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Foreword 

Foreword 

The University of Minnesota aspires to become 
one of the top three public research universities in 
the world within the next 10 years. 

This aspiration- and the intensive strategic plan
ning, performance-based academic and administra
tive initiatives, and commitment to continuous im
provement that inform it- is at the very heart of 
the University's preparations for the 2005-06 com
prehensive evaluation of the Twin Cities campus 
by the Higher Learning Commission (HLC) of the 
North Central Association of Colleges and 
Schools . 

This self-study report reflects the wide-ranging and 
vigorous consultation, review, analysis, assess
ment, and decision making that is taking place 
among faculty, students, staff, administrators, Re
gents, alumni, state policy makers, and other con
stituencies about the aspirations and future of the 
University of Minnesota. 

In that spirit of robust debate and striving for ex
cellence in teaching and learning, research and dis
covery, and public engagement, the University 
welcomes the opportunity presented by the Com
mission's independent perspective. 

The Commission's criteria offer a useful frame
work for University constituencies to assess the 
Twin Cities campus's performance in pursuit of 
the University's broader mission. 

Further, the visiting team's assessment of the Twin 
Cities campus's performance with respect to the 
Commission's criteria will provide invaluable 
guidance to improving the University's perform
ance, just as it did as a result of the last compre
hensive evaluation in 1995-96. 

Self-Study and HLC Evaluation Goals 

The University has identified five goals for a suc
cessful 2005-06 self-study and comprehensive 
evaluation: 

• Provide a comprehensive overview for the 
Commission's visiting team and internal and 
external audiences ofthe University's Twin 
Cities campus; a current evaluation of its 
strengths, weaknesses, opportunities, and chal
lenges; a clear description of its aspirational 
vision and goals for the future; and a forthright 
assessment of its progress toward those goals . 

• Advance the President's and Board ofRe
gents' strategic directions and priorities and in
tegrate the self-study findings and the visiting 
team's recommendations into the University's 
ongoing continuous improvement efforts. 

• Develop a high-quality self-study report and 
ancillary materials that meet the visiting 
team's needs and present information and evi
dence in a clear, concise manner to maximize 
the team's ability to provide helpful advice to 
the University . 

• Model an effective, efficient consultation and 
decision-making process for the University 
that is characterized by clear accountability, 
concise communication, and leveraging of 
technology . 

• Achieve unqualified continuing accreditation, 
with no follow-up focused visits and no pro
gress reports until the next comprehensive 
evaluation in 2015-16 . 

Organization of the Report 

The self-study report can be read as a stand-alone 
print document that provides a rich, comprehensive 
assessment of the Twin Cities campus. It is also 
available in a more robust on-line version or in 
CD-ROM format that provides direct electronic 
links to more detailed, drill-down information on 
virtually any University topic of interest to the 
reader. 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 1 



Foreword 

The Higher Learning Commission's visiting team 
will be provided with all three versions in advance 
of its October 31 -November 2, 2005 site visit, 
and, while on campus, team members will be pro
vided individual wireless laptop computers for 
their exclusive use. 

The self-study report is divided into four major 
narrative sections, a summary, appendices, and an 
index. Throughout the report the subject matter 
connection to the five Higher Learning Commis
sion criteria and core components are indicated in 
brackets, e.g., [HLC 3a] refers to Criterion 3, core 
component "a." 

President's Overview: Transforming the Uni
versity: In this introductory section, University of 
Minnesota President Robert Bruininks sets forth 
the University's transformational vision and pro
vides a context for the strategic planning process 
that informs this self-study report. 

Part 1: Institutional Profile: Part 1 provides a 
brief description of the Twin Cities campus and its 
academic units, its distinctive qualities, mission 
and governance mechanisms, administrative and 
academic structures, and budgeting and planning 
systems. 

Part 2: Accreditation History: Part 2 reviews the 
history of the Twin Cities campus's affiliation with 
the Commission and the broad array of programs 
accredited by specialized accrediting agencies, 
provides a summary of the 1996 comprehensive 
evaluation and the 2000 focused visit conducted by 
the North Central Association, and comments on 
the current status of concerns raised and recom
mendations offered during the 1996 and 2000 vis
its. 

Part 3: Aligning for Institutional Excellence: 
Part 3 is the core of the self-study report. In the 
context of the University's vision to become one of 
the world's top three public research universities, 
Part 3 describes seven key challenges, identified by 
the self-study steering committee, that the Univer
sity has faced and is facing in its quest for contin
ued excellence, provides examples of efforts to 
assess and improve institutional performance, and 
describes future actions that must be undertaken to 
enhance quality. 

The self-study committee identified these chal
lenges as an appropriate way to discuss and de
scribe recurring themes in the University's recent 
history. The seven challenges provide a frame
work for "telling the University's story" in the con
text of the Commission's criteria: 

1. Enhancing the University's leadership 
among public research universities in the 
world. 

2. Identifying, aligning, and supporting areas of 
core academic excellence. 

3. Strengthening the student experience at all 
levels. 

4. Strengthening the University's governance 
structures, policies, and practices. 

5. Promoting a culture of continuous improve
ment and accountability. 

6. Embracing public engagement concepts, 
practices, and assessment. 

7. Leveraging University technology expertise 
to strengthen performance. 

Summary: The Summary lists the Commission 
criteria and core components and directs the reader 
to specific sections of the self-study that support 
the analysis. 

Appendices: The appendices include rosters of 
administrative and academic leaders and their con
tact information, status reports on a variety of fed
eral compliance issues required by the Commis
sion, and a guide to the Electronic Resource Room. 

Self-Study Steering Committee 

In June 2004, then-Provost Christine Maziar ap
pointed a self-study steering committee in prepara
tion for the 2005-06 comprehensive evaluation. 
Her charge to committee members was to: 

• Provide advice and counsel on the re
accreditation project. 

• Review progress on the development of the 
self-study document. 
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• Identify people who have knowledge and 
historical perspective on key issues . 

• Identify and provide documents that can in
form the self-study. 

Foreword 

• Help ensure broad campus consultation 
through existing governance processes and 
groups. 

• Champion the re-accreditation project and the 
development ofthe self-study . 

Self-Study Steering Committee 

Mission and Integrity: Carol Carrier, VP, Human Resources (612-624-6556, carrier@umn.edu); 
Marvin Marshak, Professor, Physics, and 2004-05 Chair, Faculty Consultative Committee (612-624-
1312, marshak@umn.edu) 

Preoaring for the Future: Alfred Sullivan, Executive Associate VP (612-626-3838, 
alsull@umn.edu); John Adams, Chair, Geography Dept.; Fesler-Lampert Chair of Urban & Regional 
Affairs, (612-625-0571, adams004@umn.edu) 

Student Learning and Effective Teaching: Craig Swan, Vice Provost, Undergraduate Education 
(612-626-9425, swan@umn.edu); Carol Chomsky, Professor, Law (612-625-2885, 
choms001@umn.edu) 

Acquisition, Discoverv, and Application of Knowledge: Victor Bloomfield, Interim Dean, Gradu
ate School (612-625-2809, victor@umn.edu); David Bernlohr, Head, Dept. of Biochemistry, Molecular 
Biology, and Biophysics; Distinguished McKnight University Professor (612-624-2712, 
bernl001@umn.edu) 

Engagement and Service: Billie Wahlstrom, Vice Provost, Distributed Education and Instructional 
Technology (612-625-0051, bwahlstr@umn.edu); John Finnegan, Professor, Epidemiology, and In
terim Dean, School of Public Health (612-624-5544, finne001@umn.edu) 

Self-Study Coordinator: John Ziegenhagen, Director, University Accountability, Office of Planning 
and Academic Affairs (612-626-8711, ziege006@umn.edu) with assistance from Kristofer Layon, Pro
ject Coordinator & Designer- Web and Interactive Media (612-624-4545, klayon@umn.edu), Patty 
Napier, Executive Secretary (612-626-3838, napier@umn.edu) and Joseph Shultz, Administrative Fel
low (612-626-6544, shul0048@umn.edu) 
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President's Overview 

Transforming the University of Minnesota 
by Robert H. Bruininks, President 

[Note: This essay is adapted from President Bruininks's 
February 2005 "State of the University" address to fac
ulty, staff, students, and the general public and a June 
2005 presentation to the Board of Regents.'] 

