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I I THE REVIEW AND PLPNNING PROCESS 

Understanding the present and attempting to anticipate the future is the 

essence of planning. It is a rational process based on the realization that 

v-:e live in a real world of cause-and-effect which wishful thinking will not change. 

For example, in constructing this plan for the Division of Educational Administra

tion, the faculty, students and Advisory Council recognized that resources are 
limited. Indeed, externally imposed constraints directed this group to prepare 

plans showing both a dimunition of resources and a tightly controlled expansion 

of funds. These directions were a part of the reality within which this planning 
proceeded. In brief, aspirations had to be balanced against resources. The 

planning, therefore, focuses on the allocation of scarce resources in terms of 

agreed-upon priorities. 

The rationality of the planning process which produced this document was 

increased as assumptions about the future were made explicit and thus subject to 

examination and review. While these assumptions cannot be made with complete 

confidence or precision, the data base combined with the accumulated insights of 

the reviewers added to the usefulness of the process. Also, now that the assumptions 
are made explicit, it will be possible in the future to modify them and the related 

plans as the need arises. 

ASSUfv'PT I 0\JS 

The assumptions about school organization and society which were considered 
relevant for the work of the Division of Educational Administration are listed 

below. Obviously, such assumptions pre-suppose other assumptions about societal 

changes, cultural values, and a host of other elements in the environment. How

ever, to explore all of them here is neither possible nor useful. Presumably policy

makers at various levels within the University and the government, as well, are at 
work on portions of that task. Therefore, as stated earlier, the following 
assumptions are thought to be most relevant by the individuals who are knowledgeable 

about the programs in educational administration and the careers which are generally 
pursued by the graduates. 



REVIEW AND PLANNING PROCESS (contd.) 

1. The trend toward larger and fewer school districts will wane and 
be replaced by the decentralization and dismantlinq of large systems 
as the most significant structural changes forpublic education in 
the decade ahead. 

2 

2. The press for full citizenship by minorities will be accelerated and 
expressed in part by demands to have a greater voice in the governance 
of educational institutions. 

3. The complexities of managing educational institutions will increase as 
the schools assume new roles in an American society which will be largely 
urban by 1980. 

DECI SI 0\JS 

The planning decisions for the Division of Educational Administration which 
follow represent an institutional response to recognized needs and trends as 
stated above. These decisions provided the base for the program and budget 
plans which are described ·in this document. 

l. The demand for individuals with training in educational admininistra
tion will increase during the •7o•s as the dismantling and decentral
izing of school districts expands and as more technical specialists 
are employed to support central office and building-level administrators. 

2. The present high level of need for educational administrators with 
minority identification will increase as such groups insist on placing 
Indian, Black, and Mexican Americans in administrative roles in public 
schoo 1 s. 

3. The trend toward greater amounts of preparation for school administra
tors will continue unabated during the '70 1s as their roles become 
increasingly complex. 

4. Individuals presently certified as educational administrators will: 
(l) seek greater opportunities to increase their level of performance 
through continued education, and ( 2) obtain more advanced graduate degrees 
in order to maintain membership in professional societies and move to 
positions of greater responsibility in school organizations. 

5. Manpower requirements in graduate programs which prep are education a 1 
administrators will be limited to replacements of existing personnel 
as universities experience a period of consolidation and retrenchment. 

PARTICIPANTS 

The second five-year plan for this Division, which was written in 1969, 
established planning as a continuous process and provided for the creation of 
a Policy and Planning Committee. The procedures for electing the student and 
faculty members to this Comnittee were formalized later in the Division's 
Constitution. This Constitution also defined the voting faculty as follows: 
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"Faculty membership of the Division shall be as defined in 
Article III of the Constitution. Voting members of the 
Division shall consist of all faculty members with the rank of 
assistant professor and above, assigned to organizational sub
units of the Division who have at least fifty (50) percent of 
their salary, which is paid by the University, budgeted in an 
organizational sub-unit of the Division and a number of full-time 
graduate students of educational administration not exceeding fifty 
(50) percent of the number of faculty members eligible to vote." 

A subsequent amendment to the Contitution provided for the appointment of 

an advisory co unci 1 consisting of two members from each of the Hi nnesota profes

sional associations whose membership includes large number of the graduates of this 

Division and two members from agencies which certify or employ our graduates. The 

membership on the Advisory Council for 1971-72 is listed in the data base (page 2.S). 

The 16 professors, eight student representatives, 13 advisory council members, 

and three civil service employees participated in various phases of the program 

review and planning process. Copies of the Moos memorandum and SCEP-SCRAP guide

lines were shared with this group during the first week of September. Also, copies 

of the College of Education guidelines and the data base were made available to , 
this entire group at a three-day retreat, September 15-17. 1 Large and sma 11 group 

discussions provided opportunities for a thorough understanding of the process and 

the criteria. The final activity on the second day of the retreat was an individual 

rating of the Division programs according to the criteria and the identification of 

developmental needs of the Division. The results of this process are described in 

the "F-indings" section of this report (page 12). 

The task of converting the results of the program reviews to budget plans 

was left to the voting faculty on the last day of the retreat. A report of the 

priorities as rated by the reviewers was distributed and discussed. Plans to 

transfer these decisions into budget reductions, reallocations, and development 

emerged during tt1e discussion. The budget plans and programmatic changes are 

reported in Section IV (beginning on page 16). 

"I 
1 The Advisory Council attended the retreat only on September 16. 
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I I. OUTLOOK FOR THE DIVISIO'J 

HIGHER LEVELS OF PREPARATION 

The forces impinging upon the schools which seem to have implications for 

manpower requirements in educational administration point unmistakably to increases 

in both numbers and levels of preparation. Whereas the need for more administra

tors will be balanced in part by a reduction in the number of school districts 

through consolidation and a decline in birth rates, the press for higher levels 

of preparation, which began many years ago, will certainly continue in the future. 

As pointed out in a 1971 publication of the AASA, 

"A more dramatic difference among various status studies is 
evident in the percentage of superintendents with an earned 
doctorate. Less than three percent of the superintendents in 
1921-22 and in 1930-31 had an earned doctorate. In 1950, 14 
percent of the urban superintendents and 2.3 percent of the 
rural superintendents reported an earned doctorate. Th'f figure 
for 1969-70 is 29.2 percent for the nation as a whole. 11 

From these data the authors of the AASA publication concluded: 

11 The trend toward greater amounts of preparation by superi ntenents 
of schools, now measured in terms of graduate degrees earned, 
shows no signs of abating. It is not unrealistic to predict 
that by the end of the decade (1980) practically al1 superintendents 
in the so-called •g~r·eat cities, • and more than 50 percent of the 2 superintendents in all other districts, will have earned doctorates. 11 

The highest degree earned by superintendents in 1969-70 as reported in the AASA 

publication cited above is shown in Figure l. The same data for the state of 

Minnesota are shown in Fi gut·e 2 (both figures on page 5). These figures and 

Table 16 in the data base (page 60)show a dramatic difference between this state 

and the balance of the nation. Only 6.7 percent of the superintendents, compared 

with 29.2 percent for the nation, hold an earned Doctor 1s degree. This is one of 

1American Association of School Administrators, 
SUPERINTENDENT, 1971 pp. 43-44. 

ZIBID. p. 44. 

THE AMERICAN SCHOOL 
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FIGURE 1 

HIGHEST DEGREE EARNED BY SUPERINTENDENTS, 1959-70 (NATIONALLY) 
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the few, and possibly only, indicators of school quality where Minnesota falls 

substantially below the rnec:u:t for the nation. Moreover, fewer than half (14 out 

of 30) of the Minnesota supe!ri ntendents with earned Doctor's degrees obtai ned 

them from this University; the only institution in this state which grants such 

degrees. One must concludE~ from these data that training opportunities for 

educational leaders in Minnesota are lagging far behind the national trend toward 

higher levels of preparation for school superintendents. (See Table 16, page 60.) 

A similar picture eme1·9es when the training of elementary and secondary 

principals is considered. J\gain, Minnesota is conspicuous by the small number 

of administrators with post--Master degrees. A 1968 study by the Department of 

Elementary School Principab 1 reported that 2.2 percent of the pr-incipals held 

an earned Doctor's degree. Since Minnesota schools employ approximately 1,000 

elementary principals, one might expect a state contribution of about 22 to this 

national statistic. The records indicate, however, that only 9 Minnesota elementary 

principals hold Doctor's deqrees. These principals are identified in Table 17, p. 61. 

As indicated in the data base, page 61,28 secondary principals in Minnesota 

hold Doctor's degrees. Th·is is approximately four percent of the total for the 

state. Sources 2 in the research department of the National Association of 

Secondary School Principals reported that 14 percent of the high school principals 

of the nation have a Doctor's degree. This compares with three percent for senior 

high school principals in 19643 and four percent for junior hi!~h school principals 

in 1965. 4 These figures suggest a time lag of about six or seven years behind 

the national average on this measure for those principals in Minnesota. 

While the above comparisons are limited to holders of the Doctor's degree, 

partial data relative to other levels of training are in the same direction. Namely, 

Minnesota school administrators tend to have less graduate level training than is 

characteristic of their associates in other states. 

1Department of Elementary School Principals, THE ELEMENTARY SCHOOL PRINCIPALSHIP 

in 1968. p. 24. -
2Te~phone call to the National Association of Secondary Principals, 

September 28, 1971. 
3NASSP, REPSRT OF THE~ SENIOR HIGH SCHOOL PRINCIPALSHIP, 1965, p. 26. 
4NASSP, REPORT OF THE JUNIOR HIGH SCHOOL PRINCIPALSHIP, 1966, p. AppendiX 86. 
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CERTIFICATION 

A second factor contributing to the need for an expansion of administrator 

preparation in Minnesota pertains to state certification. Again, quoting the 

AASA publication, 

"The number of states requiring six or more years of professional 
preparation increased from two in 1957 to 24 in 1966 ... At least 
three states at the present time demand seven years as the mini- 1 mum preparation for the highest certificate awarded to superintendents.'' 

Since September 1967 new administrator certification requirements for public 

school administrative positions in the state of Minnesota have been in effect. 

These new requirements essentially pro vi de for a two-stage certi fi cation process. 

Upon completion of a Master's degree in school administration, a Standard Admin

istrator's Certificate valid for two years may be awarded, This certificate may 

be renewed for one five-year period after 12 quarter hours of credit have been 

earned in work on an improved program leading to a Specialist Certificate or 

equivalent degree. Before the eighth year in school administration is begun a 

Professional Administrator's Certificate must have been secured. This certificate 

requires minimum preparation of a Specialist or equivalent degree in school 

administration earned in a recognized graduate school. 

A recent computer search of State Department of Education certification files 

indicates that (1) only 151 of the 92,827 educators holding Minnesota certification 

hold Specialist certificates based on two years of post-baccalaureate study, (2) 

only 161 educators hold the doctorate as the highest earned degree, and (3) only 

110 persons have been issued the Professional Administrator's Certificate based 

on two years of study beyond the baccalaureate degree. The balance of the 3,000 

administrators hold sub-standard certificates or they are licensed under the 

"grandfather 11 provisions of the new regulations. 

Even if all of the certificated educators with training at the sixth year or 

doctoral level were administraors and were currently employed in Minnesota schools, 

the total represents only slightly over 12 percent of the administrators currently 

staffing the elementary and secondary schools of the state. Also, less than five 

percent of the current principals and superintendents in the state hold the Professional 

Administrator's Certificate. 

----·~-----

liBID. p. 44. 
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State certification records indicate that there is no surplus of potential 

administrators having sixth year or doctoral level preparation. Since replace·

ments for those now in leadership roles who leave or retire must meet the new 

certification requirements, the need is acute for leadership preparation if the 

demands of the 1970's and 1980's are to be met. 

PROFESSIONAL SOCIETIES 

Requirements for membership in professional societies are also linked to 

levels of preparation for educational administrators. First, the J\ASA in 1964, 

and later the comparable professional organizations for e1ementary and secondary 

principals, established the Specialist degree or equivalent as the threshold of 

preparation required for membership. Of course, all of the or£1anizations found 

it necessary to include a 11 9randfather's clause 11 for the active members at the 

time the requirements were raised. 

Again, referring to the~ situation in Minnesota, it is clear that only a 

small percent of the schoo·l administrators are qualified by cur-rent standards 

for membership in their professional associations. The paradox of this situa

tion is clear when it is recognized that continued education of its members is 

a major objective of a 11 three of these organizations. 

i='LACEfllENT 

Placement is one objective measure of the balance between the supply and 

demand of the graduates of a program. Clearly, a record of low placement or 

conversely, a high rate of unemployment among graduates would be a matter of 

concern. Similarly, programs with more job notices than graduates is in a favorable 

position. Happily, this Division falls in the second c-lassification. Every 

graduate of this Division in the past several years has been employed in a 

professional role -in an educational institution. Tables 12, 14, and 15 in 

the data base include the positions held by many of the graduates who have 

accepted responsib1e leadership roles in education. These persons are administrators 

in elementary and secondary schools, the State Department of Education, and junior 

and four-year colleges. Also, many of them are professors of ~educational admin

·istration. Moreover, the number of requests for additional personnel far exceeds 

the outputs of this Division. There are no candidates to recommend for more than 

one-half of the positions which are announced. 
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COOTI N UI NG EDUCA TI 00 

A careful perusal of the reasons ad·vanced above for_ more extensive programs 
for educational administrators reveals a conceptual flaw in dichotomizing 
their professional education as 11 preparation 11 and "inservice. 11 A more global 
concept which views education as a continuous process is more appropriate for 
educational administrators. In complex societies such as ours administrators 
are never fully or finally prepared for their responsibilities. 

