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Executive Summary 

This report is the outcome of a collaboration between Student Affairs and Academic 

Affairs in an effort to gain a better understanding of how students view the nature of 
"community" on the Twin Cities campus. The collaboration took many forms during the 
process of designing the study and analyzing the data, and involved the contributions and 

creativity of a number of individuals. The report details the results obtained and provides 
a framework for thinking about the implications of the findings. This "executive summa
ry" presents what we regard as the most significant findings. 

Data Collection and Research Methods 

The study of the "Twin Cities campus as a community" was part of the Student Interest 

Survey conducted during winter quarter, 1991. From a random sample of 789 Twin 
Cities campus degree-seeking students, 671 students returned completed surveys for an 
overall response rate of 85 percent. A number of statistical analyses, including frequency 
distributions, crosstabulations, analysis of variance, factor analyses, and Pearson correla
tions, were used to derive the results contained in this report. 

In designing the survey section on community, a committee of University people inter
ested in the topic of"community" helped to develop themes of inquiry as well as specific 
questions to ask. In the process of analyzing the data in a brainstorming setting, we gave 

two groups of people the opportunity to work with us to raise questions for analysis and 
to find answers. Thanks to the speed of modern computer equipment coupled with visu
al display equipment, we were able to analyze and display the data in near-instantaneous 
fashion in ways that accelerated the process of discovery. We added the discoveries in 
group sessions to those that had already been completed prior to the meetings. After the 
meetings, we conducted additional analyses to address the more complex questions that 
had been raised in the discussions. 

Since very little work has been done on the meaning of community to students, we are 

eager to receive your reactions to this exploratory study. 

Framework for the Study 

Although the concept of "community" is increasingly discussed within higher educa
tion-and surely the University of Minnesota reflects this national trend-there is no 
consensus in the growing literature on what exactly "community" means. In the absence 
of a generally accepted definition, we found Boyer's (1990) book, Campus Lift: In Search 
of Community, useful in thinking about the dimensions of community and in designing 
questions for the survey. Boyer's principles are congruent with a number of University of 

Minnesota planning documents (Hasselmo, 1990, 1991). Given the University's empha
sis on community in relation to the undergraduate experience, most of the results cited in 
this report focus on undergraduate responses. 
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Boyer's (1990) principles are summarized below: 

• A university is an educationally purposeful community. 

• A university is an open community. 

• A university is a just community. 

• A university is a disciplined community. 

• A university is a caring community. 

• A university is a celebrative community. 

Core Research Questions 

Seven core research questions served as the basis for developing specific survey questions 

and also provided the context for reporting the results: 

• How do students define community? 

• How important is a sense of community to students? 

• To what extent do students experience community at the University? 

• What contributes to a sense of community? 

• What role does diversity play in understanding community? 

• What dimensions define a sense of community for students? 

• What is the relationship berween feeling a sense of community and overall satis
faction with the University experience? 

Key Findings of the Survey 

Please note that all findings, except for the first rwo, represent only undergraduate stu
dents, the primary focus of the study. 

• Most respondents (78 percent) defined community as an "interdependent" group 

of whatever size who share common goals, interests and values, as opposed to a 
"small, close-knit" group. Size is apparently not a factor in determining students' 

images of community on the Twin Cities campus. 

• Few students (8 percent) reported that experiencing community was "very impor

tant." Slightly more than half (55 percent), however, felt that experiencing com

munity was at least moderately important. Undergraduates felt that the experience 
of community was more important than did graduate/professional students. 

• Although a large number of students felt that community was at least moderately 

important, many indicated that they actually experience community only "to a small 

extent" or "not at all" (65 percent), while only a few (7 percent) experience it "to a 

great extent." 

• Thirty-one percent of students reported that they felt the experience of communi

ty was moderately to very important but felt they experienced community either 

"not at all" or only "to a small extent." 

• Experiencing community was highest among 19-year-olds and declined with 

increasing age. 
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• As might be expected, students who identified themselves as commuters experi

enced significantly less community than non-commuters. There was also a dear 
linear relationship between distance from campus and the experience of commu

nity, with those living farther from campus experiencing less community. 

• Students who worked solely on campus or worked both on and off campus experi

enced community to a larger extent than those who worked only off campus. Except 
for those who worked only on campus, students who worked more hours experienced 

community to a lesser extent than those who worked fewer hours or not at all. 

• Students who participated in fraternities and sororities experienced community to 

a greater extent than those who did not participate. 

• Students who participated in sports activities, either in general or through the 

University's recreational sports facilities, reported a greater experience of commu

nity than those who did not participate in sports activities. 

• Students who participated in campus groups reported higher levels of experiencing 

community than those who did not. 

• Of the items contributing to a sense of community, four of the five activities report

ed by students as having the greatest impact on community were academic related 

(i.e. attending classes, interacting with faculty and students in the classroom, etc.). 

At best, the impact of these activities in contributing to community was moderate. 

It should be noted that the relatively high ranking of these activities compared to 
other activities may be deceptive, since they are probably experienced by the largest 

number of students. Other activities may have received low rankings simply 

because they were not experienced by many students. 

• The activity of "gathering informally with friends on campus" was ranked as hav

ing the second-highest impact in contributing to a sense of community. 

• Nearly one-third (30 percent) of all undergraduates reported that they associate 

frequently with students of a different racial or ethnic group at the University. 

• Most students (79 percent) indicated that they had at least one friend at the 

University of a different racial or ethnic group than their own; two-thirds (68 per

cent) indicated a friend from a country different than their own. Half of the stu

dents reported having a friend of a different sexual orientation than their own. 
Thirty-eight percent reported that they had a friend at the University who was dis

abled or physically challenged. 

• Students felt the University does pretty well in supporting some dimensions of com

munity and poorly in other dimensions. Specifically, dimensions related to openness, 

freedom of expression, respect for the rights of others, and diversity received the 
highest levels of agreement. Dimensions connected to the importance of University 

trad~tions and concern for the individual student garnered the lowest agreement. 

• It appears that experiencing community even to a small extent made a contribu
tion to one's sense of satisfaction with the University. 

• Finally, academic success, when measured by cumulative grade point average, was 

not found to correlate significantly with students' experience of community, percep

tion of the importance of community, or satisfaction with the student experience. 
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Introduction 

Community is a concept that is increasingly being discussed within higher education. 

These national concerns are mirrored within the University of Minnesota. One of the 

University President's Goals for 1991-92 is to "ensure a sense of community that recog

nizes, appreciates, and fosters unity within diversity" (Hasselmo, 1991). To some extent, 

community is the new phrase for involvement and participation in campus life, a topic 

for which there are volumes of research. In a recent University poll, one-third of all stu

dents rated the central administration's commitments to building a sense of community 

for students as weak and only one fourth considered it to be strong (University of 

Minnsota, 1990). 

Although there is a growing literature on the importance of experiencing community in 

achieving a wide range of valued outcomes (e.g., student satisfaction and retention), little 

of the literature is based on the results of empirical research. Our work should be consid

ered exploratory, since we had no widely accepted definitions of community to use in 

developing our research hypotheses. 

We found Boyer's (1990) book Campus lift: In search of community useful in thinking 

about the dimensions of community along which we might develop questions to include 

in a student survey. The six principles are as follows: 

A college or university is an educationally purposeful community, a 

place where faculty and students share academic goals and work 

together to strengthen teaching and learning on campus. 

A college or university is an open community, a place where freedom 

of expression is uncompromisingly protected and where civility is pow

erfully affirmed. 

A college or university is a just community, a place where the sacred

ness of the person is honored and where diversity is aggressively pur

sued. 

A college or university is a disciplined community, a place where indi

viduals accept their obligations to the group and where well-defined 

governance procedures guide behavior for the common good. 

