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MATERIAL FOR DISCUSSION 
The fdllowing material was prepared by the Semester Working Group consisting of Betty 
Robinett (chair), John lmholte, Russell Hobbie, Sam Lewis, Cherie Perlmutter, Craig Swan, 
William Weiler, Keith Wharton, Dorothy Abts (ex officio), and DeeAnn Olsen (staff). 

A. WHAT WAS THE SEMESTER WORKING GROUP'S ASSIGNMENT? 

One of the suggestions made by the Task Force on the Student Experience, as part 
of a general recommendation to initiate studies to identify the most effective learning strat
egies for lower division students, was to "consider implementing the semester system." In 
response to this suggestion the Semester Working Group was appointed and asked to 
prepare a plan for a possible transition to the semester system should the decision be 
made to undertake such a change. With this as their charge, the committee has been 
gathering information from within the institution, as well as from other institutions that have 
recently made such a change, to ascertain exactly what would be involved in moving from 
the quarter to the semester system. The materials presented here represent what the 
Working Group has been able to identify as major issues to be addressed in deciding 
whether or not a transition to the semester system is advisable. It is hoped that this infor-
mation will provide a basis for enlightened discussion. 

The original charge was for the development of a plan for the Twin Cities campus, 
allowing the other campuses to join if they so chose. However, it is the feeling of the 
Working Group that if a conversion were to occur on the Twin Cities campus it would be to 
the advantage of the University if the other two four-year campuses (Duluth and Morris) 
also converted. The special missions of the Crookston and Waseca campuses might argue 
for a different calendar. 

Certain external constraints were discovered that limit flexibility in offering alternative 
plans. For example, the presence of the State Fair adjacent to the St. Paul campus through 
Labor Day effectively precludes any possibility of beginning the semester before Labor 
Day. Thus, we looked most seriously at calendars that satisfied these constraints. 

The conversion should not be looked upon as a means of changing either the faculty 
or student workload. Rather, such a change should enhance the learning environment for 
the student and the working environment for the faculty. 

After reviewing information from other institutions and in discussions within our own 
institution, the Working Group came to accept the following guiding principles: Any se
mester calendar 

• should not increase demands upon students nor increase student workloads; 
• should not impede the academic progress of currently enrolled students during 

WINTER TERM, 1985 
Classes begin _ 
Spring Break 
Classes end 
Study days 
Exams 

SPRING- SUMMER TERM, 1985 
Classes begin-Spring half term 
Classes end-Spring half term 
Study day 
Exams 

Classes begin-Summer half term 
Classes end-Summer half term 
Study day 
Exams 

Model2 

January 9 
7th week (February 18-23) 
April24 
April 25, 27, 28 
Aprl126, Aprii29-May 3 

MayS 
June 25 
June 26 
June 27-28 

July3 
August 20 
August 21 
August 22-23 

(14 week-50-minute class periods) 

FALL SEMESTER, 1984 
Classes begin 
Classes end 
Study day 
Exams 

SPRING SEMESTER, 1985 
Classes begin 
Mid Semester Break 
Classes end 
Study day 
Exams 

September 6 
December 12 
December 13 
December 14-15, 17-20 

January 21 
March 11-16 
May3 
May4 
May 6-11 

Alternative Daily Schedules 
15 Minutes Between Classes 

50-Minute Classes-MWF 

the transition period; 11 

A 

8:00- 8:50 
9:05- 9:55 

10:10-11:00 

11:15-12:05 
12:20- 1:10 

B 

8:15- 9:05 
9:20-10:10 

10:25-11:15 

11:30-12:20 
12:35- 1:25 

• should not increase faculty workloads; 111 
• should not diminish research and scholarship oppc;>rtunities for faculty; IV 
• should not have implications for faculty salaries; v 
• should be implemented only after allotting adequate time to make the conversion VI 1:25- 2:15 1:40- 2:30 

2:45- 3:35 sensibly; ' VII 2:30- 3:20 
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75-Minute Classes-TTh 

X 

3:50- A:~tO~~-·---

• should not diminish educational services provided by the University to the State 
of Minnesota. 

Other institutions that have gone through this process recently (including UCLA, which 
is currently contemplating such a change) comment on the opportunity such a change 
provides for careful assessr:nent of the educational enterprise in their institutions. The 
following statement from the material distributed for discussion at UCLA seems worthy of 
consideration in our own institution: 

At Berkeley, administrators and faculty members maintain that, apart from the even
tual outcome, the consideration of calendar change was a healthy, stimulating, if 
difficult experience that brought under examination a wide range of critical educa
tional issues. Large institutions, like individuals, benefit from occasional intensive 
exercises in self-examination. A recent major report, "Involvement in Learning: Re-
alizing the Potential of American Higher Education" by a study group of the National 
Institute of Education, found that colleges and universities are excessively settled 
in their habits and generally negligent in assessing the effectiveness of their insti
tutional programs. The criticism is one that should be taken to heart at UCLA. 
Because the academic calendar stands at the center of how we function as a teach
ing and research institution, perhaps this is where the process of self-examination 
should begin. 

B. WHAT WOULD A SEMESTER BE LIKE? 

Alternative Semester Calendars 
In selecting alternative semester calendars for discussion, one of the overriding con

cerns was to avoid a semester that would be split by the December holidays. This concern 
necessitated a beginning in late August if a 45-minute class period was to be continued. 
However, if the class period was lengthened to a 50-minute period, we could begin im
mediately after Labor Day and end before the holidays. Because of the presence of the 
State Fair adjacent to the St. Paul campus until Labor Day, it seems essential that any 
proposed calendar for the TWin Cities commence after Labor Day. 

Attached are two alternative semester calendars, each with a 14-week semester. Since 
both models provide a longer break between semesters than we now have between quar
ters, five working days could be allowed to turn in grades after examinations. 

The first model is based on the calendar that has been used at the University of 
Michigan for several years. It utilizes 50-minute periods and it provides for an early start 
in the fall but not until after Labor Day. The second semester begins shortly after the first 
of the year and ends very early. The second semester is followed by two seven-week 
summer terms to accommodate two types of students: those interested in the early sum
rner term are generally regular year students, while those in the second summer terms 
are the kinds of students who often attend summer school, often from the public schools. 

The second model, also with a week term and 50-minute class periods, differs from 
the first only in that it provides for a longer break between semesters. The spring semester 
starts in mid or late January and ends in May. The summer could be composed of terms 
of varying lengths to accommodate the needs of particular programs. 

We have also attached alternative daily class schedules illustrating 50-minute class 
periods throughout the day starting at 8:00 a.m. and at 8:15 a.m. Another item of infor
mation in this section is a table that shows comparative class contact time under the 
quarter and semester systems. 

FALL TERM, 1984 
Classes begin 
Classes end 
Study day 
Exams 

Model1 
(14 week-50-minute class periods) 

September 6 
December 12 
December 13 
December 14-15, 17-20 

I 

II 
Ill 

IV 
v 
VI 

8:00- 9:15 

9:30-10:45 
11:00-12:15 

12:30- 1:45 
2:00- 3:15 

3:30- 4:45 

y 

8:15- 9:30 

9:45-11 :00 
11:15-12:30 

12:45- 2:00 
2:15- 3:30 
3:45- 5:00 

Quarter-Semester Contact Time 

Class Number of Contact Time Contact Time 
Period Meetings (by term) (by year) 

Monday- Wednesday- Friday 

10-week quarter 
14-week semester 

10-week quarter 
14-week semester 

45 
50 

75 
75 

30 
42 

Tuesday- Thursday 

20 
28 

Faculty Workload 

1350 4050 
2100 4200 

1500 4500 
2100 4200 

It is important that across the University the conversion to the semester system have 
as minor an impact as possible on instructional workload and research opportunities. A 
systematic reduction in instructional workload could easily lead to a reduction in state 
funding and would be unfair to students. Any systematic increase in instructional workload · 
could have an adverse impact on faculty research opportunities. 

While classroom instruction is only part of the total instructional effort, there is much 
concern about the implications of a possible change to the semester system on faculty 
course loads. If one defines an individual faculty member's classroom instruction respon
sibilities in terms of contact time and maintains the same contact time over the year whether 
the University is on the quarter or semester system, then there need not be any change 
in this element of instructional workload. With no change in contact time over the year, it 
may be unclear what the implication for an individual faculty member's course load would 
be under the semester system. If all semester courses meet for 50 percent more time 
than their quarterly counterparts, course loads could be defined by requiring 
the same number of courses over three semesters as are currently required over 
three quarters. This adjustment of course loads is consistent with the constraint of no 
change in contact time as seen below. If the conversion to the semester system includes a 
change to a 50-minute class period, there may actually be a small increase in classroom 
contact time. 

