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INTRODUCTION 

The purpose of this study is to systematically gather empirical data from the public 
record concerning student protest during the school years 1967-68 through 1970-71. 
For the purposes of the study, the phrase "student protest11 will refer specifically 
to the process by which students act 11 to influence the course of on-going events. 11 

This definition appears in an article on student protest by Julian Foster and seems 
most applicable to the way we view student protest. Other elements which he 
attributes to student protest and which add more depth to its meaning are: "unsatis
fied desires, a willingness to go outside normal channels, and a degree of purposive 
organization. 11 (Foster, Julian, "Student Protest: Aims and Strategies," in Foster 
and l.Dng, Protest! Student Activism in America, William Morrow and Company, 
New York, 1970, p. 401 ). Specifically, our interest lies in the actual process 
of unrest 1 i • e. what happened when and after what, and how what the students 
do during a protest relates to their motivations, goals, intentions and tactical 
styles. 

Our review of the literature concerning student unrest indicates that the process of 
student protext has attracted relatively little systematic study. When a statement is 
made concerning this aspect of protest it is seldom footnoted indicating lack of existing 
studies. For instance: 11 Where violence has occurred, it has become increasingly 
intense ... (Keniston, Kenneth and Michael Lerner, 11Compus Characteristics and 
Campus Unrest," The Annals of the American Academy of Political and Social 
Science, vol. 395, May 1971, p.42. 

Has it': Or has a violent oct more often led to the cessation of protest 7 Or is it 
likely that violence on one campus may .lead to increased violence on other campuses? 
Does the process change when the violence is initiated by authorities rather by 
students ··,-

"What happens [during student protest] depends very much on the reaction of campus 
groups, including faculty, other students, and administration, to the opening acts 
of students. 11 (Gusfield, Joseph R., 11 Student Protest and University Response," The 
Annals of the American Academy of Political and Social Science, vol. 395, May, 
1971, p. 30). Is this statement perhaps a bit simplistic? What is the detailed break
down? What effect does a student group reacting negatively have on a student protest? 

We believe this type of information concerning how the students actually conducted 
themselves while protesting, as well as what type of responses they received, could 
add much needed information to theories and hypotheses concerning the total phenomenon 
of student unrest. 

Because of the type of data in which we are interested, we are using the printed news 
media as our data source. As Peter Schragg points out in his article on newspaper 
coverage of student protest, newspapers cover student protest just like they cover 
fires or a police beat. The newspaper article is concerned primarily with what 
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happens -the occupation, the march, the vote, the arrest .. that is, the process, 
rathe:- than what typa of people are protesting or W, at motivates them. {Schragg, 
Piat~r, "Covering the Academic Fires," Change, Juiy-August, 1970, p. 10-12). 
Moreover, a research design based on the use of a readily accessible data source 
is much less costly than one relying on direct institutional contact. We believe 
the reliability of information concerning this aspect of student protest would 
present more problems for analysis if it were obtained directly from the institution 
than does information in newspaper articles which were reported at the time of the 
incident and which were probably written with a conscious effort to "get the whole 
picture. 11 Finally, we are fairly certain that the newspaper. yielded a substantial 
amount of the type of d·~ta we were interested in. Mr. Ross had done a study of 
this sort d'Jiing 1968 and had obtained much useful information. 

The methodology used in this study is foimally termed content analysis and was first 
developed in the field of journalism. In brief, content analysis is a systematized 
method of gathering data from the media; it usually consists of a questionnaire -
worksheet which is fi lied out as the information is read C?r viewed. Our study 1 

however, differs from the usual type of journalistic content analysis because it 
is da:!gned to retrieve empirical data rather than to deal with the degree of bias 
or th~ frequency of appearance of words or ideas. This difference is important. 
Newspapers, as in all other forms of observation have a bias. Often these biases 
~:e ve:-y explicit {political, religious, etc.). Content analy!iis usually deals with 
the r.v=Jdia as it is pre~e:1ted to the public including the bias, and at times, focusing 
study on the bias as the subject. Our study d'Jes not deal with bias per se, but we 
intend to identify the bias element in our sources and thereby place the study within 
a more m('>aningful perspective. 