There has been a significant increase in both interest in and demand for 
continuing learning opportunities on the part of Minnesota school administrators 
in recent years. This interest is stimulated by three major forces: 

l. The increasing complexities of the job causes problems 
and anxieties which lead the administrator to seek an 
improvement in his competence; 

2. Educational and technological advances present clear 
signals of need for new knowledge and skills; and, 

3. Preparation programs for educational administrators have 
changed so fundamentally that practitioners feel out of 
touch with developments in the profession. 

It should be noted that most of the major administrative posts in Minnesota 
as well as in American education for the next ten to 15 years at least will 
be held by persons who have completed their formal preparation programs and 
who must learn in a variety of ways to cope with the problems they now 
face. Rather than persisting in programmatically maintaining a dichotomy 
between inservice and preservice education, the notion of continuous education, 
the generating of habits of life-long learning, see!T6 to call for emphasis 
and development. 
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P~GF<A~ REVIEW FINDINGS AND CONCLUSIONS 
--------

DEFINITION 

The first and possibly the most critical task confronting the program 

reviewers was the necessity for arriving at a definition of 11 program.n Since 

SCEP-SCRAP and the College guidelines committees neglected to do so, the 

reviewers had no cho·ice. Programs could not be reviewed until they were defined 

and identified. Fortunately, the conceptual model of a program which was agreed 

upon made it possible to relate resource inputs to outputs and therefore create 

the potential for fixing costs per unit of output. The model ·js diagrammed in 

Figure 3. This model could be repeated for each of the seven programs which are 

described following the definition. 

FIGURE 3 

COt\lCEPT OF AN INSTRUCTIONAL PROGRAM 
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The functional definition of instructional, research, and service programs 

can thus be stated as follows: 

1. An instructional program is a set of University directed, controlled, 
and financed experiences (courses, internships, workshops, etc.) the 
purpose of which is the preparation of professionals for roles in 
educational institutions or the improvement of their performance in 
such institutions. 
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2. A service program is that set of professional aids (consultants, 
technology, etc.) which is organized, financed, and controlled 
by the University the prupose of which is to assist educational 
institutions in the solution of problems and/or the improvement 
of practice. 

3. A research program is that set of University organized, financed, 
and controlled activities which are intended to make contributions 
to the fund of knowledge re 1 ati ve to the fie 1 d of profession a 1 
education. 

ll 

These d~finiticns made it possible for the reviewers to identify the seven 
instructional programs which are listed below. No service or research programs 
were identifiable because no University funds are used to support these activities 
in this Division. Since both the Bureau of Field Studies and the Educational 
Research and Development Council operate on income budgets and are entirely 
dependent on revenue from contracts or service fees, they fall outside the 
definitions stated above. (The administrators of BFS and ERDC teach classes 
and advise students in exchange for that portion of their salaries which is carried 
by support funds.) Therefore, the program reviewers classified them as 11 program 
support units. 11 The role of these units in instruction is describe in the data 
base (page 26- 35). 

PROGRAMS IN EDUCATIONAL ADMINISTRATION 

l-2 Elementarl: and Secondary Programs 
The programs in elementary and secondary school administration include a 
sequence of experiences which prepare graduate students for entry level 
and career positions as building-level administrators. Students typically 
satisfy the requirements for the Minnesota Standard Administrator's 
Certificate while completing the M.A. degree, and become eligible for the 

Professional Administrator's Certificate upon receiving the Specialist 
Certificate or a Doctor's degree. 

3. Superintendent Program 

The program for school superintendents prepares individuals to become 
chief administrative officers in school systems. All of the work is at 
the post-Master's degree level with the Doctor's degree training normally 
being associated with positions in large city and suburban school districts. 
With appropriate course selection, students can satisfy all state certifica
tion requirements in Minnesota and other states. While students in the 
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superintendent's program may pursue the Ph. D. degree, the Doctor of 

Education degree is typically recommended. 

4. Central Administration Program 

12 

This Division offers a sequence of courses for persons ltJho are preparing 

to become technical specialists in the central office of major school systems. 

These positions are generally at the ievel of 11 Assistant Superintendent.'' 

Specializations include business office, personnel, and special education, 

While some Master•s degree candidates may enroll in these courses) most of 

the students are pursuing Specialist certificates or Doctor·'s degrees, 

5. Co-llege Administratj_on _Program 

The program for college administrators is available to Ph. D. and Ed. D. 

students who seek careers as administrators in higher education. Some of 

the courses are sufficiently generai to be appropriate for a variety of 

administrative posts in higher education, while others focus on specific 

types of institutions such as junior colleges. 

6. ~allege Professor Program 

Students seeking careers as college professors complete most of the courses 

in one of the other areas of specialization, e.g., elementary or secondary 

administration. Also, advanced seminars and research courses are included. 

Upon the completion of Ph. D. degrees, the students normally accept positions 

as professors of educational administration. 

7. Educatio~a-i Agencies __ ~ 

This Division recruits and trains cand'idates for leadership positions ·in 

educational agencies such as in state departments of education and the 

Minnesota Education Association. Each student pursues a program which is 

best suited for him. Students in this program are candidates for Ed. D. 

or Ph. D. degl~ees. 

FiNDINGS 

The results of the program review and evaluation process are summarized 

1n Table l. The programs are listed in the -left column and the responses of e 

voting faculty and Advisory Councii appear in the ce11s below the statement of 

criteria. In each instance, a mean was calculated by subtracting the sum of 
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the tallies on the two lo~'est from the sum of the tallies at the two highest 

po-ints on the five-point scale. The figure for the Advisory Council is in 

parenthesis. 

An interpretation of these responses is both difficult and treacherous. 

14 

First, there is the problem of clarity in some of the criteria. For example, a 

1ow response to the criter·ion pertaining to 11 relation to demand 11 simply means 

there is an imbalance bet111een supply and demand. The direction of the imbalance 

is not clear. Also, it is likely that the perception of the quality of the 

programs influenced some of the responses. Of course, the influence or even 

presence of this factor cannot be determined. 

In spite of the lim·itations, however, the data in Table l are useful. It 

is clear, for example, that the reviewers generally favored some programs above 

others. These data, alon9 with the data base and the opinions of the reviewers 

v·.'ere used to draw the conclusions which follow. 

C(]\JCLUSIONS 

Again, drawing conclusions from the data produced by the review and evalua-

tion process is not easy. One could easily conclude that an programs should be 

continued because all of them are rated high on some of the criteria and, of course, 

it is dangerous to assign equal weight to each criterion statement. However, 

the instructions to the reviewers foreclosed any possibility of that conclusion. 

Therefore, the statements which follow seem to be most logical under the circumstances 

l. The preparation of school administrators, vis-~-vi~ college 

administrators, for example, is seen as the central instructional 

mission of this Division. The generally high ratings for the first 

four programs in Table l supports this conclusion. The possible 

exception to this general statement is the program for elementary 

school principals. However, when it is recognized that other programs 

which are rateci of high priority, such as superintendents and central 

administration, must include a large component of training in 

elementary administration, the interdependence of the top four 

programs is clea.r. 



FINDINGS AND CONCLUSIONS (contd.) 

2. The production of college professors should continue to receive 
support and emphasis in this Division. The reviewers assigned 
high scores to the "centrality" and "uniqueness" of this program. 
However, as rated by the reviewers, the prospects for development 
and the demand is less clear. 

3. The program for college administration rates high on centrality 
and uniqueness but generally low on the other seven criteria. 
The results here may be contaminated because of the failure to 
make a distinction between junior college administration and 
the more general term, "college administration." In any case, 
it is clear that this program should be modified or discontinued. 

4. The program to train administrators for eductional agencies (such 
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as the State Department of Education) was generally thought to warrant 
low priority in the Division. Indeed, there is now some question 
about the extent to which this program fits the definition of a 
program as the term is defined in this report because there is no 
way to trace the flow of University resources (inputs) to the outputs. 
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IV. BUIXJEf PLANS AND RATIONALE 
---- --- ------ --- --

The budget figures and instructions for reductions and development are 

summarized in Table 2. 

TABLE 2 

CHANGES IN SUPPORT LEVEL FOR DIVISION OF EDUCATIONAL ADMINISTRATION 

A lterna- Percent of Change from Support Leve1 after ti ve Reduction or $213,028 Base 
Number De vel opmen t for 1971-72 Changes 

- 6% - $12,782 $200,848 

2 - 8% 17' 042 195,986 

3 - 15% - 31 ,954 181,074 

4 - 3% 6 '390 207,638 

5 + 3% + 6 '390 219,418 

6 + 6% + 12,782 225,810 

The programmatic changes which would be required to approximate the various 

budget alternatives fo 11 ow. Before proceeding, however, it must be conceded 

that program inputs cannot be measured with sufficient precision to exactly match 

the budget changes which are expected. Moreover, it is assumed that a fraction 

of a salary item cannot be dropped simply because a piece of a professor's time 

can be traced to a progr·am which may be discontinued. However, exceptions to 

this assumption may arise when cross charges are involved. Since more than half 

of the salary items in the educational administration budget have cross charges 

to other budgets, it may be necessary to juggle them in some instances. Also, 

smal1 reductions in 02 funds may be necessary if the precise changes must be 

achieved. 

A motion was made by Morgan and seconded by Popper that the plan for this 

Division show the follovJing programmatic and budget changes .. The vote was 

unanimous. 
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ALTERNATIVE 1-- A REDLCTION OF 6% OR $12,782 
Elimination, or preferably transfer to a budget for an All-University 

Center that portion of the 3009 budget (Educational Administration) which can 
be identified with the training of administrators for four-year colleges and 
graduate schools. The $10,400 in item 502 would be used for this purpose. The 
balance of $2,382 ($12,782 minus $10,400) would be extracted from the 02(Supplies
Expenses) budget. A loss of this magnitude in the 02 budget would make it 
necessary for the Division to drop its membership in the University Council for 
Educational Administration or cut out all travel to professional meetings. 
The faculty would make this choice. 

The program for training administrators of higher education was given a 
low priority rating by the reviewers primarily because of the component related 
to four-year institutions. This was seen as being not essential to any of the 

other programs. These observations plus the fact that the course offerings in 
all instances, except junior college administration, have been a 11 Some time thing" 
(see page 43 in the data base) for many years--subject to cancellation and change 
of instructor on short notice--convinced the reviewers that a loss here would be 
the least painful. While the first choice of this Division would be to place all 
of higher education for the College in this Division, stabilization and develop
n~nt of this program would require more resources than the Division can generate 
under the restrictions imposed here. However, this is not to say that the 
University should lose all interest in this program. To the contrary, the reviewers 
feel that a reorganization of higher education in this College and the entire 
University is in order. Therefore, the reviewers urge early implementation of the 
Wilk Committee report of 1970 and that the salary item 502 of the 3009 (Ed. Ad.) 
budget be lodged in this All-University Center. However, if creation of the 
Univers.Hy Center is not feasible at this time, and if it is also unlikely that all 
of higher education in the College of Education will be placed in this Division, 
the reviewers urge the retention of junior college administration. The logic for 
this recommendation is supported by Angell and o•connell in a report authored by 
Don Morgan. 1 

1 Don A. Morgan, PERSPECTIVES OF THE COMMUNITY COLLEGE PRESIDENCY, University 
of California at Los AngeTes~970. 
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"The administrative practices of community colleges have deep roots 
in public schools, specifically in the secondary or high school. 
This was observed by Angell in 1915, and it continues as an observable 
phenomenon in that public schools are the source of most community 
college administrators.'' 

Morgan states further: 
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11 Although O'Connell, for example, has suggested that the corrmunity college 
president has a postion not unlike that of his counterpal~t in the four
year senior college or the university, this monograph places great 
emphasis on the contrary, namely that the position is as different from 
the senior colle~w or university presidency as the community college itself 
is different from those institutions. These considerable differences are 
nm-Jhere more clecu~ly seen than in the strong emphasis the community college 
gives to vocational, general and community service education programs and 
to teaching without the presence of upper divisions, graduate colleges or 
graduate students~, or professional schools. Additional differences are 
a·iso shown in the fact that the community college as an 11 0pen-door'' college 
serves an entirely different clientele from that served by the selective 
senior college 01~ university.~~ 

ALTERNATIVE 2- A REDUCTJ[C)'J OF 8% OR $17,042 
All of the items inc·luded in Alternative 1 would be repE!ated in this instance. 

Also, the appointment for the Assistant Chairman would be changed from 11N' to ''B'' 

for an additi anal reduct·i on of $4,182. 

Again, the logic outlined in Alternative One is appropriate. Since the 

Assistant Division Chairman provides many of the administrative services for all 

programs, the elimination of a program should make a minor reduction in his work 

load. Also, he does advise some students in the higher education program. 

