Educational Admin
istration, College of Education in cooperation with the General 
Extension Division and the Graduate School has developed a 
three-year program of courses in educational administration 
to be offered in three off-campus centers: Southeast Minnesota, 
Southwest Minnesota and Northwest Minnesota. 

All courses will be taught in accordance with the usual 
qualitative requirements of the Division of Educational Admin
istration and the Graduate School. Students enrolled in the 
Graduate School, University of Minnesota, may apply these 
courses toward advanced degrees at the University. 

Detailed course offer:ing plans for 1970-71 include offer
ing 2 courses per quarter at each center. In addition, pro
jected course offerings for 1971~72 and 1972-73 have been 
developed so that students and their advisers may coordinate 
off-campus study with on-campus programs and plan for long
range career goals. 

The specific objectives of this program in continuing 
education for school administrators are: 

1. To offer courses for students desiring to 
complete graduate degrees or become certi
fied ae a Minnesota school administr~t;or. 

2. To provide continuing ec}ucational opportu
nities in educati9nal management for prac .. 
tieing school administrators in out-state 
locations. 

3. To provide increased opportunities for the 
University to provide service to the ele
mentary and secondary, as well as post
secondary, institutions of the state. 

4. To provide additional opportunities for 
cooperative study of problems relating to. 
educational administrators through a closer 
relationship between Minnesota schools and 
the University. 
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5. To assist in recruitment of able graduate students 
to pursue advanced degree programs in educational 
administration. 

During fall quarter 1970 and winter quarter 1971 ten faculty members 

and 161 students were involved in the twelve credit courses taught at 

Bemidji State College, Southwest State College (Marshall) and Rochester 

State Junior College. 

D. NEW AND REVISED COURSES IN EDUCATIONAL ADMINISTRATION 

New courses in educational administration approved by the Curriculum 

Committee and Graduate School during the 1967-70 period are as follows: 

1. EdAd 5-103 (103) Supervision and Administration of Special 
Education 

2. EdAd 5-180/181 (180/181) Seminar: Administration of 
Special Education 

3. EdAd 8-220/221 (220/221) ~nalysis of Administrative 
Problems 

4. EdAd 8-222 (222) Administrative Information Systems 

5. EdAd 8-234 Seminar: Educational Finance* 

6. EdAd 8-236 Seminar: Educational Facilities Planning 

7. EdAd 8-216 (216) Recent Research in Elementary School 
Administration 

8. EdAd 8-217 (217) Seminar: Elementary School Administration 

9. EdAd 8-240 (240) Seminar: Clinical Experiences in 
Educational Administration 

10. EdAd 8-244/245/246 (244/245/246) Seminar: Administering 
Public Education in 
Metropolitan Areas 

* approval requested 
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Several of the new courses; i.e. 8-220/221/222 and 8-240 were added 

to strengtl:en the new Ed.D. program. The other new courses reflect the 

shifting needs of school administrators for conceptual, technical and 

human skills. 

Several educational administration courses were dropped during the 

1967-70 period. The courses listed below were eliminated: 

1. EdAd 229 School Building Workshop 

2. EdAd 232 Problems in School Business Management 

Other courses have been modified requiring Curriculum Committee 

action during this time period. They are: 

1. EdAd 8-203 The Community School 

2. EdAd 8-218 Seminar: The Social Organization of Schools 

3. EdAd 8-226 Educational Facilities Planning 

4. EdAd 8-231 Practicum in School Com~1ity Relations 

5. EdAd 8-233 Practicum: Junior HighJchool Administration 

6. EdAd 8-235 Seminer: Humanism in School Administration 

7. EdAd 8-238 ~nar: Theory and Research 

8. EdAd 8-241 Seminar: Internship in Educational Administration 

The course additions, changes, and deletions described in this 

section include only those major changes requiring official action by 

the Curriculum Committee and the Graduate School. Modifications in the 

design and content of other educational administration courses take 

place on a continuous basis. 

E. RESEARCH TRAINING PROGRAM 

Since 1967 the Division has sponsored a training program for educa

tional researchers with support from the Elementary and Secondary 
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Education Act of 1965 (Title IV). A maximum of six graduate. research 

fellows are enrolled in the program at any given time. 

The objectives of the program are to provide research workers speci

fically trained to serve in educational institutions. These research 

practioners are knowledgeable of the administration, organization, and 

operation of a particular type of system or institution and are acquainted 

with the problems of cooperative and collaborative research in these 

settings. The program trains students in the standard techniques of 

educational research, and also develops skills in the appropriate forms 

of research techniques relating to decision-making and policy-formulation 

in educational organizations. The graduates of the program are ideally 

suited to take positions of leadership in education and to promote 

program development in schools and other educational organizations 

through their research skills. Graduates have been placed in full-

time employment with higher education and school district research 

units across the nation and with the Bureau of Institutional Research, 

University of Minnesota, Minnesota Junior College Board, Minnesota State 

College Board, Minnesota Higher Education Coordinating Commission and 

Minnesota State Department of Education. 