A college or university is a caring community, a place where the well
being of each member is sensitively supported and where service to 

others is encouraged. 

A college or university is a celebrative community, one in which the 
heritage of the institution is remembered and where rituals affirming 

both tradition and change are widely shared. (p.8) 

Boyer proposed that these six principles be used to guide university decision making. The 

University of Minnesota has established an initiative for the improvement of undergrad

uate education as articulated in the summary report entitled Initiative for excellence in 
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undergraduate education (Hasselmo, I990). The report identified "creating a sense of 

community" as one of the special challenges in undergraduate education on the Twin 

Cities campus. In addressing how to create a sense of community the report noted: 

"Academic programming, the campus environments, and extracurricular programming 

are fundamental to creating a sense of community" and that "The Twin Cities campus is 
a special challenge because of its size, complexity, urban location, commuting student 

body, and diversity." (Hasselmo, I990, p. 7) The Boyer principles were adopted in the 

Initiative for excellence ... report as a component in the University of Minnesota's efforts to 

build a community of scholars on the Twin Cities campus. 

We conducted this study to determine the extent to which community is important to stu
dents at the University, the extent to which a sense of community exists on campus, and 

factors which contribute to the creation of community for students. A related purpose was 

to provide a better understanding of community as it presently exists for those responsible 

for planning activities to enhance a sense of community for students on the campus. 

Data Collection 

We included a section on the meaning of community in the most recent version of the 
Student Interest Survey (sis). The SIS, administered every five years for the last two 

decades (Harrold, Lowe, & Gordon, I97I; Harrold, I976; Harrold, I98I; Harrold, 

I986), focuses on students' interests and activities relevant to programming of student 

activities on the Twin Cities campus. 

The survey on the "Twin Cities Campus as a Community" was part of the larger survey of 

student interests conducted during Winter Quarter I991. The Student Organization 

Development Center (sooc) obtained from Data and Reporting Services a random sample 

of789 Twin Cities campus degree-seeking students. Over a six-week period that included 

an initial mailing, a post card reminder, phone calls to non-respondents and a final mailing 
of the survey, 67I students returned completed surveys fur an overall response rate of 85 

percent. Comparisons between the sample and the respondents indicated that respondents 
were representative of the sample in terms of college, gender, and year in school. 

Table I summarizes selected background characteristics of the total group of respondents, 

as well as for the undergraduate and graduate/professional students who responded to the 

Student Interest Survey. Before discussing the results of the survey related to community, 

a profile of the student population based on Table I follows. 

Graduate and professional students account for one-third of the respondents. Among 

undergraduates, 29.5 percent are first- or second-year undergraduates, and almost half 
(47.5 percent) are seniors. For undergraduates, this is a departure from past generations 

where one would find a more even split between lower- and upper-division students. 

The proportion of men and women students is nearly equal, reflecting an increase in the 
number of women students over the past several decades. Regarding distance of local res

idence from campus, nearly three times as many undergraduates (36.9 percent) as gradu
ate students (13.9 percent) live within one mile of campus. 
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TABLE I. Under- Graduate/ Total 
Descriptive characteristics of Item graduate professional population xl DF p 
respondents to the Student 

Year in college Interest Survey. 
1st-year undergrad 13.6% 8.8% 
2nd-year undergrad 15.9 10.3 
3rd-year undergrad 23.0 14.9 
4th-year undergrad 22.6 14.6 
5th-year or later undergrad 24.9 16.1 
Graduate/professional 97.9% 34.6 
Adult special/other 2.1 0.7 

Race/ethnic group 
Black 1.7 2.9 2.1 ns 
American Indian 1.0 0.5 0.8 
Asian-American 5.5 4.3 5.1 
Hispanic 1.0 0.5 0.8 
White 90.9 91.9 91.2 

Gender 
Female 51.7 43.6 48.9 4.0 <.05 
Male 48.3 56.4 51.1 

Distance from home to campus 
On campus 19.7 6.3 15.0 40.8 4 <.001 
Less than 1 mile 17.2 7.6 13.8 
1-3 miles 16.9 26.6 20.4 
4-10 miles 26.2 33.3 28.7 
10 or more miles 20.0 26.2 22.2 

Commuter student (self-defined) 
Yes 49.1 71.6 57.0 31.0 <.001 

No 50.9 28.4 43.0 

Hours per week of paid work 
None 23.8 15.7 20.9 86.1 4 <.001 

Less than 10 hours 8.6 6.8 8.0 
10-20 hours 37.8 34.9 36.7 
21-39 hours 26.6 15.7 22.7 
40 or more hours 3.3 26.8 11.6 

Location of work 
Don't work at all 23.7 15.7 20.9 25.9 3 <.001 

Off campus 47.7 36.2 43.6 
On campus 23.5 37.9 28.6 
Both on and off campus 5.1 10.2 6.9 

Age 
16-18 7.3 4.6 266.8 8 <.001 

19 10.3 0.4 6.7 
20 14.4 9.0 
21 14.9 0.4 9.5 
22-23 29.0 9.9 21.9 
24-26 11.1 27.0 17.0 
27-30 5.8 27.9 14.0 
31-40 6.3 23.6 12.7 
41-53 1.0 10.7 4.6 

Response group size (N) 434 237 671 

NOTE: Percentages do not always add up to 100 due to rounding. 
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Studems were asked, "Do you consider yourself a commuter student?" Only half of the 

undergraduates consider themselves to be commuters, whereas 71.6 percent of graduate 

and professional studems saw themselves as commuters. 

More graduate students work than undergraduates and they work more hours per week. 

For undergraduates, 29.9 percent work more than 20 hours per week, compared to 42.5 

percem for graduate students. The primary job location for undergraduate students is 

off-campus, whereas the primary job location for graduate and professional students is 

on-campus. 

Results 

We identified seven broad research questions- that served as the framework for developing 

specific questions to include in the student survey. These questions also provide the con

text for reporting the results of the study. 
.. 

• How do students define community? 

• How important is a sense of community to srudents? 

• To what extent do students experience community at the University? 

• What comributes to a sense of community? 

• What role does diversity play in understanding community? 

• What dimensions define a sense of community for students? 

• What is the relationship between feeling a sense of community and overall satis

faction with the University experience? 

How Do Students Define Community? 

Community is one of those concepts that may mean different things to different stu

dents. In order to determine if there was a common notion of community, we developed 

two definitions and asked students to indicate which of the two better described their 

image of community. 

The two definitions differed primarily in terms of emphasis on size, closeness and inter

dependence. 

• A small, close-knit group of people who share a common experience, history, 

goals, interests, and values; and 

• Any interdependent group of people, of whatever size, who share certain common, 

goals, interests, and values. 

We found that more than three-fourths of the respond ems (78 percent) chose the second 

definition while 22 percent chose the first definition. The finding that students did not 

limit community to small groups suggests that programs to enhance a sense of commu

nity on large campuses need not be restricted to small group activities. 
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We were curious about whether or not different types of students chose different 

definitions of community. We conducted a series of comparative analyses and found that 

there were no clear patterns among those students who chose one or the other definition 

of community. For example, there were no significant differences across the set of under

graduate colleges in the preferred definition of community (F = 1.15, ns). How students 

defined community did not relate either to the perceived importance of community to 

them (t = 1.70, ns), or to the extent to which they experienced community at the 

University (t = -.37, ns). Furthermore, there were no differences between the groups on 

overall satisfaction with the University (t= -.91, ns). 

The finding that the definition of community students selected did not clearly and consis

tently relate to their responses to nearly all other questions suggests that empirical distinc
tions between the two definitions were few. It seemed legitimate to conduct the remaining 

analyses for the total group of students, irrespective of how they defined community. 