If Alternative 2 were adopted, there would be no 02 funds available for 

membership in UCEA or for faculty travel. 

ALTERNATIVE 3-- A REDUCTION OF 15% OR $31,954 

The programmatic changes described in the first two alternatives would be 

continued and expanded to include that portion of the higher education program 

which can be identified with junior college administration. This would mean 

the elimination of item 010 in the 3009 budget. Also, it would be necessary to 

change the appointment of the Division Chairman from "A" to "B." 

In summary, the $31,954 reduction would be achieved as follows: 
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PROGRAM COMPONENT 

Higher Ed. Admin. 
Junior College Admin. 
Asst. Chairman's 11A11 

Ch a i rman ' s 11 A 11 

02 

ITEM 

502 
010 
002 
001 

AMOUNT 

$10,400 
10,900 
4,182 
4,814 
1 ,658 

Again, in this instance, the recommendation is for a reorganization of 
higher education. 

ALTERNATIVE 4-- A REDUCTION OF 3% OR $6,390 
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This alternative offers the best opportunity to make a separation between 
junior college administration and the more general field of higher education. In 
this instance, the voting faculty favored the elimination (or transfer as described 
above) of the 502 item with the balance being used to pick-up the present cross 
charge on item 010. This change would fix responsibility for a program of junior 
college administration, making it possible for this Division to move forward in 
this developing area without waiting for other units to get organized and make 
decisions. 

ALTERNATIVE 5 --ADD 3% OR $6,39) 
The first priority on additional resources must be the meeting of commitments 

which have already been made. The $10,550 in cross charges to the Bureau of Field 
Studies for salary items 002 and 008 fall in this category. Since the professors 
filling these positions perform no services for the Bureau, these cross charges 
cannot be justified. They were established several years ago as a 11 Convenience" 
with every expectation that they would be removed the following year. In addition 
to this sum of $10,550 gratuitously carried by the Bureau, $26,825 of the salaries 
for the Director and Assistant Director are also paid from income on BFS contracts. 
This total of $37,375 needed to support tenured faculty distorts the service 
emphasis in the Division. 

Some progress was made in eroding the cross charge on item 002 last year. 
A portion of the $6,390 waul d be used to remove the cross charge on i tern 002 
under this alternative--with the balance being applied to the 008 item. 
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ALTERl\JATIVE 6 --ADD 6% Ofi: $12,782 

The requirements of number 5 above would consume all but $2,230 in 

alternative 6 of the $12,7'80. Hopefully, this amount plus funds generated by 

the transfers and programmatic changes described under alternatives 3 and/or 

4 above would make it possible to develop a program for the continued education 

of school administrators. The parameters of a program of this type are described 

in Section Five which follows. 

vI PROGPJ\M IEVELOPrfNT PLANS 

Material in this report and the opinions of the reviewers support the 

proposition that more resources should be committed to the continuing education 

of educational administrators. A portion of these resources can be diverted 

from some programs which \'till be restricted or dropped. However, additional 

resources will be needed if this Division is to respond to the needs which have 

been identified and documented. The objectives of a continuing education program 

for educational administrators are listed in this final section. Some continuing 

education acti viti es which are presently managed by this Division are reported 

on pp. 40-4~ o-f the data base. 

The general objectives of the proposed program of continuing education for 

educational administrato1rs are divided into three major groups: (1) developmental, 

(2) process , and (3) marketing. These divisions are not meant to be rigid and 

are utilized here only to delineate the activities for which human and material 

resources are requ'ired. 

A. Developmental Objectives: 

1. To design and test learning materials which shift the burden 
of pursuh19 continuing education to the learner, i.e., self
study learning packages for specific managerial skills. 

2. To design and test learning materials which utilize technological 
advances, i.e., closed circuit or cable television, computer
based instruction. 
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3. To plan and implement a series of l-2-3 day short courses, non
credit, for updating admi ni strati ve understanding of contemporary 
organizational problems and issues. 

4. To cooperate with other institutions in the upgrading of administra
tive skills for special purpose program managers: i.e., UCEA 
consortium on administrators of Special Education, UCEA Consortium 
on Administration of Vocational-Technical Education. 

5. To extend the offering of traditional credit courses for students 
desiring to complete advanced degrees or upgrade their certification 
as Minnesota school administrators. 

B. Process Objectives: 
1. To provide continuing educational opportunities in educational 

management for practicing school administrators in out-state locations. 

2. To extend the continuing educational opportunities available to 
metropolitan educational administrators through the design and 
implementation of new programming formats: i.e., 7-9 p.m. evening 
courses, weekend retreats, early a.m. activities, etc. 

3. To provide additional opportunities for cooperative study of problems 
relating to educational administrators through the Advisory Council 
mechanism. 

4. To improve articulation of continuing education efforts with other 
institutions having similar program interests and to develop joint 
cooperative inservice programs where this process will strengthen 
program efforts: i.e., joint Specialist certificate programs with 
Bemidji State College and Moorhead State College. 

5. To develop and improve internal procedures for program development, 
planning, and delivery of continuous education activities through 
liaison with College of Education, General Extension Division, Graduate 
School and the Center for Curriculum Studies. 

Marketing Objectives: 

1. To develop and maintain a procedure for continuously assessing the 
inservice needs and requirements of Minnesota school administrators. 

2. To work tONardthe elimination of differential costs assigned to 
students who pursue continuing education off-campus vis~-vis on-campus. 

3. To work toward a delivery system for continuing education whereby the 
administrator supports the costs of instruction at a level not to exceed 
30 percent. (At the present time activities sponsored through General 
Extension Division are 100% student supported. The Higher Education 
Coordinating Commission has recommended a 30 percent level of student 
support for instruction.) 
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The pressing need for risk or developmental capital to move into an 

emphasis on self-study learning packages warrants reaffirmat·ion. The 

development of new approaches to continuing education will require stable 

resources (hard money) for a reasonable developmental period. In addition, 

the extension of planned services to meet the current needs of Minnesota 

administrator development, demands an allocation of leadersh·ip time that 

is not now available in the Division. 

The program reviewers urged that the development of a new thrust in 

continuing education of Minnesota administrators should not detract from the 

emphasis of some programs now underway. The emphasis on the training of 

educational administrators of American Indian ancestry was cited as a case 

in point. As pointed out on page 30 of the data base, this Division has 

federal government funds to train 15 Indian graduate students this year. Any 

changes which would elirrrinate this program would virtually signal the end 
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o'f graduate level training for American Indians at the University of Minnesota. 

In addition to the 20 educational administration students last year there was 

but one American Indian enrolled in the Graduate School. (Information 

reported by both the officer of Admissions and Records and MLK.) 



23 

A QUICK INDEX TO PfllGRPJ'-1 ffVIEW INFORW\TIO~ 
------------

This Division originally prepared a very structured data base to be used 
for program review purposes. Those data were organized around the nine criteria 

defined by the College Guidelines Committee. In preparing this report to the 

College, it seemed best for purposes of clarity of presentation to deviate from 

the original structure of the data base. So, in some cases relevant information 
on programs appears within the body of the report. While more general information, 

usually in the fonn of tables, is still retained within a data base. 

To aid in the review of educational administration programs, this quick index 

is presented. This index should enable a reviewer to locate program information 
under the structure presented in SPECIFICATION FOR THE REVIEW OF COLLEGE PROGRAMS; 

FALL 1971. Date under cover memorandum September 16, 1971. The Index follows: 

0.0 THE ADVISORY COUNCIL TO THE DIVISION 

.0.5 ERDC and BFS 

1.0 PROGRAM IDENTIFICATION 
Discussion of identification of programs 
Distribution of courses to programs data base 

1.1 PROGRAM ORIENTATION AND PROSPECTS FOR DEVELOPMENT 

flroqra111 purpose 
Col11p.tt'llhiP pr·oqrdnJs 
J'rt)(IY'dlll Vilc~lity or· d.clivitie~. 

·1.2 PI<OGRAM i<ESOURCES; CAPABILITIES 

Program staff 
Instructional output 
Faculty V'i tali ty 
Space 
Budget 

1.3 PROGRAM OPERATION, RELATIONSHIPS, COSTS 
Admission and enrollment data 
Class size 
Cost of instruction 
Student vitality 

1 .4 PROGRAM OUTCOMES 
Production: degrees 

positions held 

dalcJ base 
delL! biJSC 

data base 
data base 
data base 
data base 
data base 

data base 
data base 
data base 
data base 

data base 
data base 

page 

25 

26 - 35 

10 
36 

1l - 12 
Jl 
JB - 41 

42 
43 - 46 
47 
48-49 
50 

(text 16) 

52 ( 42-46) 
43 - 46 
53 
55 

56-57 
58 - 61 
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Data Base 
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Since its 1963 inception, the Educational Research and Development Councii 

of the Twin Cities Metropolitan Area has been jointly sponsored by school 

districts and the Univers-ity of !Vlinnesota. Working capital has been provided 

by service fees from member districts and from outside funding for special 

projects. Space in the offices of the Division of Educational Administration is 

furnished for Councii work. In addition, the proximity and avail abi 1 ity of the 

diversified resources of the University have been of considerable value. 

The formal purposes of the Council relate to research and development 

activities in school districts. They include: 

l. Providing for continued experimentation toward the goal of 
improved i n s t ru ct i on ; 

2. Assisting member schools in the conduct of research and evaluation; 

3. Studying and rE!porti ng noteworthy i nst ruction a 1 procedures; 

4. Providing basic information for data-based decision making; 

5. Providing oppor·tunities for inservice progessional study and 
de ve 1 opment; 

6. Furnishing consultant assistance; 

7. Demonstrating new procedures, methods, and materials. 

Reviewing the above activities and considering the Division's mission of 

research, service, and instruction, one quickly senses congruency of purpose. 

ERDC 1
S contributions towc:trd research and service are numerous and well docu

mented in various reports which have been distributed widely. The purpose of 

this section is to summatize ERDC activities which are directly related to 

the instructional mission of the Division. These instructional services are 

organized under the general topics of inservice training, clinical training for 

graduate students~ and instructional resources for graduate students and staff. 

PROVIDES VEdiCLE FOR INSERVICE TRAINING 

Frequently the cry 'is heard that colleges are too slow in reacting to current 

training needs in the f-ield. New programs, curricula, and emphases often demand 

instructional methodoloq'ies different from those learned by public school educators 

during preservi ce trai n·i ng experiences. The framework of the Co unci 1 with its 

"special purpose" commissions provides a communication network which identifies 

current inservice training needs and, due to the benefits of its tie to the 

University, allows such needs to be met quickly by the marshalling of staff and 

resources necessary in app rap ri ate t raining experiences. 
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This year administrative practitioners have recognized the ever increasing 

complexities of school management; a field vastly different from that for 

which they were originally trained. Appropriate inservice training experiences 

have been designed by the ERDC to meet such needs. Such programs to be presented 

during 1971-72 are: 

l. Executive Development Seminars - a year-long developmental program 
for chief school executives. 

2. 

3. 

Leadership Training for Middle Management - a year-long development 
program for middle managers. 

Decision-Making Laboratory - a six-day training program for secondary 
principals and assistant principals. 

Recently, an ERDC task force of practicing public school personnel and 

college representatives identified the social studies as the curricular area 

in greatest need of updating and revision. As a result, the ERDC successful1y 

botained a Title III grant in the amount of $79,200 to establish a Social Studies 

Service Center. The Center, now in full operation and backed by a staff of four 

extremely well-qualified social studies personnel, delivers assistance to school 

districts. Instructional workshops for area teachers constitutes the backbone 

of the Center 1 s operation. Plans are underway for the coopearti ve development 

of a training program designed to meet the State Department of Education's new 

requirement for training in human relations for certificate renewal. 

Another problem for school districts is the implementation of Cable 

Television Service. Early in September of this year, the ERDC sponsored an 

instructional workshop on the implications of this new development. Still 

another question provoking school boards and administrators is constituencies 

which demand greater voice in the affairs of school districts. Unfortunately, 

there is a lack of skill and knowledge of techniques to be used in involving 

citizen groups in decision making. Therefore, the ERDC is planning to conduct 

a training program on 11HOW TO WORK WITH CITIZEN GROUPS." 

As the year progresses additional inservice training needs will no doubt 

be identified with the Council responding appropriately. 

SUPPORTS CLINICAL TRAINING EXPERIENCES FOR GRADUATE STUDENTS 

EacA year the ERDC assists in the instructional mission of the Division 

by providing support for a number of research assistants. Recipients are given 

opportunities to meet with school administrators and to engage with them in 

efforts to solve current problems. Also, they may conduct research and development 
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acti viti es. Very frequently an ERDC research project spawns ide as for theses 

or doctoral dissertation. In addition to these educational benefits, the 

research assistants receive financial remunerations from non-University sources, 

making graduate study possible. 

