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Policy Questions 

1.  What is the role of teaching and learning 
assessment in meeting the University’s 
accountability requirements? 

2.  How can the University ensure that teaching and 
learning assessment results are used to 
improve teaching and learning? 



Major Presentation Points 
1.  Teaching and learning at the University of 

Minnesota are strong and highly valued. 

2.  The University has rich activities for assessing 
student learning. 

3.  We regularly seek to improve our systems for 
assessing student learning. 

4.  The key activity is to document that our students 
ARE learning, and that it is improving. 



Academic Assessment 
(Accountability and Improvement) 

Approval Process for  
New, Changed, Discontinued Programs 

(discussed at September Meeting) 

Assessment of  
Student Learning 

(Today’s Discussion) 

Regional and Specialized 
Accreditation 

(discussed at October Meeting) 

Academic Program 
Review 

(to be discussed at May Meeting) 



Assessment as an 
Accountability Activity 

  



Assessment as an 
Improvement Activity 

  



Accountability 
vs. 

Improvement 
  



AAHE Best Practices 
1.  Assessment of student learning begins with educational values 
2.  Assessment is most effective when it reflects an understanding of learning as 

multidimensional, integrated, and revealed in performance over time 
3.  Assessment works best when the programs it seeks to improve have clear, 

explicitly stated purposes 
4.  Assessment requires attention to outcomes but also, and equally, to the 

experiences that lead to those outcomes 
5.  Assessment works best when it is ongoing, not episodic 
6.  Assessment fosters wider improvement when representatives across the 

educational community are involved 
7.  Assessment makes a difference when it begins with issues of use and illuminates 

questions that people really care about 
8.  Assessment is most likely to lead to improvement when it is part of a larger set of 

conditions that promote change 
9.  Through assessment, educators meet responsibilities to students and to the public 



Higher Learning Commission  
Evaluation Framework 

Meaningful 
Useful 

Workable 
Reasonable 

Assessment of student learning efforts should be: 



Current Assessment of 
Student Learning Activities  
on the Twin Cities Campus 



Assessment Governance 
1.  Assessment Executive Committee 
2.  Assessment Steering Committee 

–  Office of Undergraduate Education 
–  Collegiate Associate Deans 
–  Coordinator of Assessment 
–  Office of Institutional Research 
–  Office of Student Affairs (development 

outcomes) 
3.  Coordinator of Assessment 



CIC-NILOA Initiative 

Since 2011, all 13 CIC campuses have 
collaborated on an assessment project: 
 

Ø Assessing Student Learning                                                                 
on CIC Campuses 



Five Student Learning  
Quality Questions 

1.  To what degree do students benefit from attending your university in terms of (a) 
academic achievement, content knowledge, cognitive/technical skills; (b) practical 
competencies, personal development; (c) degree attainment; (d) employment; (e) 
post-baccalaureate study? 

2.  What enriching educational opportunities are available and how many students 
take advantage of them? What distinctive opportunities are provided to students? 

3.  What evidence suggests students are able to integrate and apply what they 
learned? 

4.  What are the net costs for the typical resident and non-resident student to attend 
this institution? What factors influence costs for students?  

5.  What internal institutional processes assure the quality of student learning? How 
are the results of these processes used to enhance student learning? 



CIC & Assessment Best Practices 
1.  Having a shared sense of purpose and clear academic expectation 

 Cogent, widely shared and understood statements about desired student learning outcomes also serve 
 as a framework for communication and consensus-building among faculty and academic leaders 

 

2.  Gathering evidence of student learning 
 Sound assessment draws on and integrates evidence from multiple sources and different perspectives. 

 

3.  Using assessment results 
 The “real” value of assessment is its utility, the extent to which evidence and results from assessment 
 are used to inform decisions, solve problems, and make decisions. 

 

4.  Sharing assessment evidence transparently and meaningfully 
 For assessment evidence to be useful, it must be communicated in meaningful ways with faculty  
 members and academic administrative leaders on the academic front line. 

 

5.  Identifying issues and articulating questions 
 Assessment is more likely to be successful when it is embedded in course assignments that produce 
 authentic student work, in ongoing institutional processes such as program review and/or in faculty and 
 institutional governance structures. 



Student Learning Outcomes 
•  Identify, define, and solve problems 

•  Locate and critically evaluate information 

•  Have mastered a body of knowledge and 
a mode of inquiry 

•  Understand diverse philosophies and 
cultures within and across societies 

•  Communicate effectively 

•  Understand the role of creativity, 
innovation, discovery, and expression 
across disciplines 

•  Have acquired skills for effective 
citizenship and life-long learning 

By the time of graduation, 
students are expected to: 



Student Development Outcomes 

By the time of graduation, students are expected to have: 

•  Tolerance for Ambiguity 

•  Resilience 

•  Appreciation of differences 

•  Responsibility/ Accountability 

•  Independence/ Interdependence 

•  Self-awareness 

•  Goal orientation 



create 

implement 

assess 

Writing-Enriched 
Curriculum Project 
 

By Spring 2012, 
11,037 students 
were enrolled in 
majors engaged  
in WEC 



2006+ 2007+ 2008+ 2009+ 2010+ 2011-2012 

Writing Task 
Force Report 

Campus Writing 
Board appointed 

Campus Writing Board 
revises WI  

WEC obtains recurring 
funding from Provost’s 

Office 

WEC Programs 

By	  Spring	  2012,	  11,037students	  were	  
enrolled	  in	  majors	  engaged	  in	  WEC	  
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How successful is the WEC model  
for creating faculty-authored  

Writing Plans? 