Course Contact Annual Course Contact Annual 
Load Time Contact Load Time Contact 

(3 qrtrs) (3 qrtrs) Time (3 smstrs) (3 smstrs) (2 smstrs) 

4 90 hrs 90 hrs 4 140 hrs 93% hrs 
5 112.5 hrs 112.5 hrs 5 175 hrs 116% hrs 
6 135 hrs 135 hrs 6 210 hrs 140 hrs 

(10-week quarter) (14-week semester) 

(30 meetings of 45 minutes) (42 meetings of 50 minutes) 

Teaching loads vary from unit to unit for a variety of reasons including different mis
sions and differences in research funding. A decision to require all units to maintain the 
same course loads over three semesters instead of three quarters would preserve the 
present autonomy of units in terms of setting course loads. 

Implications for average class size are examined below. The table shows that for a 
faculty member supplying the same amount of contact time and with semester courses 



meeting for 50 percent more time and carrying 50 percent more credit than quarter courses, 
then, for the same sized student body enrolling for the same amount of instruction, there 
need be no change in average class size. The table is an illustration based on a six-course 
teaching load under the quarter system. A different teaching load would not change any 
fundamental result. 

(6)X(3) 

(8)/(3) 
(3)X(5) 
(2)X(5) 
(1)X(6)/(11) 
(4)X(5)XQorS 
(9)XQr§- -

Notes: 

Quarter/Semester Conversion 

1 . # FTE students 
2. #faculty 
3. # credits/course 
4. #weekly meetings/course 
5. #courses/faculty 
6. # courses FTE student/year 
7. # units FTE students/year 
8. # units to degree 
9. #courses to degree 

10. # units/faculty/year 
11. # sections/year 
12. # Average class size 
13. #Contact hours/faculty/year 
14. #Contact hours to degree 

*Q = 22.5 hrs **S = 35 hrs 

Current 
Quarter 
System 

12,000 
500 

4 
3 
6 

12 
48 

180 
45 
24 

3,000 
48 

135* 
1 ,012.5* 

Semester 
System 

12,000 
500 

4 
3 
4 
8 

32 
120 
30 
16 

2,000 
48 

140** 
1 ,050** 

-Conversion to semesters is assumed to have no impact on the number of students or 
faculty. 

- Interrelations indicate that not all items can be set independently. For example, if items 
3, 4, 5 and 8 are set by policy considerations and item 6 determined by student behavior, 
then everything else follows arithmetically. 

There is concern that the semester system will offer less flexibility in terms of sched
uling time for research activities. The quarter system appears to offer a number of advan
tages. Concerns include the following: 
-Many are concerned that a change to the semester system will jeopardize the Univer

sity's current program for fully funded Faculty Single Quarter Leaves. The Semester 
Working Group strongly recommends the establishment of a comparable program for 
single semester leaves. A single semester leave does withdraw half of an individual's 
annual contribution to a department's teaching mission. This cost of a single semester 
leave program is likely to be especially severe in small units. Supplementary resources 
may be necessary in these cases. 

-Concerns have been raised by faculty in departments where arrangements have been 
made for a quarter free from classroom teaching (not advising, committee assignments, 
or other responsibilities) by assuming heavier teaching loads in other quarters. They 
wonder if similar arrangements would be possible under the semester system. If current 
faculty course loads, measured over three quarters, are converted to the same number 
of semester courses over three semesters, similar arrangements would be possible by 
scheduling heavier teaching loads during certain semesters. 

-Beyond internal flexibility, many faculty members arrange for a quarter off from teaching 
by buying off time through research grants or taking a single quarter leave without pay 
to pursue research and/or teaching opportunities away from the University. In these 
cases a department loses only one third of a colleague's contribution to the curriculum 
and an individual need find funding for only one third of her or his annual salary. Under 
the semester system leaves-without-pay would absent a faculty member for one half of 
a year. Complete elimination of teaching responsibilities for a semester would require 
one half a year's salary rather than one third. \iY_bil~ o~e can imagine buying off one 
third of one's teaching obligations, the necessary bookkeeping under the semester 
system may be more cumbersome than under the quarter system. 

- It has been argued that it is easier to respond to r;~ew research opportunities within a 
.. year under the quarter system. The argument is the same as above, that in terms of 
course scheduling 6r buyin~foff time, ins easier td make the necessary adjustments 
and free up one third of a year than it would be to free up one half of a year. 

Student Concerns Regarding Semester Conversion 
Most students currently attending the University of Minnesota probably have not at

tended school under the semester system unless they transferred in from a private school 
or from out of state. We have been informed that the student body has been polled recently 
to assess their opinion on the possible change, but we have not yet been informed of the 
results. 

Tuition Assessment and Financial Aid 
Under the semester system total tuition and fee payments for a year would be the 

same as under the quarter system. The payment for an individual semester would be 50 
percent larger than for a quarter. This fact worries some students. There is no doubt that 
accumulating the necessary funds could be difficult, particularly for those part-time stu
dents not eligible for student financial aid or help from other sources. On the other hand, 
50 percent of the Twin Cities campus student body is eligible for student aid to help pay 
expenses~ Student aid is awarded based on expenditures for the academic year. While 
annual student awards would remain unchanged, quarterly allocations would be aug
mented by 50 percent to cover the longer semester time periods and the larger tuition. 
Students should not encounter any greater difficulty paying for tuition and fees. On the 
other campuses up to 80 percent of the students are eligible for aid. The semester system 
would likely make it financially easier for all students eligible for aid since they would only 
need to make arrangements twice rather than three times a year to pick up. their financial 
assistance. Graduate students often have their tuition and fees paid through payroll de
duction .or student aid and should not have major difficulties paying the larger sum. 

' All day school students are eligible to participate in an installment payment plan for 
tuition and fees. Under the semester system the installment plan could be expanded to 
three payments rather than the current two. This would allow payment to be spread out 
enough so that students and parents would not have a more significant problem with cash 
flow. 

The majority of CEE students pay their own way and may have problems gathering 
together the money to pay tuition. To alleviate this problem, consideration should be given 
to an installment payment plan for CEE students. CEE students now must pay when they 
register. Approximately 20 percent of CEE students receive direct tuition reimbursement 
from their employers. Additional students are funded by student aid or veteran benefits. 
These latter two groups of students would not be significantly affected by having to pay a 
larger tuition bill. 

Stop-in/Stop-out 
These phrases have become common to describe postsecondary educational at

tendance patterns in recent years. The average undergraduate student now enrolls for 
about 12 credits per term. Once quarters out of school and courses not successfully com
pleted are considered, it takes about six years for the average student to earn an under
graduate degree. Under a semester system the stop-in/stop-out phenomenon would be 
inhibited by the longer length of the term. Some student attendance patterns are quite 
irregular and may relate to the need to accumulate the necessary finances to pay tuition
in one quarter, out one quarter, in one quarter ... This pattern is most prevalent among 
part time, adult special, and evening school students. Evening school students usually 
work full time during the day. They may find it more difficult to make the special commitment 
to continuing education if it involves 14 weeks rather than 10. 

Student Employment 
Each quarter 70-75 percent of the student body is employed. During the course of 

an academic year the percentage of employed students is even higher. Many students 
attempt to organize their academic schedules in patterns that will make it easy for them 
to fit in their work hours. Schedules that have all classes in the morning or afternoon, or 
on Monday, Wednesday, and Friday, are not uncommon. Students will be worried about 
the semester system if it inhibits their ability to work. If the semester system does not 
significantly increase the number of hours per week they must be in class, then problems 
with working hours will be minimized. 

University Access 
The semester system will eliminate the possibility of starting school in spring quarter. 

In spring 1984, 1,328 new students began attending the five campuses of the University. 
Only 339 of these students were new high school students (those who have never previ
ously attended a post-secondary institution). All the rest were transfer students from other 
educational institutions. In fall quarter 1983 there were 14,131 new students of whom 8,151 
were new high school students and in winter 1984 there were 2,243 new students and 691 
new high school students. The percentage of new students who started in spring is 7.5 
percent of the fall-winter-spring total. The percentage of new high school students who 
started in spring is 3.7 percent of the fall-winter-spring total. These low percentages indi
cate that not many students wish to begin their University careers in spring quarter. If the 
University were on the semester system, it is possible that other state public systems of 
higher education would also switch to semesters. In that case the lack of access to spring 
quarter would be even less important. 