The value of an ERDC research assistantship is ref"lected in the quality of 

candidates and in the level of positions assumed once they have completed their 

graduate programs. Research assistants during the last three years together with 

their current assignments are as fo n ows: 

Gerald Christenson 

i~a 1 do Hoffman 

Dwight Lindbloom 

C • De an U rn e s s 

1970-71 

Director of Planning, State of Minnesota 

Curriculum Director, Indianapolis Public Schools 

Principal, Oak Grove Junior High School, Bloomington 

Superintendent of Schools, North Branch, Minnesota 

1969-70 

Christenson, Hoffman, Lindbloom, and Urness -- see above, 1970-71 

Lee Renz 

David Wettergren 

John Young 

Dona 1 d Pryor 

James Lindsay 
.John Feda 

Robert Mayer 

Arthur Gessner 

R. V. Ellertson 

Ronald W. Goedken 

Lee Renz 

Superintendent of Schools, St. Anthony Village 

Junior High School Principal, Rochester, Minnesota 

Business Manager, Hopkins Public Schools 

Business Manager, Edina Public Schools 

Research Coordinator, TIES 
Superintendent of Schools, Marshall 

1968-69 
Sup~rintendent of Schools, Shakopee 

President, Inver Hills Junior College 

Professor, University of South Dakota 

Assistant Superintendent, Burnsville Public Schools 

see 1969-70 above 

OFFERS INSTRUCTIONAL RESOURCES FOR GRADUA.TE STLIDENTS Af\JD STAFF 

The timeliness of ERDC activities and resulting documents helps generate 

an instructional materiials center used by many educational adm-inistration 

professors and students .. Several courses in educational administration incorporate 

as basic class elements documents which have been published by the ERDC. 
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A further teaching resource is the ERDC staff who instruct several classes 

and frequently serve as resource personnel in classes taught by other professors. 

Sometimes ERDC activities call for talents that cannot be delivered by 

regular ERDC staff. When such is the case, other professors from throughout 

the University, who possess the needed skills, are sought. Such practice by 

the participating professors broadens their outlook and benefits their teaching. 

A further way in which the ERDC contributes toward the instructional mission 

of the Division relates to the resistance of school districts to outside 

researchers. It has been known by University personnel for quite some time that 

if they are successful in having their research projects approved by the ERDC 

that barriers otherwise present are lowered and they are able to proceed. 

Thus the ERDC serves as a clearinghouse for data gathering requests and supplies 

opportunities for University professors and students to conduct needed research. 

Again, this experience enriches the classroom instruction of the professors. 

SUMMARY 

The preceding sections have highlighted the most salient aspects of the 

ERDC's contributions for the realization of the instructional goals of the 

Division of Educational Administration, and in the larger domain, the College 

of Education. Although on the surface, it might appear that the thrust of the 

Council is generally in the area of research and development, and that the 

receipients of such research and service activities are, in the main, school 

districts, it is hoped that this report sharpens the realization that 

significant contributions are made by the Council in graduate instructional 

programs at the University of Minnesota. 
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The services of the Bureau of Field Studies and Surveys support the instruct

ional and research-development goals of the Division of Educational Administration 

and, in varying degrees, the seven co~ponent programs identified by the faculty in 

recent planning efforts. This report describes these contributions to the total 

Divisional effort. 

The Bureau's own goals of instructional support, research-development, and 

service are accomplished through contractual agreements with bcal, state, and fed

eral agencies. The accomplishment of these objectives contributes to fulfillment of 

the Division's overall mission in the following ways: 

SUPPORTS INSTRUCTION --------------------
The Bureau has contributed directly to the instructional mission of the Divi

sion during the pa~year through its contract with the Office of Economic Opportun

ity to train Indian school administrators. Under this contract, Bureau services 

were allocated to supplement the regular teaching resources of the Division in a 

special Indian Education Seminar. In this program, twelve American Indians received 

Master's degrees in school administration and three who had previously completed 

Master's degrees made satisfactory progress toward Doctoral degrees. Other students 

in the Division, the College, and the University at large benefited from social 

interaction with members of this important minority group. The program has been 

refunded for 1970-71 and similar instruction services will be provided during the 

corning academic year. 

DEVELC:PS FACULTY 

The Bureau of Field Studies and Surveys provides an indirect support for 

instruction through the research and development activities which involve members of 

the Division faculty. The relationship between involvement in research-development 

activities and effective teaching is a vital one. Field problems offer opportunities 

to identify research needs and to apply existing knowledge. Teaching effectiveness 

is enhanced when a professor is able to share these experiences. The benefits of these 

experiences are illustrated by the following examples: 

As a result of Bureau activities in Hudson, Wisconsin, Rapid City, South 
Dakota, and New Richmond, Wisconsin to prepare educational specifications 
for new buildings, Dr. Gary Alkire has revised and enriched Educational 
Administration 226, School Plant Planning. 



- Dr. Neal Nickerson, Jr. teaches courses relating to the secondary 
school principalship, Educational Administration 264-265. His involve
ment as a consultant in a contract to resolve problems with flexible, 
modular scheduling in Thief River Falls relates directly to the content 
of his courses. 

-The educational statistics and data management courses, Educational 
Administration 220-221-222 are taught by Dr. Vern Hendrix. During this 
past year he was Project Director for a contract with Minneapolis Public 
Schools that called for the development of a research design and eval
uation of the Hale-Field Pairing Project. This Bureau contract provided 
Dr. Hendrix with an opportunity to develop applications of research 
design which are taught in his courses. 
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Many other examples from previous projects could be cited. Plans for the year ahead 

promise similar opportunities which include the following: 

- The Bureau has submitted a proposal to develop a new model for distrib
uting vocational aid in the State of Minnesota. If the proposal is 
accepted, Dr. Van Mueller will serve as a project consultant. The prob
lems and issues in this anticipated project are directly related to d•c 
content of the courses he teaches in School Finance, Educational Admin
istration 210 and School Business Management, l~ducational Administrat i un 
211. 

- In a Bureau research contract calling for a National Indian Library Study, 
Dr. Samuel Popper will serve as a principal consultant on intra-co~~unity 
co~munications. This experience will relate directly to his course, 
Educational Administration 8-230, School Community Relations. 

One of the three trials of the 45-15 Extended School Year Plan in the 
nation is being conducted in the elementary grades at Mora, Minnesota. 
This year, under a Bureau contract for evaluation services, Dr. Ray Cross 
will be involved with the evaluation of this innovative program. Dr. 
Cross teaches the elementary principalship courses, Educational Adminis
tration 215-216. 

SERVES AS A LABORATOaY 

The Bureau supports the Division instructional mission by serving as a lab

oratory for students in educational administration. During the past year foJr 

research assistants worked on a variety of survey and development contracts for 

local boards of education. These activities included population forecasting, finan

cial analysis, building evaluation, opinion polling, and other activities related to 

school administration. Through these activities the Bureau of Field Studies and 

Surveys continues to provide clinical experiences required for the Doctor of Educa

tio':l Degree. 

The laboratory experiences are not limited to those students who are employed 

as research assistants in the Bureau. During the past summer 31 students in the 

Administrator Development Seminar conducted an opinion survey for the Board of 



Education in South St. Paul Public Schools. Under the direction of Dr. Ray Cross, 

Dr. Tim Mazzorri, and Dr. Jon Morris, the report ~ ~<2.~~ity Point .£:f View was a 

joint product of the Bureau of Field Studies and Surveys and an innovative training 

program in educational administration. This same type of relationship will continue 

during the coming year. 

GFFERS_&ESEARCH AND D2VELOPME~T OPPORTUNITIES 

Bureau of Field Studies and Surveys activities provide faculty me~bers with 

opportunities and support for the develo;>ment and/or demonstration of research 

techniques. These opportunities are important for the research-development function 

of the Divisiou, Examples of Bureau contributions in this area include the following: 

- Computerized enrollment forecasting techniques for local, regional and 
state educational agencies were developed by Dr. Ray Cross. (see An 
Assessment of ~l~mentary ~12.<!. ~econdary ~chool Services and ~eeds ~ 
Minn~sota ~~~nil_!.& Re/Q.9E~) 

- A community participation study model for implementing educational 
changes was developed by Dr. Gary Alkire in Richfield, Minnesota. 

- A method of budget analysis to indentify local educational priorities 
was developed by Dr. Charles H. Sederberg. (see Developing_ ~ducational 
Op?ortunity ~-~~E.Y.£Y. of Independent §_chool District No. 564 Thief 
Riv~_E. Fal~~' Minnesota) 

- A community educational goals survey technique for input into school 
board decision-making was developed by Dr. William Ammentorp in 
Richfield, Minnesota. 

The year ahead promises to provide many similar opportunities, particularly in the 

research contract for the National Indian Library Study. 

LINKS RESEARCH AND PRACTICE 

The Bureau contributes to the Division's contact with the growing edge of 

education. The identification with the field establishes a link between the gener

ation of knowledge through research and the application of knowledge through demon

stration and practice. The Bureau has a long and significant record in this regard. 

The follo,ving selected project:3 illustrate the Bureau's involvement and awareness of 

educational problems at the local, state and national levels: 

- In State Support for Pu~lic Education in Minnesota submitted to the 
Legislative Interim Commission on School Aids and Reorganization, the 
Bureau of Field Studies and Surveys analyzed the problem of allocating 
state resources to education in Minnesota. A modified version of the 
Bureau's recommended model has been employed by the State of Minnesota 
for the past twelve years. This study is one indicator of the Bureau's 
involvement in the important area of resource allocation. 



- As an outgrowth of the report School District Organization for 
Missouri, ~ flan to Provide Equal Access to Educational Opportunity 
for All Children, Dr. Clifford Hooker and Dr. Van Mueller became 
directly involved in the issues of racial integration and school 
district reorganization in St. Louis and Kansas City, Missouri. This 
involvement attracted national recognition and has given the Division 
of Educational Administration involvement and insight into a crucial 
social problem. 

- As an outgrowth of the Bureau's study Education: South Dakota~ State
wide Study of the Public Schools, the Division became aware of the 
educational problems faced by Indian minorities in the United States. 
In response to this awareness, the Bureau proposal for a program to 
train Indian school administrators was developed and funded. This pro
ject has drawn national recognition, and its participants have made a 
significant contribution to the understanding of a current social prob
lem. 

- Contracts with Minneapolis to study the Hale-Field Pairing Project, wit~ 
St. Paul to study the Community School Project, and with Mora, Minnesota 
to assist in the study of the 45-15 Extended School Year Plan have 
provided the Division with involvement in the growing area of evaluation 
and contact with innovative school practices. 
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These examples illustrate a few of the ways in which the Bureau is an access mechanism 

to current educational and social problems. The year ahead promises several new and 

exciting opportunities. 

PROVIDES ADMINISTRATIVE MECHANISM 

The Bureau of Field Studies and Surveys supports the instructional research

development and service missions of the Division by providing a supporting adminis

trative mechanism. The Bureau serves as an agency for contractual relations with 

educational agencies, brings in new ideas by employing short-term consultants, contri

butes significantly to the support of faculty and civil service employees, and employs 

students. Two of the consultants retained for the coming year are Dr. Richard Pargament, 

of Riverside Research Institute in New York and Dr. Erick Lindmann, Professor of 

Educational Administration at U.C.L.A. Dr. Pragament will consult on recently devel

oped noncognitive measurement instruments for dealing with racial attitudes in the 

Hale-Field Pairing Project in Minneapolis. Dr. Lindmann is expected to assist in the 

Vocational Aid Distribution Project and will bring new insights from his involvement 

with identical problems in California where the state support model for education was 

recently declared unconstitutional by the Supreme Court. 

RELATES DIRECTLY TO SEVEN IDENTIFIED PROGRAMS 

The activities of the Bureau of Field Studies and Surveys can also be viewed in 

terms of their relation to the seven specific programatic emphases of the Division. 
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Tlwse relationships are indicated below by listing particular research and survey 

contracts that relate directly to the problems and issues of specific training 

programs. Detailed discussion of these survey projects would tend to duplicate the 

discussion of the contributions described above. 

l. Elementary: Progr~~ 
- Evaluation of 
- Evaluation of 
- Evaluation of 
- Evaluation of 

sub-contract) 

the 
the 
the 
the 

consolidated elementary school program in St. Paul 
45-15 Plan in Mora, Minnesota elementary schools 
Hale-Field Pairing Project in Minneapolis schools 
elementary school program in Thief River Falls (AEES 

- Achievement assessment model for Cass Lake elementary schools 

2. Secondary Program 
- Thief River Fplls secondary in-service training program for modular 

scheduling 
- St. Francis High School (Little Falls) program assessment 
- Planning educational specifications for new high schools in Hudson, 

Wisconsin, Rapid City, South Dakota, and New Richmond, Wisconsin 
- Secondary dropout study for Cass Lake 

3. Superintendent and 4. ~;entra 1 Administrative Programs 
- Policy and procedure manual development for Rochester, Minnesota 
- School plant planning and cost analysis for Rapid City, South Dakota 
- Organizational development study for Rosemount, Minnesota 
- Population trend study and enrollment forecast for Little Falls 
- Planning a strategy for curriculum change in Richfield, Minnesota 
- Educational inventory for study of instructional needs amoung Indian 

children at Red Lake, Minnesota 
-Analysis of program-budget allocations in Thief River Falls, Minnesota 
- Community opinion polling on educational issues for South St. Paul, 

Minnesota 
- School district reorganization for Watertown, Minnesota 

Feasibility studies for establishment of vocational technical schools in 
four metropolitan counties 

5. College Administration 
None 

6. College Professor Pro~~ 
- No special activities were conducted in this area except that those 

projects listed under elementary, secondary, superintendent and central 
office would be applicable where professorships in these areas are 
involved. 