F. INDIAN EDUCATIONAL ADMINISTRATION PREPARATION PROGP~M 

This special program began in the fall of 1970 and is designed to 

provide twenty (20) persons of American Indian ancestry with the necessary 

educational training for leadership positions in local school districts, 

state departments of education and federal agencies. 

These administrators will be eligible for certification as ele

mentary and secondary school principals, curriculum directors, school 
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principals, curriculum directors) school superintendents~ and other 

administrative positions. They will act as spokesmen for the Indian 

community, enabling its members to particpate actively in the determination 

of educational policies that affect them. 

The principal emphasis of the training program is at the Master's 

degree level, although work toward Specialist and Doctoral degrees is 

offered to participants who have already earned Master's degrees. The 

degree programs of the t~venty program participants are distributed as 

follows: 

General course work for the Master's degree includes 
45 quarter credits at the graduate level in educational 
administration and related fields and three to nine credits 
in fields other than education. Doctoral degree candidates 
pursue individualized programs planned jointly by each 
candidate and his adviser. 

A unique component of the instructional program is 
a special nine-credit seminar, Educational Administration 
8-270, for all program participants. This seminar has 
been set up to assist participants in planning and devel
oping their research papers and to broaden their awareness 
of new directions in education through a series of planned 
field trips. The model for the seminar calls for students' 
planning and discussion of field activities and research 
topics. 

The project is administered by a three-~an team: 

Mr. Will Antell, on leave from his position as Director 
of Indian Education in the Minnesota Department of Education, 
is the Resident Director. His primary responsibilities are 
relations with the state government, coordination with 
Indian agencies, and part-time employment and housing for 
program participants. 

Dr. Charles Sederberg, Director of the Bureau of Field 
Studies and Surveys, and Dr. Gary Alkire, the Bureau's 
Assistant Director, are Project Director and Assistant Pro
ject Director, respectively. Their primary responsibilities 
are in the management of project affairs that relate to the 
University organization. 
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G. A SPECIAL PROGP~M FOR STAFF OF STATE EDUCATION AGENCIES 

This program ~.;ras initiated in the fall of 1969 and provides prepara-..::Lon 

leading to the Ph.D. or Ed.D. degrees in educational administration. 

Insofar as this program is focused primarily on administrative lead-

ership in a State Education Agency, it is "special." Administrative 

problems of a State Education Agency have a dimension of complexity which 

differentiate them from administrative problems of any other educational 

system in the state. Both its external regulatory and allocative inter-

actions, as well as its own internal integration, call for an administrative 

staff for whom a "special 11 program is at this juncture inAmerican education 

altogether justified. An overriding assumption of this program is that 

school districts will turn more and more to the State Education Agency 

for leadership in the search of solutions for substantive educational 

problems. 

The professional objectives of the program are: 

A. To mobilize the resources of the University of Minnesota 
in behalf of any State Education Agency in the United 
States whose long-range development plan includes the 
sophistication of its administrative staff by means of 
advanced graduate study. 

B. To "tailor-make" for each participant in the program 
a course of studies ~vhich is relevant to his admin
istrative assignment and career goal in a State 
Education Agency. 

C. To make available to participants in the program 
extraordinary seminars and clinical experiences 
which focus directly on external and internal 
operations of a State Education Agency. 

D. To design a course of studies for each participant 
which can be completed during full-time residence 
of one calendar year, including its two summer 
sessions, (or any combination of three consecutive 
quarters, plus two summer sessions) and which 
course of studies will satisfy Graduate School 
requirements for either the Ed.D. or Ph.D. degree. 
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This program has received support from chief state school officers 

from across the country. The preparation and implementation of this 

program was accomplished under the direction of Professor Samuel Popper 

and with the cooperation of the Minnesota State Department of Education. 

H. A COOPERATIVE PROGRAM FOR THE PREPARATION OF SCHOOL ADMINISTRATORS 

The Cooperative Program for the Preparation of School Administrators 

was developed during 1969-70. This joint effort by Bemidji State College 

and the Department of Educational Administration recognizes program quality 

and geographic considerations in meeting the need for expanding educ

ational leadership in northerm Minnesota. The major program components 

include simultaneous admission to a Master's Degree program at Bemidji 

and the Specialist Certificate program at the University and joint 

program planning. The program assures an integrated preparation 

experience within the framework of existing program and admissions 

requirements at each cooperating institution. Initial planning has been 

completed toward the establishment of an identical cooperative relationship 

with Moorhead State College. 