In regard to Summer Session, it will be important to provide flexibility so that pro
spective students have access to multiple starting dates. 

Transcripts 
Student transc(ipts would have to identify clearly the date the University converted to 

semesters. Student cumulative credit calculations would have to be converted from quarter 
to semester equivalencies. See pages 12-14 for examples of how transcripts could be 
modified to inform students and others about the conversion to semesters. 

Students could be adversely affected by changes in academic program requirements, 
elimination or recombination of courses, and the general academic conversion in such a 
way that their graduation date could be delayed. This possibility could be eliminated by 
allowing students to graduate under the requirements for their major or program that were 
listed in a previous or new catalog. Degree program advisors and faculty could be re
quested to be flexible with the requirements so students caught in the conversion would 
not be unfairly disadvantaged. There should be a broad-based information campaign to 
inform students and allay their fears regarding credit conversions. 

Advising 
Special emphasis should be given to the improvement of the advising process under 

the semester system. Advising is a major concern of students at the University. The large 
number of recommendations in the report of the Task Force on the Student Experience is 
evidence of this concern~ On the face of it students would not have to have as many 
advising contacts under the semester system. This would save students and advisors time. 
Students would feel the need for good advising more strongly under the semester system, 
however, since it is more important that they be enrolled in the correct mix of courses than 
it is under the quarter system. Careful student program planning will be needed. Current 
advising systems rely in large measure on the registration system to enforce advising 
contacts between students, faculty, and college offices. Extensive thought should be given 
to the whole issue of assisting students to make sure that they have developed a good 
academic plan for themselves. Uninformed course selection decisions would commit stu
dents to longer periods of instruction, which may be counterproductive to the completion 
of their academic programs. 

Minnesota's Climate 
Minnesota springs often may not get completely under way until May 1. If a spring 

semester were to end by early May, activities that rely on warm weather would be severely 
restricted. Courses in agriculture, biology, geology, horticulture, studio art, and other sub
jects that rely on outdoor activity would be limited. Recreational activities would be similarly 
disadvantaged more than they are in semester schools in warmer climates. 

Administrative Operations 
Students can find functions such as registration, tuition payment, and financial aid 

check disbursement time~consuming and frustrating if they are not well organized. Bu
reaucratic procedures can be a definite headache. While conversion to the semester sys
tem will not in and of itself help eliminate such procedures, students will only need to 
complete two such periods per academic year. 

SAMPLE 
MAILING 

ADDRESS 

BIRTH 

COURSE QTR 
DEPT NUMBER DESCRIPTIVE TITLE CR GRADE 

FROM L~!IV OF MINN-EXTENSION FALL 1983 
GEOG 3331 INTRO TO ECON F83 4.0 TC 

4.0 CR 2.00 QTR GPA 2.00 CUM GPA 

UM-CLA PRE BUS FALL 1983 
MATH 0009 INTERMED ALGEBRA .o N 
POL 1025 WORLD POLITICS 4.0 B 

4-0 CR 3.00 QTR GPA 2.50 CUM GPA 

UM-CLA PRE BUS WTR 198"4' 
AST 1011 DESCRIPTIVE AST 4.0 c 
AST 1015 DESCRIPTIVE AST LAB 1.0 N 
MATH 1111 COLL ALG,ANALY GEOM 5.0 c 
PE 1415 WEIGHT TRAIN,CONDIT 2.0 A 
~f:{ H101 INTRO TO PSYCHOLOGY 5.0 c 

16.0 CR 2.25 QTR GPA 2.33 CUM GPA 

UM-CLA PRE BUS SPR 1984 
BIOL 1101 HEREDITY ,HUM SOC 4.0 c 
COHP 1011 WRITING PRACTICE I 5.0 A 
MUS 1001 FUNDAl.'! OF MUSIC 4.0 B 

13.0 CR 3.08 QTR CPA 2.59 CUH GPA 

UNIVERS1TY OF MIN:~ESOTA QUARTER TOTALS 
------------------------------~-------------------

37.0 GPA CREDITS 
37.0 TOTAL CREDITS 

96.0 GPA GRADE PTS 
2 • 59 ClJH GP A 

--------------------------------------------------



THE u~IVERSITY OF MINNESOTA CHPu~GED TO 
SEHESTER CREDITS FALL, 1984 

UNIVERSITY OF MI~~ESOTA SEMESTER TOTALS 

24.7 CPA CREDITS 
24.7 TOTAL CREDITS 

64.0 GRADE PTS 
2.59 CUM CPA 

UM-CLA 
ECON 
ENGL 
GEOG 

PRE BUS 
1001 PRI~S OF MACROECO~ 
3251 KING JAHES BIBLE 
1973 GEOG OF TWIN CITIES 

END OF RECORD 

FROM BLACK DUCK STATE UNIV 
ARTS 110 CALLIGRAPHY 
ENGL 110 FRESHHAN COMPOSIT I 
ENGL 115 FRESHMAN COMPOSIT 2 
GEO 101 INTRO GEOLOGY 
HIST 120 WESTERN CIV TO 1500 
MATH 215 COLLEGE ALGEBRA 
MUS 109 INTRO TO MUSIC 
MUS 120 INTRO TO MUSIC THEORY 
MUS 242 ORCHESTRA 
MUS 261 PIANO LESSON 
MUS 264 WOODWIND LESSON 
PHIL 202 SYMBOLIC LOGIC 
PHIL 210 CLASSICAL PHILOSOPH 
PSY 210 GENERAL PSYCHOLOGY 
SPCH 118 INTRO SPCH COMM 
TH 141 ORAL INTERPRETATION 

36.5 SEHESTER CR TR.fu~SFERRED 

FALL 1984 
4.0 
4.0 
4.0 

SPR 1984 
1.0 TB 
2.5 TB 
2.5 TB 
2.5 TA 
2.5 TA 
2.5 TB 
2.5 TA 
2.5 TA 
2.0 TA 
1.0 TC 
2.5 TB 
2.5 TC 
2.5 TB 
2..5 TB 
2.5 TA 
2.5 TA 

THE UNIVERSITY OF ~1I~~ESOTA CHANGED TO 
SEMESTER CREDITS FALL, 1984 

UH-CLA 
HIST 
SPCH 
TH 

TREAT AI\TS FALL 
3623 REFOP~1.."-TION~GE1\}1fu~ 4. 0 
1110 FR DISCUSS,DEBATE' 2.0 
1101 INTRO TO THEATRE 4.0 

1984 

UM-CLA PRE CP SCI WTR 
CSCI 3106 ~~AM:ALGOR,lJu~C 2 4.0 
CSCI 3400 DISCRETE STRUCTL~ES 4.0 
soc 3671 CO:-G' AR RURAL SOCIET 4.0 

12.0 CR 3.67 QTR GPA 2.87 CUM CPA 

UM-CLA COMPUT SCI SPR 
SP&~ 1101 BGN SP&~:ORAL APPRO 5.0 

5.0 CR 0.00 QTR GPA 2.87 CUM CPA 

UNIVERSITY OF HI:\~ESOTA QUARTER TOTALS 

23.0 CPA CREDITS 
33.0 TOTAL CREDITS 

66.0 GPA GRADE PTS 
2.87 CUN GPA 

104.0 CREDITS TRA~SFERRED 

1984 
A 
B 
A 

1984 
s 

------------------------------------------------
THE UNIVERSITY OF HINNESOTA CHANGED TO 
SEHESTER CREDITS FALL, 1984 

UNIVERSITY OF MINNESOTA SEMESTER TOTALS 

15.4 GPA CREDITS 
22.0 TOTAL CREDITS 

44 GPA GRADE PTS 
2.87 CUM GPA 

69.7 CREDITS TRANSFERRED 

UM-CLA COMPUT SCI FALL 
CSCI 3107 INTRO:STRUCT,PROGRA 4.0 
CSCI 5121 INTRO:DATA STRUCT 4.0 
SPAN 1102 BGN SPAN:ORAL APPRO 5.0 
STAT 3091 PROBABILITY,STAT .o 
STAT 3091 PROBABILITI,STAT 4.0 

END OF RECORD 

1984 

w 
w 

TH 1504 ELBfENTS OF TECH TH 4. 0 C. WHAT WOULD BE INVOLVED IN IMPLEMENTING A SEMESTER 
-- -------, --~--T-R 5110 ~~~E~---~---1~0~-------------=S~Y=ST~E=M=?~·----------------~---------------------~-~----