•  Annual Liaison survey   
•  CWB approval of Writing Plans 
 

What effect is creating, implementing, 
and assessing a Writing Plan having on 

writing instruction in WEC units? 
 
 
 
 
 

•  WEC surveys 
•  Meeting transcriptions 
•  U-Wide surveys (SRT, SERU) 
•  Student interviews 
•  Workshop follow-up 
•  Curricular Analysis (optional) 
•  Assignment Analysis (optional) 
•  Rating of student writing 

What impact is WEC having on  
student writing? 

•  Writing Assessment 
•  U-Wide surveys (SRT, SERU) 

WEC Evaluation Processes 



appara$.	  



6=Very Often 
5=Often 
4=Somewhat Often 
3=Occasionally 
2=Rarely 
1=Never 

Students	  enrolled	  in	  non-‐WEC	  units	  

Students	  enrolled	  in	  WEC	  units	  

ASSESSING WEC: 
SERU 
 



Liberal Education Goals 
•  Sustain a campus-wide commitment to liberal 

education 
•  Clearly articulate and uphold the standards that 

LE courses have to meet 
•  Transform our communication with students 

about what we expect of them  
•  Assess outcomes and hold colleges and 

departments accountable 
•  Regular review and recertification 



Surveys 

•  Recent Graduate 
Survey 

•  Incoming student 
surveys (OFYP) 

•  Student Experience 
in the Research 
University (SERU) 



The Student Experience in the Research 
University (SERU) Consortium 

•  Based at the Center for Studies in Higher Education at the 
University of California - Berkeley, the SERU Consortium 
includes a peer group of top ranked and progressive U.S. and 
international major research universities.  

•  Consortium members are devoted to creating new data 
sources and policy-relevant analyses to help broaden our 
understanding of the undergraduate experience and to 
promote a culture of institutional self-improvement.  

•  "Every Student Has A Voice. Every Voice Is Heard." 



SERU Results for SLOs 
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SERU Results for SLOs 
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SERU Peer Comparisons 
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Collegiate Assessment of 
Student Learning Activities 

Such as those in: 
•  College of Biological Sciences 
•  College of Science and Engineering 
•  Carlson School of Management 



CSE Assessment 
Faculty in a program align 

course outcomes in a 
“Master Syllabus” 

Quantitative measurements 
& analysis determine if 

outcomes have been met 

Faculty make 
recommendations 

Discussion within the 
program 

Adjustments are made as 
necessary to Master 

Syllabus 



CSOM Assessment 

Assignments from 
courses intended 
to meet each of 
the four CSOM 

goals are 
analyzed 

Each assignment 
is rated: Needs 
Improvement, 

Meets 
Expectations, or 

Exceeds 
Expectations 

Rating information     
is used to inform 

faculty discussions 
about how to 

teach courses in 
the future 



CBS Assessment 

Skills evaluated in a course which emphasizes this outcome: 
Communicates effectively in 

writing, speech, & visual 
presentations 

Understands roles of teamwork & 
individual effort  in scientific 

endeavors 

Critically & independently 
evaluates current theory, 

knowledge, & issues 

Coordinating CBS Outcome: 

Effective communication and conduct within a scientific context 

Student Learning Outcome: 

The ability to communicate effectively 



Programs Accredited by Special 
or Professional Associations 

Undergraduate Examples 
Architecture    Education 
Engineering    Interior Design 
Journalism    Nursing 
Nutrition      



Future Directions  
on the Twin Cities campus 



Academic 
Program 

Assessment  
Cycle 

1. Program faculty 
interpret SLOs to 
their discipline  

2. Program faculty align SLOs 
with activities and measures 
within academic major 

3. Faculty discuss 
observations and 
lessons learned at 
their annual meeting 

4. For each SLO, assess program 
students (collectively) as: 
      • below expectation 
      • at expectation 
      • above expectation 

 

5. Document observations, 
examine opportunities to 
improve, and share lessons 
with campus leadership 

Program-level Assessment of  
Student Learning Activity 



•  Focuses on institutional learning, growth, and 
improvement 

•  Complements, but doesn’t replace, existing 
department assessment efforts 

•  Protects faculty time (maximize reward, 
minimize effort)  

•  Feeds annual, campus-wide Assessment 
Steering Committee discussion 

Academic Program Assessment of  
Student Learning Activity 



Primary Goals for  
Assessment Activity  

Engage our community in two questions: 
 
 

•  What do we know about student learning? 
 

•  What can we do with that knowledge to 
improve student learning? 



Major Presentation Points 
1.  Teaching and learning at the University of 

Minnesota are strong and highly valued. 

2.  The University has rich activities for assessing 
student learning. 

3.  We regularly seek to improve our systems for 
assessing student learning. 

4.  The key activity is to document that our students 
ARE learning, and that it is improving. 