What follows is a detailed description of the design of the study and the tests of 
the do;ign which have been made. 

PROCEDURE 

Development of the Code: 

The code is the most important component of the research design. The term 11 code' 
ref'.~ to the compilation of questions and answers which will be applied in the reading 
of newspaper reports. The code, therefore, determines the depth, detail, and thrust 
of !"he invco;tigation. It must be structured not only to the form in which the data is 
to be organize:' fQr analysis, but also in a form related directly to the way in which 
the material initially appears. Moreover, the code must be augmented by a compilation 
of the prec:~'3 definitions and processes which are referred to in the code (we will 
refer to this as the Coders' Notebook). 

h!tially, g3neral discussions were held by Barbara Knudson, Roger Harrold, Sally 
Power a:1d Robert Ross. Based on a general knowledge of what kinds of information 
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could be obtained from the newspaper, a code which could be easily adapted to 
computer opplicoHon:, was constructed. Since that time, the code has undergone 
num"rous revisions and has become a more precise instrument for investigation. 

Newspaper information about student protest is most often reported as a series of 
incidents or 11 happenings". For example, on article might report that on instructor 
is not rehired; the students rally, vote to protest the administrative action, march 
to the odminh:7"'ation bui I ding, and present demands to the President. The President 
refuses to accept the demand~, and the ztudents si:·-in. For the purpose of coding, 
we divide i'his narrative into the seven separate incidents described here -the failure 
to rehire, tho rally, the vote, th:; march, the presentation of demands, the refusal 
of the dem::~nd:;, ('!:1d the sit-in. Our technique is to apply the code by means of 
a questionnaire - worksheet to each discre'Jt incident. In this way the details of 
each incident can be separated and accural·ely recorded. Moreover, the 11 relotion11 

of incidents to one another is retained through the questions within the code. 
Exampbs of such quG.;Hons are: Is this incident within another (the vote which occurred 
within the rally)? Is this inciden~ attached to another (the presentation of demands 
which came immediately cfter ths march)? Is this incident a response to another inci
dent (the rdusal to a;:cept the dcn-:cnds by the President)? Furthermore, to assure that 
erlch worhhect i::: C•)nnect::d properly and in sequence to the others, a symbolizing 
proce!;S has l:.een d::·::;!oped. 

The definitions an::! m;-;;110d!'; w:,kh the coder uses to decide how the incidents ore 
re!oted, c:-c ccn~uh"'c' in the Coder:;" Noh;book. It should be made clear that, 
unle:;5 ther; i:; s••~::tar.!i<l! indic·~:·icn that a n·~lc~ionf.hi p exists, that relationship is not 
coded. T:1e impo:-~:~nce of tra!r.ir.g coders in correcr procedure obviously is a basic 
factor in th~ :>l'cce-:.s of I he stud;. 

Th3 cod~~ c··n t8 divided into ten dif{crcnt categories of information~ 

l. identifying lnfc·rr.1ation 
A. Compu~·~r id~ntificdion number for 

B. M:;::i ::1 S0u:-ce 
C. Date rc>~ort cppea~:. 
D. Date to which :·he informction refcis 
E. ln~tituHon Oi orea primuri!; involved 

II. Who initiated 'he incident 
A. Student~ 

B. A•Jthorities 

Ill. How is the incident related 
to others 
A. Attached 
B. Within 
C. Factor of change 
D. Response 
E. Precipitating 

IV. h:sue 
A. Students position 
B. Scope 
C. Content 



V. Incident detai Is 
A. Duration 
B. Deg~e~ ofyio.lence 
C. Site' 
D. Specific demands - yes/no 
E. Type · · · ·' 

VI. Individuals involved 
A. Type 

1. Student 
2. Faculty 
3. Police 
4. Administration 

(educational) 
5. Etc. 