END OF RECORD 

FROM WE:ST RANSEY.COMMUNITY COLLEGE SPR 
4.0 
4.0 
4.0 
4.0 
4.0 
4.0 
5.0 
5.0 
3.0 
5.0 
5.0 
5.0 
5.0 
5.0 
5.0 
4.0 
1.0 
5.0 
4.0 
4.0 
1.0 
4.0 
1. 0 
1.0 
3.0 
4.0 
5.0 

CSCI 
CSCI 
CSCI 
CSCI 
CSCI 
ECON 
ENGL 
ENGL 
HIST 
MATH 
MATH 
MATH 
MATH 
MATn 
MATH 
MUS 
MUS 
MUS 
PHYS 
PHYS 
PHYS 
PHYS 
PEYS 
PHYS 
PSY 
soc 
STAT 
104.0 

UM-CLA 
CSCI 
CSCI 
GEOG 
MUS 

16.0 

101 PASCAL 
111 COMPUTER,SOC 
202 FORTRAN PROG 
203 COBOL FROG 
250 ASSEMBLY LANG 
106 PRIN ECON MACRO 
111 FRESH ENGLISH 1 
112 FRESH ENGLISH 2 
180 HIST MINNESOTA 
115 COLLEGE ALGEBRA 
121 CALC 1 
122 CALC 2 
123 CALC 3 
231 CAL~ 4 
232 LINEAR ALGEBRA 
116 B&'ID 
117 BAND 2 
122 MUSIC APPRECIATION 
121 GEN PHYSICS 1 
122 GEN PHYSICS 2 
124 GEN PHYSICS 1 LAB 
124 GEN PHYSICS 3 
125 GEN PHYSICS 2-LAB 
126 LAB 
201 GEN PSYCHOLOGY 1 
101 INTRO SOC 
113 ELEM STAT 

CR TRANS 

PRE CP SCI FALL 
3104X INTRO-PROG,PROB SOL ).0 
3105 FUND AM: ALGOR, L\NG I 4. 0 
3101 GEOG OF U.S. CANADA 4.0 
1021 INTRODUCTION:MUSIC 5.0 
CR 2.00 QTR GPA 2.00 CUX CPA 

1984 
TB 
TB 
TA 
TA 
TA 
TB 
TB 
TA 
TA 
TC 
TB 
TB 
TC 
TC 
TC 
TA 
TA 
TA 
TC 
TB 
TA 
TC 
TA 
TA 
TB 
TC 
TB 

1983 
c 
.C 
c 
s 

Notes on Curriculum Conversion 
Conversion from a quarter-based curriculum to a semester-based curriculum has fol

lowed a number of models. Some of these include: 
Model A: Adjusting the pace so that existing courses are taught over 14 weeks instead of 
10 weeks. For example, single-quarter courses that meet three times a week for 10 weeks 
could meet twice a week for 14 weeks. Two-quarter sequences that meet three times a 
week for a total of 20 weeks could meet f0ur times a week for 14 weeks. 

Model B: Adopting a standard course module for the majority of courses and converting 
courses to semester courses by the addition of 50 percent more material. Note that this 
adjustment is unnecessary for year-long sequences and implies that all other one- and 
two-quarter courses would be expanded to one and two semesters. If all courses were 
offered regularly, this model implies a substantial increase in faculty teaching loads .. It is 
also unclear whether there would be enough classrooms to handle the increased number 
of courses per term. 
Model Q: Adopting a standard course module and converting department curricula to 
semester offerings subject to some sort of two-thirds constraint on the number of courses 
and/or offerings. This adjustment is straightforward for year-long sequences and implies 
that units must restructure other course offerings. For example, three separate courses 
that covered the 17th, 18th, and 19th centuries could be offered in two semesters that 
covered the 17th and first half of the 18th century in the first semester and the second half 
of the 18th and 19th centuries in the second semester. 

Model D: Another possibility would call for a more fundamental change in the University's 
whole curriculum. For instance, one might stop measuring courses in terms of credits and 
instead measure all offerings in terms of "courses." A full load might be four courses and 
all courses would be expected to require an equivalent measure of work. Under this scheme, 
graduation requirements would be defined in terms of courses rather than credits. 

Colleges and departments must address a number of issues when thinking of curric
ulum conversion, including decisions about course modules, collegiate distribution re
quirements, major requirements, department-specific course offerings, student course loads, 
faculty workloads, course availability, and room scheduling capacity. 

Course Module, Distribution and Major Requirements 
Decisions about unit credit and contact hours reflect basic concerns about breadth 

and depth and have direct implications for student course loads and faculty workloads. 
Three-credit course modules imply a full-time student course load of five courses a se
mester and 40 courses for graduation. Four-credit modules imply four courses a semester 
and 30 courses to graduate. 

Many faculty share the concerns of the Senate Committee on Educational Policy 
(SCEP) that important elements of educational policy may be at risk during a conversion 
to the semester system. SCEP has raised particular concerns about the following areas: 

• Possible damage to the liberal education requirements of undergraduate programs; 
• A loss of elective opportunities for students as against major and distribution requirements; 

• Reduced opportunity for faculty to teach specialized courses reflecting their research 
and intellectual interests; 

• A proliferation of one- and two-credit courses that would undercut the semester system's 
opportunity for greater depth and encourage or even require students to register for an 
excessive number of courses in order to maintain appropriate degree progress. 

Decisions about distribution and major requirements reflect difficult choices about 
areas of inquiry and knowledge that should form a common core of any undergraduate 
degree and the recognized need to allow students the opportunity to explore other areas 
of special interest and competence, including the concentration of effort appropriate to a 
major. Should the University move to a semester system, consideration of the structure of 
new requirements might start with the presumption of a two-thirds adjustment of distribu
tion and major requirements to preserve their relative importance. As the faculty consider 
specific requirements, they will need to examine the resource implications of decisions to 
deviate from a two-thirds adjustment in light of the points listed above. 



Department-Specific Curricu Ia 
Currently, departments supply a given number of faculty contact hours and serve a 

given number of students. Repackaging a year of offerings into two semesters instead of 
three quarters does not by itself change the ability of departments to supply faculty contact 
hours. Neither should a conversion to semesters have a significant effect on the number 
of students attending the University, their willingness and financial ability to take classes, 
or their choice of majors. In short, the conversion to semesters, by itself and across .the 
Univesity, should not have a major impact on the number of students attending the Uni
versity or their selection of majors. There may, however, be substantial impact on enroll
ments within specific departments. 

Many specific issues of curriculum conversion depend upon which model of conver
sion is adopted. The discussion below assumes the adoption of Model C along with a 
basic four-unit semester course module similar to the current four-unit quarter course mod
ule. If there is to be no change in the number of faculty or average faculty workload, 
departments and colleges will need to adjust their curricula so that total course offerings 
are reduced by one third. The conversion of a three-quarter sequence to a two-semester 
sequence includes the one-third reduction. Similarly, the conversion of a one-quarter course 
offered every quarter to a one-semester course offered every semester also includes a 
one-third reduction. 

Conversion of one- and two-quarter sequences is perhaps more difficult. Units will 
need to consider whether courses should be eliminated, expanded to one or two semes
ters, contracted into one semester, or restructured. For example, a sequence of one-quarter 
courses on individual but related topics, authors, or periods could be restructured into 
semester courses, each of which covers more than one topic, author, or period. Special
ized low enrollment courses can be maintained with alternate year scheduling. 

Special care must be taken when courses are expanded from one quarter to one 
semester or from two quarters to two semesters to avoid the suggestion that the University 
is simply inflating student credit hours. Semester student credit hours represent 50 percent 
more work on the part of students and a 50 percent increase in faculty commitment as 
compared to student credit hours under the quarter system. The greater time commitment 
of students and faculty must be accompanied by greater depth and/or breadth of course 
coverage~ If material now covered in a single quarter is simply covered at a more leisurely 
pace under the semester system, we will be shortchanging both students and taxpayers. 

Many departments are concerned about the implications under a semester system 
for the use of specialized facilities such as laboratories. Year long sequences with weekly 
labs should have few problems with conversion to the semester system, although one 
should note that two 14-week semesters as compared to three 1 0-week quarters will mean 
two fewer lab sessions even if total contact time is maintained. The expansion of one
quarter lab courses to one semester lab courses would require more lab time if one main
tains weekly labs. In some courses, fewer lab sessions meeting every other week may be 
appropriate. It may also be the case that the restructuring of the curriculum necessary to 
meet the two-thirds constraint on conversion described above for Model C, specifically the 
possible conversion of a two-quarter sequence to a one-semester course, will moderate 
the impact on laboratory and other specialized facilities. Decreased enrollments associ
ated with the declining number of high school graduates and/or a more concentrated focus 
of the University's mission may also alleviate the pressure on laboratory space. 