There's a story- probably apocryphal- about the 
famous English architect, Sir Christopher Wren, 
whose famous work included St. Paul's Cathedral 
in London. The story goes that Sir Christopher 
walked onto the worksite one day, unrecognized, 
and started talking to the people working there . 

"What are you doing?" he asked one of the men, 
and the man replied, "Cutting a piece of stone." 

He put the same question to another man, and the 
man replied, "Earning five shillings." 

A third man had the answer Wren was looking for. 
When asked what he was doing, he said, "I'm 
helping to build one of the most beautiful buildings 
in the world." 

Clearly, this third man had committed to a vision, 
one that was larger than him, yet was quite reliant 
on his best efforts and his dedication. 

Our Values {HLC lc, HLC 4b] 

That same commitment to a vision -to transform 
this great institution into one of the world's top 
public research universities within a decade -is 
what we are about today. The Board of Regents' 
endorsement of this vision, and the changes it calls 
for, are based on enduring values that have guided 
this institution since its founding: 

• Excellence and Innovation- We are heirs to 
a 154-year legacy of innovation at the Univer
sity, where people of average means but ex-

1 To view this speech, see: 
www.umn.edu/pres/02_speeches_050224_video.html. 

traordinary imagination set world-class stan
dards, and achieved world-class results. 

• Discovery and the Search for Truth- We 
must share knowledge to advance our quality 
of life and the economy of Minnesota, the na
tion, and the world. 

• Access and Diversity- To ensure that talented 
people from every income level, every 
neighborhood, and every kind of background 
can find a place at the University ... and succeed 
here. 

• Academic Integrity- To reconstruct a deeper 
sense of community and respect. .. across disci
plines, across employee groups, and across 
students and teachers . 

• Results -A commitment to student progress 
and learning; the enrollment of tens of thou
sands of diverse, talented students who seek 
their future here each year; strengthened aca
demic leadership in areas of comparative ad
vantage; strengthened faculty and staff culture, 
one premised on continuous improvement; and 
reduced operating costs. 

• Service and Stewardship -We want this 
University to be known as much for how well 
it manages itself as it is for research break
throughs or high-quality education programs . 

Based on these values, the Regents began this 
process by recognizing the current context of 
higher education in Minnesota, nationally and in
ternationally. The Board understood that the Uni
versity's trajectory had become a path that, all too 
soon, would not measure up to our historical leg
acy or the expectations of its leaders . 
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President's Overview 

A Strong University [HLC Sc] 

Today, the state of the University of Minnesota is 
strong, and worthy of the dedication and faith that 
so many have offered over the years. We need 
only look at our enrollment of more than 65,000 
students- that's nearly 1,500 more than last year. 
The University also graduated more than 12,000 
students last year, with record numbers of degrees 
granted at our Twin Cities and Duluth campuses. 
For 2005-06, we are on track to receive more than 
20,000 applications for 5,300 undergraduate spaces 
in the Twin Cities, a 10 percent increase over last 
year's record number of applications. 

Our incoming students are increasingly well quali
fied and prepared, with record high class ranks for 
freshmen; and once they choose the University, we 
have ambitious goals for their success. On all 
campuses, we aim, by 2012, to improve graduation 
rates significantly. We are well on our way: over 
the last seven to nine years, four-year graduation 
rates on the Twin Cities campus have increased by 
12 percentage points and six-year rates by 17 
points. 

For the past three years, annual sponsored funding 
award levels have all topped $500 million - more 
than 98 percent of all sponsored research going to 
higher education institutions in the state of Minne
sota. We can be proud that we've continued to 
make progress in the midst of historic state budget 
reductions. These are important achievements. 

However, we need to do better. Maintaining the 
status quo at the University will, as our Provost 
Tom Sullivan has said, "seriously impairs our abil
ity to continue to serve the state of Minnesota, our 
nation, and the world with distinction in research, 
teaching and outreach." We need the creativity, 
hard work and adaptability of the University com
munity to position the University of Minnesota as 
one of the world's great public research universi
ties. That's what our strategic planning process is 
about. I believe strongly that this community is up 
to the challenge. 

The Challenge of Change [HLC 2a} 

We must recognize and adjust to the changing 
conditions in higher education. One of the most 
obvious challenges facing public research universi-

ties like ours is declining or static public invest
ment in higher education. This is a concern in 
many states. But, uncharacteristically for Minne
sota, we've watched state support for higher educa
tion as measured by tax effort by income, decline 
from 6th in the nation in 1978 to 26th today. 

Unfortunately, the federal higher education budget 
is increasingly squeezed, too. After years of steady 
increases in the budgets of m:1jor research funding 
agencies like the NIH and the NSF, most federal 
research funding sources anticipate funding cuts or 
increases at levels below inflation. 

Students pay more toward their education today, 
and tuition will soon eclipse state support as a por
tion of the University's budget. Although Minne
sota's undergraduate financial aid program remains 
among the most generous in the country, federal 
funding for student aid programs has failed to keep 
pace with the rising cost of higher education. 

The value of the average Pell grant is half of what 
it once was for low-income students at a four-year 
public institution. For fans of students working 
their way through college, this, too, is an increas
ingly difficult prospect. A student earning mini
mum wage today would have to work 60 hours a 
week to pay for his or her education versus 20 
hours per week a quarter century ago. 

Meanwhile, our costs, and those of our peer institu
tions, have grown significantly above the rate of 
inflation for many years. We face increasing com
petition- especially from private universities -for 
top scholars. Employee health care costs continue 
to outstrip inflation. 

Cutting-edge research and teaching require facili
ties and a technology infrastructure that are up-to
date and often very expensive. Library costs, too, 
have been increasing at 15 percent annually. But, 
quite frankly, we can also lay some of the blame 
on our own complacency; institutions like ours 
have been too slow to foster an academic culture 
that emphasizes the best use of resources and con
tinuous improvement. 

As a public university with a legacy of access and 
opportunity, it is also our responsibility to look at 
how demographic changes affect our future. Min
nesota's population, like the nation's, is aging and 
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President's Overview 

becoming more diverse. Over the next decade, the 
pool of high school age students from.which the 
University draws most of its undergraduates is ex
pected to level off and decline at the same time that 
it becomes more diverse. We can expect to serve 
an increasing number of students of color and first 
generation college students, and students for whom 
English is a second language . 

We will be a weaker society if we do not address 
issues of access and affordability in higher educa
tion. Similarly, we must continue to address col
lege enrollment and completion gaps that exist be
tween the majority population, on the one hand, 
and populations of color and students from low
income backgrounds on the other. 

We already make extraordinary efforts to ensure 
that talented students of color and first generation 
college students choose the University of Minne
sota. Today, among undergraduates at all of the 
state's four-year campuses, the University enrolls 
27 percent of all students, but 40 percent of all stu
dents of color. Even so, we will need to redouble 
our efforts . 

Finally, the academy is undergoing changes that 
we cannot ignore. Our major sponsored research 
funders are shifting their emphases to multi
disciplinary, multi-institutional grants and con
tracts, and many of the problems research universi
ties solve for society require new links across dis
ciplines, institutions and even national borders. 

In many ways, we are already a leading research 
university. In the University of Florida's annual 
report, the Twin Cities campus has consistently 
ranked in the top three to top seven public research 
universities in the United States; but unless we cre
ate a working framework for planning, our ability 
to meet the future and to take best advantage of the 
trends I've described will be limited. 

Strategic Planning for Action [HLC 2dJ 

This past summer [2004], with unanimous support 
from the University's Board of Regents, we began 
the first comprehensive strategic planning process 
the University has undergone in almost 15 years. 
Our strategic planning process began with a com
mittee drawn from throughout the University sys
tem. The initial committee work was based on 

ideas submitted by the University's major units, 
and it was presented to the Regents, the University 
community, and the public for extensive discussion 
and debate - directly involving literally hundreds 
of people throughout - over the entire 2004-05 
academic year. 