How Important is a Sense of Community? 

The second question about community asked: "To what extent is it important to you to 
personally experience community at the University?" We included this question because 

we thought it was important to have a better understanding of how important a sense of 

community is to students on the Twin Cities Campus. 

As the results in Figure 1 indicate, there was considerable variation in students' responses 

to the question. For example, 7. 7 percent said experiencing community was "very impor

tant," but 14.0 percent said it was "not at all important." Slightly more than half (54.9 
percent) felt that experiencing community was at least moderately important. These 

findings suggest that attempts to provide a sense of community for students must consid

er that not all students feel it is important to experience community at the University. 

We compared the responses of undergraduates and graduate/professional school students 

to determine if there were differences between the two groups on their perceptions of the 
importance of community. As the results in Figure 1 indicate, experiencing community 

was somewhat more important to undergraduates than to graduate/professional school 
students. This finding is not surprising in view of the different demographic and aca
demic motivations of undergraduates versus graduate and professional students. Given 

the difference between the two groups in the importance of community and in acknowl

edging the institutional goal of building community for undergraduates (Hasselmo, 
1990), subsequent analyses are based on only the undergraduate respondents. 

We then focused on the undergraduate respondents to see if there were subgroup 
differences in the importance of community and found some differences. Although there 

were no differences as a function of college (F = .95, ns) or gender (t= -1.04, ns), students 

who worked fewer hours (less than 20) per week were likely to say community was more 
important (F = 3.39, p < .01). Students who classified themselves as "collegiate" were most 
likely to say community was important and those who classified themselves as "vocation

al" or "non-conformist" were least likely to say community was important (F = 16.13, 
p < .001). Collegiate, vocational, non-conformist, and academic are the four subculture 
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FtGURI! I. 

Comparisons between undergraduates 
and graduate/professional students in 
importance of experiencing community 
at the University. 

Responses coded on a scale from I = "not 
at all important to 5 = "vety important~ 
(n = 659, x= 2.88 versus x= 2.48, 
t = 4.40, p < 0.001) 

types adapted from the Clark and Trow (1966) Subculture Typology. (See Appendix A for 

definitions of these subculture types.) Students who reported that they participated in the 

activities of campus groups, a typical indicant of collegiates, were more likely to say that 

community was important to them (x = 3.28 versus x = 2.56, t= 6.78,p< .001) 

There were ethnic differences in the importance of community. Experiencing communi

ty at the University was significantly more important (t = 2.80, p < .01) to students of 

color (x = 3.37) than whites (x = 2.82). When the students of color group was further 

subdivided, the difference between Asian (x = 3.48) and white students (x = 2.82) was 

also statistically significant (t= 2.67, p < .01). These findings are consistent with a recent 

study by Schmitz and Hickey (1991) in which they found a strong desire for community 

on the part of Asian students in General College. The differences between whites and 

non-Asian students of color were not significant (t = -1.25, ns). Statistical comparisons 

between other groups of color were not possible due to the few number of these students 

in the sample and response group. 

To What Extent do Students Experience Community? 

The most basic question concerned the extent to which students do, in fact, experience a 

sense of community on the Twin Cities Campus. We found that undergraduates experi

ence community to only a small extent. The data in Figure 2 indicate that only 7.0 per

cent experience community to a "great extent." Conversely, almost two-thirds (65.2 
percent) experience community to a "small extent" or "not at all." 

11.4 
14.0 

Q UL----~~----L-~--~L 
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FIGURE2. 

Extent to which undergraduates 
experience community at the University. 
(n = 428) 
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We were curious about the relationship 

between the importance of community 

and whether or not students experience 

community. We hypothesized that there 

would be a direct relationship between the 

two variables. This was confirmed in a 

series of analyses that compared the two 

variables. 

Students for whom experiencing commu

nity at the University is important are 

more likely to experience community than 

students for whom experiencing commu

nity is not important (F = 30.35, p < .001). 

This relationship can be observed in 

Figure 3. Clearly, there is a relationship 

between wanting and experiencing com-

munity at the University. 

We were curious about those students who want community and aren't experiencing it. If 

one wished to determine the "market" (or unmet need) for community among undergrad

uates, a crosstabulation of importance of community with extent of experiencing community 
would allow us to focus on the extent of unmet needs. For the sake of analysis, the market 

could be considered as those undergraduates for whom experiencing community is "mod

erately" to "very" important but who experience community either "not at all" or "to a small 

extent." Of the 428 undergraduates in the study, 133 students (31 percent) fit into this mar
ket. If we applied this percentage to Fall Qtarter 1991, this would represent nearly 8,000 of 

25,500 undergraduates. 

Since having a sense of community is considered an important educational goal, we con

ducted additional analyses to identify subgroup differences in the experiencing of com

munity. We looked at demographic differences, differences related to work experiences, 
and differences as a function of participation in selected University activities included in 

other sections of the Student Interest Survey. 

In terms of demographic characteristics, there were no differences in the extent to which 

students experienced community as a function of gender (t= -.36, ns), college of enroll

ment (F =.53, ns), cumulative grade point average (r= .01, ns) or ethnic identity (t= -.16, 
ns). (In the analysis of ethnic differences, we analyzed the data in a similar fashion to the 
analysis of the importance of community.) We also found no differences among students 

who spend most of their time on the East Bank, West Bank, or St. Paul (F = 2.17, ns). 
These findings suggest that most commonly used demographic characteristics do not 

relate to students' experience of community at the University. 

The major exception among demographic factors occurred for age. Experiencing com

munity was highest among 19 year olds and declined with increasing age (r = -.15, 
p < .05). The degree to which community was experienced fluctuated somewhat after age 
23 (r = -.01, ns). Among those 23 years and younger, students who began as freshmen at 
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FJGURE3. 

Extent to which undergraduates 
experience community at the University, 
grouped by importance of experiencing 
community. (n = 428) 
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Importance of 
experiencing community 

the University experienced community to a greater degree than undergraduates who 

transferred to the University (x = 2.30 versus x = 2.09, t= 2.46, p < .05), despite the fact 
that they rated the importance of community similarly (t= 1.22, ns). 

Students' experience of community at the University was differentiated by status as a 
commuter (x = 2.02 vs. x = 2.44 for non-commuters, t = -5.42, p < .001) and distance 
from campus (F = 10.65, p < .001). Students who identified themselves as commuters 

experienced community significantly less than did non-commuters (x = 2.02 versus 
x = 2.44; t = - 5.42, p < .001). Moreover, there was a clear linear relationship between the 
experience of community and how far from the University students lived, as shown in 

Figure 4 (F= 10.65,p< .001). 

There also was a relationship between the experience of community and where and how 
much students worked. Students who worked solely on campus or worked both on and 

off campus experienced community to a greater extent than those who worked solely off
campus (x = 2.34 vs. x = 2.12, t = 2.31, p < .05). 

Overall, those who worked more hours experienced community to a lesser extent than 
those who worked fewer hours or did not work at all (F = 3.19, p < .05). This was partic
ularly true for students who held jobs off campus or held jobs both on and off campus 
(F = 3.36, p < .05). 
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FIGURE 4· 

Extent to which undergraduates 
experience community at the University, 
grouped by distance from residence to 
campus. (n = 392) 

~ c 
:I 
E 
E 
0 
u 

0 
Ql 
u c 
Ql 

"C 
Ql 
c. 
~ 

"0 
Ql 
t: 
0 
c. 
Ql a:: 

~ 2.69 On campus (N=83) 

ss than 1 mile (N=74) 

5 1-3 miles (N=72) 
2.06 4 10 miles (N=111) 

- -1.9910+ miles lN-85) 

Distance from residence 
to campus 

For those who worked only on campus, however, working more hours did not result in 

experiencing community less (F = .70, ns). Astin's (1985} observations about holding a 
job on campus and its effect on creating a greater sense of attachment to the college seem 
particularly interesting in this regard. 