With a four-credit semester course module, most departments should expect that the 
total of individual course enrollments, measured in terms of students, will decline from 
current numbers based on the quarter system, although enrollments in particular courses, 
especially ones that reflect collegiate distribution and departmental major or prerequisite 
r~quirements, may not decline. The decline in head count reflects the fact that under the 
semester system a full-time student would be taking eight rather than twelve courses. For 
example, a department that currently enrolls 100 students in each quarter of a three
quarter sequence shows an annual total of 300 students and 1 ,200 student credit hours. 
Under a semester system, the department might enroll the same 100 students in each 
semester for a total of 200 students and 800 student credit hours, although with 50 percent 
more contact time the 800 semester-based student cq:~dit ~ours would be equivalent to 
the 1,200 quarter-based student credit hours. ' 

' · on Model A essentially maintains the current quarter curriculum and might 
. to have the smallest impact on enrollment patterns. Other models that involve 
· · ·_. .· . . · .·· ·. ._. • · · .. _ . .... • •. · . · .. . · _ ater~d~gree of uncertainty regarding se-

. ··· · · ~Gurricular ·decisions: will have imRiications for 
units. distribution requirements, and supporting programs are areas 

where departments and colleges have an interest in the curriculum of other units. It is 
expected that many colleges and departments would use the opportunity afforded by 
conversion to the semester system to reexamine their whole curriculum. As a result, the 
conversion process must allow the necessary time for appropriate interdepartmental and 
intercollege consultation. 

Guidelines for Conversion 
The adoption of a Model A, adjusting the pace of current courses, would. be largely a 

technical exercise. Courses meeting three times a week for ten weeks could meet twice a 
week for 14 weeks. For courses meeting one, two, four, or five hours a week, the arithmetic 
does not work out so easily. Adjustment to a semester calendar would involve either a little 
more or little less contact time. In these cases, there would need to be an appropriate 
adjustment of course material. 

The Univesity of South Florida used Model A and allowed the following adjustment of 
unit credit with an appropriate adjustment of course content where necessary. 

Quarter Units 1 2 3 4 5 6 
Semester Units 1 or 2 2 3 3 or 4 4 

Iowa State followed Model C and issued the following broad guidelines: 

Departments are str_ongly urged to develop semester curricula that require no more 
than two thirds the number of credits now required on the quarter system and in 
some instances slightly fewer credits should be considered to reduce the pressure 
on students. 

, Each department's total semester credit offering should be two thirds of its present 
total quarter system offering. 

The Iowa State guidelines strongly discouraged the direct numerical conversion of courses 
described for South Florida. 

University Bulletins 
A change to the semester system would have a profound impact on the University 

Bulletin series. Bulletin staff produce about 30 biennial bulletins. Bulletin staff also produce 
University prospective student publications su.ch as the "Viewbook," college and depart
mental "Briefs," and orientation handouts. 

Sulletin staff feel that it might be possible to do the necessary total rewriting of the 
bulletins without much additional funding under certain circumstances. In a typical year 
only 10-40 percent of the bulletin text must be redone whereas under a semester conver
sion almost 100 percent would probably need to be redone. The reformatting and type
setting necessary might be accomplished if there were a lapse in the production of all 
bulletins. This would allow staff in departments, colleges, and the bulletin editors time to 
gather all appropriate new course and program information. It would allow University print
ing time to complete the typesetting. Funds not devoted to the production could be devoted 
instead to bulletin revisions. 

It might be necessary to print some extra supplies of previous bulletins to carry over 
during the lapsed year. It would also be likely that the University should produce some kind 
of a reference document for advisors, colleges, and departments that could be used to 
track course changes from the quarter system to the semester system as was done by 
Iowa State and others. 

Colleges, particularly those whose bulletins would be produced for the 1988-1990 
biennium, would have to follow a very tight schedule for making decisions on course of
ferings and academic program guidelines so the data could be communicated to bulletin 
editors in plenty of time to complete the process. Time considerations are very important. 
Faculty will needed as much time as possible to make curricular and program revisions. 
Time will be needed for faculty across the University to tie together programs in the various 
parts of the University. In addition, faculty will need to assess major and degree courses 
and requirements, delete old courses and plan new ones, rewrite course notes and tests, 
assess laboratory materials and facilities, and shift teaching responsibilities. The cost of 
this activity is difficult to estimate. 

The Class Schedule would have to be used as a substitute for the bulletin during the 
lapsed period. Extra copies might be needed. Once a firm decision were made to convert 
to semesters, bulletins would have to begin warning students that a change was to be 
made. Communicating with prospective students during the lapsed period might be diffi
cult, but could be accomplished if everyone had a clear idea of what the options were for 
informing students about offerings, and if departments and colleges followed a tight sched
ule for converting courses. 

Transfer and External Issues 
Academic calendars at all public institutions in Minnesota are now quarter calendars. 

Since the primary source of transfer students at the University and the primary destination 
of transfers from the University are to other Minnesota public institutions, it is dear that if 
the University switches to a semester calendar while the others do not, we must anticipate 
issues related to converting transfer credits from quarters to semesters and conversely. 
Note that this issue is in addition to the widely cited "problem" of the University's seeming 
penchant for denying transfer credit for courses taken elsewhere. In addition, our calendar 
change would also pose problems for students wishing to transfer either way for the spring 
quarter. However, the proportion of students currently transferring spring quarter is small 
so that this presents a less pressing problem than the issue raised above. 

The important issue in the legislative relations area is related to the average cost 
funding formula. Under this formula the starting point for determining our funding is the 
number of!FYE students we serve. Hence, any change that, correctly or not, is perceived 
as an attempt to inflate our credit hour production with no change in faculty workload is 
bound to meet resistance. Any guidelines for conversion of courses from quarters to se
mesters must make it clear that we will not allow simple stretching out of current quarter 
courses to semester length with the same credit value. 

We could also suffer revenue losses in two ways even if we are not accused of credit 
inflation. First, credit conversions that are less than two semester credits per three quarter 
credits will cost us revenue through the same funding formula. Second, the experience in 
Florida suggests that students could take fewer (converted) credits on the average to the 
extent that they perceive a full load in terms of courses rather than credits. 

We note, though, that the difficulties inherent in both the transfer and legislative rela
tions issues are ameliorated if other public schools in Minnesota also convert to semester 
calendars. The transfer issue is clearly less thorny if other schools change. Similarly, if all 
schools change, the average cost funding formula will have to be revamped for all of higher 
education; there will only be one formula rather than two; and it is much less likely that all 
systems will be accused of credit inflation. However, the problem of a potential reduction 
in the credit loads of students or of devaluing course credits in the process of converting 
will still remain. 

The Semester Working Group has shared information with administrative officers of 
the other systems of higher education in the state to keep them apprised of its work. These 
individuals regularly receive minutes of the committee meetings and copies of all discus
sion materials. 

Costs and Savings Associated with the Transition to Semester 
Other major institutions that changed recently to the semester system (including Penn 

State, Iowa State, and Berkeley) did not track the costs of making the transition from the 
quarter system. They could not estimate the effort associated with the programmatic and 
curricular revisions made by departments and faculty. They indicated that extensive work 
was done by their data processing departments to make needed changes but no specific 
record was kept of costs related to conversion. Semester conversion would necessitate 
the expenditure of some resources on publications used to communicate with students, 
other institutions, and faculty advisors about the change. 

There are a number of costs associated with the transition to the semester calendar 
that have been identified by various University staff. Some units will have an easier time 
making the transition than others and may experience financial savings. In some instances 
no particular problems are foreseen, but time will be needed to plan necessary changes. 

. The extensive faculty effort required in curricular reversion would be hard to tally in terms 
of dollars. · ·. 

A number of academic units have unique systems arid data processing programsthat 
are oriented tq_,t~~?t~q~,!.~U.~I~ ... §i§!!h~-g,.JJ!S!X:.ci:Jeed-revising: An attempt. has been made 
below to list the support services that would oe ·affected by a change In calendar. • ' . 

Finance Departments 
Administrative Data Processing. ADP sees no particular problems with the switch to 

semesters in the fiscal area unless the fiscal year were to be changed. Extensive costs 
associated with student systems are outlined under Admissions, Records, and Financial 
Aid. 

Payroll. Changing the starting and ending dates of the academic year would neces
sitate altering pay schedules but should not present any major problems. 

Budget Office. There seem to be no cost implications, only a concern involving tuition 
revenue estimation procedures that must be reviewed. 