Under the leadership of Provost Sullivan, the Uni
versity community has articulated an ambitious 
aspiration for the University- to be one of the top 
three public research universities in the world 
within a decade. Is this an elitist goal? Does it 
separate us from the interests of Minnesotans, a 
notoriously humble people? I believe it is not and 
it does not. 

The pursuit of excellence at the University is in the 
best interest and service of the state, because a re
search university that does not support excellence 
will not attract the talent or the funding needed to 
make a lasting and positive impact on our economy 
or in our communities. This is the legacy of our 
land-grant tradition. Minnesota benefits from the 
University's constituent parts, but it also benefits 
from having a system that encompasses the state 
and ties research and education to people's lives . 

The author Peter Drucker has said that an organiza
tion must be clear eyed about not only what it 
wishes to do, but also what it can no longer do, 
stressing that without attention to sun-setting or 
ending programs and services, "an organization 
will be overtaken by events. It will squander its 
best resources on things it should no longer do." 

Our obligation is to make changes in a thoughtful 
manner that emphasizes our unique responsibilities 
in Minnesota's system of higher education. This 
will be a long-term process of adjusting our priori
ties while always holding firm to our values as a 
public research university system with statewide 
responsibilities . 

This self-study report prepared for the Higher 
Learning Commission details the extensive plan
ning and visioning work that our University com
munity has undertaken in the past 18 months. It 
also provides our best assessment of how well we 
are doing in meeting our goals and where addi
tional efforts are required when our performance is 
not consistent with our aspirations. 
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President's Overview 

The report underscores the need for us to act with 
vision, courage, and thoughtfulness. If we meet 
the growing challenges we face, I am extremely 

optimistic about the future of the University of 
Minnesota and its continued relevance to this state 
and the world. 
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Part 1: Institutional Profile 

Part 1: 
Institutional Profile 

Overview 

The University of Minnesota- Twin Cities is a 
nationally and internationally renowned public re
search and land-grant university set on the banks of 
the Mississippi River near downtown Minneapolis 
and in St. Paul? The Twin Cities campus has one 
of the most comprehensive academic programs of 
any institution in the world; it is also the nation's 
second largest university campus as measured by 
enrollment. 

The Twin Cities campus is the flagship campus of 
the University of Minnesota, which also includes 
coordinate campuses in Crookston, Duluth, and 
Morris; an education center in Rochester; a state
wide Extension Service; and six research and out
reach centers . 

The University of Minnesota- Twin Cities aspires 
to provide undergraduate, graduate, and profes
sional student experiences that are consistently 
characterized by educational excellence, timely 
degree and academic program completion, and a 
supportive institutional environment. 

Through world-class research, scholarship, and 
public engagement, it also aims to solve challenges 
facing the state, nation, and world and provide 
broad access to programs and resources . 

The Twin Cities campus intends to advance its 
reputation as a leading research university in the 
nation and the world. It aspires to be known for 
excellence in teaching, research, and public en
gagement and for continually setting new standards 
of quality and service . 

To achieve these goals, the Twin Cities campus 
invests in its strongest programs and in new and 
existing areas of strategic importance. It also seeks 
resources for programs through sponsored funding 
and voluntary support, significantly leveraging 
state investments in the University . 

Degrees Granted: In 2003-04, the Twin Cities 
campus awarded over I 0,000 degrees, the highest 
number in its history- 6,049 bachelor's degrees, 
2,677 master's degrees, 592 doctorate degrees, and 
715 first-professional degrees 

University of Minnesota - Twin Cities 

Degrees/majors offered Degrees Awarded (FY 2004) 
152 undergraduate degree programs; 131 master's Undergraduate 6,049 
degree programs; 104 doctoral degree programs; and Master's 2,677 
professional programs in law, dentistry, medicine, Doctoral and First-Professional 1.307 
pharmacy, and veterinary medicine. 1 10,033 

Faculty Size (FY 2004) Alumni (FY 2004) 
Tenured/Tenure Track 2,377 Alumni Association Members 55,518 
Other Faculty 739 Living Alumni 365,000 

Staff {FY 2004) Number of Buildings 
Civil Service and Bargaining Unit 8,576 253 (12,972,000 assignable square feet) 
Professional and Administrative 4,149 

Expenditures (FY 2004) 
$1,899,018,319 

2 For campus maps, see: 

http:/ /onestop. umn .edu/Maps/campusmaps. html. 3 
www.umn.edu/twincities/02_academics.php#2 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 9 



Part 1: Institutional Profile 

State's Only Major Research Institution: 
{HLC 5c] The statutory mission of the University is 
to "offer undergraduate, graduate, and professional 
instruction through the doctoral degree, and ... be 
the primary state-supported academic agency for 
research and extension services." 

The University is Minnesota's only major research 
university. This sets Minnesota apart from the 
many states that have at least two major research 
institutions (e.g., Michigan and Michigan State; 
Iowa and Iowa State; Indiana and Purdue). 

Its research, conducted almost exclusively on the 
Twin Cities campus, comprises 98.8 percent of 
sponsored academic research in Minnesota's 
higher education institutions - more than one-half 
billion dollars each year- and creates an estimated 
20,000 jobs in Minnesota's private economy. In 
addition, the University has helped establish more 
than 30 start-up companies over the last five years 
and now holds over 650 active technology transfer 
agreements with business and industry. 

Nationally Ranked: The Twin Cities campus 
ranks consistently within the top seven public re
search universities in the nation, according to a 
University of Florida annual study.4 It is also 
among the nation's most comprehensive institu
tions, one of only four campuses nationally that 
have agricultural programs as well as an academic 
health center with a major medical school. The 
University prides itself on nationally ranked pro
grams and departments - from theater and dance to 
chemical engineering and economics - and its 
breadth provides unique interdisciplinary strengths, 
particularly in the life sciences. 

Graduate and Professional Education: [HLC 3c, 

HLC 4b] The University aspires to provide graduate 
and professional education programs that are 
among the best in the world. Its graduates are rec
ognized as among the best-educated and most in
novative scholars and professionals in and across 
their disciplines and within their chosen profes
sions. 

Graduate and professional education at the Univer
sity is distinguished from all other post-secondary 
institutions in Minnesota by two related activities: 

4 http:/ /thecenter.ufl.edu 

a major emphasis on post-baccalaureate and pro
fessional training and a fundamental commitment 
to advanced research and scholarship as part of 
education. To enhance graduate and professional 
education, major investments have been made in 
fellowships, career-oriented educational opportuni
ties, and recruiting and retaining a larger propor
tion of students of color. 

The University has one of the largest and most 
productive graduate schools in the country, ranking 
11th in the latest survey of Ph.D. production. It 
also offers one of the nation's most comprehensive 
selections of graduate programs, about 230, enroll
ing nearly 14,000 students. Graduate and first
professional students constitute about 30 percent of 
the Twin Cities campus's enrollment and about 40 
percent of the degrees awarded each year. 

State's Economic Driver: [HLC 5b] The University 
provides significant return on the state's invest
ment. As the primary component of a system-wide 
budget of about $2.4 billion, and widely consid
ered the state's "economic engine," the Twin Cities 
campus is a major employer, recipient of research 
grants, producer of technology commercialization 
benefits to the state, student and faculty talent 
magnet to the state, and provider of cultural and 
other community service programs. 

Importance of State Support: [HLC 2a] State ap
propriations, providing 25.7 percent ofUniversity 
revenue in FY 2004 (down from 29.9 percent in 
FY 2003), are the most flexible sources of funding. 
(Adjusted for inflation, state support for the Uni
versity is less today than it was in 1978.) Minne
sota dropped from 61

h among states in 1978 to 26th 
in 2004 in the percentage of state budget support 
for higher education. 

Grants and contracts provided another 26 percent 
of revenues, tuition and fees provided 18 percent, 
auxiliary enterprises 10 percent, gifts and non
exchange grants 9 percent, and educational activi
ties and other sources the remaining 11 percent. 