One of the most interesting environmental factors in retention was 

holding a part-time job on the campus. Though it might seem that 

having to work while attending college takes time and energy away 

from academic pursuits, part-time employment in an on-campus job 

actually facilitates persistence. It would appear that such work. .. oper

ates in much the same way as residential living: Because the student 

spends time on campus, he or she is more likely to come into contact 

with other students, professors, and college staff. On a more subtle psy
chological level, reliance on the college as a source of income may serve 

to develop a greater sense of attachment to it. (p. 145) 

We also examined relationships between experiencing community and participation in 
various campus activities from other questions on the Student Interest Survey. Students 

who participated in fraternities and sororities reported higher levels of experiencing com

munity than students who did not participate (x = 2.95 vs. x = 2.16, t = 6.11, p < .001). 
Participation in sports activities also appears to augment the experience of community 

(x = 2.48 vs. x = 2.04, t = 5.74, p < .001). Students who participated in the activities of 

campus groups reported higher levels of community than students who did not (x = 2.56 

vs. x = 2.00, t= 7.32,p < .001). 
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As expected, there was a dear relationship between distance from campus and the likeli

hood of participating in the activities of campus groups: as distance from campus increased, 
students were progressively less likely to participate. In a two-way analysis of variance with 

distance from campus and participation in campus activities as independent variables and 

sense of community as the dependent variable, we found that both had a significant impact 

on experiencing community although the impact of participation in campus groups 

(F = 31.83, p < .001) was much stronger than that of distance (F = 5.42, p < .001). 

What Contributes to a Sense of Community? 

We asked students to respond to a series of 20 questions concerning what experiences 

(e.g., attending dasses, participating in activities of student organizations, and gathering 
informally with students) contributed to _their having a sense of community at the 

University. 

The descriptive results for undergraduates, contained in Table 2, show that four of the 

five experiences reported as having the greatest impact on having a sense of community at 

the University, based on mean score, are academic-related (e.g., attending classes). With 

means ranging from 3.00 to 3.09, however, their contribution to having a sense of com

munity was only moderate. 

The relatively high ranking of these activities compared to others may be deceptive in the 

sense that they are experienced by the largest number of students. By comparison, the 

activity with the lowest mean (x = 1.57) in Table 2, "Living in a fraternity/sorority house 

and participating in its activities," has the highest mean (x = 4.95) among those who live 

in a fraternity or sorority house. (See Table 3.) Of the 22 survey respondents who lived in 

a fraternity or sorority house, 21 indicated that this experience contributed very much to 

having a sense of community at the University. 

The overall low raring for the contribution of the fraternity/sorority experience to com

munity can be attributed to the fact that 9 out of 10 undergraduates are not members of 

fraternities or sororities, and these students quite naturally answered "none" to the con

tribution that living in a fraternity or sorority made to their sense of community. 

Perhaps a better way to have phrased the question would have been, "For those who par

ticipate in Activity X, how much does Activity X contribute to one's sense of community 
at the University?" Using the fraternity/sorority situation in the previous paragraph as an 

example, "For those who live in a ftaternity or sorority house, to what extent does living in a 

fraternity or sorority house and participating in its activities contribute to one's sense of 

community at the University?" Similar comparisons were also accomplished through the 
use of other involvement items in the Student Interest Survey. These results are reported 

in Table 3 under the middle column, "Group: Students who .... "Using the departmen
tal dubs or groups item as a way of demonstrating the information in Table 3, those who 
were members of departmental dubs or organizations reported a higher score (x = 2.98) 

on the contribution of"parricipation in activities closely related to your academic depart

ment" to having a sense of community than did all students (x = 2.05). Furthermore, as 

reported in the right hand columns of Table 3, under "Mean Actual Sense of 
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TABLE2. 

Community,'' members of departmental clubs reported a higher score (x = 2.98) on the 

extent to which they experienced community than those students who were not members 

of departmental dubs. 

Reviewing the findings in Table 3 relating to mean reported attribution to community by 

group members, the five activities or groups with the highest means have in common the 

characteristic of rather intensive involvement, with the top three involving residentially 

based experiences, special all campus events groups that require highly concentrated 

To what extent have the following group effort and campus jobs that require a substantial level of time and commitment. 

contributed to your sense of 
community at the University? 

~~ '~ 
~ Cornlatlon of 

'· " ~ ... experience with 
Mean• Item ~~ .,~ 

C'4 ' 
comm•lltyb 

3.09 Attending classes 7.7% 24.2% 33.3% 20.4% 14.3% .18 

3.07 Gathering informally with friends on campus 15.2 17.3 26.9 25.8 14.8 .42 

3.04 Interacting with faculty/students in 6.1 25.3 35.8 23.9 8.9 .22 

the classroom 

3.04 Socializing with classmates outside of class 13.8 21.3 24.6 27.2 13.1 .31 

3.00 Interacting with classmates outside of class 11.8 22.4 30.1 25.2 10.6 .22 

on class projects/assignments 

2.48 Reading the Minnesota Daily 22.2 33.5 25.2 12.5 6.6 .16 

2.21 Attending intercollegiate sports events 47.0 14.0 19.5 9.7 9.7 .28 

2.13 Interacting with instructors outside the 38.0 28.9 18.8 10.6 3.8 .21 
classroom 

2.12 Participating in recreational sports 49.8 15.4 14.5 13.5 6.9 .25 

2.09 Participation in activities closely related 42.1 24.5 19.8 9.6 4.0 .21 

to your academic department 

2.05 Participating in activities of student organizations 53.4 15.1 13.2 9.4 8.9 .34 

2.03 Interacting with advisors in academic departments 36.9 36.7 15.5 8.5 2.4 .24 

2.03 Spending casual time in the Unions 40.9 28.9 19.3 8.2 2.6 .16 

2.03 Participating in traditional, campus-wide events 51.6 17.8 13.4 10.3 6.8 .30 

such as Homecoming, Campus Carni, etc. 
2.01 Living in a residence hall and participating 62.6 6.9 8.1 12.1 10.4 .32 

in its activities 

1.96 Interacting with collegiate advising staff 39.2 35.4 16.9 7.0 1.4 .18 

through appointments, walk-in meetings, 
or programs 

1.96 Having a job on campus 62.3 7.1 11.1 11.3 8.3 .16 

1.94 Attending/participating in activities, concerts, 46.1 26.6 16.7 8.0 2.6 .28 

or programs at other locations on campus 

1.75 Attending/participating in activities, concerts, 53.7 26.0 13.2 5.4 1.7 .21 

or programs sponsored by the Unions 

1.57 Living in a fraternity/sorority and participating 81.6 2.4 3.1 3.1 9.9 .25 

in its activities 

a Mean scores based on a scale with 1.00 ="none" to 5.00 ="very much." 
b All correlations were statistically significant at p< .01. 
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TABLE 3· 
Extent to which undergraduates attribute 
community to specific activities and 
extent to which undergraduates 
experience community, grouped by 
panicipation in those activities. 