7. Educ~tional~ncies Program 
A statewide study of public education in Minnesota 

- A state school reorganization study for Missouri 
- A comprehensive statewide study of public schools in South Dakota 
- A study of educational needs by regional planning areas in Minnesota 
- A National Indian Library Study for the National Indian Education 

Association 
- A school district reorganization study for Cooperative Educational 

Service Agency No. 4 in Wisconsin 

The projects listed above are selected to illustrate supporting relationships between 



research and development contracts in the Bureau and instructional programs in 

the Division. 
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In summary, the activities of the Bureau of Field Studies and Surveys support 

the accomplishment of Divisional instructional research-development and service goals. 

This support is particularly related to instructional programs for elementary and 

secondary principals, superintendents, central office administration and educational 

agencies. As the Bureau pursues its own goals, it serves as one of the Division's 

laboratories and becomes an integral part of the organization. 
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I, DISTRIBUTION OF COURSES TO PROGAAMS 

(COURSES PICKED BY ~) OR fv'ORE FACULTY f'IIEMBERS OUT OF 11 HETURNS) 

E LE~'1ENT ARY AD~1 IN I STRATI ON SECONDARY ADMINISTRATION SUPERINTENDENT 

139 
215 
216 
217 
224 
226 
227 
230 
241 
270 

CENTRAL AD"liNISTRATIQf\,j COLLEGE ADV\IN, 

103 
180 
210 
211 & 
220 
221 
272 
224 
226 

241 
242 
244-6 

210 
22(}-221 
253 
274 
275 
290 
291 

139 
167 
224 
226 
227 
230 
233 
241 
244-6 
264 
265 
271 
272 
273 

COLLEGE PROF, 

215 
218 
~0-221-222 

235 
237 
238 

128 
139 
210 
211 
226 
227 
2?D 
231 
237 
242 
244-6 
272 
273 

ED, AGENCIES 

103 
18J 
222 
237 
2LJO 
241 

227 201 AND 202 ARE CORE TO ALL PROGRAMS, 
2)0 
231 
237 
241 



TABLE 3 

INSTITUTIONS PREPARING SDUCAT IONAL ADMINISTRATORS WITH COMPARABLE PROGRAMS 
IN ~'1lNNESOTA 

1---1~59-70 r-1~0-71 - 1 1969-71 

-------------~--~·A __ . __ S_P __ E_C_._-tj_M_.A_. __ SP~~-~G_CTORATES 

INSTITUTIONS OFFERING 
SIMILAR PROGRAMS 

Univer,ity of Minnesota 121 6 115 11 j 

Min,eso~a State College** 
A 
B 
c 
D 
E 

Private College 
(St. Thonvc~s) 

10 
52 

3 
30 
32 

14 

0 
0 
0 
0 
0 

24 

I 

! 
48 

I 

4 
23 

I 26 

5 

l 14 

0 
5 
0 
0 
0 

22 

~ I 
·- -. ------· ---. ___ j __ ~---------------- __ j ___ _ 

92>'< 

*The University of Minnesota in the Twin Cities is the only institution 
offering Doctorate degrees in Educational AdministratioJ. 

**Some representatives of state colleges requested that their institution 
not be identified. 
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DATA ON PROG~~ VITALITY OR ACTIVITIES 

S P2:CIAL CONTINUING EDUCATION PRO;RAM3 
----~------- --------

While the Division has planned and implemented several in-service educa

tio3 programs during 1970-71, a few are noted here to illustrate the nature and 

scope of this activity: 

1. ~~Q.QQlmen's D~ - This day-long event attracted over 1008 persons 
interested in "Shaping Education for the Future." National auth
orities, including Senator Walter Mondale, were involved in major 
presentations. 

2. School_La~_Confen:~~ - The annual conference on educational law 
provided a foru~ for over 250 educators to focus on problems of 
"Stu:ient Unrest." 

3. Symposium on By-Passed Populations -This program was designed and 
condu~ted by a professor in the Division and attracted approximately 
100 representatives of minority groups from throughout the country. 

4. Ford Fo:.mdation Seminar - The Division received a $50:JO grant fro;n 
the Ford Foundation to sponsor a three-day seminar for administrative 
interns from 20 larg8-city school systems. 

5. Symposium on the Two-Yea~~~llege Student - This activity was held in 
Rochester, Minnesota and attracted a significant num9er of community 
college deans and administrators from a several-state area. 

6. ~~nd~~~E~siu~- This Division and the Division of Educational 
Psychology sponsored a series of three su11posiums on research design 
and statistical analysis. Funds for this project were obtained from 
the College of Education. 

NSW PROGRAM AND CURRICULUM DEVELOPMl:<:NrS 

The faculty in educational administration has continued to plan, implement, 

evaluate and restru~ture the instructional programs of the Division. During the 

1970-71 period, three major new developments were initiated: 

1. ~__I:e~der~DeveJ2£_ment Seminar (LDS) Has planned during the fall and 

\vinter quarters and implemented during the Sumner Session, 1971. The LDS seminar, 

which was assigned 10 quarter hours of graduate credit, was staffed by two full

time faculty of the Division. The major objectives of the LDS are the develop

ment of basic skills require~d of an educational leader in the areas of hu:nan 

relations, decision-making, planning and community relations. It is possible 

that this seminar in the future will provide the initial experience for all 

persons desiring to pursue programs in educational administration. 

2 . A_ Cooper at:_~ '::'.e _ ___£1~_(~1:5.~.am ~ th~-~£~par at i:.£!2_ of_ Schoo ~j\d~:!:.I?:. is t~ ~t:_C2_12_ was 

implemented during 1970-71. Program quality and geographic considerations in 

m2eting the need for expanded educational leadership in northern Minnesota ~.vere 

the chief criteria which guided the development of this joint venture between 

the Bemidji State College and this Division. The major program components inclu:ie 

simultaneous admission to a Master's degree program at Bemidji and the Specialist 
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PROGRAfiJ ACTIVITIES (contd.) 

certificate program at the University. The program assures an integrated prep

aration 2xperience within the framework of existing program and admissions 

requirements at each coJperating institution. Initial planning has been completed 

tmvard the establishment of an identical cooperative relationship with Moorhead 

State College for 1971-72. 

3. A Pro>ram_f_C?_L~<!mil~istl.:":.ator Develo~ent to provide Minnesota school 

administrators with opportunities for continuing education was implemented during 

1970-71. This program was approved by the Division of Educational Administration, 

the Graduate School and the General Extension Division for initiation in Septem

ber, 1970. A summary of the general purposes, objectives and operational 

procedures of the program follo~. 

There is a growing need in out-state Minnesota for additional opportunities 

for co~tinued study in edu:ational administration. The need is seen in private 

and public schools, as well as in post-secondary institutions. 

Recognizing this need, the Division of Educational Administration, College 

of Education, in cooperation with the General Extension Division and the Graduate 

School, has developed a three-year program of courses in educational adminis

tration to be offered in three off-campus centers: Southeast Minnesota, Southwest 

Minnesota and Northwest Minnesota. 

All courses will be taught in accordance with the usual qualitative require

ments of the Division of Educational Administration and the Graduate School. 

Studc'nt:-; r•nro1](~d i11 tl1e Graduate School, University of Minnesota, may apply 

Llll'Sl' colll-~;('S Low.c1nl advanced degrees at tlw Univc•rsity. 

DL'l<Iilt•d l'uursl' plans lor 1970-71 included tile offt~ring of two courses per 

ln addition, projected course offerings for 1971-72 and 

1972-73 have been developed so that students and their advisers may coordinate 

off-campus study with on-campus programs and plan for long-range career goals. 

The specific objectives of this program in continuing education for school 

administrators are: 

1. To offer courses for students desiring the complete graduate degrees or to 
become certified as a Minnesota school administrator. 

2. To provide continuing educational opportunities in educational manage
ment for practicing school administrators in out-state locations. 

3. To provide increased opportunities for the University to give service to 
the elementary and secondary, as well as post-secondary, institutions of 
the state. 

4. To provide additional opportunities for cooperative study of problems 
relating to educational administration through a closer relationship 
between Minnesota schools and the University. 

5. To assist in recruitment of able graduate students to pursue advanced 
degree programs in educational administration. 
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PRESENT IN-SERVICE ACTIVITIES 

Th2 Division of i'~ducational Administration has done a great deal o[ in

service education work with the school administrators of Minnesota and the 

Upper Midwest. The nature and extent of what is being done is not so ~ell 

known, however, to either practitioner or University administrator. 

One of the objectives of the Division of Educational Administratio~ since 

its establishment in 1964 has been to extend course offerings to practicing 

educatio~al administrators in off-campus locations. Through the cooperation of 

the General Extension Division and the Graduate School and with approval of the 

Regents and the Higher Education Commission, a new system ~t.~as designed and 

implemented in 1970.. The Administrator Development Program has as its major 

goal the upgrading of practicing administrators throughout Minnesota. 

TABLE 4 

This table presents enrollment data and staffing information for off

campus course offerings during 1969-70. All of these courses were approved for 

joint registration by the Graduate School and taught by the regular on-campus 

instructor. More student credit hours of course work were completed off-campus 

in 1959-70 than were completed on the Twin Cities campus during 1964-65--the 

year educational administration was formed as a department. 

ENROLLMENT TOTALS--OFF-CAMPUS CLASSES FOR 1969-70 IN EDUCATIONAL ADMINISTRATION 

----~---

Term No. of Classes Enrollment 

------ ----

Summer II 1969 2 127 

Fall 1959 1 10 

Winter 1970 2 49 

Spring 1970 6 116 

Summer I 1970 4 91 

TOTALS 15 393 

~-~-------------

-----------------
No. of Faculty 
Participating 

3 

1 

2 

9 

3 

18 

Student 
Credit Hours 

381 

30 

147 

348 

273 

1,179 

-------------
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Data in the next table illustrates a dramatic increase in off-campus 

offerings during 1970-71. The enrollment increase of over 200 students shows 

the effect of the use of several out-state in-service centers and the recep

tivity by practitioners of a planned program of continuing education. 

TABLE 5 

ENJ.WLUENT TOTALS--OFF-CAMPUS CLASSES FOR 1970-71 IN EDUCATic'NAL ADMINISTRATION 

---------·------- -------·~-----~-

of Enrollment 
No. of Faculty Student 

Term No. Courses 
Participating Credit Ho:Jrs 

-------- ------------------
Su_nner II 1970 2 55 3 165 

Fall 1970 8 105 7 315 

Winter 1971 10 146 10 438 

Spring 1971 8 131 8 393 

Summ,~r I 1971 5 258 6 774 

TOTALS 33 695 34 2,085 

--------~----------------------------------

The data presented above provides concrete evidence of a demand for a 

single type of in-service education--off-ca,npus C'-JUrses. The development of 

additional designs to extend in-service education opportunities to the 

l1undreds of practitioners not reached by focus on extension teaching is 

imperative. The follmving section presents objectives for the development of 

designs for in-service education which offer an increased range of possibili

ties for meeting the continuo:Js education needs of administrators in Minnesota 

and the Upper Midwest. 
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TABLE 6 

A?PROPRIATED FUNDS FOR STAFF CF THE DIVISICN OF EDUCATIONAL ADMINISTRATION 

YEAR 

1967-68 
1968-69 
1969-70 
1970-71 
1971-72 

No.of Faculty on Division No. of Teaching 
Budget Support FTE* Assistants FTE* 

·------- ------· ---

7.5 
8.5 
8.0 
9.0 
9.4 

2.0 
2.0 
2.75 
0.0 
0.0 

TABLE 7 

Civil Service Supplies 
Positions FTE* Exp. etc. 