Private fundraising is an increasingly important 
source of funding within the University's diverse 
revenue mix, but at present this source represents 
less than 5 percent of the annual operating budget 
and is often restricted for specific purposes. 
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Part 1: Institutional Profile 

In 2003, the University completed a six-year capi
tal campaign that raised nearly $1.7 billion in pri
vate donations and pledges. 5 

Governance: [HLC le} The University of Minne
sota was founded in 1851, predating statehood by 
seven years. The University receives appropria
tions from the State of Minnesota, but is constitu
tionally independent from it. 

The University operates under a shared governance 
system consisting of the Board of Regents; faculty, 
staff, and student standing committees; and a vari
ety of advisory councils and other groups. All de
cisions and advice are governed by the Univer
sity's charter, by-laws, and delegation of authority 
policies. 

The 12-member Board of Regents is elected by the 
state legislature. Eight members are elected to rep
resent Minnesota's eight congressional districts 
and four, including one student, are elected at 
large.6 Information on recent initiatives to assess 
and improve governance is included on pages 83-
86 of this report . 

Economical Management: [HLC 2b] The Univer
sity of Minnesota has no separate "system" office . 
This is an economical management structure, since 
the University's senior officers double as the chief 
operating officers for the Twin Cities campus. The 
University's auditor, Deloitte & Touche, com
mented in November 2004: "The University .. .is 
an excellent example of an organization that is fo
cused and efficient. I'd call it a model of fiscal 
responsibility." 

Statewide Presence: [HLC Sc] The Twin Cities 
campus is the largest of the University's four cam
puses (Crookston, Duluth, Morris, and Twin Cit
ies). The Twin Cities campus also is linked aca
demically and administratively to the University's 
other statewide programs and services, including a 
developing cooperative campus (with the Minne
sota State Colleges and University System) in 
Rochester (see below), six agricultural experiment 
stations, one forestry center, and 18 regional Ex
tension offices . 

5 www.giving.umn.edu/campaign/index.html 
6 www.umn.edu/regents 

The University's public service programs (e.g., 
Extension, clinics in medicine, dentistry, and vet
erinary medicine, outreach to K-12 education) 
touch more than 1,000,000 people annually . 

University Center Rochester: Since 1966, the 
University has provided higher education opportu
nities in Rochester, and now operates the Univer
sity Center Rochester in cooperation with Winona 
State University- Rochester Center and the Roch
ester Community and Technical College. The 
University focuses on upper division programs, 
primarily in the health sciences and technology, 
under the auspices of the Twin Cities campus. In 
summer 2005, Gov. Pawlenty appointed an 11-
member committee to evaluate the higher educa
tion needs of the Rochester area and make recom
mendations to him and to the legislature for ex
panded educational offerings . 

Mission [HLC la, HLC lb, HLC lc) 

The University of Minnesota's mission is shaped 
by its status as a land-grant institution. The Uni
versity's mission statement was reviewed and up
dated by the Board of Regents most recently in 
1994. In 2004, during the initial stages of the cur
rent strategic planning effort, the provost's strate
gic positioning task force affirmed the mission 
statement during its deliberations. The Board of 
Regents, in accepting this affirmation, did not 
think it necessary to review the mission further. 

Colleges and Schools 

The Twin Cities campus is composed of 19 aca
demic colleges and schools (listed on the next two 
pages by enrollment size and by department). 
Nearly 51,000 students were enrolled in fall semes
ter 2004. 
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Part 1: Institutional Profile 

University of Minnesota Mission Statement [HLC la, HLC lb, HLC 3bJ 

Subd. 1. Philosophy. The University of Minnesota (University), founded in the belief that all people are enriched 
by understanding, is dedicated to the advancement of learning and the search for truth; to the sharing of this 
knowledge through education for a diverse community; and to the application of this knowledge to benefit the peo
ple of the state, the nation, and the world. The University's mission, carried out on multiple campuses and 
throughout the state, is threefold: 

• Research and Discovery - To generate and preserve knowledge, understanding, and creativity by conduct
ing high-quality research, scholarship, and artistic activity that benefit students, scholars, and communities 
across the state, the nation, and the world. 

• Teaching and Learning - To share that knowledge, understanding, and creativity by providing a broad range 
of educational programs in a strong and diverse community of learners and teachers, and prepare graduate, pro
fessional, and undergraduate students, as well as non-degree-seeking students interested in continuing educa
tion and lifelong learning, for active roles in a multiracial and multicultural world. 

• Outreach and Public Service- To extend, apply, and exchange knowledge between the University and soci
ety by applying scholarly expertise to community problems, by helping organizations and individuals respond to 
their changing environments, and by making the knowledge and resources created and preserved at the Univer
sity accessible to the citizens of the state, the nation, and the world. 

Subd. 2. Purpose. In all of its activities, the University strives to sustain an open exchange of ideas in an envi
ronment that embodies the values of academic freedom, responsibility, integrity, and cooperation; provides an 
atmosphere of mutual respect, free from racism, sexism, and other forms of prejudice and intolerance; assists 
individuals, institutions, and communities in responding to a continuously changing world; is conscious of and 
responsive to the needs of the many communities it is committed to serving; creates and supports partnerships 
within the University, with other educational systems and institutions, and with communities to achieve common 
goals; and inspires, sets high expectations for, and empowers the individuals within its community. 

12 UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 
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• • • Fall 2004 Enrollment in Academic Units, Universit)l of Minnesota -Twin Cities 

• Uns;lgr- .Ei!E: Non-
Academic Unit gr51duate Gradui!te Profgisional Deg[ee TOTAL 

• Liberal Arts 14,140 2,222 0 309 16,671 

• www.cla.umn.edu 

• Technology 4,343 2,494 0 128 6,965 

• www.it.umn.edu 

• Continuing Education 654 167 0 3,620 4,441 
www.cce.umn.edu • • Management 1,698 2,384 0 101 4,183 
www.csom.umn.edu 

• Education and Human Development 785 2,533 0 317 3,635 

• www.education.umn.edu 

• Medicine 128 486 799 808 2,221 

• www.med.umn.edu 

• Biological Sciences 1,615 486 0 15 2,116 
www.cbs.umn.edu 

• General College 1,829 0 0 0 1,829 • www.gen.umn.edu 

• Human Ecology 1,137 491 0 55 1,683 

• www.che.umn.edu 

• Agricultural/Food/Environ. Sciences 1,151 449 0 17 1,617 
www.coafes.umn.edu • • Law 0 0 829 25 854 
www.law.umn.edu 

• Nursing 397 394 0 43 834 • www.nursing.umn.edu 

• Public Health 0 615 0 42 657 

• www.sph.umn.edu 

• Dentistry 110 81 395 4 590 
www.dentistry.umn.edu • • Architecture/ Landscape Architecture 299 277 0 5 581 
www .cal a .umn .edu 

• Natural Resources 454 104 0 9 567 • www .cnr.umn.edu 

I Pharmacy 0 93 486 1 560 

I 
www .pharmacy .umn.edu 

I Public Affairs 0 471 0 41 512 
www .hhh.umn .edu 

I 
Veterinary Medicine 

I 
.Q 93 343 1 437 

www.cvm.umn.edu 

I TOTAL ENROLLMENT, FALL 2004: 28,740 13,841 2,832 5,541 50,954 

I 
r,, 

"" , 
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Part 1: Institutional Profile 

Academic Departments, by College 

Carlson School of Management 
Accounting 
Finance 
HR & Industrial Relations 
Marketing & Logistics Management 
Operations & Management Science 
Strategic Management/Organization 

College of Agricultural, Food, 
and Environmental Sciences 
Agricultural Education 
Agronomy & Plant Genetics 
Animal Science 
Applied Economics 
Bio-systems & Ag Engineering 
Entomology 
Food Science & Nutrition 
Horticultural Science 
Plant Biology 
Plant Pathology 
Rhetoric 
Soil, Water, & Climate 

College of Architecture and 
Landscape Architecture 
Architecture 
Landscape Architecture 

College of Biological Sciences 
Biochemistry, Molecular Biology & 

Biophysics 
Ecology, Evolution & Behavior 
Genetics, Cell Biology & Develop

ment 
Plant Biology 

College of Human Ecology 
Design, Housing, & Apparel 
Food Science & Nutrition 
Family Social Science 
School of Social Work 

College of Liberal Arts 
African American & African Studies 
American Indian Studies 
American Studies 
Anthropology 
Art 
Art History 
Asian Languages & Literatures 
Chicano Studies 
Classical & Near Eastern Studies 
Communication Studies 
Cultural Studies & Comparative Lit-

erature 
Economics 
English 
French & Italian 
Geography 
German, Scandinavian & Dutch 
History 
Humanities Institute 

14 

College of Liberal Arts (cont.) 
Journalism & Mass Communication 
Linguistics, ESL, Slavic Lang. & Lit. 
Music 
Philosophy 
Political Science 
Psychology 
Sociology 
Spanish & Portuguese 
Speech-Language-Hearing Sciences 
Statistics 
Theatre Arts & Dance 
Women's Studies 

College of Continuing Education 
Continuing Professional Education 
Career & Lifework Center 
Degree & Credit Programs 
Personal Enrichment Programs 

College of Education and Human 
Development 
Curriculum & Instruction 
Educational Policy & Administration 
Educational Psychology 
Institute of Child Development 
School of Kinesiology 
Work and Human Resource Ed. 