Item 

Attending classes 

Gathering informally with friends on campus 

Mean Reported 
Attribution 

to Community-

All Group 
Students Members 

3.09 3.13 
3.07 

Interacting with faculty/students in the classroom 3.04 
Socializing with classmates outside of class 3.04 
Interacting with classmates outside of class 3.00 

on class projects/assignments 

Reading the Minnesota Daily 2.48 
Attending intercollegiate sports events 2.21 3.23 

' 3.11 
Interacting with instructors outside the classroom 2.13 
Participating in recreational sports 2.12 2.94 
Participation in activities closely related 2.09 2.98 

to your academic department 

Participating in activities of student organizations 2.05 2.84 
Interacting with advisors in academic departments 2.03 
Spending casual time in the Unions 2.03 2.16 
Participating in traditional, campus-wide events 2.03 3.72 

such as Homecoming, Campus Cami, etc. 

living in a residence hall and participating 2.01 3.91 
in its activities 

Interacting with collegiate advising staff through 1.96 
appointments, walk-in meetings, or programs 

Having a job on campus 1.96 3.58 
Attending/participating in activities, concerts, 1.94 

or programs at other locations on campus 

Attending/participating in activities, concerts, 1.75 1.91 
or programs sponsored by the Unions 

living in a fraternity/sorority house and 1.57 4.95 
participating in its activities 4.57 

Mean Actual Sense 
of Community~» 

Group Non 
Students Who ... (Group Size) Members Members 

Spend 11 + hours/week in class (291) 2.30 2.08 
n/a (no matching survey item) 

n/a 

n/a 

n/a 

n/a 

Attend UM women's sports (60) 2.49 2.20 
Attend UM men's sports (204) 2.43 2.05 
n/a 

Participate in recreational sports (200) 2.48 2.04 
Members of departmental dubs (52) 2.98 2.20 

Members of student organizations (183) 2.56 2.00 
n/a 

Spend casual time in Unions (353) 2.26 2.17 
Traditional, special-events groups ( 46) 2.80 2.17 

Uve in a residence hall (70) 2.66 2.17 

n/a 

Have a job on campus (120) 2.34 2.20 
n/a 

Attend Union-planned events (285) 2.25 2.23 

Uve in a Greek house (22) 2.95 2.16 
Members of Greek system (42) 2.86 2.20 

• Mean scores based on a scale with 1.00 ="none" to 5.00 ="very much" in response to the 
question "To what extent have the following contributed to your having a sense of community?" 

b Mean scores based on a scale with 1.00 ="not at all" to 4.00 ="to a great extent" to the question 
"To what extent do you experience community at the University?" 

* p<.05 
** p< .01 
*** p< .001 
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T-test 
(significance) 

2.44 * 

2.59 ** 

4.98 *** 

5.74 *** 

2.63 ** 

7.32-

.82 

4.93 *** 

4.59 *** 

1.53 

.30 

6.11 *** 

3.70*** 



TABLE+ 

Five activities most frequently reported 
as contributing to community at the 
University. based on ovetall mean scores 
and correlation coefficients. 

Returning to Table 2, the column on the far right contains the correlations between each 

of the items and the extent to which students experienced community at the University. 

These results also suggest the limitations of using overall mean scores as a measure of the 

impact of these activities on community. A comparison of the five highest activities on 

the basis of overall mean score and the five items exhibiting the highest correlations with 

experiencing community is extracted from Table 2 and reported in Table 4. 

Note that four of the five items ranked by mean score are academic-related, whereas only 

one of the five items ranked by correlation coefficient is academic-related. 

Another analysis examined the set of items to determine the dimensions underlying stu
dents' responses to the items. We conducted a factor analysis ofintercorrelations of the 20 

items to be able to explain the intercorrelation by a smaller number of dimensions or fac

tors. The results of this factor analysis suggested that there were six factors represented in 

the responses (using a minimum eigenvalue of 1.0). 

These factors are described below; items with factor loadings of .40 or greater as well as 

reliability alpha scores are reported. The names we assigned to each of the factors are 

intuitive in the sense that they were judged to be the most suitable representation of the 

items or variables which make up that factor. 

Ovenll 
Item Mun Score• 

Attending classes 3.09 
Gathering informally with friends on campus 3.07 
Interacting with faculty/students in the classroom 3.04 
Socializing with classmates outside of class 3.04 
Interacting with classmates outside of class 3.00 

on class projects/assignments 

• Mean scores based on 1.00 ="none" to 5.00 ="very much." 

Item 
Corn .. tlon 
Coeffkentb 

Gathering informally with friends on campus .42 
Participating in activities of student organizations . 34 
Living in a residence hall and participating in its activities . 32 
Socializing with classmates outside of class .31 
Participating in traditional, campus-wide events . 30 

such as Homecoming, Campus Carni, etc. 

bAll correlations are significant at p < .01. 
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Fodor 1: Sports and Campus Events 

Attending varsity sports events 
Participating in recreational sports 
living in, activities of residence hall 
Attending other campus events 
Attending student union events 

Eigenvalue 
Reliability: Cronbach's alpha 

.81 

.79 

.67 

.50 

.46 

6.11 
.78 

Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: They tended to be non

commuters (t= 7.38, p < .001}, and used the University as their primary source ofleisure 

activity (F= 18.43, p< .001}. They were single (t= 5.58, p< .001}, identified with the col

legiate subculture (t= 6.60, p < .001}, and tended to be male more than female (t= 3.63, 

p < .001). They entered the University as first quarter freshmen (t= 3.97, p < .001). They 

tended not to work (t = 3.01, p < .01}, but if they held a job, it was most likely to be on 

campus (t= 2.73, p < .01}. Experiencing community was very important to them (r= .21, 

p < .001} and they experienced community to a large extent (r = .28, p < .001}. 

Fodor 2: Academic Involvement on Campus 

Interacting with department advisors 
Interacting with faculty outside class 
Interacting with collegiate advisors 
Participation in department activities 
Having a job on campus 

Eigenvalue 
Reliability: Cronbach's alpha 

.73 

.64 

.64 

.62 

.53 

2.48 
.74 

Subsequent analysis ofindividual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: They tended to work on 

campus or both on and off campus (t = 8.53, p < .001}. A disproportionately high num

ber tended to be non-citizens (t = 2.86, p < .01} and function primarily on the St. Paul 

Campus (t = 3.34, p < .001}. A disproportionately high number also were registered in 

General College and the College of Human Ecology (F = 3.18, p < .001}. They tended to 
be very satisfied with their University experience (r = .18, p < .001}. 

Fodor 3: Social and Interpersonal Activities 

Socializing with classmates .76 
Interacting with students on class projects . 75 
Interacting with faculty, students in class .58 
Gathering with friends on campus .55 
Interacting with faculty outside class .47 
Attending classes .42 

Eigenvalue 1.34 
Reliability: Cronbach's alpha .81 
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Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: Experiencing community 

was moderately important to these students (r= .18, p < .001} and they experienced com

munity to a large extent (r = .23, p < .001}. They tended to live in residence halls 

(t = 2.60, p < .01) and use the University as a primary source of their leisure-time activi

ties (r = .18, p < .001}. They spend a high number of hours studying each week (r = .21, 

p < .001), and a disproportionately high number were enrolled in Architecture, 

Education, and Human Ecology (F = 2.17, p < .01). 

Factor 4: Universal Student Experiences 

Attending classes .72 
Reading the Minnesota Daily . 70 
Interacting with faculty, students in class .64 
Interacting with collegiate advisors .54 

Eigenvalue 1.24 
Reliability: Cronbach's alpha .75 

Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: They tended to be com

muters (t= 4.05, p< .001}. A disproportionately high number lived 1-3 miles from cam

pus (F = 3.19, p < .05) and were first-year undergraduates (t = 3.12, p < .01). A 

disproportionately high number were not citizens (t = 2.98, p < .01}, experienced com

munity to some extent, but not to a great extent (F = 4.80, p < .01) and were very satisfied 

with their University experience (r = .27, p < .001}. 