Res_?arch f\...Qrninistration. There would be little impact, but some appointment docu-
ments may be affected. · 

Hol!§l!Jg. There would be little impact, but forecasting of dropouts from dorm rooms 
may be affected. 

Accgunting S~J:Yice..§. There will be no impact as long as the fiscal year did not change. 
Bookstores. There will be a reduction in net sales between 0 and % depending on 

course conversion and sequences. A longer lead time to order books may be necessary. 
Sales will probably go down more than costs. However, the Bookstores will have to in
crease staff for the rush only twice rather than three times. 

§Q?_g_gE!:g_g_r:_ammin..R..A!J.<:tM~.Q.Eill.~~.!:!!- There would be no major impact, but a shift 
in main moving periods would be necessary. 

Bursar. There could be large savings in Financial Aid check distribution. This check 
reduction might also help in Accounting since fewer checks will need to be produced. 
Group loan exit interviews will be reduced since they will have to be done in fewer time 
periods. Fee payment collection costs may rise since there will probably be more and 
extended payment periods. 

MPIS. There will be no impact other than a conceptual problem explaining to legisla
tors and others changed enrollment and credit-hour statistics. 

Student Support Services 
Admissions. There will be more of a peak in Admissions applications for the second 

semester, which may take more staff, but since there is no spring quarter, there will be 
more time to concentrate on fall. There could be savings if all University campuses are on 
the same uniform calendar in running data processing programs. Extensive work will need 
to be done to identify transfer problems and to smooth them out ahead of time as much 
as possible by working out procedures with the Community Colleges and the State Uni
versity System. It is likely that some kinds of publications will need to be produced to 
communicate with advisors in other schools, high schools, and students. 

Savings will occur in both the Orientation Office and College Student Personnel units 
if there are only two orientation periods per academic year. 

StuQ_C2_Q.tfina[lciaL}\lQ. Packaging aid for two semesters would definitely be easier 
than packaging aid for three quarters. Aid check production, refund calculation, and other 
financial aid administrative tasks would also be substantially reduced. There are numerous 
ADPD programs which would have to be altered at an unknown cost before any cost 
savings could be realized. After this year all five campuses will be on the Student Aid 
Management computerized financial aid system. This system will be organized around a 
quarter calendar. 

Regi~atio_n_,__$.11J.9_El.r:tL.R~_cord§L~Q_Q __ §_c_l1_~ciLJJi1J9: This is the area of largest impact 
within Student Support Services. Virtually all student and course record activities would 
need to be revised. There are approximately 200 ADPD programs that would have to be 
totally rewritten or modified. The changes to the programs would vary from changing title 
references from quarters to semesters to major revisions of some systems that are de
pendent on the quarter structure. All of the program changes may not be required at the 
time of implementation. Some may be phased in later. If a decision is made to use the 
semester system, a more complete analysis will have to be made to determine the time 



and costs involved. Most forms will need to be scrapped and recreated. Some of the 
programs that would need revision include: 

Official University and HEGIS statistical report programs 
First Day and Second Week Class Lists 
Student Rosters 
Majo~ Advisor Lists and Reports 
Grade Reports 
Grade Slips 
Numerous Registration Programs and Reports 
Registration Status Notices 
Transcripts (Official and Operational) 
Course Inventory Reports used by MPIS and Colleges 
Degree Programs and Lists 

Registration, Student Records, and Scheduling is also responsible for the quarterly 
Class Schedule. It would need rewriting and revision. Whether only needing two schedules 
per year would save would depend on the number of courses and sections that would 
have to be incorporated in the publication. Editing costs would eventually be lower. 

]nfos_matiQ.D__$_y~t~_r:n_s and Services. This department is a service department for the 
three operational departments listed above in Student Support Services and would be 
involved deeply in the changes listed above. ISS is also responsible for coordinating new 
computer developments. There are a number of ongoing developments that will be in the 
process of being programmed and implemented in the next few years. Some of the major 
ones are the following: 

A New Admissions and Prospective Student System 
An Extension Student Data Base, Extension Student Registra

tion System, Conversion of Extension Student Payment 
Processing to $AR 

Final Automation of the Student Financial Aid System 
A Revision of the Course Inventory System 
The Likely Development of an Automated Degree Progress 

and Graduation Clearance System 

The change to semesters might stall the development of many of these systems since 
it will require Administrative Data Processing to spend time revising current production 
programs. Developments could be delayed the better part of two years. The degree of 
delay will depend on whether program changes required by the conversion to semester 
will be phased in or whether they must all be completed prior to implementation. 

ISS is also responsible for College bulletins. In the long run there could be savings in 
bulletins if there are fewer courses overall. 

Con_!inuin~gucatio_D_angj:xtensioQ..: There would be no.likely savings. CEE courses 
are already under both the quarter and semester system. No major system changes would 
seem necessary apart from course revision. CEE has estimated the cost of rewriting 
Independent Study courses under the four credit module to be $350,000. CEE is also 
worried about the costs of decreased student access opportunities. 

D. WHAT CONCERNS REGARDING OUR SPECIAL STATUS AS A LARGE 
URBAN UNIVERSITY NEED TO BE ADDRESSED? 

The metropolitan location of the University of Minnesota Twin Cities campus yields a 
student profile quite unlike the traditional image of new high school graduates between 
the ages of 18 and 22 enrolled in a four-year undergraduate program. 

Currently, 42 percent of the undergraduates are over age 21. In the major undergrad
uate colleges, students taking less than a full-time load range from 19 percent in the School 
of Management to 57 percent in the College of Education. This can be contrasted with 5 
percent at the Morris campus. Over 70 percent of "day school" undergraduates are em
ployed. Average time to the baccalaureate degree has bern continually rising and is now 
about six years. · ' 1 

The following information on students on the Twin Cities campus during Fall1984 who 
registered for 1 to 5 credits gives some indication of the pattern of part-time enrollment. Of 
the total enrollment of 44,784, 11 percent (4,904 students) fell into this category. This 
ineludes 447 Regents' Scholars. 

percent of its total enrollment); the College of Education 966 students (40 percent 
enrollment); and the School of Public Health 85 students (30 percent of its enrollment). 
These three colleges have the highest percentages of students registering in the 1 to 5 
credit category. 

The choice of attending the University under a semester or a quarter system may 
have greater significance for part~time students and for students enrolling in Continuing 
Education and Extension than for traditional students. At any rate, it remains an issue 
deserving of thoughtful consideration and study. 

E. WHAT ARE THE REASONS FOR PREFERRING THE QUARTER OR 
SEMESTER SYSTEM? I 

The possibility of converting from one academic calendar to another raises questions 
about the reasons behind the selection of one or the other. If a change is to be made, there 
should be strong academic reasons for making such a change. For the sake of discussion 
we will present reasons that tend to support either the quarter or the semester system, 
drawn from literature on the subject, discussions with other institutions that have recently 
changed from the quarter to the semester system, and correspondence already received 
from faculty at the University. 

We will divide the issues into three sections: 1) those that pertain to students; 2) those 
that pertain to faculty; and 3) those that may be classified as administrative in nature. 
Some of the issues, of course, pertain to more than one category. 

Students 
Those preferring the semester system believe that the longer time frame enhances 

learning and results in a better educational experience. It allows for increased maturation 
of concepts and time to integrate course material. There is also the feeling that there will 
be fewer incompletes. Students believe that there will be more time to develop a theoretical 
perspective, to impart skills in research method, and to carry out field projects. Thus, 
serious research papers will be possible, thereby improving graduate and undergraduate 
education. 

The quarter system advocates believe that the shorter time frame provides more 
intense learning and allows less time for procrastination. They note that the quarter system 
allows easier access to the institution and makes changing majors easier. And while those 
advocating the semester system speak of the greater depth and breadth of a semester 
course, the quarter system proponents speak of the greater variety of courses possible 
for a student studying under the quarter system. 

It is argued that students in the quarter system have exposure to a variety of profes
sors. Also, it is pointed out that if an instructor is not a "good" teacher the student has to 
spend less time with that person. On the other hand, it is argued for the semester system 
that if a student happens to have a "good" instructor, the student is able to have longer 
exposure to that individual. 

The question of what happens when a student becomes ill is approached differently 
from the two perspectives. The semester system allows more time for a student to recover 
from an illness and complete the term, while a student in the quarter system, if forced to 
drop out because of extended illness, stands to lose only one quarter instead of a full 
semester of work. 

Faculty 
Those favoring the semester system point out the savings in time in having to give 

finals and grade students only twice a year instead of three, and of engaging in major 
advising and counseling of students twice instead of three times a year. 