College of Natural Resources 
Bell Museum of Natural History 
Bio-based Products 
Fisheries, Wildlife & Conservation 

Biology 
Forest Resources 

General College 
Instructional Units 

Humphrey Institute of Public 
Affairs 
Public Affairs Instruction 

Institute of Technology 
Aerospace Engineering & Mechanics 
Astronomy 
Biomedical Engineering 
Chemical Eng. & Materials Science 
Chemistry 
Civil Engineering 
Computer Science & Engineering 
Electrical & Computer Engineering 
Geology & Geophysics 
Mathematics 
Mechanical Engineering 
Physics 
Bio-based Products Engineering 
Bio-systems & Ag Engineering 
Statistics 

Law School 
Law School Instruction 

Academic Health Center 

College of Veterinary Medicine 
Veterinary Clinical Sciences 
Veterinary Population Medicine 
Veterinary Biosciences 

Medical School 
Basic Sciences: 
Biochemistry, Molecular Biology & 

Biophysics 
Genetics, Cell Biology & Devel. 
Microbiology 
Neuroscience 
Pharmacology 
Physiology 
(Laboratory Medicine & Pathology) 
Clinical Sciences: 
Anesthesiology 
Dermatology 
Emergency Medicine 
Family Medicine & Community Health 
Laboratory Medicine & Pathology 
Medicine 
Neurology 
Neurosurgery 
Ob., Gynecology, & Women's Health 
Ophthalmology 
Orthopedic Surgery 
Otolaryngology 
Pediatrics 
Physical Medicine & Rehabilitation 
Psychiatry 
Radiology 
Surgery 
Therapeutic Radiology 
Urologic Surgery 

School of Dentistry 
Diagnostic Surgical Science 
Oral Sciences 
Preventative Sciences 
Restorative Sciences 

School of Nursing 
Nursing Instruction 

School of Pharmacy 
Duluth Pharmacy Program 
Experimental/Clinical Pharmacology 
Medicinal Chemistry Research 
Pharmaceutical Care/Health Systems 
Pharmaceutics 

School of Public Health 
Biostatistics 
Environmental & Occupational Health 
Epidemiology 
Healthcare Management 
Health Management & Policy 
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Part I: Institutional Profile 

Academic Freedom [HLC lc, HLC le, HLC 4a, 
HLC 4b, HLC 4d] 

In support of its mission, the University adheres to 
the principles and tenets of academic freedom. In 
2003, then-Provost Christine Maziar and the Fac
ulty Consultative Committee appointed a task force 
to assess the University's current understanding of 
academic freedom, its implications, and strategies 
for helping the University and the broader commu
nity to embrace academic freedom values. 

The task force's final report7 was presented to the 
Board of Regents' Educational Planning and Pol
icy Committee in June 2004. Later that year, cur
rent Provost Thomas Sullivan, in addition to dis
seminating the report internally to the University 
community, provided copies to the chief academic 
officers of all institutions in the Committee on In
stitutional Cooperation (Big Ten universities and 
the University of Chicago). 

Administrative Structure [HLC ldJ 

The University's senior administration consists of 
the president and an executive team of three senior 
vice presidents, an executive associate vice presi
dent, the chancellors of the three coordinate cam
puses and the provost of the Rochester campus, 
seven vice presidents, two associate vice presi
dents, the general counsel, and the director of in
tercollegiate athletics. 

The president and most of his executive team have 
Twin Cities campus responsibilities as well as 
University-wide responsibilities. The University 
does not have a separate system-wide office . 

Appendix B lists the central administration team 
members, their position titles, academic back
grounds, year of first employment at the University 
of Minnesota, and, for use by the Commission's 
visiting team, their telephone numbers and e-mail 
addresses . 

Academic Structure [HLC ldJ 

Two of the three senior vice presidents and the 21 
deans who report to them provide the central aca
demic leadership on the Twin Cities campus. Fif-

7 
http://academic.umn.edu/img/assets/12261/ afrepor

tapr04.pdf 

teen deans report to Senior Vice President and 
Provost Sullivan, while six deans in the Academic 
Health Center on the Twin Cities campus report to 
Senior Vice President Frank Cerra. The provost is 
supported by five vice provosts. In addition, a 
number of key Twin Cities campus administrative 
functions and centers report to Senior Vice Presi
dent Robert Jones . 

Appendix C lists these academic leadership team 
members, their position titles, academic back
grounds, year of first employment at the University 
of Minnesota, their telephone numbers, and e-mail 
addresses. 

Budget: Incentives for Managed Growth 
[HLC 2b, HLC 2c] 

The method by which the University allocates its 
financial resources has undergone fundamental 
change since the last comprehensive evaluation 
conducted by the North Central Association. In 
1998, the University adopted an incentive-based 
budget system- after two years of study and plan
ning- which it named Incentives for Managed 
Growth (IMG). 8 

In contrast to the commonly accepted, centralized 
general-fund approach, a decentralized incentive
based system such as IMG shifts a larger portion of 
budgeting and management decision-making- and 
accountability- to individual academic and admin
istrative units. In most cases, the academic units 
are colleges that, in tum, allocate funds to their 
departments. 

Thus, instead of a system where central administra
tors distribute funds to individual units based on 
priorities, an incentive-based system attributes 
revenues and costs to individual units, which al
lows them to benefit from their own revenue gen
eration and cost savings . 

Ideally, an incentive-based system fosters im
proved decision-making and performance because 
better information is available at the unit level and 
because there is a direct, consequential link be
tween budget decisions and outcomes. No institu
tion, however, has adopted a "pure" incentive
based budget system, since units that generate 

8 
www.evpp.umn.edu/rcm 
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Part 1: Institutional Profile 

fewer revenues, or no revenues, such as support 
units and central-administration units, require spe
cial consideration. 

The University of Minnesota is the largest institu
tion, to date, to implement an incentive-based 
budget system. Its IMG approach differs from 
other similar approaches by linking budgeting to 
planning in three fundamental ways: the compact 
process, revenue attribution, and internal revenue 
sharing. 

Compact Process: The first component of IMG is 
the development of agreements -"compacts"
between the University's senior management and 
each of the colleges and most support units. The 
compact document is a written agreement- avail
able to the public- between the University's man
agement and a campus, college, or support unit that 
aligns broad University goals with the directions, 
investments, and actions of the unit. The compacts 
outline each unit's direction and performance indi
cators in areas such as strategic planning and goals, 
programs, and evaluation procedures.9 

Revenue Attribution: The second component of 
IMG is the formulaic return of tuition and other 
revenue sources to the colleges. For example, the 
return of tuition revenue is divided between the 
college teaching the course (75 percent) and the 
college in which the enrolling student is registered, 
i.e., his/her "home college" (25 percent). 

Internal Revenue Sharing: In addition, the Uni
versity recognizes that certain fixed costs result in 
benefits throughout the institution but exceed re
sources available from state appropriations. To 
obtain funds for these "common goods"- general 
overhead, physical and technological infrastruc
ture, etc. -the University assesses all revenue
producing units annually through a process called 
internal revenue sharing (IRS). The current IRS 
rate for most units is 8.5 percent of total revenues. 