Factor 5: Student Organizations 

Living in, activities of Greek house 
Traditional campus events 
Participating in student organizations 

Eigenvalue 
Reliability: Cronbach's alpha 

.89 

.76 

.54 

1.17 
.73 

Subsequent analysis ofindividual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: They were members of fra

ternities and sororities (t= 21.81, p < .001} and lived in Greek houses (t= 14.10, p < .001}. 

They identified with the collegiate subculture (t = 6.24, p < .001}. They were single 

(t= 2.35, p < .05} and under 21 years of age (t = 3.35, p < .001). Experiencing communi

ty was very important to them (r = .30, p < .001} and they experienced community to a 

great extent (r = .26, p < .001). 

Factor 6: Use of Unions/Attend Campus Events 

Spending casual time in Unions 
Attending student Union events 
Attending other campus events 

Eigenvalue 
Reliability: Cronbach's alpha 
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TABU! 5· (top) 
Extent to which undergraduates associate 
casually with members of various diverse 

groups. 

TABLI! 6. (bottom) 

Extent to which undergraduates associate 
as friends with members of various 
diverse groups. 

Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: A sense of community was 

important to these students (r = .19, p < .001) and they experienced community to a 

greater extent (r = .12, p < .05). They tended to work off campus (t = 2.04, p < .05) and 

were not members of the Greek system (t = 2.12, p < .05). A disproportionately high 

number functioned primarily on the St. Paul Campus (t = 2.66, p < .01). A dispropor

tionately high number also identified with the non-conformist subculture (t = 2.51, 

p<.05). 

Community and Diversity 

Inasmuch as diversity is considered by the University to be an essential element of com

munity, we asked undergraduates about the c:xtent of their own personal experience at the 

University with students of different backgrounds. The results are reported in Tables 5 

and 6. 

Nearly two-thirds (62.7 percent) of all undergraduates associate at least occasionally and 

one-third (30.3 percent) associate frequently with students of a different racial or ethnic 

group at the University. Nearly half (45.9 percent) associate at least occasionally with per

sons from other countries and 39.0 percent associate at least occasionally with persons of 

a different sexual orientation. Among the four groups in Table 5, students tend to associ

ate least frequently with persons who are disabled or physically challenged. There are 

approximately 1,600 students on the Twin Cities campus who are known to be disabled 

or physically challenged. 

To gain a refined perspective on experiencing diversity, students were asked: How many 

persons do you know at the University that you would consider friends within each of the 

same groups? The results are reported in Table 6. The relative response patterns are simi-

~ ~ Correlation of 
At the University, how frequently do you associate 

Mean• casually (that Is, outside work or the classroom) with ... 
.,,. .r~ ('· ... ~ ' 

'~ "~ ,~ 
experience with 

community 

2.43 Persons from countries other than my country 18.8% 35.4% 29.5% 16.4% .25 •• 

2.81 Persons of racial or ethnic groups other than my own 
2.30 Persons of a sexual orientation different than my own 
1.98 Persons who are disabled or physically challenged 

• Mean scores based on 1.00 =never, 4.00 =frequently. 
** p< .01 

11.6 
27.1 
29.7 

25.8 
33.8 
46.2 

32.4 30.3 
21.4 17.6 
20.0 4.0 

How many persons do you know at the University 
that you would consider friends within each of the 
following groups? 

., 
• 

,,. 
o..t 

lo ., o,., 
to~ • 

Persons from countries other than my country 
Persons of racial or ethnic groups other than my own 
Persons of a sexual orientation different than my own 
Persons who are disabled or physically challenged 

** p< .01 
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33.2% 
21.3 
49.8 
62.4 

43.3% 
41.9 
28.4 
32.6 

15.7% 7.7% 
21.8 15.1 
11.3 10.6 
3.1 1.9 

.25 •• 

.04 

.13 •• 

Correlation of 
experience with 

community 

.24 •• 

.27 •• 

-.03 

.13 •• 



TABLE 7· 

lar to those of Table 5. Nearly four out of every five students (78.7 percent) have at least 

one friend at the University of a racial or ethnic group other than their own. Two-thirds 
(66.8 percent) have at least one friend from a country other than their own, and half 

(50.2 percent) have at least one friend of a different sexual orientation. Thirty-eight per

cent have at least one friend at the University who is disabled or physically challenged. 

In addition to the descriptive results, Tables 5 and 6 also contain the correlation between 

each of the diversity items and the extent to which students experience community at the 

University. These results suggest that encountering diversity is associated with experienc

ing community on campus. 

One of Boyer's (1990) six principles of community (to which the University subscribes) 

states in part: "A college or university is ... a place ... where diversity is aggressively pur

sued." Survey participants were asked to indicate the extent to which they agreed that "the 

University encourages diversity with respect to age, race, color, gender, religion, handi

cap, veteran status, national origin and sexual orientation:' 

The results in Table 7 suggest that, among the listed dimensions of diversity, students feel 

the University encourages diversity most with respect to gender, race, color, national ori

gin, and age, and least with respect to veteran status, sexual orientation, and handicap. 

In addition to the descriptive results, Table 7 also contains the correlation between each 

of the diversity items and the extent to which students experience community at the 

University. These results suggest that students who believe the University encourages 
diversity on a wide range of individual difference characteristics report higher levels of 

experiencing community and vice versa. 

Extent to which undergraduates feel the 
University encourages diversity. 

Mean• 

3.84 

3.74 

3.73 

3.73 

3.73 

3.68 

3.54 

3.48 

3.43 

J',ll 
'~ 1), 

bJ.,. ... The Unlvenlty encourages dlvenlty with ~~ ~, ~,..., 
respect to ... • 
Gender 1.6% 3.5% 21.2% 
Race 2.8 6.4 20.1 
Color 2.6 6.6 20.9 

National origin 1.9 2.6 29.5 

Age 2.1 4.7 23.7 

Religion 2.1 3.8 30.9 

Handicap 2.4 8.3 34.7 
Sexual orientation 3.8 8.3 34.4 

Veteran status 2.1 4.5 49.9 

• Mean scores based on 1.00 =strongly disagree, 5.00 =strongly agree. 

** p< .01 
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J',, 
Correlation of ~~ 

~, ~, experience with 
community 

56.9% 16.7% .20 ** 

55.0 15.6 .21 ** 

54.6 15.3 .23 ** 

52.3 13.8 .20 ** 

57.5 12.0 .25 ** 

50.1 13.1 .27 ** 

42.9 11.8 .20 ** 

43.1 10.4 .13 ** 

35.8 7.8 .22 ** 



What Dimensions Define a Sense of Community? 

TABLE 8. 
Undergraduate responses to items 
concerning Boyer's (1990) principles of 
community. 

As was noted in the introduction, community has become an important topic for discus
sion within higher education, although there has been little research on students' percep

tions of what dimensions define a sense of community. We wrote three to four opinion 

statements (e.g., "The University places high value on the individual") to correspond to 

each of the six principles noted by Boyer (1990). 

...,~ ... ,~ ,, 
~b. b. 