Questions are raised as to whether the teaching load of faculty would be raised if a 
semester system were implemented. There is no reason to believe that this would happen, 
and based on the experience at other institutions, this has not happened. 

Concerns have been raised about the ability of some departments to handle labora
tory courses that are taught with a finite number of student locations if class size is in
creased in the conversion. This would be a concern only if two-quarter sequences were 
to be extended to two semesters. 

Others think that the effort to undertake thorough curricular reviews would be time 
well spent and would result in a better educational experience. 

Administrative Issues 
Although the change to a semester system would necessitate expenditure in time on 

the part of every member of the academic community, it is clear that there will be long
range savings both in time and money because of less time in the future spent on regis
tration, grading, textbook ordering, and other administrative activities that have to be car
ried out for each of the three quarters. 

Cost-saving estimates are very difficult to obtain, and the other institutions that were 
asked about this could not provide any useful dollar figures. Some information on this is 
provided in this material in the section entitled "University Bulletins" and in the section 
entitled "Costs and Savi " 

The above discussion has by no means exhausted all the issues that could be raised 
in regard to calendar changes. We are sure that, depending upon specific departmental 
and programmatic needs, others will surface as discussion of this matter ensues. 

MEETING OF THE UNIVERSITY SENATE 
Thursday, April18, 1985 

3:30p.m. 
25 Law Building-Twin Cities Campus 
305 Selvig Hall-Crookston Campus 

502 Darland Adm. Bldg.-Duluth Campus 
Behmler Hall Conference Room-Morris Campus 

Learning Resources Center Conference Room-Waseca Campus 

The voting membership of the University Senate totals 219, including the President, 
150 members of the faculty (including the Faculty Consultative Committee), and 68 stu
dents (including the Student Consultative Committee). For a quorum, a majority of the 
voting membersnip (110) must be present. Advance notice is required for amendments to 
the constitution and 146 affirmative votes at one meeting or 110 affirmative votes at each 
of two meetings, the second of which shall be the next regular meeting. Advance notice is 
required for amendments to the bylaws and 110 affirmative votes. Other actions require 
only a simple majority of the members present and voting. 

Any member of the faculty and any student eligible to vote for senators shall be 
entitled to speak at the discretion of the Senate. Only elected members or alternates, the 
Senate Consultative Committee and, in case of a tie, the Chair, shall be entitled to vote. 

Representatives may designate any eligible alternates from their colleges, schools, 
or student constituencies as the alternates to serve in their places by written notice to the 
Clerk of the Senate prior to the commencement of any meeting of the Senate. 

ATTENDANCE RECORD 

A roll of elected and ex officio members will be available at each door of the meeting 
room, and members are asked to sign in. A summary of attendance for the year will be 
included in the minutes of the last meeting of the year. 

RULES 

Rules will be available at the door. 

I. MINUTES FOR FEBRUARY 14 
Action (2 minutes) 

II. COMMITTEES OF THE UNIVERSITY SENATE, 1985-86 
INFORMATION: 

In the recent election to fill 1985-88 faculty vacancies on the Senate Consultative 
Committee, Ellen Berscheid (CLA) and Richard Goldstein (IT) were elected. Continuing 
members are Joseph Latterell (UMM), Clean Melsa (UMC), Jack Merwin (Education), Paul 
Murphy (CLA), Irwin Rubenstein (CBS), Frank Sorauf (CLA), and Dean Stuthman 
(Agriculture). 

Ill. ELECTION OF VICE CHAIR FOR 1985-86 
Action (5 minutes) 

The constitution provides that a Vice Chair shall be elected by the Senate at its first 
meeting in the spring of the academic year from among its members for a term of one year 
starting July 1, 1985. 

INFORMATION: 

IV. LIBRARY COMMITTEE 

LIBRARIAN APPOINTMENTS 

In response to the Senate resolution of June 7, 1984, the Senate Library Committee 
at its meeting of October 19, 1984, approved the following motion: 

Resolved, that it be made known to the academic community concerned that 
adjunct and/or joint appointments for librarians in academic departments 
and programs are a possibility. 

It was also recommended that the University Libraries administration ensure that the 
same level of encouragement for professional development be given to the libraries' aca
demic staff in the librarian track as the faculty track. 

JOHN CHAPMAN 
Chair 

V. ACADEMIC FREEDOM & RESPONSIBILITY 
APPEALS COMMITTEE 

ANNUAL REPORT, 1984-85 

The committee established its procedures for handling appeals concerning academic 
freedom and responsibility, based upon the precedents established in previous years. 
First, the Chair ordinarily receives a telephone call or other inquiry from the person who 
believes he or she may have a matter which would fall within the jurisdiction of the com-



I; 
~~-

mittee. The Chair usually asks for a brief summary of the facts which might give rise to the 
committee's jurisdiction. The Chair explains the various alternative procedures available 
for dispute resolution within the University. In principle, the individual should have sought 
relief at the collegiate level before asking for help from the committee. There are a number 
of other committees which might have jurisdiction instead of the Academic Freedom and 
Responsibility Appeals Committee or in addition to this committee. For example, the Ju
dicial Committee deals with matters involving the employment and work conditions of 
academic employees. Most matters of academic freedom arise in the context of such 
employment-related issues and therefore are handled by the Judicial Committee. 

If the matter apparently falls within the competence of the Academic Freedom and 
Responsibility Appeals Committee and the individual wishes to pursue the matter, the 
individual will be asked to prepare a very brief summary of the facts so that the committee 
can make a determination on its jurisdiction. The Chair then circulates such brief sum
maries to the committee and requests a relatively prompt response as to whether the 
matter (1) falls within the committee's jurisdiction such that a hearing panel should be 
appointed, (2) does not fall within the committee's jurisdiction or is so clearly lacking in 
merit that no further proceedings are justified, or (3) requires a meeting to discuss the 
issues, The Chair tabulates any such poll, circulates the results to the members of the 
committee, and abides by the results. 

Under this procedure no appeals were submitted to the committee for consideration 
during the academic year 1984-85. 

DAVID WEISSBRODT 
Chair 

VI. QUESTIONS TO THE PRESIDENT 
(15 minutes) 

Questions shall be submitted in writing to the Clerk eight calendar days before the 
meeting. The Consultative Committee shall review them. Because a limited time is allotted 
to answering questions, it may be necessary for the committee to combine similar ques
tions and to withhold others. The committee will also be guided by the breadth of interest 

in the issue. All questions received, together with the names of the questioners, shall be 
distributed at the meeting. The Consultative Committee shall group questions by general 
topic and shall indicate those which have been forwarded for answers. The person an
swering a question may if he/she chooses, entertain additional questions from the floor 
which extend the original question. 

VII. OLD BUSINESS 

VIII. NEW BUSINESS 
(15 minutes) 

Please feel free to use this agenda item to comment on a topic you believe is of 
general interest to the Senate. The Senate is reminded that this entry in the agenda (not 
to be confused with the Senate's "Questions to the President") may be used to raise 
specific issues, concerns and/or ideas of general interest. A motion is not required. As 
much as anything, the Business and Rules Committee wishes to remind the Senate that 
all ideas presented to the body need not flow from a committee. 

IX. TRIBUTE TO DECEASED FACULTY MEMBERS 

WILLIAM A. KLEINHENZ 

1921-1985 

WALLACE FWHITE 

1908-1985 

X. ADJOURNMENT 

MEETING OF THE FACULTY SENATE 
Thursday, April18, 1985 

(immediately following the University Senate meeting) 

The Senate constitution provides that all members of the faculty who hold regular 
appointment as defined in the Regulations Concerning Faculty Tenure may be present at 
Faculty Senate meetings and shall be entitled to speak and to offer motions for Faculty 
Senate action. Only elected faculty members (or their designated alternates) shall be 
entitled to vote. 

MOTION: 

I. FACULTY AFFAIRS COMMITTEE 

SEMESTER SYSTEM 
(15 minutes) 

That the question of change to a semester syst~m be submitted to a vote of the faculty 
as a whole. Be it resolved that the present state of mind of the Faculty Senate would be to 
not approve the change unless the faculty vote reaches a 60 percent or greater majority 
in favor of the change. 

INFORMATION: 
The Senate Committee on Faculty Affairs believes that a change to a semester sys

tem should not be made unless the reasons for the change are considerably stronger than 
those for retaining the quarter system. Since every faculty member is likely to evaluate 
the advantages and disadvantages of the respective systems differently, a vote of the 
faculty is the most reasonable, clear, and reliable way to determine the collective faculty 
judgment of the relative merits and desirability of the two systems. 