B. Number 
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.\ 

VII. Groups invo~v~d.•: ::· 
A. Numbe.r. ~. ... ~····\.' ,.,. 
Bt. 1 ~·r ype ':.:student/facu Jty /stydent .. 

faC?Uit~ .... ::i'~'~'c.r., (;·.~ ?·' 
C. Establ•~he~fad hoc 

, .. · . ..~, .·z ~ ,~ (' 

Vlll. Respons.e ·• ,~ ..... ,, 
A.' whO· r~spo~ded 

· .J. ct=acufty ~ 
2. Stud~nts 
3. Polic~' ,' 

, I~'~ ': 

4. Administration 
5. Government 
6. Etc. 

;_- ';• 

B. Type of administrative response 
1. Comment 
2. Action - type 

IX. Incident's end 
A. Reason for discontinuance 
B . Resu Its with regard to the stud's 

X. Worksheet information 
A. Unique information coded 
B. Detailed information coded 
C. Refer directly to worksheet 
D. Symbolization 

Not only has each term been carefully defined in the Coders' Notebook, but also the 
procedures concerning how and men to use the code have been specified. For instance, 
#3 under "Worksheet Information•• above is used when the main thrust of the worksheet 
entry cannot be presented by means of the code. This occurs most often in what we 
term overview articles where· important explanation is given without a specific connection 
to on incident being recorded. 

The code has been designed so that it may be applied effectively to the information in 
any printed news media. Because of this characteristic, the study con be easily 
expanded to other newspapers as weU as other printed media and time periods. 

Selection of Information Source: 

H:~ving a code which can apply to such a brood range of information is, of course, on 
asset, but it also require§ a cpn$cious, purposeful selection of on information source. 
Our desires were fer 0 longitudinal study with something cpproKimoting 0 notional scope 
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and a relatively simple bias problem with which to work. Moreover, the demands on 
time and money had to be kept in mind. For these reasons we decided to use only 
two sources initially, The New York Times and Facts on File. The New York Times 
is an encyclopedic newspaper, printing "All the news that's fit to print 11 in the tradition 
of Adolph Ochs, its most famous publisher. Moreover, as an extension of this tradition, 
The New York Times gives the most complete national news coverage of the American 
newspapers. Nevertheless, as a major supplement to The New York Times we are 
using Facts on File. This is a digest of the facts reported in newspapers around the 
nation. Published weekly, it resembles a current encyclopedia of events and is 
often used as a back-up information source in journalistic research. 

Utilization of the newspaper provides us with only a sample of student protest. The 
make-up of that sample wi II become clearer as the study progresses and the newspaper 
bias is analyzed. We have selected this type of sample rather than a random or a 
stratified sample because of the feature of "continuous" reporting. By knowing as 
much of the process as was reported rather than just a portion of it (as might be the 
case in a random sample) we can more easily use the information obtained for com
parison. Moreover, by not selecting only certain series of incidents as related to 
certain schools, we hope to be able to re-examine, for example, what factors should 
determine a "representative" sample of student protest. 

Coding: 

The actual method of recording the newspaper information concerning student unrest 
onto the worksheets is divided into three major steps. First, the articles which may 
concern student unrest are selected from the newspaper. The next process includes 
reac!ing the articles, dividing them !nto incidents, and recording the information 
onto the worksheets. The third process is basically a symbolizing process which 
connects the propN incidents to each other by means of symbols. 

The articles which are to be read for the study are collected by scanning the headlines. 
While reading the headlines the coder looks for campus names and words which connote 
campus or protest subjects. When an article is found which concerns any type of 
protest in other countries than the U.S., the body of the article is also scanned to 
see if students are said to be a part of the demonstration. Two coders read each 
paper independently and select the articles to be coded. The two lists are then 
combined. In this manner we are able to get a more complete listing of articles. 
Moreover, those arti des which, on closer investigation, do not concern student unrest 
can then be dropped. 