' '~ ~ ' Mean• Item ".9~.. ~ .. ~., ~, ~, 

3.36 The University is a place where students and 5.8% 14.7% 25.9% 44.2% 9.3% 
faculty work together to increase student learning 

2.89 Students and faculty have similar views about 7.0 29.7 32.8 27.6 2.8 
the purpose of the University 

2.97 Students have a clear sense of why they are at 3.7 30.0 34.9 27.9 3.5 
the University 

3.15 Most people at the University are open to new ideas 3.3 22.0 35.0 35.7 4.0 
3.75 Faculty, staff, and students freely express their 1.2 8.7 17.2 59.5 13.4 

opinions at the University 
3.25 Most people at the Unviersity treat each other 4.7 16.2 31.3 44.7 3.1 

respectfully 

2.49 The University places high value on the individual 23.7 29.6 23.7 20.4 2.6 
3.63 The University provides opportunities for me to interact 3.1 8.5 23.0 53.1 12.4 

with people of backgrounds different from mine 
2.67 I feel valued as a person at the University 17.7 25.0 34.2 19.1 4.0 

3.47 Most people respect the rights of others 2.6 11.0 26.2 57.4 2.8 
3.69 Students have an obligation to the well-being of 1.9 3.8 29.2 53.9 11.3 

the University and its members 
3.17 There is a clear sense of appropriate and 4.0 21.7 32.0 38.3 4.0 

inappropriate behavior at the University 
3.18 I am knowledgeable about University policies and 2.3 23.0 32.6 38.5 3.5 

regulations that affect students 

2.86 The University encourages students to help others 5.6 28.8 40.5 23.7 1.4 
in need 

2.90 Students at the University care about each other 4.7 24.8 47.2 22.6 0.7 
2.91 Faculty care about students at the University 7.8 20.5 46.1 24.0 1.6 
2.87 University staff care about students 9.6 20.2 44.5 24.7 0.9 

2.65 I have a clear sense of the University's history 7.0 42.5 31.1 17.5 1.9 
and traditions 

2.32 University traditions and celebrations play an 25.1 33.7 27.6 11.2 2.3 
important role in my life as a student 

• Mean scores based on 1.00 =strongly disagree, 5.00 =strongly agree. 
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TABLE9. 

Opinions about the University with 
which undergraduates reported greatest 
and least agreement. 

Undergraduates' responses to the questions, contained in Table 8 suggest a reasonably 
positive picture for some of the dimensions, (e.g., educationally purposeful and open) 
but a negative picture for other dimensions (e.g., caring and celebrative) seen by Boyer as 
contributing to a sense of community. The items with the highest and lowest reported 

agreement are listed in Table 9. 

Additional analyses addressed whether or not there were differences among subgroups of 

students in their responses to selected attitude items. There were no consistent differences 
as a function of gender, age, or college of enrollment. Students of color were more likely 
to agree with the statement "I feel valued as a person at the University" (x = 3.08 versus 

x = 2.59, t = -2.60, p < .01). Students who identified themselves as commuter students 
were less likely to agree with the statements "The University provides opportunities for 
me to interact with backgrounds different from mine" (x = 3.50 vs. x = 3.76, t= -2.97, 

p < .01), and "University traditions and celebrations play an important role in my life as a 
student" (x = 2.19 vs. x = 2.43, t = 2.44, p < .05). 

Finally, we conducted a factor analysis of the opinion items to determine whether the 

items as written corresponded to the six dimensions proposed by Boyer. The results of 
this factor analysis suggested that there were five factors represented in the responses 
(using a minimum eigenvalue of 1.0}. 

These factors are described below; items with factor loadings of .40 or greater as well as 

reliability alpha scores are reported. The names we assigned to each of the factors are 
intuitive in the sense that they were judged to be the most suitable representation of the 
items or variables which make up that factor. 

Greatest AgrHment: 
Item 

Faculty, staff, and students freely express their 
opinions at the University 

The University provides opportunities for me to 
interact with people of backgrounds different 
from mine 

Students have an obligation to the well-being of 
the University and its members 

Most people respect the rights of others 

Least Agreement: 
Item 

Percent Agreeing or 
Strongly Agreeing 

72.9% 

65.5 

65.2 

59.9 

Percent Agreeing or 
Strongly Agreeing 

University traditions and celebrations play an important 13.5% 
role in my life as a student 

I have a clear sense of the University's history and traditions 19.4 
The University places high value on the individual 23.0 
I feel valued as a person at the University 23.1 
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Fodor 7: Cooperative/Caring Environment 

University is a place where students and faculty 
work together to increase student learning .77 

Faculty care about students at the University .74 
University staff care about students .68 
Students and faculty have similar views about 

the purpose of the University .59 

Students have an obligation to the well-being 
of the University and its members .53 

The U places high value on the individual .45 

I feel valued as a person at the University .43 

Eigenvalue 5.45 

Reliability: Cronbach's alpha .77 

Subsequent analysis of individual factor scores for this factor indicated that students with 
high factor scores tended to have the following characteristics: They have high cumula

tive GP.As (r= .13,p < .05), experience community to some extent (r= .15,p< .01), and 

are very satisfied with their experience as students at the University (r = .41, p < .001). 

Fodor 2: Respectful Environment 

Most people respect the rights of others .78 
Most people at U treat each other respectfully .73 
Students at the U care about each other .61 
There is a clear sense of appropriate and 

inappropriate behavior at the University .46 
The University encourages students to help 

others in need .42 

Eigenvalue 1.64 
Reliability: Cronbach's alpha .74 

Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: A disproportionately high 

number of these students identify with the vocational subculture (t = 3.67, p < .001). 

They experience community to some extent (r = .13, p < .01) and are very satisfied with 
their University experience (r = .24, p < .001). 

Fodor 3: Interactive Environment 

The U provides opportunities for me to interact 
with people of backgrounds different 
from mine .74 

The U places high value on the individual .59 

I feel valued as a person at the University .53 
The U encourages students to help 

others in need .42 

Eigenvalue 1.38 
Reliability: Cronbach's alpha .74 
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Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: Students tend to be non

commuters (t = 2.98, p < .01). A disproportionately high number live in University resi

dence halls (t= 2.67, p < .01) and are first-year undergraduates (t= 3.93, p < .001). They 

use the University often for their leisure time activities (r = .15, p < .01) and identify with 

the academic subculture (t = 2.59, p < .01). They work less hours than others (r = -.13, 

p < .01) and money is not usually a problem when it comes to participation in leisure 

activities (r = -.12, p < .OS). 

Fad or 4: Celebrative Environment 

I have a clear sense of the U's history and 
traditions .81 

University traditions and celebrations play an 
importantrole in my life as a student .72 

I am knowlegeable about University policies 
and regulations that affect students .64 

Eigenvalue 1.11 
Reliability: Cronbach's alpha .61 

Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: A disproportionately high 

number of these students are male (t = 2.73, p < .01) and members of the Greek system 

(t = 3.67, p < .001). They identify with the collegiate subculture (t = 3.97, p < .001) and 

the University is a primary source of leisure time activity for them (r = .26, p < .001). 
Many carry an academic load of 16 or more credits (r = .21, p < .001). Community is 
important to them (r = .21, p < .001) and they experience community to a great extent 

(r= .22,p< .001). 

Fodor 5: Purposeful Environment 

Students have a clear sense of why they are at 
the University .74 

Most people at the U are open to new ideas .56 
Students and faculty have similar views about 

the purpose of the University .49 

Eigenvalue 1.06 
Reliability: Cronbach's alpha .58 

Subsequent analysis of individual factor scores for this factor indicated that students with 

high factor scores tended to have the following characteristics: A disproportionately high 
number were first year undergraduates (t= 3.26, p < .001). They were satisfied with their 

University experience (r = .15, p < .01). 
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TABLE 10. 

Overall satisfaction with University 
experience of undergraduate respondents 
to the Student Interest Survey. ( n = ???) 

What is the Relationship to Overall Satisfaction? 

Although experiencing community at the University may be valuable in itself, we won

dered about the correlation between experiencing community and being satisfied with 

one's experience as a student at the University of Minnesota. 

A£ the results in Table 10 indicate, students tended to be mostly satisfied with their 

University experience. The mean satisfaction level for this study is comparable to similar 

data reported by others in studies of student satisfaction (e.g., Matross, DesJardins, & 
Murdochs, 1989; Hendel & Murdochs, 1991). 