I. EDUCATIONAL ADMINISTRATION STUDENT ORGANIZATION 

Faculty in the Department encouraged and assisted students in the 

development of the Educational Administration Student Organization. 

Membership in this organization which was formally organized under a 

constitution in Fall 1969 is open to graduate students at the University 

of Minnesota enrolled in educational administration programs. The 

purposes of the organization include: (1) provision of an official voice 

for graduate students in educational administration, (2) representation 
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of the views and interests of graduate students to the Division of Edu,,· · 

ational Administration, the College of Education, the Graduate School C::Y(i 

other segments of the University; (3) selection of graduate student 

representatives to divisional, college, or other committees; and (4) work 

with the divisional faculty and administration in the establishment, 

development and evaluation of both the formal program in educational 

administration and related activities which contribute to the graduate 

study experience. 

During 1969-70 the student organization was active in developing a 

prototype effort in course evaluation, planning and change in physical 

location of the Department from Minneapolis to St. Paul campuses, and 

developing an interest in continued improvement of placement procedures. 
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SECTION VI 

PROJECTED/ANTICIPATED PROGRAM AND CURRICULAR CHANGES 

Section II of this report summarized the instructional goals of the 

Division of Educational Administration. These goal statements are part 

of the current five-year plan adopted by the faculty in educational 

administration and reflect the continuous program planning, review and 

evaluation system currently operating in the Division of Educational 

Administration. 

In addition to the programmatic/curricular changes forecast in the 

five year plan several additional changes in program emphasis can be 

identified now. A brief summary of each identified area follows: 

A. CHANGES IN COURSE CREDIT HODU!ES 

Action taken by the University Senate in 1970 requires that each 

department review and revise curricular offerings with a view to reducing 

the excessive use of three-credit courses. The Division of Educational 

Administration as a unit offering solely graduate-level courses is not 

under the same obligation to meet Spring 1971 deadlines as are under

graduate programs. However, the faculty in educational administration 

through the existing divisional policy and planning committee structure 

will continue to review and evaluate credit modules for all courses 

in educational administration. It is anticipated that requests for 

changes in credit modules will be processed through the Curriculum 

Committee and Graduate School according to existing policies and 

procedures governing requests for course revisions. 
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B. COURSE AND PROGRAH EVALUATION 

The concerns of the Educational Administration Student Organization 

in regard to the quality of teaching and instruction within the courses 

and programs of the Division have stimulated faculty action and concern 

about planning for continuous, systematic course evaluation. The 

divisional policy and planning committee (3 faculty, 2 students) is 

charged with the responsibility of recommending policies and practices 

which assure excellence in instruction in all educational administration 

courses and programs. It is anticipated that the concerted efforts in 

program assessment will result in recommendations for program revisions 

requiring approval by the Curriculum Committee and Graduate School. 

'C. PERFORMANCE AND BEHAVIORAL OBJECTIVE SETTING 

As part of the systematic review of educational administration courses 

the faculty has begun concentrated activity to restate the instructional 

objectives for EdAd 8-201, EdAd 8-202, EdAd 8·220 and EdAd 8-221 in 

behavioral terms. The development of measurements of effectiveness and 

feedback mechanisms is included in this activity. In addition faculty 

responsible for teaching educational administration courses during fall 

quarter 1971 developed preliminary statements of instructional objectives 

for a minimum of one unit or component of their courses. It is anticipated 

that this program of defining skills requisite to the administrator's 

role and their translation to instructional objectives will continue and 

be extended to include each course offered by the Division. This process 

will without a doubt generate changes in title, description and credit 

modules for several educational administration courses. 
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D. DIVISION LIBRARY DEVELOPMENT 

Since the Division moved to the St. Paul campus in October 1970 plans 

have been developed to provide a library and grad 1-.1.t:e student study center. 

It is anticipated that additional resources will be sought through the 

Education Library to support this program and that new arrangements with 

the St. Paul Campus library will be sought. 

E. SPECIALIST CERTIFICATE PROGRAM 

Approximately one-third of the admissions to graduate programs in 

educational administration during the past three years have been at the 

Specialist Certificate level. It is anticipated that the Division of 

Educational Administration will undertake a careful evaluation of the 

status of this program within the Graduate School structure and carefully 

assess alternatives such as College of Education administration of 

professional and/or certification and credentially programs. 

F. INTERNSHIP IN COLLEGE TEACBTNG 

The Division has offered a highly successful administrator intern

ship program since 1964. However many of the doctoral level students in 

the Division hav~ as career aspirations the professorship in educational 

administration. As one means of strenthening the training program for 

this group of students it is anticipated that the Division will plan and 

implement a program of internships for the professorship in educational 

administration. 