With a specific list of articles to be read, the coders then return to the articles and 
read them for content. The first task is to divide the information in the article into 
separate incidents. Major guidelines for these divisions are: the type of incidents, 
who is involved, and where it takes place. Then, the coder proceeds to fill out the 
worksheets using the defined terms and procedures which appear in the Coders• Notebook. 
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The coders are tested periodically to make certain that they agree as to how information 
should be coded and that they also agree with the defined terms and procedures in 
the Coders' Notebook. This agreement is the reliability factor and is kept above 
90 percent through inter-coder tests, using a formula provided in Holsti, Content 
Analysis for the Social Sciences and Humanities, (Addison-Wesley Publishing 
Company, Reading, Mass., 1969, p. 137). In order to check for the possibility 
that the coders as a group are changing some definitions as time passes, tests in 
which they recode something they coded before will also be run. 

As the worksheets are completed they are examined for duplications (i.e. the same 
incident reported more than once), and processed for symbolizing and filing. Each 
newspaper article concerns a specific reporting period consisting of the day being coded. 
from 1 to 4 and days immediately before. We separate incidents which occurred before 
the reporting period, and those incidents which ore reported to be happening in the 
future. These are separated out in order to check for duplications in worksheet re
cording. The coders do not record incidents which they know to have been recorded 
before. However, because they cannot be ar.vore of all the coding which has been 
done previously nor can they be expected to have perfect memories, this duplication 
check is very valuable. The incidents which are reported as possibly occuring in the 
future are also checkec to see if they happened and were reported. For both fiJi ng 
and symbolizing, the worksheets are divided by schools. The symbolizing process 
gives each incident and those incidents directly related to it (i.e., attached, within, 
precipitating incident, vr response) the same unique symbol. Symbols are marks 
that a computer can read. A 3 digit system has been divised for use with the work
sheets. An attached incident is one that follows immediately upon another and involvet 
basically the same people. An incident "within" is one that occurs "within" as a 
vote within a meeting. Each of these is coded to a separate worksheet, and the 
worksheet in each pair are coded with the same symbol. Thereby, we can retrieve 
information about the relations of these incidents as well as their separate descrip-
tions. Finally, the worksheets are filed by school, in chronological order. We 
wi II retain these worksheet files because the worksheets include a vast amount of 
descriptive data - exactly how many were involved, listings of demands, names, 
quotes, etc. as well as the identification of the coder. 

PLANS FOR ANALYSIS 

The basic analysis will be from a computer program and will use non-parametric:/ 
distribution-free statistics, since the type of scales applied to the data are not 
amenable to standard quantitative methods. The code was designed free of any direct 
theoretical constructs. This procedure was followed so that the maximum amount 
of empirical information could be gathered with the least amount of investigator 
bias. This rationale also seemed advantageous in our efforts to indicate what kind 
of bias appeared to be a part of the reporting in our sources. Because of the impor
tant need to identify this information source bias, the data analysis will actually 
be divided into two parts: how the data relates to student unrest and what charac
teristics can be attributed to the information source. 
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The analysis of the data and its relation to student unrest will be done in two major 
ways. li:rescriptive and inferential statistics will comprise the first method. Models
built from the hypotheses developed by us and by others, and expressed as computer 
subrot.Ltines to be tested with our data -will be the second method. This type of 
analysis will lead to a substantial amount of description and verification as well 
as to indications as at what points further investigation would prove useful. To 
augment this rather basic analysis, we plan to use analysis from communications 
(rhetoric) and from conflict resolution theories in our own theories of student protest. 

The data obtained will be stored on computer tapes. This will make the information 
avai I able to other researchers in student protest. Any hypotheses-based sub-routines 
which can be structured to fit our information con then be run. We plan to publicize 
the existence of these topes and the program data as broadly as possible. 

The information source bios can be identified, in the broadest terms, by inference from 
the type of statistics we retrieve. For example, at which schools is unrest most often 
reported by the New York Times~ The hypothesis we have developed to answer this 
question is that the amount of coverage would rank: New York schools, Ivy league 
schools, West Coast schools, Big Ten, and schools where very unusual incidents 
occur. The more subtle aspects of source bias will be done by comparing incidents 
or groups of incidents with the reports of these incidents in other newspapers and in 
the case of APond UPI, with the original wire story where possible. Finally, our 
results and conclusions will be compared with those of other researchers who have used 
different methodologies or have developed other models or hypotheses. 