9 http:/ facademic.umn.edu/planning/compacts.html 

While the potential for academic units to engage in 
competitive behaviors is among the greatest con
cerns - and a common perception - associated with 
IMG, the University has not experienced uncoop
erative behaviors such as the "hoarding" of stu
dents. Rather, IMG has encouraged planning 
while empowering the colleges with decision
making tied to fiscal outcomes. 

These trends are monitored and, each fall, reported 
to the Council of Undergraduate Deans and the 
Senate Committee on Educational Policy. The 
hoarding-of-students perception is not borne out by 
the data: there has been no distinct difference in 
collegiate behavior, in this regard, before IMG was 
instituted, when the University switched from 
quarters to semesters (and departments and col
leges initiated major course and curriculum revi
sion), or over the years since then. 

Another common perception within the University 
is that IMG has been an impediment to the creation 
of interdisciplinary research and education pro
grams. Again, the data do not support this conten
tion, but remains an issue that the University needs 
to address. In addition, under the internal revenue 
sharing system, it is difficult for units to under
stand the costs being attributed to them, and insuf
ficient incentives are in place for continuous im
provement. These shortcomings also need to be 
addressed. 

Revising the Budget Model [HLC 2b, HLC 2c] 

In July 2004, in anticipation of the strategic posi
tioning work that the University was about to un
dertake, President Bruininks created a task force to 
ensure that the University's budgeting framework 
and processes would be fully aligned with and re
sponsive to the institution's aspirations for the fu
ture. See page 39 for a complete discussion of the 
work of this task force and its relationship to the 
University's strategic planning efforts. 
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Part 1: Institutional Profile 

The University's Compact System [HLC ld, HLC 2b, HLC 2c, HLC 2d] 

Purposes 

• Identify strategies and partnerships to 
achieve University-wide goals and priorities 
using available resources. 

• Identify areas for investment and/or re
allocation 

• Update long-range capital and space plans 
and priorities. 

• Provide a basis for accountability . 

Components 

• Mission Statement 
• Performance Scorecard 

Update of Current Strategic Goals 
• New Strategic Goals 
• Diversity Assessment and Planning 
• Outreach and Public Engagement 

Space and Facilities Tssues 
Significant Financial Issues 

• Faculty and Staff Consultation 
• Report and Allocation Summary 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 17 



Part 1: Institutional Profile 

18 
UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY 

• • • • • • • • • • • • • 
I 
I 
-rl 

' .. 

.. 

• 



• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • I 
I 
I 
If 
~ 

w 

Part 2: Accreditation History 

Part 2: 
Accreditation History 

Regional and Specialized Accreditation 

The University of Minnesota- Twin Cities has 
been continuously accredited by the North Central 
Association (NCA) since 1913. The campus is 
accredited to offer the bachelor's, master's, doc
toral, and first-professional degrees. Its last 

comprehensive evaluation was conducted in 1996, 
with a focused visit in 2000. In addition to this 
institutional accreditation, the campus holds pro
fessional and specialized accreditation in nearly 
200 programs. Agencies that currently accredit 
University of Minnesota- Twin Cities programs 
are shown in the table below 

Specialized and Professional Accreditation 

Architecture 

Business 

Communication Disorders 

Dance 

Dentistry 

Education 
Administrative Licensure 
Recreation Studies 
Special Education 

Teacher Education 

Engineering (Aerospace, Agricul
tural, Biomedical, Chemical, Civil, 
Computer, Electrical, Geological, 
Materials Science, Mechanical) 

Food Science 

Forestry and Paper Science 

Interior Design 

Accrediting Agencv 

National Architectural Accrediting Board 

Association to Advance Collegiate Schools of Business 
Accrediting Commission on Education for Health Services Administration 

Council on Accreditation in Audiology/Speech-Language Pathology 

National Association of Schools of Dance 

Commission on Dental Accreditation, American Dental Association 

Minnesota Board of School Administrators 
National Recreation and Park Association 
Council for Exceptional Children 
Council on Education of the Deaf 
National Council for Accreditation of Teacher Education 

Accreditation Board for Engineering and Technology 

American Dietetic Association 
Institute of Food Technologists 

Society of American Foresters 
Society of Wood Science and Technology 

Foundation for Interior Design Education Research 

(continued on next page) 
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Specialized and Professional Accreditation (continued} 

Journalism 

Landscape Architecture 

Law 

Marriage and Family Therapy 

Medicine (nearly 100 specialties 
and programs) 

Music 

Nursing 

Pharmacy 

Accrediting Agency 

Accrediting Council on Education in Journalism/Mass Communications 

American Society of Landscape Architects 
Landscape Architectural Accreditation Board 

American Bar Association 

Commission on Accreditation for Marriage and Family Therapy Education 

Accreditation Council of Medical Education 
Liaison Council of Medical Education, American Medical Association 

National Association of Schools of Music 

American College of Nurse-Midwives, Accreditation Division 
Commission on Collegiate Nursing Education 
Council on Accreditation of Nurse Anesthesia Educational Programs 

Accreditation Council for Pharmacy Education 
American Pharmacists Association 
American Society of Health-System Pharmacists 

Psychology (Clinical, Counseling, American Psychological Association 
School) 

Public Health (Administration, Bio- Council on Education for Public Health 
statistics, Community, Environ-
mental and Occupational, Epide-
miology, Industrial Hygiene, Ma-
ternal and Child Health, Nutrition) 

Social Work Council on Social Work Education 

Theatre National Association of Schools of Theatre 

Urban and Regional Planning Planning Accreditation Board 

Veterinary Medicine American Veterinary Medical Association 

NCA Accreditation History 

The balance of this section summarizes the key 
findings and conclusions of the NCA's compre
hensive evaluation of the University's Twin Cities 
campus in 1996 and the follow-up focused visit 
conducted in 2000. These findings and conclu
sions were part of the more than 700 pages of self
study reports and appendices prepared by the Uni
versity and the reports filed by the NCA's 1996 
and 2000 site visit teams. 

Also provided are brief updates on the status of 
areas of concern and references that guide the 

reader to related information in this self-study and 
on the Web. 

1995-1996 Comprehensive Evaluation 

The NCA's 14-member evaluation team (faculty 
and administrators from Case Western Reserve 
University, University of Illinois, Indiana Univer
sity, University oflowa, Johns Hopkins Univer
sity, University of Maryland, Purdue University, 
University of California-Davis, Wayne State Uni
versity, and University of Wisconsin) visited the 
University of Minnesota's Twin Cities campus in 
May 1996. 

20 UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY 
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Part 2: Accreditation History 

Team members met with more than 100 people, 
including senior administrators, faculty, staff, stu
dents, Regents, community representatives, legisla
tors, and the self-study committee. (See 1995-96 
evaluation documents.) 10 

Following these meetings and a review of print and 
electronic documents provided by the self-study 
committee, the team determined that the Twin Cit
ies campus met the NCA's 24 general institutional 
requirements and five criteria for accreditation. 

The team also met its responsibilities to identify 
the campus's strengths, note issues of concern, of
fer non-binding suggestions for improvement, and 
make final recommendations to NCA. A summary 
of these items and excerpts from the team's report 
are presented below. 