THOMAS CLAYTON 
Chair 

INFORMATION: 

II. TENURE COMMITTEE 

TENURE REGULATIONS 

The Board of Regents has approved the new tenure code, in the form recommended 
by the Faculty Senate in January. It will take effect July 1. Printed copies will be made 
available to all faculty members by late in spring quarter. 

In the final Senate session considering the new tenure code, the Senate instructed 
the Tenure Committee to adopt an interpretation of Section 7.11, dealing with the criteria 
for achieving tenure. The Committee held a public hearing on that issue on March 15, and 
has recommended the following official interpretation to the Board of Regents: 

Interpretation of § 7.11 

The use of any factor other than teaching, research, and service in making the 
decision about a probationary faculty member must be specifically stated and jus
tified atthe-tirrie ofthe·decisiori; ·This·rule applies both when that factor is a criterion 
for judging the candidate's progress and when it is an element in establishing or 
modifying the standard which the faculty member should achieve. 

A change in the program of a unit or college may be used as a factor in a 
decision only when the change has been adopted in accordance with the estab
lished procedures of the University, after consultation as required by those proce
dures. It must be explicitly identified. If such changes affect the prospects of pro
bationary faculty members to achieve tenure, the faculty members should be given 
the earliest possible notice of the potential impact of such changes. 

We anticipate that the Board of Regents will adopt the interpretation and that it will also be 
effective July 1. 

The Committee is currently considering a set of procedural rules to guide departments 
and colleges in the process of granting tenure. These rules are required by the new code 
and will replace the Koffler-lbele memorandum, which has been in use for several years. 

Ill. ADJOURNMENT 

FRED L. MORRISON 
Chair 



Questions for the President 
Univ. Senate Meeting 
Nov. 14, 1985 

Given that expanded life span, leisure time and occupational changes 
are already leading to multiple careers and freedom to pursue other studies 
during a lifetime, please address the mechanism and time frame for changing 
the mission, function.and structure.of the University explicitly toward 
such an adult clientele in terms of 

1. Oeve 1 oping forma 1 additive "degrees" or other forma 1 evidence of 
such study competence 

2. Modifying the kind of courses, programs and U schedules to meet 
such a miss ion 

3. Altering the kind of, or retooling of, existing faculty needed to 
do this. 

There is an obvious immediacy of need to move in this direction 
including (minimally or trivially) recarving the frontespiece over Northrup 
Auditorium by replacing "youth" with "citizens'' as minimal public evidence 
of our direction. 

Vernon Weckwerth, Senator 
School of Public Health 



FOR DISTRIBUTION AT UNIVERSITY SENATE MEETING, November 14, 1985 

Senate Committee Structure Rationale 

In January 1979, the report of the Select Committee charged to review the decision
making process at the University (the "Watson Report") called for improved "con
sultation, coordination, and communication." Over the next two years, the Senate 
reviewed and revised its Constitution, in particular its committee structure, in 
response to that clear mandate. Aspects of the committee structure described 
below were devised to achieve one or more of those ends. 

I. The Three-tiered System of Committees 
--The system was devised to reflect the obvious fact that Senate business 

involved both policy-making concerns (e.g., Educational Policy or Faculty 
Affairs) and either the overseeing and implementing of regulations and 
procedures (e.g., Animal Care) or advising Administrative offices 
(e.g. All-University Honors). --

--Within the policy-making group of committees, a distinction was made between 
those to which the Senate had delegated responsibilities in broad areas of 
concern ("Senate" committees--e.g., Educational Policy) and those concerned 
with separate segments within those broad areas ("Standing" committees-
e.g., Library, a specific aspect of educational policy). 

II. The Cluster Principle: SCC, SCEP, and SCFA Clusters 
--The Senate's decision to cluster certain committees, e.g., around SCEP, 

is a frank admission that a large part of Senate business is, or ought to 
be, Educational Policy, but that one committee cannot handle the full burden. 
Moreover, one committee cannot contain the full range of interests and expertise 
needed in such widely divergent areas as Library, Research, Summer Session, 
International Programs, and Continuing Education and Community Programs. 

--Similarly, each of the committees in the sec cluster--Business and Rules, 
Finance, Physical Plant and Space Allocation, Planning, and Committee on 
Committees--is essential to SCC in running the Senate, in steering its 
committees, and in fulfilling its consulting responsibilities, particularly 
those concerned with budget and biennial requests. 

--To re-inforce the goals of coordination and communication within clusters, 
a revised reporting system was devised: "Senate" committees report_directly 
!£_ the Senate; "Standing" committees report to the Senate through the Senate 
committee under which they are clustered; "Operations" committees (those con
cerned with implementing regulations or advising Administrative offices) 
report to the sec. = ..,.,_ 

III. Consultation, Coordination, and Communication between Senate Committees and 
the Administration 
--Consulting relationships were regularized in the new Constitution between SCC 

and the President; between the Finance Committee and the Budget Executive; 
and between the Planning Committee and the Vice-President for Planning (at 
present with the Senior Assistant to the President). 

--In addition, the Senate is empowered to appoint to ex officio membership other 
administrative individuals and has done so for at least twelve different 
committees. 

IV. Special Committees 

wds 

--Finally, to avoid the communication gap that occurs when Administrative 
task forces are created in areas that impinge upon Senate pusiness, the 
Senate recommended that joint Administrative-Senate committees be established 
under the aegis of "Special Committees" (Constitution Article IV, 5). 



l5i1 UNIVERSITY OF MINNESOTA Office of the Clerk of the senate 
424 Morrill Hall 
100 Church Street S.E. 
Minneapolis, Minnesota 55455 

(612) 373-2125 

October 21, 1985 

To: University Senate and Twin Cities Campus Assembly 
Members 

From: Marilee Ward, Clerk of the Senate and Assembly 

Your attention is called to the first meeting of the University 
Senate and Twin Cities Campus Assembly for 1985-86 to be held 
on Thursday. November 14. 

The meeting will be preceded at 2:15 p.m. by an open forum on 
the "Commitment to Focus." President Kenneth H. Keller will 
lead off the forum by updating the status of the Commitment to 
Focus and responding to questions. The forum is open to the 
University community1 the senate Consultative Committee 
especially encourages senators to attend. 

The Twin Cities Campus Assembly meeting will follow at 
3:15 p.m. and the University Senate meeting at about 3:30 p.m. 
All will be held in 25 Law Center. West Bank, Minneapolis 
Campus. Coordinate campuses will be linked by telephone at the 
following locations at 2:15 p.m. 

Crookston, 113 Dowell Hall 
Duluth, Regents Room 
Morris, Behmler Hall Conference Room 
Waseca, Regents Conference Room 

(UMC, UMD, and UMW senators, please note room change.) 

The agenda will appear in the Minnesota Daily of Thursday, 
November 7. Coordinate campus senators will receive copies by 
mail. 

A period will be set aside for questions addressed to the 
President. You are invited to submit such questions in writing 
to me by Wednesday, November 6, at the latest. 

If you are an academic professional, you should designate a 
faculty member from your unit to vote on "Action" items, if 
any, on the Faculty Senate agenda. 

If you are unable to attend, please designate an alternate and 
send his/her name to me, 424 Morrill Hall, prior to the 
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beginning of the meeting. Alternates are entitled to vote and 
should be reminded of that fact. 

In compliance with the Senate requirement for advance notice of 
a proposed amendment to the Constitution, the Business and 
Rules Committee submits the following for consideration at the 
Senate meeting. It was approved 125 to 0 at the last Senate 
meeting, and will be presented on November 14 to fulfill the 
requirement for a majority of the membership to favor a 
constitutional amendment at two successive meetings. 

MOTION: 

That the University Senate approve the following amendment 
to the Senate Constitution: 

Amend Article III, Section 6, University Senate Officers, by 
labeling the existing text "a" and adding the following new 
paragraph "b": The officers of the Student Senate shall be a 
chair, a vice chair, a clerk, and a treasurer. The chair and 
vice chair shall be elected by the Student Senate at its last 
regularly scheduled spring quarter meeting from the members of 
the Student Senate. Term of office shall be July 1 to June 30, 
and the person holding office is eligible for re-election. The 
clerk and treasurer shall be appointed by the chair subject to 
the approval of the Student Senate. The duties of the clerk 
and treasurer shall be prescribed in the Bylaws. The student 
Consultative Committee shall periodically review these officer 
positions. 

Marilee Ward 
Clerk of the Senate and Assembly 

:mk 