Our regular consultants are: Professor Robert l. Jones, Director, School of Journalism 
and Mass Communication, University of Minnesota. Professor Jones is a specialist 
in content onolysis, having directed projects for the United States Navy, and for the 
International Newspaper Guild. Assistant Professor Daniel Wochmon, Director, Research 
Division, School of Journalism and Mass communication, University of Minnesota. 
Professor Wachman has specialized in content analysis of dialogues in family counselling 
interviews. His assistance in analysis of sequential data is particularly valuable to 
us. Eileen Crowley, Administrative Fellow, Counselling Bureau, Offlce for Student 
Affairs, University of Minnesota. Miss Crowley is our statistician consultant, and 
serves as a statician in the Counselling Bureau. Dr. Paul H. Cashman, Professor of 
Speech and Vice President for Student Affairs, is our consultant both as an administrator 
in Student Affairs and as an expert in communication theory. 

PROGRESS REPORT 

The research design for this study has been outlined above. At this time we are both 
refining the design and seeking funds. 

The refinement of the design as well as an evaluation of its worth is being accomplished 
through smaller studies using the methodology. The first such study was the mini-study 
which investigated the student unrest which occurred at Minnesota State colleges, as 
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reported in the newspapers of record during the month of May 1 1970. Basically 1 

this was a test of the worth of the code as a data gathering instrument. The work
sheet information corresponded very well with the information which was in the 
newspapers, although some code refinement was needed. Moreover, the data, 
although very limited, provided us with insight into the possibilities of analysis in
cluding questions which arose from the information gathered. Finally, an informal 
check of the correlation of our data with the observations of the administrators in 
student affairs of the six colleges who were on ti-e various campuses during this 
month, was high. 

The Mini-Study was a valuable test; however, it did not use the New York Times, 
it did not deal with media bias, and it did not rely on computer based analysis. At 
present a three-month pilot study is in progress which will test all aspects of the 
larger study. An evaluation of all procedures, and of the Coder-Notebook will be 
made at the completion of the pilot study. 

The project in these initial stages has been funded through the Office of Student 
Affairs of the University of Minnesota. To continue the study, we are seeking funding 
from federal agencies in conjunction with the Office of Sponsored Programs, Graduate 
School Research Center, University of Minnesota. 

SUMMARY AND VALUE FOR STUDENT AFFAIRS 

This study is designed as an investigation of the process of student protest. The metho
dology is based on a content analysis of the public record in which empirical, detailed 
data is systematically gathered. As yet, no longitudinal study known to us has attempted 
to begin to gather the empirical data on a nationwide basis, concerning this aspect 
of student protest. Furthermore, our study will also include an empirical comparison 
of American, and foreign student unrest (os reported in American Publications). 
Finally, because our study is based solely on the printed news media, we will also 
obtain some insight as to what types of information concerning student unrest was 
read by the public, as well as by the decision makers, for the period under study. 
For these reasons we believe this study will be a significant addition to the research 
on student unrest. 

The use of newspapers for student affairs research is a relatively new approach. As the 
universities and students become increasingly active in social reforms and national 
affairs and as the rate of change becomes more obvious and accelerated, newspapers 
wi II be supplying increasing amounts of useful information for student personnel 
workers and administrators. Using the concept of issue analysis, administrators and 
personnel workers can be informed of issues and trends of interest to students and to 
universities and colleges. The technique for this type of information gathering need 
not be as complex or precise as is the above described study of student unrest. The 
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technique can be applied in a very informal way by merely knowing what to look for 
while reading the newspapers, with some guidelines concerning how to evaluate and 
use what is read. ~wareness and practice are primary components of this technique of 
issue analysis, which provides additional sophisiticated inputs for informing decision
makers and personnel people, so that they can be more effective in carrying out their 
professional responsibilities. 