Strengths 

The visiting team, in characterizing the University 
of Minnesota- Twin Cities as "unarguably a great 
land-grant research university, one of the nation's 
best and most distinguished," identified these par
ticular institutional strengths: 

• a long history of attracting "exceptional people 
to its faculty, staff, and administrative leader
ship"; 

• the "historical commitment of the citizens of 
Minnesota to education in general and the 
University in particular," although noting "a 
strong [campus] perception that the state's tra
ditional generosity to the University has 
flagged and that the University has fallen on 
hard times"; 

• its location in an "education-friendly state" and 
major metropolitan area with "a business 
community characterized by economic diver
sity, growth, and a disproportionate number of 
Fortune 500 company headquarters"; 

• its position as the state's only major public or 
private research university; 

• its large alumni base, with many living in the 
immediate metropolitan area, offering the Uni-

10 http://academic.umn.edu/planning/accred/tc 
_institutionaljreaccred.html 

versity potential "to enhance its already strong 
private giving performance ... exploit a huge 
market for continuing education of adult pro
fessionals ... [and] substitute new revenue 
streams for faltering state support while main
taining relatively low tuition"; 

• the prospect of "a more cosmopolitan and 
academically richer academic environment" 
offered by an increasingly diverse metropolitan 
area population; 

• the University's orientation to "the future and 
planning for it," citing former President Kel
ler's "Commitment to Focus" plan and then
President Hasselmo's "University 2000: Mis
sion, Vision, and Strategic Directions" plan, 
with specific praise for the development of in
stitutional critical measures to assess the Uni
versity's progress toward the plan's objectives; 

• the University's aggressive plans to substan
tially rethink and adjust its approach to health 
care education, clinical practice plans, and 
hospital and medical practice operations; 

• the "numerous improvements in the under
graduate education environment"; 

• the University's state constitutional autonomy; 

• its strong financial position, including men's 
and women's athletic programs, and the "ex
ceptional" management of current and en
dowment funds; and 

• the Bush Faculty Development Program on 
Excellence and Diversity in Teaching . 

Concerns 

The visiting team identified a number of concerns, 
many of which, as they noted, were the obverse of 
the strengths listed above. The concerns included 
the following: 

Organization, Administration, Personnel, and 
Communication: [HLC ld] The team commented 
that while the "high level of local autonomy has 
contributed materially to the University's strengths 
by fostering academic and administrative entrepre
neurship" it also seemed to be accompanied by 
"relatively weak functional coupling and commu-
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nication among organizational units" and "an or
ganizational structure that appears extremely com
plex and fragmented." 

The team observed that "this clearly has contrib
uted to some of the University's current difficulties 
[in] detect[ing] problems early and .. .impeding the 
development of coherent and effective responses at 
the institutional level." 

Exacerbating these problems were an administra
tive structure (including the untested three-provost 
system) and leadership team that "seem to have 
been rather consistently in a state of flux." The 
team observed that "there is not a little skepticism, 
cynicism, and confusion about the University's 
goals and directions in evidence below the senior 
levels of administration." 

A related concern was the "relatively weak ... 
commitment to and engagement in strategic plan
ning efforts ... at levels below the University's cen
tral administration .... [Faculty] seem bewildered by 
what they perceive as multiplying problems and 
massive changes ... addressed and instituted without 
much warning or opportunity for input." 

Current Status: The NCA's subsequent focused 
visit in 2000 noted substantial improvements in 
the intervening four years (see section below). 
Since 2000, Presidents Yudof and Bruininks fur
ther refined the administrative structure, includ
ing a substantial restructuring of positions and 
responsibilities by President Bruininks in Febru
ary 2004. 

Other significant improvements are being made 
as a result of the recommendations emerging 
from the administrative and academic strategic 

Planning task forces, which the President and the 
d ll Board of Regents endorsed and approve . 

Also, improved information systems have helped 
identify potential problems sooner. 

12 d Finally, refinements to the compact pro~ess an 
Incentives for Managed Growth budgetmg sys
tem (see page 15)- both under continuing re
view and improvement - have helped deans to 

11 www .umn.edu/systemwide/strategic_position
ing/taskforce.html 

12 http://academic.umn.edu/planning/compacts.html 

focus on their own goals and how those goals 
align with those of other units and the Univer
sity. 

Like most higher education institutions, how
ever, the University continues to be challenged 
in effectively communicating and coordinating 
institutional strategy within academic depart
ments and centers. Faculty members leading and 
managing local units do so in addition to their 
teaching, research, and public engagement work 
and, frequently, with little or no training in lead
ership or management skills. This, plus their 
typically short terms of service can make local 
implementation of institutional goals and priori
ties uneven. These challenges are being ad
dressed by the professional development and 
administrative structure task forces as part of the 
implementation of the University's strategic plan 
(see page 39). 

Academic Health Center: [HLC 1d, HLC 2a, 

HLC 2b, HLC 2c, HLC 2d] Consistent with the Uni
versity's own viewpoint, the team voiced its con
cern about "the continued viability of the Univer
sity's Academic Health Center (AHC) in today's 
rapidly changing health care environment." The 
NCA visit occurred during the University's nego
tiations with Fairview Health Systems regarding 
the ownership and operation of the University 
Hospital and Clinics and the re-engineering of 
ARC's research and health professions education 
model and structure. 

Current Status: The successful sale of the Uni
versity Hospital and Clinics, the creation of the 
Fairview University Medical Center (now named 
the University of Minnesota Medical Center), 
and the Academic Health Center's implementa
tion of its 2000 strategic plan have contributed to 
major strides in focusing and strengtheni~g t.h~ 
ARC's current effectiveness and future v1ab1hty. 

In addition, President Bruininks's 2004 re
organization of senior management (s~e App~n
dix B) emphasized the importance of 1mprovmg 
academic and administrative integration and co
ordination between the Academic Health Center 
and the rest of the University. This integration 
and coordination goal has been further under
scored in the way that the strategic plan imple-

22 UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY 

a .. 
• • • • • • • • • • 
I 
I 
I 
~ 

~ 

.. 

• 
• 
• 

• 



• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • I 
I 
I 
I 
I 
I 
I 

,, 
rl 

, 

Part 2: Accreditation History 

mentation task forces have been structured (see 
pages 31-40). 

(See also the comments below under "2000 Fo
cused Visit.") 

Governance: The NCA team's visit coincided 
with the shared governance controversy that had 
frayed relationships among and between not only 
faculty, administrators, and the Board of Regents 
but also between the University and the Legislature 
and Governor's Office. 

While centered on proposed changes to the Uni
versity's academic tenure policy- which had 
gained national attention well beyond the higher 
education community- other issues, as the NCA 
visiting team noted, included claims of"political 
meddling" by the state, "micromanagement" by the 
Board of Regents, lack of understanding and ap
preciation of"the many academic and administra
tive challenges the University faces" by both the 
state and the governing board, and pervasive "fac
ulty suspicion and distrust." 

Current Status: Repairing and strengthening re
lationships between and among the Board of Re
gents, administration, and faculty has been a 
shared, high priority within the University. The 
NCA's 2000 focused visit noted significant im
provement in this area, which has continued and 
advanced in the intervening years. (See section 
below on the 2000 visit as well as pages 83-86 
for a detailed description.) 

The most recent example of this improvement is 
the close cooperation and consultation among the 
Faculty Consultative Committee, the administra
tion, and the Board of Regents and the shared 
leadership they have provided to the strategic 
planning effort now under way. The planning 
process has been designed to provide multiple 
opportunities for faculty committees and mem
bers to contribute their ideas and help shape and 
lead the debate, although the adequacy of such 
consultation is often challenging given the ambi
tious planning timetable, the complexity of the 
institution, and the pressing demands on people's 
time and attention. Many of the strategic plan
ning task forces will be led by faculty, and virtu
ally all will have faculty representation on them. 

As an indication of faculty support and this ef
fective working relationship, the University Sen
ate endorsed the academic strategic planning task 
force's recommendations by a vote of 120-3 . 

Other Faculty Concerns. Other faculty concerns 
briefly cited by the visiting team included the im
pact of the Academic Health Center's financial 
challenges on the rest of the University, faculty 
salaries, and faculty morale . 

Current Status: AHC: See "2000 Focused 
Visit" later in this section. Faculty salaries: The 
University's competitive position among its As
sociation of American Universities peers vis a 
vis salary and compensation remains low, but the 
current strategic plan commits the University to 
addressing this issue. In FY 2005-06, the Uni
versity is committing $6.0 million to upgrade 
faculty salaries. (See full discussion on page 
83.) Faculty morale: Results of the 2004 faculty 
and staff survey, the most recent University cli
mate survey, have provided more quantitative in
formation for identifying issues of faculty con
cern and for decision-making. In general, faculty 
were most satisfied with their work, their respon
sible administrators, and benefits and least satis
fied with salaries and work-life balance. (See 
full discussion on page 49.) 