2.0 
2.0 
2.0 
2.33 
2.33 

$6500 
6500 
6500 
6500 
9000 

STUDENT CREDIT HOURS TAUGHT IN EDUCATIONAL ADMINISTRATION 

Year Fall Winter Spring TOTAL 
---

1964-65 399 431 270 1,040 
1965-66 400 524 302 1,226 
1966-67 518 494 466 1,478 
1967-68 600 508 486 1,594 
1968-69 709 636 527 1,872 
1969-70 993 751 694 2,438 
1970-71 988 879 736 2,603 

*FTE Full-time equivalent. 
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TABLE 8 

FREQUENCY OF COURSE l'FFERINGS & ENROLLMENTS 

------ ---- \ ---
Date ofLast 1967-68 1968-69 1969-70 

1 
1970-71 1· Course No. i I 

Curriculum Title f£~~~_Action _F_W S SSI SSII F W S SSI SSII F W S ~I-~!_l_~_ji_JI__QJ:AL 
~~ 1 01_ (l 0 I_l_~ Pub . S ch. Admin. - Pop~or _ -··---- ll _____:_3____-------~-~~-----~---- r s_o_ 
5-103 (103 I Supervision & Admin. of j 1-
6-10-68 Spec. Ed. - Weatherman t I 

19 25 t 23
\ 

67 

5-128 (128) ~:rksh:~~;vi:: -~--2 --~-·- -----------------·------ -------------t---
~~~-65 Ammentorp~Sederberg ,Stark ______ L 17 11 

----------------- , 24 12 I 68 

(139) L~b. in Decision Maki~g ! Ill 21 i 6 ?0 
3-68 Nickerson, Cross, Alkire ( _J -Lab. in Decision Making 

Nickerson, Cross. Alkire 
21 6 20 

--~ ---+-------+--------- - -----------------
5-16 7 ( 16 7) I Jr. High School - Popper 110 \ 18 11 I 11 9 

7-18-68 Ed. - Weatherman I 
I I 

8-201 (201) i Foundations of Ed. Ad. J 

21 

70 

- ' -::~~-- - ~----------+-.. 

l-19-65 \ Alkire, Brandt, Ammentorp, 45 l55 27 67 47 22 48 46 \1 43 31 47 40 

~
derberg, Pierce ------- -------1--------~ -----------------··---r--

8-202 (202) undations of Ed. Ad. II \ 

i Stark, Nickerson,Sederberg,13l 25 29 22 59 25 31 24 35 33 11 I 32 

1 Mazzoni, Alkire, Mue 11er t 33 44 
I 
434 

I 
I 

--+--

\ 10 

--+--
8-203 (203) +The Co:nmunity----;ch:-1--t-----r-------~-- -- i------
~~~~~~--- Po~per ~~-----~---1----------t ---------+----
8-210 (210) Pub. Sch. Finance -Domian. t21 1

30 27 18 17 
! 

20 34 

f:·~I~~;z ~)-1 :~: ~ ~:::. s::::::-:--~.~~-~: ~---~~---t 6 t----- -----~--~---
1 

I r6 7 
-t---

231 52 

l 



TABLE 8 (contd.) 

------------------,-----,--------------~- -----~------------ --r-------------------~ --------
c~;-;rse~ I T : -
DateoTr-:astl 1967-68 1968-69 I 1969-70 : 1970-71 
Curriculum ~~ Title I I l 
Cof!1!E:_· __ Actio~r-------------~-t-X_Iv_s ~~!__§)_SII_E___ w s i ssr ssn F 111 s -~!_ss_g_~~_s_T'TOT~!:_ __ 

8-215 (215) The Elem. Sch. Principal-~ 7 16 2o 14 15 22l 20 9 13\ 22 136 

i~ ;~~~~: 16) 1~i~~:;~~~;~~ct--~~ 8
1 

~=--------------------~3 1 2:-- ------:~-~-=~:-= _ _ __ ~ ---l~~ 8~ 
8-217 (217) _ Seminar: t;lem. ::sch.Aamln.l 1 1 1 _ I -~ 

;~~;~ ~~d-::::::: • The S;~. Organ- - ----:--

3 

~-
5 

7 

-1~~--- --~-- 21---- -~~---'--t--- ::-
3-13-70 1-~~ Schools - Popper t 
8-220 (22;)-(-A~al;si:-of -~dmi;~--Pr:bs- -------;~--- , 37 1 25 I 85 

::::~
6

:22DJI, :::::::: :~:::::1: Proh; ------ ~----------~1---- 25 i 82 
4~19-67 ---+- Hend~ix, ~-----t--------- ----------~~-) -------------t---~------------+-----~--
8-222 (222) \ Admin. _Info. Systems-Davij 17~ . 231 15 I _ 55 
5-17-67 Hendrix, Mohrenweiser . _l____ I i 

8-224 (224) ~:~ke~'P· of Pub. s~;:r:4___ 27 25 r30 ------20 ---T~~-------~1---;;;-
_j t ---------------+-------------~---r-- . _ _ -- r------- -------------~ 1 : 

~~=~~ 7 ~226) 1 ~~~~r!:~~.p~~~~~:g 1 24 _______ 22113 --~--- --~~-ls_L ______ 32J_ _____ 106 _ 

12-16-64 grams- Stark,Davis, Kaye 1 

------- --------- -~-------- I ---~- --~---~-- ----·-

8-230 (230) Sch. Co.nm. Rel. - Popper 9 \ 15 24 

8-231 (231) p~-~;;~~-~:-in -sc-;~-~Ol~:~---1 
6 

------~--~r----

11-1-67 J Relations - Poppe~------- I --------- -~----------1------------------------------
8-233 (233) \ -;ra;;::n: Jr ~-;:gh Sch" T I l 
11-l-67 I Admin. 1 I I ! 

6 

Tl 
f_.ij 
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TABLE 8 (contd.) 

------~1 ----- ----r-----~-- -------------
Course No. 1 

Date of Last\ ; 1967-68 1968-69 1959-70 I 1970-71 

Curriculum~J Title J l \ 
~~~~.:_-~~!:_~ _ _£__--~-~- _S_~!_-~~D__F _ __Ji __ ~ 

1 
SS"':_ __ ~SII _:f_ ___ Ji___£ -~~-~~l!__E_ __ W S j ~Q_TAL 

8-234 Seminar: Edctl. Finance I NEW C 'JRSE : ~ ~ --
2-71 I I , I I ---------+------, I ----- -------T 
8-235 (235) Seminar: tlumanism in Sch. ~~ 14 4 i - 7 7 I 8 J_ 55 
~~-~-! Ad,nin~- Popper, Pi~-~ce__ _____ -------------~-------------1--------

1 

__ _ 

8-236 ~Seminar: Edc. Fac. Planng. NEW CURSE : 1 : --

11-5-70 ..1__ --+-- ~ ~ 
~:::~=~::H :~:::::: :::~r:a: ::::::: --14 --~r-1_________ : ------==-~~ ------ 1

: t ::-
~~-~ierc~, Pop~er, Hendrix ------ \ 

8-240 (240) 1 Seminar: Clin. Experiences 1 l l . 7 1o j 6 8 8 1 50 

~~2--69 \ in Ed. Ad. - Sederber~--t----- +------------
8-241 (241) 1 Seminar: Internship in Ed. ! I 
4-24-69 I Ad. - Cross, Nickerson, 13 12 11 \ . 13 5 8 i 14 9 9 11 7 10 1

1 

122 

I 
Sederberg, Ammentorp -------1 1 

~~42 '(242)- Admin. Organ. & Staffg of +ll3 ~-----------14-: ---
27 

------r-~,-
6-2-65 Sch. Systems - Davis 

1 1 ' \ '+ 

--- - . j------r- ~--~--

8-244 (244) Seminar: Admin. Pub. Ed.in j I 
9 1 

1 
I 

6 
i 

16 

~~-1-~---- Metro~.:_ Are~-Mazzoni ,Davis ---·------1------------ : l------------~----
8-245 (245) Seminar: Ad~instg. Pub. Ed. I I I 

11-1-67 I in Metro. Areas-Mazzoni, 9 1 \ 1 6 I 16 

1. i , I I -·-- ~-~----------------- -t--------------+- -1 
8-246 (2lJ.6) 1 Seminar: Adminstg. Pub. Ed. j 1 

11-1-67 I in ::-1etro Areas-Mazzoni, 9 l 
1 

6 \ 16 
j_Q_avis _ _ ____ L ______ _ 

8-253 (253) ~dmin. in Higher Ed. \ I \ 

-------- A::~~_:_ Morgan 21 I ------~-~2- I 24 12 __ _:_o ____ +-~-
8-264 (264) The Sec. Sch. Principabhipl l~t 9 15 10 12 16 17 9 32 I 136 
12-16-64 jN1ckerson 1 

I 



TABLE 3 (contd.) 

---------,---------- --- ---r-~-----~---~ 
Course No. I 1 1 

Da1:eGr1ast 

1

, 1 1957-68 1 1968-69 1969-70 

-,-----------r-------

1 1970-71 : 
I I Curriculum Title I I 
tsr ssn F H _s I TOTAL Co:nm. Act~--------------------+1"___\i____§__ S~l __ SS_~I F ___ XI_§__}_s_~_~SIJ_ ___ F W S 

8-265 (265) Ad~ninistering the High Sch.l' 
25 16 11 Ill 12 

1-19-65 Program - Nickerson I ------ ---------- +------ ----------------r~---
16 19 26 1 136 

- ---- -~---- --~-

5 7 7 I 53 

8-271 (270B) !Problems: ~ec. ~en. &G[[[Lll.l 2 4 4\ 1 3 3 5 s·! j- -1 ' ~ I I') 'l 1"7 11 10 I 11<; 

I 4 ::> '+ 1 .J J -'-' j_J_ "-/ J ~~J 
12-16-64 Sta~~---------------L---~ _j_ __ _j_ _________________ _ 

-------) I Problems: Ed. Ad. - Staff l 5 9- 4J 1_ 1 14 6 10 ~ 4 5 ll ll 15 L~--~-_:_~5-1-~44-

~~~~~2~~ Field Study - Staff t=3_ 3 \ 3 8 7 2 6 I 6 3 7 6 ~'-~--3-~---~-~~--
8-274 (274) t!he Junior College-Keller, i j 13 10 l6 I lO 24 1 16 25 I 144 

!White, Wakefield, Morgan 1 I l 1 I 

8-275 (275) 
12-15-65 

Jr. College Admin.
Morgan, White 

-+------------------

-------~--~-----------------r--- ---r----
9 ! 1s I 6 12 \ 45 

-------~-- ----------+----
15 17 I 14 9 I 55 
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Data on Faculty Vitality 

1970-71 . 

Summnry of Time Spent on Resc.:trch, Scholarly &. Creative Activities 

Budget/! __ 3002_ _______ _ Division of Educational 
-------Acfmi.ttTs t ra-t-Ion 

I. Percent of Total College of Education time spent on: 
I SS '70 II SS '70 Total 

General Departmcntdl 
Research .2 .s .4 

------
Specially Funded 

4.7 7.9 Projects 6.1 

Project Development 
.3 .4 & Administration .4 

Total 5.2 8.8 6.9 -------

II. Percent of Total College of Education time spent on: 
Fall Winter Spring Total 

General Departmental 
6.0 9.0 7.8 7.6 Research --- --- ---- ----

Special Funded 8.5 6.0 4.9 6.5 
Projects --- ----- ------

Project Development .4 .9 .9 .8 
and Administrdtion --- -----

Total 14.9 15.9 13.6 14.9 
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* SUPPORT (0100) FUNDS TO 
COLLEGE OF EDUCATION DEPARTMENTS 50 

FOR THE PAST SIX YEARS 

I. INS TR_lLC,:T I ONAL 
Dep~:....s_.,_f.x ___ D)vi~}y_::s_ 1965-66 1_966-6 7 1967-68 1968-69 1969-70 1970-71 
3001-3021 Ag. Ed. 92,659 100,980 112,492 l26-;307 141,657 l50,-827 

3002 Art Ed. 74,575 77 '991 85,466 92,24L~ 98,7.35 111,252 

3003 Foundations 89' 154 999126 136,920 162,723 178,994 199,017 
'300Lf-302Lf H. Ec. 82~736 86 '771 92,613 100 '715 110,054 129,392 

3005 Sec. Ed. 241,963 262' 694- 300,800 428,719 458,284 502,769 

3006-3025 T. & I. 106,135 115,497 129,446 141,009 150,598 159,632 

3007 EL Ed. 251,867 276,232 320,830 361,030 390,502 508,93(' 

3008 Nus ic Ed. 67 ,L~63 76,520 91,0lf4 106 ,59i' 113,831 132,139 

3009 Ed. Ad. 106,577 131,529 15!~' 605 165,538 176,620 198,308 

301.1 Psy-Ed. Cl. 33,286 41,712 !~6 '096 54-, OOL{. 62,008 63 J 91 q_ 

3013 Cl. Exp. 194,277 225,445 241,202 345' 141 361,207 268,174 

3014 C' Ed. 66,800 72' 308 109,000 131,000 148,400 164' 800 vp. 
3015 EdQ Psy. 218,814 271,374 328,468 362' 633 388,842 425,235 

3020 Voc~ & Tech. ------ ------ ------ ------ -- ... ---- 43,400 

3022 Bus. Ed. ------ ------ ---- ..... -
__ ""' ___ .,.. ______ 15,396 

3023 Dis t. Ed. ------ ------ ------ ------ ------- 59,168 

3050 Sch. of P. E. 33,798 41,458 57,493 88,347 100,691 109,819 
3051 P. E. '1-len 141,922 169,459 179 ,5LJ-1 189,400 203,921 214,967 
3052 Rec. Led. 22,807 32,872 62,689 65,903 69,039 73,160 

3053 P. E. Homen 191,531 211,643 229,834 219,482 236,646 247,380 
3055 Intra. Nen 14,624 24,559 27,915 41,386 75,459 102,980 

3056 P. E. Fa c. 12,412 25,593 32,251 49,419 52,608 55,825 

3057 Intra. Women 4,175 4,227 4,551 4,905 5' 145 
4402 Jl-1arshall-U Hi. 352,611 367,258 407,396 204,386 211,213 220,849 

4911 c. D. 213,025 238,109 257.375 286 ,_004;, 302,703 ]20 ,L~1 ~ 

SUB-TOTAL 2,609,036 2,953,305 3,407,703 3,726,520 4,036,917 4,482,900 

II. AD:t-IJNISTr<f..TI_ON 
3000-1203 Admin.*~'' 259,322 280,828 307,790 353,921 548,683 429,867 

1208 Sta Pers. 127,627 1472625 164=236. 181291§. 196..2 898 215,2Z.l 
SUB-TOTAL 386,949 428,453 472,026 535;~839 745,581 645)138 

III. 
4907 Off. of Ed. 
Res.~ Pl.~ D<2V. J2~~2Z 40,124 32,827 4~55Q. !J.g ,405_ ZJ_,__06 7 

3,421,882 3,912,556 4,306,909 4,831,903 5,205) 105 GHAND TOTAL 3,035,312 

*Support (0100) funds include state appropriations; income from 
federal acts, e.g. Smith-Hughes, George Borden; legislative 
specials; etc. Support funds are sometimes defined as "General 
Maintenance, State and Federal appropriations which include general 
university and department income." 