Item 

Very dissatisfied 
Dissatisfied 
Slightly dissatisfied 
Slightly satisfied 
Satisfied 
Very satisfied 

Pen:ent of 
Undergraduates 

2.1% 

7.0 
14.5 
22.0 

46.4 

8.0 

In terms of subgroup differences in overall University satisfaction, few differences were 

evident. For undergraduates, there were neither college differences nor differences as a 
function of where students spent most of their time (i.e., East Bank, West Bank, or St. 

Paul). There were no differences between white students and students of color. There 

were no differences in satisfaction as a function of academic performance (as expressed by 

cumulative GPA). 

There were differences in overall University satisfaction as a function of both importance 

of community and having experienced community, although the differences were 

stronger for experiencing community. Mean overall satisfaction levels were closely related 

to the experience of community, as shown in Figure 5 (F = 35.25, p < .001). Other com

parisons suggested that experiencing community to even a small extent made a contribu

tion to satisfaction (x = 4.48 vs. x = 3.33, t = 8.51, p < .001), whereas there was no 

significant difference between those students who experienced community to either some 
extent or to a great extent (x = 4.93 vs. x = 4.79, t = -.81}. Results of a two-way analysis 

of variance with overall University satisfaction as the dependent variable and importance 

(F = 2.26, ns) and experiencing community (F = 35.25, p < .001) as independent variables 
confirmed this conclusion. 

We correlated responses to the items about activities contributing to a sense of commu

nity, reported in Table 2, and the attitude items, reported in Table 8, with overall satis

faction to better understand how community contributes to overall University 
satisfaction. These correlations are displayed in Tables 11 and 12. All but one of the activ

ities correlated significantly with overall satisfaction: the correlations ranged from a low of 
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FIGURE 5· 
Relationship between experiencing 
community and satisfaction with one's 
University experience. (11 = 426) 

~----...J4.93 Great extent (N=30) 
4.79 Some extent (N=119) 

4.22 Small extent (N=201) 

Reported experience 
of community 

r = .07 (ns) for "living in a fraternity/sorority house" to a high of r = .33 (p < .001) for 

"interacting with advisors in academic departments." The median correlation was r = .17. 

By way of contrast, the correlations for the attitude items ranged from a low of r = .10 

(p < .05) for the item "I have a clear sense of the University's history and traditions" to a 
high of r = .54 (p < .001) for the item "I feel valued as a person at the University." The 
median correlation was r= .29. These findings point to a greater association between the 
attitude items and satisfaction than between perceived contributions to community and 
satisfaction. Table 12 contains the correlations between the attitude items and both sense 
of experiencing community and overall University satisfaction. 

The importance of feeling valued at the University was demonstrated in an analysis that 
looked at how responses to that attitude item and experiencing community together 
account for differences in overall University satisfaction. Both independent variables were 
statistically significant, but the results were considerably stronger for the attitude item 

(F = 30.19 versus F = 14.42, both p < .001). 

Although participating in campus groups suggested that students who participated were 
more likely to be satisfied than students who did not participate (x = 4.43 vs. x = 4.16, 
t = 2.42, p < .05), responses to various categories of organizations did not independently 
contribute to differences in overall satisfaction with the University experience (r= -.09 to 
r = .09, ns). Two exceptions were noted: satisfaction with the University did correlate 

somewhat with participation in social fraternities and sororities (r = .10, p < .05) and 

University residence hall groups (r = .12, p < .05). 
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TABLE II. 

Correlations between items concerning 
perceived contribution to community 
and students' experience of community 
at the University and overall satisfaction 
with the University. 

Item 

Attending classes 

Gathering informally with friends on campus 

Interacting with faculty/students in 
the classroom 

Socializing with classmates outside of class 

Interacting with classmates outside of class 
on class projects/assignments 

Reading the Minnesota Daily 

Attending intercollegiate sports events 

Interacting with instructors outside the 
classroom 

Participating in recreational sports 

Participation in activities closely related 
to your academic department 

Participating in activities of student organizations 
Interacting with advisors in academic departments 

Spending casual time in the Unions 

Participating in traditional, campus-wide events 
such as Homecoming, Campus Carni, etc. 

Living in a residence hall and participating 
in its activities 

Interacting with collegiate advising staff 
through appointments, walk-in meetings, 
or programs 

Having a job on campus 

Attending/participating in activities, concerts, 
or programs at other locations on campus 

Attending/participating in activities, concerts, 
or programs sponsored by the Unions 

Living in a fraternity/sorority and participating 
in its activities 

* p<.05 
** p< .01 
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Experiencing Unlvenlty 
Community Satisfaction 

.26 ** .26 ** 

.42 ** .20 ** 

.30 ** .28 ** 

.35 ** .20 ** 

.28 ** .19 ** 

.21 ** .18 ** 

.27 ** .17 ** 

.24 ** .20 ** 

.25 ** .12 ** 

.27 ** .17 ** 

.35 ** .14 ** 

.23 ** .30 ** 
.19 ** .11 ** 
.27 ** .15 ** 

.26 ** .15 ** 

.19** .25** 

.17** .08* 
.29** .16** 

.24** .15** 

.20** .05 



TABLE 1:1. 

Correlations between items concerning 
Boyer's (1990) principles of communiry 
and students' experience of communiry 
at the Universiry and overall satisfaction 
with the Universiry. 

Item 

The University is a place where students and 
faculty work together to increase student learning 

Students and faculty have similar views about 
the purpose of the University 

Students have a clear sense of why they are at 
the University 

Most people at the University are open to new ideas 
Faculty, staff, and students freely express their 

opinions at the University 
Most people at the Unviersity treat each other 

respectfully 

The University places high value on the individual 
The University provides opportunities for me to interact 

with people of backgrounds different from mine 
I feel valued as a person at the University 

Most people respect the rights of others 

Students have an obligation to the well-being of 
the University and its members 

There is a clear sense of appropriate and 
inappropriate behavior at the University 

I am knowledgeable about University policies and 
regulations that affect students 

The University encourages students to help others 
in need 

Students at the University care about each other 
Faculty care about students at the University 
University staff care about students 

I have a clear sense of the University's history 
and traditions 

University traditions and celebrations play an 
important role in my life as a student 

* p< .05 
**p< .01 
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lxperlenclng Unlvenlty 
Community Satisfaction 

.17 ** .44 ** 

.11 * .35 ** 

.10 * .16 ** 

.06 .18 ** 

.03 .18 ** 

.12 ** .33 ** 

.18 ** .39 ** 
.21 ** .29 ** 

.35 ** .54** 

.11 * .30 ** 

.18 ** .24 ** 

.14 ** .24 ** 

.11 ** .14 ** 

.17 ** .27 ** 

.24 ** .35 ** 
.12 * .35 ** 
.15 ** .40 ** 

.16 ** .10 * 

.30 ** .29 ** 
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Appendix A. Clark & Trow Typology: 
Definitions of Subcultures 

The following definitions of subculture typology are adapted from Clark and Trow 

(1966). 

• Academic: Although I may be ultimately concerned about a career, currently I am 

interested primarily in enriching myself through education focusing on the world 

of knowledge and ideas. 

• Collegiate: Although my academic work and progress are important, I believe an 

equally significant part of the college experience exists outside the classroom. 

Participation in campus life and activities is important to me. 

• Vocational: Of greatest importance to me is getting a degree in my chosen field. 

Consequently, other intellectual and social activities are necessarily of secondary 

importance to me. 

• Non--conformist: Although I find the University environment stimulating, I feel 

alienated from the institution and its formal programs and activities. 

Consequently, I am interested in pursuing the meaning and purpose of life 

through involvement and self-exploration outside the University. 
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