**The Bureau of Recommendations and the Office of the Dean were both 
on b 1~dget n~mJe:r 3000 unti 1 1967-68 when the Bureau was assigned to 
budget number ·1:213. The two budgets were comb·ined to produce 
com~arable data for the ensuing years in the above calculations. 
The adnlinistrat·ion budget (3000) in 1967-68 was $226,452 and ~333,370 
in 1970-71, an increase of $106,918, a 47% increase. 



CHANGES IN SUPPORT (0100) FUNDS FOR DEPARTMENTS, 1966-1967 to 1970-1971 
-· ~-~-....-....,.------··,·~-~--~----~.._....---~--_...~-~~----~---""'---· -----------------·------~·--

FROM 1965-66 to 1970-71 
I. INSl RUCTIONAL UNIT 

I N C R E AS E (de c rea s e) from PREVIOUS YEAP, 

1966-67 1967-68 1968-69 1969-70 1970-71 AMOUNT & PERCENT INCREASE (decrease) 

3001-3021 Ag. Ed, 
3002 Art Ed 
3003 Foundations 
3004-3024 H. Ec. 
3005 Sec Ed 

3006-3025 T & I 
30CJ7 Elem Ed 
3003 i\1us i c Ed 
3:.J09 Ed Ad 

30li Psy Ed Cl 
3013 C 1 Exp 
30-!c;. Special Ed 
30 i 5 Ed Psy 

3J5C: Sch of P E 
305.i P E i'ien 
3052 Rec Lead 
3053 P E ~·Iomen 
3055 Intra Men 
3056 P E Facilities 
3J57 Intra Womeil 

4402 Marshall-U Hi 
49.i1 Chi1d Dev 

8, 321 
3,416 
9, 9 72 
4,035 

20,731 

9' 362 
24,365 
9,057 

24,952 

8, 426 
31) 168 

5,508 
52,560 

7,660 
27.537 
10,065 
20' 112 
9 '9 35 

13,181 
4,175* 

14,647 
25,084 

11,512 
7,415 

3 7' 79 4 
5,842 

38. l 06 

13,949 
44,598 
14,524 
23,0 76 

4,384 
15,757 
36,692 
57~ 094 

16,035 
lO; 082 
29,817 
18,'!91 
3,356 
6,658-

52' 

Cf0 ~ 138 
19,266 

13,815 
6, 778 

25,803 
8, l 02 

127,.919 

11 '563 
40.200 
15,553 
10' 9 33 

7,908 
103,939 
22,000 
34) 165 

30,854 
9,859 
3,214 

- 10,352 
13,471 
17,168 

. 324 

-203,010 
28,629 

15,350 
6, 491 

16,271 
9, 339 

29,565 

9' 589 
29,472 

7,234 
ll J 082 

8,004 
16,066 
l 7, 400 
26,209 

12,344 
14,521 

3 , ?•;.. 
, I ..;0 

17,164 
34,073 

3,189 
354 

6,827 
16,699 

9 ,170 
12,517 
20,023 
19,338 
44,485 

9,034 
li8,428 
18.308 
21,688 

l '911 
- ~3,033 

16' 400 
36' 39 3 

9' 128 
11 ,046 

4,121 
10.734. 
27,521 
3,217 

. 240 

9,636 
17,714 

+ $ 58,168 
36,677 

lCfl,853 
LJS,,65S 

260,[)6 
c;3 !J.9 7 
--' I ' I 

257,063 
64,676 
91,731 
3], 633 v 

73,897 
98,000 

206,LQJ 
76- ~21 ,u .. L 

73,045 
50,353 
55,849 
88,356 
4~)ll3 

:>,145 
- J31,762 
. 107,392 

II. ADMINISTRATION sub -tota 1 ~---------
$1~ 873 I ffiLl 

3000-1203 Admin 

1208 Student Pers 

li!, OFF of ED RES PL DEV 

G~~ru TOTALS 

2'i ,506 26,962 
19p998 16,611 

]97 - ],29] -----.---.. __ _,-,_,__ __ _ 
386,570 490,674 

46, 131 
17.682 

11,723 

194,762 - 118,816 
14,980 18,373 

~~55_, 27,662 

394,371 524,946 255,238 ** 

*This figure represents the complete budget for 1966-67, sinte this 
was the year it began as a department. 

~* 

l!-o Cl•s ,,_r, 

87 644 ___ ..] __ _ 
$ 258,183 

37,7L.'{j 

$2,169,793 

63/~ 
49% 

l?<Y~ ~ . ./lo c-r% :JO o 

108% 
50% 

102% 
96% 
86% 
91% 
38% 

ll-17% 
94% 

225% -1% ~J- 0 

221% 
29% 
ED4% 
3SO% 

23% 
- 37% 

9]% 

7T;; 
6("% Oo 

_6_9X _ 
67% 
96% 

71% 

This total includes $43,400, $15,396, and $59,168 for 3020 (Voc & Tech), 3022 (Bus Ed) and 
3023 (Dist Ed) respectively. 

Ul 
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TABLE 9 52 

ADf~ISSIO~J DATA FOR EDUCA T I Of\j/\L ADMINISTRATION 
1963;-1964 -- 1970-1971 * 

COURSE MASTER SPECIALIST DOCTOR DOCTOR 
YEAR \'fORK OF Ci:RTI FI CATE OF OF 1 

ONLY ARTS PHILOSOPHY EDUCATION TOTAL,~ 

1963-1964 
ADMITTED 1 54 33 ll yg 
REJECTED ( 19) (34) ( 8) (4) (65) 

1964-1965 
.1\DMITTED 9 63 44 23 1393 
REJECTED ( 3) (48) (20) ( ll) (82) 

1965-1966 
ADf'I1ITTED 1 40 39 19 :39 
REJECTED (4) (34) (24) ( 10) ( 72) 

1966-1967 
r) 

20 AlJVliTTED --L. 40 22 48 f3J 
REJECTED (21) (29) ( 9) (28) 87) 

1"67 1068 ~j - . .L::J 

ADMITTED c: 26 51 t~) 55 163 _.) 

REJECTED (6) ( 19) ( 21 ) (22) ( 73) 

1968-1969 
ADMITTED 12 46 53 31 Ll6 188 
REJECTED ( 8) (24) (45) ( 18) (24) ( 119) 

1969-1970 
~ 

35 10" ADMITTED 
__ L 25 15 25 u 

REJECTED ( 17) ( 12) ( 9) ( 18) (56) 
-~~ 

1970-1971 
ADf"1lTIED 10 33 47 26 27 143 
REJECTED ( 2) (32) (26) ( 17) (24) ( l 01 ) 

TOTALS 
ADMITTED 38 317 332 173 201 1,061 
REJECTED (42) (229) ( 185) ' ( 83) (116) ( 665) 

*1970-1971 FIGURES ARE. NOT COMPLETE, 
1ooctor of Education degree not established until this particular year--1966. 
2Figures for "course ~'>'Ork only" not always easily available or noted. 

NOTE: "ADMITTED" does not always mean an actual enrolled student; many students apply 
at a number of coLLeges and universities. Also, some carmot "arrive" until late. 
because of persona.Z difficulties, so may show "twice" J:n these figures (Graduate 
School reaui res rea)Jplication after two years of "no course work." 



TABLE 10 

DISTRIBUTION Of- CLASSES BY PROGRAM, COST/SCH 1969-1970 

-------~-,~--- --,----------------
1 I 

: EL~HE!\TARY ADNINISTRATH'N i SECONDARY ADHINISTRATION 

l I I 

NO:. __ ~N CLAS~I_--~~CH __ Ii_ _ _j.J_SCH_~ _ __u~g_Iil__~ __ '§_/_~<;:_li_\i_ $/S<;:_H S $/SCHL_lL_ __ ~[~<;:_li__ _ _:-li_ $/SCH S i/SCH 
--1 I I 

SUPERINTENDEl\'T 

1 - j :a-241 1/225 8-270 No : 8-241 225 8-271 No : 8-273 No 
I I 

-------~---,-----~---------------~---- -- -----~- ------- -----------~ 

6 -10 18-215 98 8-241 27 8-241 27 15-167 56 8-241 No 8-241 225 18-273 No 8-273 No 
I I I 
18-216 25 18-271 No 8-271 No ,8-272 No 

l8-270 !\o S-270 No 1 i 
~~=~---Tz4u3/17 ;-2~;-;;---8-~-;;:--r;~;65 62 ----- I ----- 8-272 No s-212 No 

i 18-241 225 I 8-226 27 

--i . ---+--------- -t---~-------- 8-230 57 

~~=~;---+----- ---~---~---- 8-26~-~-8-~~~-~~~0-~~--8-242 -;9- -----
-- I I 
31-50 I -----------1=-------------------~ I -- ----~-----
------------4-------------------- ---- +------
51 over 1 1 

I I ' 
) I l I _______________ j__ _______________________________ l ____________________________ ~ 

--,------------------~-----------------------,-·---------------------------,--------~----------------
1 I l 

1 CENTKAL ADMINISTRATION l COLLEGE ADHINISTRATION : COLLEGE PROFESSO~ \ UNATTACHED I I I I 

IiQ.:__l_~CL~J ___ li_§_C_EI ~v __ $.i.?CH_?_$/SCH~ F $/SCH __ V!_i/~_CH~$/SC~ _ _E_ $/SCH W $/SCH · S $/SCH~ l___jj~~--$_0_C_H __ _?_$jSC_I:L_ __ _ 

I 1 ~ I 1 - 5 8-238 214!8-240 No 
--~------~------------------~---~---------~-- ~---- -------r----------------------
5 -10 15-180 45 5-181 184 1 8-235 143 I 8-240 No 8-202 92 

1 I . 
---·--------+---~---------~--+----------------}------ ~- --~-..k:2/±Q._l8 __ 
11-1s : 8-211 31! 8-29J 28 I 8-237 111 
-16~;o----t=-227--:z~-----------~----s::275n------r--~---------------- 8-: ----------

-- --------1----------------+------------- --- ~4--------·--------------~--
21-30 I 8-242 39 1 8-274 16 8-253 18 8-222 29 ----------+-~----- I. -----------------~----------~---- ----------------------
31-so : 1 1 8-201 14 s-201 15 

i ( ! 18-202 11 8-202 32 
1 1 i I 8-220 27 8-221 46 

------t--------------~------+--------------~---l--------~----~-----------+------------------------

51 over 'I \ \ I 
I 1 un 

i I I I w 

\ I : I I I I I 

. I I I 
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DN~'A ON .STUDENT VITALITY 

C•\ADUATE: STUD'2NT 0:.\GA:-1 IZA'!'ION 

Faculty in the Division ~ave encouraged and assisted students in the 

develO,J'Uent of the Educational Administration Student Organizatioe1, M<:;mber

ship in this organization, which was formally o~ganized under a constitution 

in Fall, 1969, is open to graduate students at the University of Minnesota 

enrolled in educational administration programs. The purposes of the organiz

ation include: 

l. Provision of an official voice for graduate students in educational 
ad.ninis t rat ion. 

2. Representation of the views and interests of graduate students to 
the Division of Educational Administration, the College of Education, 
the Graduate School and other segments of the University. 

3. Selection of graduate student representatives to divisional, college 
or other committfres, as well as to the college senate. 

4. Work with the divisional faculty and administration in the establish
ment, development and evaluation of both the formal program in 
education administration and related activities which contribute to 
the graduate study experience. 

Eight students who are elected by their peers have full voting privileges with 

the faculty in the Division. 

During 1970-71 the student organization was active in developing a proto

type for course evaluation, planning the change in physical location of the 

Division from the Minnea·polis to the St. Paul cam,Jus, and refining recruitment 

and placement procedures. 

ADM IN ISTRATIVE LEADERSHIP 

Under the leadership and direction of a staff member and three graduate 

students serving as an editorial board, three issues of Administrative Leader

ship were published during 1970-71. These issues focused on "Collective 

Negotiations in Minnesota," "The Role of Curriculum in Administrative Leadership," 

and "Shaping the Future of Public Edu::ation." In addition to a state-wLde mailing 

to educational administrators and a selected national mailing list, all issues 

\vere mailed to doctoral alumni of the Division. Also, the issue on the current 

topic of collective negotiations was distributed to all members of the Minnesota 

Legislature. This divisional journal has been continuously published for the 

past six years. 

ADJVIINISTRATIVE INTERNSHIP ----------------------------
During the 1970-71 scho8l year, 16 educational administration students 

served year-long internships in the public schools of Minnesota. Two faculty 
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members are responsible for the direction of this program. Cooperating school 

districts included Bloo~ington, Cloquet, Columbia Heights, Bopkins, Minneapolis, 

Minnetonka, Robbinsdale, Rochester, Roseville, St. Paul and West St. Paul. 

The co3cept of the internship in educational administration is similar to 

that found in other professional fields. It's basic function is to enable the 

intern to gain the necessary experience in the performance of the critical tasks 

of his profession while under the close supervision of a fully-trained and 

experienced practitioner. Thus, he has a chance to refine the skills, develop 

the insights and achieve the habitual intuitive familiarity ~ith educational 

admtnistration problems. It is an O?portunity for the University and local 

school systems to Nork together in training well-qualified school administrators. 

RESEARCH TRAINING PRO:;RAM 

For the fifth consecutive year">'( the Division has had a grant of funds under 

the Elementary and Secondary Education Act of 1965 (Title IV) in support of six 

research fellows. The objectives of the program are to provide research workers 

specifically trained to serve in educational institutions. These research 

practitioners are knowledgeable of the administration, organization and operation 

of a particular type of system or institution and are acquainted with the problems 

of a cooperative and collaborative research in these settings. The program trains 

students in the st;mdard technique of educational research, and also develops 

ski .lis in tk~ appn>priate forms o[ research techniques relating to decision

unkill;', am! pol icy-formulation in educational organizations. The g,raduates o[ tl1,, 

program are ideally suited to take positions of leadership in education and to 

promote program development in schools and other educational organizations 

through their research skills. 

*1970-71 
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TABLE ll 

ADVANCED DEC~REES AWARDED 1964-65 THROUGH 1969-70 

(sepa:cate listing for Doctorates) 

-~------------ ------------~---------------------------

Year 

19')4-65 
1955-66 
1956-67 
1967-68 
1968-69 
1969-70 

Master of Arts 

35 
36 
24 
24 
21 
15 

TABLE 12 

Specialist Certificate 

4 
2 
6 
3 
6 

11 

POSITit NS l-IELD BY PERSO:-;rs 1\'ITH SPECIALIST CERTIFICATES FROH Tm:: U. OF MINNESOTA 

----------------------------------------

Position Jvletro Area Out-state Out-of--state TOTAL 
------·----------------------------------------------~ 

Superintendent 
Principal - Elementary 
?rinci?al - Secondary 
Asst. Principal - Secondary 
Central Administration 
College Teaching - Privat2 
'3 l: 1te Department 

8 
3 
l 
9 

l 

8 

3 

l 
l 

1 (Indiana) 
1 (\~ash:Lngton) 

1 (Wisc:o:1sin) 

9 
13 

7 
l 

10 
l 
l 

42 



TABLE 13 

DOCfORATE DEC-tREES IN EDUCATior·JAL ADI'1INISTRATION 

1961 THROUGH 1970 (ESTIMATE FOR 1971) 

PH.D, ED, D. TOTAL 
-~ 

1961 6 6 

1962 9 9 
1963 8 8 
1964 5 r 

:J 

1965 9 g 

1966 9 () 
J 

1967 16 1G 
1968 19 l 20 
1969 22 8 30 

1970 l2 11 23 
* 1971 19 20 39 

TOTAL FOR 10 YEARS = 135 
(\'JITH ESTIMATE FOR 1971 = 17~· 

57 



TABLE 14 

POSITIONS HELD BY DOCTORATES RECE IVEJJ BY 
ED AD ~~JORS -- 1971* 

POSITIOI~ IN-STATE 

METRO. mrr -sTATE 

COLLEGE OR UNIV. 1 (PRIVATE) 

TEACHING OR ADI'-1IN, 1 (UNIV, OF MINN.) 

STATE DEPT. 3 

FEDERAL AGENCY 

SUPERINTENDENT 1 

CENTRAL AD'IJ IN , 7 

PRINCIPALS 5 

ASST. PRINCIPALS 4 

TIES -COOP AGENCY 1 

PRIVATE AGENCY 1 

UNKNOtiN~ NOT GRADUATED, ETC, 

Olff-OF-STATE TOTALS 

4 (Ohio State, 
Indiana, Penn. 
State, Illinois) 

1 (Texas} 

6 

3 

1 
1 (Athens, Greece- 2 

American Air Force) 

1 (Indianapolis) 8 

1 (South Dakota) 6 

4 

1 

1 

7 
---

TOTAL 39 

*ESTIMATE FOR DECEMBER GRADUATION OF 22, 
17 GRADUATED MARCH, Jl.NE, AUGUST 
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POSITION 

COU_EGE OR 

UNIVERSITY 

TEA0-1 I NG OR 

Al)'Yl! N' 

STATE DEPT, 
MINNESOTA 

SUPERIN
TENDENTS 

CENTRAL 
AD~~IN I 

PRINCIPALS 

ASST, 
PRINCIPALS 

PRIVATE 
INDUSTRY 

TOTALS 

TABLE 15 

POSITIU~S HELD BY THOSE RECEIVING DOCTORATES IN rn. AD. 

1961 THROUGH 1970 
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It:J-STATE__ __ OUT-OF-STATE INTERNATIONAL TOTALS 
METRO, OUT-STATE 

UNIV. OF MINN. 
STATE COLLEGES 
JR, COLLEGE 

ADMINS, 
PRIVATE COLLS, 

CONSULTANTS 
HIGHER ED, 

6 (METRO,) 

20 

9 

= 13 
= 10 

-- 9 
= Lf 

= 3 
= 4 

6 

1 

2 

30 (Arizona, 
Colorado, 

Georgia (2), 

5 California, 

Florida (4), ( 
1 

. . .2 ) Egypt, 
I l~no_rs ( , d. 

In ~a, 
Indiana, Iowa, Massachusetts, ~-. .

1
. . 

. . . P11~ _Ipp~nes, 
M~clugan, Missour~, Montana, (?)) 

Canada ~ 
Nebraska (2), New Jersey, New 

York, No. Dale, Ohio {2) ,. Oregon, 

So. Dale (2), Tennessee, f·lashi_ng-

ton, and Wisconsin 

6 1 
(Canada) 

2 

l 

71 

7 

19 

23 

12 
(Rochester) (Philippines) 

2 2 

1 1 

ill (MINN.) 39 (oUT-OF-STATE) 7 (INTI) 135 
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TABLE 16 

MINNESOTA SCHOOL SUPERINTE:N"'DENTS HOLDING EARNED DOCTOR'S DEGREE 

Name of Superintendent 

Russell Anderson 

Bernhard Bartel 

Earl W. Brakken 

William Corliss 

John B. Davis 

John Feda 

Dale Fisher 

Ted Foote 

Dean Fritze 

Jack Greenawalt 

John Hansen 

Duane Hi 11 

LeRoy Hood 

Hugh Holloway 

Dale Johnson 

Jack C. Kinder 

Duane Lund 

Robert Mayer 

Daniel Mjolsness 

Richard Peterson 

John Nettleton 

Lloyd Nielsen 

LeRoy Norsted 

Donald H. Peckenpaugh 

Leland Renz 

Rol:Jert Snyder 

Dean Urness 

Sanford \Vitter 

William Woodworth 

George P. Young 

School District 

West St. Paul 

Mahtomedi 

Lake County(Two :!arbors) 

Thief River Falls 

Minneapolis 

Marshall 

Mounds 

Minnetonka 

Hayfield 

Hopkins 

Fridley 

Albany 

Robbinsdale 

Burnsville 

Owatonna 

Rochester 

Staples 

Shakopee 

Red Wing 

Sanborn 

Moorhead 

Roseville 

Osseo 

Duluth 

St. Anthony 

Wayzata 

North Branch 

Mounds View 

North St. Paul 

St. Paul 

Tnstitution Granting 
Doctorate 

University of Minnesota 

University of Minnesota 

University of Florida 

Wayne State University 

Harvard 

University of Minnesota 

University of Chicago 

Harvard 

University of Minnesota 

Harvard 

University of Minnesota 

University of Minnesota 

University of Kansas 

Michigan State 

University of Minnesota 

University of Missouri 

University of Minnesota 

University of Minnesota 

University of Minnesota 

University of Minnesota 

University of Kansas 

Harvard 

University of Minnesota 

University of Chicago 

University of Minnesota 

Harvard University 

University of Minnesota 

University of Kansas 

University of Illinois 

University of Illinois 
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TABLE 17 

MINNESCTA SECONDARY SCHOOL PRINCIPALS HOLD INC~ EARNED DOCTOR 1 S DEGREE 

Name of Principal 

George Christenson 
Karl Grittner 
Bruce Halgren 
James Hamann 

John Hansen 
Charles Harwood 
Milton Hoff 
LeRoy Holden 

Al Hoye 
Jeremy Hughes 
Wayne Jennings 
Gordon Johnson 

Jennings Johnson 
Mi.chae 1 Joseph 
John Lyngdal 
Ronald Main 

Kenneth Osvald 
Frank Rainaldi 
Bryan Schneider 
Robert Smith 

George Snyder 
Henry Snyder 
Robert St. Clair 
Ronald \tJeLss 

David Wettergren 
Robert Whaley 
Stanley Wignes 
Ralph Wright 

··--------------
School District 

Mounds view 
St. Paul 
Wayzata 
Edina 

Silver Bay 
Roseville 
Thief River Falls 
Hopkins 

Minneapolis 
Osseo 
St. Paul 
St. Paul 

Rochester 
Minneapolis 
Robbinsdale 
Robbinsdale 

St. Paul 
Hopkins 
Minneapolis 
Bloomington 

Rochester 
Golden Valley 
Hopkins 
~hnona 

Rochester 
Rochester 
St. Louis Park 
Rochester 

--------· 
Institution Granting 

Doctorate 
---------· 

University of Colorado 
University of Minnesota 
University of Minnesota 
University of Minnesota 

University of North Dakota 
University of Minnesota 
University of North Dakota 
University of Wyoming 

University of Minnesota 
University of Minnesota 
University of Minnesota 
University of Minnesota 

University of Minnesota 
Michigan State 
University of Minnesota 
University of Minnesota 

University of Minnesota 
University of Minnesota 
University of Chicago 
University of Minnesota 

University of South Dakota 
University of Minnesota 
University of Minnesota 
University of Minnesota 

University of Minnesota 
University of Missouri 
University of Minnesota 
Bradley University 

MINNESOTA ELEMENTARY SCHOC·L PRINCIPALS HOLDING EARNED DOCTCR' S DEGREE 

Joseph Baker Spring Lake Park University of Minnesota 
llarold Benson Minneapolis University of Minnesota 
Amy Cardes Bloomington University of Minnesota 
Ann Danahy Minneapolis University of Minnesota 
Burde 11 Nelson Roseville University of Wyoming 
Warren Panuskka St. Paul University of Minnesota 
William Shrankler St. Paul University of Minnesota 
Wayne Smith Mound University of Minnesota 
Wernccr Tismer White Bear University of Minnesota 
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TABLE 18 

t·1INNESOTA STATE JlJI.JIOR COLLEGE ADMINISTRATORS HOLDING EARf\JED DOCTOR
1
S DEGREES * 

Name 

Howard Bergstrom 

Neil C. Christenson 

Ronald Denison 

Carl Gerber 

W. 11 Art 11 Gessner 

Philip C. Helland 

John F. Helling 

Jerry R. Isaacs 

!delia Lose 

James P. Lund 

H a rri s E . Mi 11 e r 

Curtis MacDonald 

Arl and Otte 

Thomas Seward 

JanEs R. Sherman 

Wallace Simpson 

John W. Torgelson 

Carl Weiman 

Emil F. Wi l ken 

Position 
Institution Granting 

Doctorate 

Assistant to Chancellor 

Dean of Students (Lakewood) 

President (Anoka-Ramsey) 

President (Lakewood) 

President (Inver Hills) 

Chance il or 

President (North Hennepin) 

Dean of Instr. (Inver Hills) 

Dean of Instr. (North Hennepin) 

Dean of Students (Metropolitan) 

Dean of Instr. (Lakewood) 

President (Austin) 

Dean of Instr. (Normandale) 

Admin. Asst. (North Hennepin) 

Assistant to Chancellor 

President (Rainy River) 

President (Willmar) 

Dean of Instr. (Anoka-Ramsey) 

Assistant to Chancellor 

University of Minnesota 

Uni ve rs ity of Minnesota 

Purdue University 

University of Minnesota 

University of Minnesota 

Co 1 umbi a University 

Un i ve rs ·i ty of Minnesota 

University of Minnesota 

University of Minnesota 

University of Minnesota 

Uni ve rs ity of Minnesota 

Case Western Reserve 

University of r~innesota 

Michigan State University 

University of Col ora do 

University of North Dakota 

University of Minnesota 

University of Colorado 

University of Minnesota 

*Eleven of the 12 Uni v~ersity of Minnesota graduates were advised by 
professors of educational admi ni strati on. 