Assessment of Student Academic Achievement: 
[HLC 3a, HLC 3b, HLC 3c, HLC 3d] Shortly before the 
site team's 1996 visit, NCA approved the Univer
sity's assessment plan. The team found that 
"while the assessment plan ... appears to be well 
integrated into the University's larger planning 
environment" and closely linked to institutional
level critical measures, it was not widely known, 
well understood, or broadly implemented across 
the campus . 

The visiting team thought this was "another exam
ple of the internal communication problems that 
seem to be endemic in the University." 

Current Status: The work of the Provost's 
Council for Enhancing Student Learning has re
sulted in a reformulation of the University's ap
proach to assessment, given the campus's highly 
decentralized academic and administrative struc
ture. The proposed lock-step strategy of the 
1990s was found to be unworkable, and a more 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 23 



Part 2: Accreditation History 

dynamic, flexible approach that highlights and 
rewards success has yielded substantially better 
results. (See full discussion on pages 61-82.) 

General College: [HLC 2b, HLC Sa] The future of 
General College was another hot-button issue the 
NCA team commented upon in its final report. 
Prior to the team's 1996 visit, the University had 
considered a plan to close the college and find 
other ways to provide educational opportunities for 
under-prepared students it served. 

Two alternatives under consideration were the de
velopment of a partnership with the Minnesota 
State College and University System (MnSCU) as 
well as modest increases in special freshman ad
missions into the College of Liberal Arts. 

The NCA visiting team deemed the Regents' ulti
mate rejection of these plans as "unfortunate" and 
hoped that the University would reconsider the 
issue in a broader context of mission differentia
tion among Minnesota higher education institu
tions as well as internally clarify its responsibilities 
to developmental education and the effective use 
of scarce resources. 

The team did "not doubt the University's commit
ment to providing access and opportunity to a ra
cially, ethnically, and economically diverse student 
body. [But] it does share the concern expressed by 
some faculty about the willingness of the Univer
sity's governance structure to support the tough 
decisions that are necessary to pursue that and 
other important goals in an environment of se
verely constrained resources." 

Current Status: The University's Board of Re
gents approved in June 2005 the President's rec
ommendation that the General College become a 
new department within the College of Education 
and Human Development and that the Univer
sity's commitment to developmental education 
and a diverse student body is reflected through
out the University's academic and support units. 
Plans for this transition are under way. (See 
pages 34-38 for complete discussion.) In addi
tion, the University has a national search under 
way for a new position - vice president for ac
cess, equity, and multicultural affairs- to lead 
these efforts. 

Priority Setting: [HLC 2a, HLC 2b, HLC 2c, HLC 2d] 

The team characterized as its "overriding con
cern ... the overwhelming array of issues and prob
lems with which the University is currently con
tending." It found "the complex of issues and pro
jects ... a bit dizzying" and it wondered, "Has not 
the University of Minnesota- Twin Cities perhaps 
bitten off more than even it can chew? The team 
fears that it has." 

Citing a list of about two dozen issues, "each of 
[which] is a major undertaking ... the team feels 
strongly that unless the University can prioritize 
and schedule these issues so that they can be ad
dressed a few at a time, it runs the risk of failing to 
resolve any of them successfully." 

Current Status: This concern was fully resolved 
by the subsequent focused visit in 2000 (see dis
cussion below). Since then, while the pace of 
change has, if anything, accelerated, the Univer
sity- with a more streamlined administrative 
structure and a set of priorities identified through 
the strategic planning process -has addressed a 
broad range of issues and challenges, as docu
mented in the current self-study report. 

NIH "Exceptional" Status: [HLC 1e, HLC 2c, 
HLC 4d] Although not listed as an official concern, 
the team did comment on the National Institutes of 
Health's placing the University in the "exceptional 
organization" category due to concerns about the 
University's grants management process. The 
team commended the University for its openness in 
addressing the need to provide "closer scrutiny and 
tighter financial accounting procedures to insure 
that public funds are allocated according to exist
ing state and federal guidelines." 

The NCA visiting team concluded that "the Uni
versity appears to be responding in a responsible 
and effective manner. There is no indication that 
this problem compromises the University's finan
cial viability." 

Current Status: In February 2001, the NIH re
moved the exceptional status designation and de
clared the University in "good standing." The 
NIH director for external research commended 
the University for its corrective actions. She 
added "we also laud the university's candor in 
publicly acknowledging its deficiencies in this 
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area; the university's willingness to share lessons 
learned has been a significant benefit to the bio
medical research community at large." 

In fact, the University has become a recognized 
leader in developing educational programs for 
faculty and principal investigators in this arena . 
In addition, in the past five years, the University 
has developed electronic, integrated compliance 
systems for managing faculty and institutional 
conflict of interest, IRB (Institutional Review 
Board) for human and animal subjects, grants 
management, and patents and technology mar
keting that make the University a national leader. 

Reflecting these advances, the University is now 
accredited by the Association for the Accredita
tion of Human Research Protection Program 
(AAHRPP) 13 in April 2004. The University is 
one of only 20 institutions worldwide to receive 
this distinction . 

Suggestions for Improvement [HLC 2cJ 

The NCA evaluation process permits visiting 
teams to offer observations and suggestions for 
institutional improvement that are advisory and not 
required for implementation. The 1996 site team 
suggested these high-priority action items: 

• Resolve the future of the University Hospital and 
Clinic . 

Current Status: Accomplished- see "2000 
Focused Visit" section below . 

• Address the deferred renewal of the University's 
physical facilities. 

Current Status: Presidents Yudof and Bruin
inks have made deferred maintenance and new 
construction of needed facilities a high prior
ity, earning the University improved student 
satisfaction ratings on the quality of campus 
facilities. In addition, the University's Facili
ties Condition Needs Index now helps the Uni
versity prioritize projects and assess its pro
gress relative to other institutions (see page 
91). 

13 www.aahrpp.org 

• Aggressively develop the University's informa
tion infrastructure . 

Current Status: The University has become an 
acknowledged national leader in this area. See 
full discussion on pages 109-114. 

• Review and revise the undergraduate curriculum 
and implement the student assessment plan in 
concert with the switch from the quarter to se
mester system. 

Current Status: The changeover to the semes
ter system was accomplished in 1999 with a 
broad range of curriculum modifications made 
concurrently. Continued curriculum review 
and revision has occurred in the intervening 
years and is accelerating with the implementa
tion of the new online Program Curriculum 
Approval System (PCAS) and Graduation 
Planner. See full discussion on page 113 . 

• Make enhancing cooperation and articulation 
with the Minnesota State Colleges and Universi
ties System (MnSCU) a continuing objective. 

Current Status: The University and MnSCU 
have fully implemented the Minnesota Trans
fer Curriculum to facilitate program articula
tion between the two systems, worked jointly 
to avoid program duplication, collaborated on 
college readiness programs and programs for 
under-prepared students, and used technology 
to improve communication with current and 
potential students on program offerings. (For 
more details, see 2005 Post-Secondary Plan
ning Report to the Minnesota Legislature. 14

) 

• Develop a clear focus for the role of distributed 
and distance education at the University and in 
cooperation with MnSCU. 

Current Status: The University now has a vice 
provost for distributed and distance education, 
and, with the Technology Enhanced Learning 
(TEL) Council, has brought more focus to this 
important role. 15 

• Enhance the operational effectiveness of admin
istrative and governance structures. 

14 
www .umn .edu/urelate/govrel/reports.html 

15 www.umn.edu/tel 
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Current Status: Increasing operational effec
tiveness has been among the highest priorities 
of President Bruininks's administration, and 
the strategic plan approved by the Board of 
Regents mandates continued progress through
out the University. 

Visiting Team Final Recommendations 

In its final report the visiting team, while recom
mending the continuation ofNCA accreditation of 
the Twin Cities campus, called for a focused visit 
in 1999-2000 to assess progress in three areas: 1) 
the status of the Academic Health Center; 2) the 
status of management and governance structures 
and relationships, including the Board of Regents; 
and 3) re-engineering of major management sys
tems. 

The team's reasons for recommending the con
tinuation of the University's accreditation were: 

The University of Minnesota -Twin Cities is one 
of the nation's finest land-grant research univer
sities. It has a long history of academic distinc
tion based on an outstanding faculty supported 
by dedicated and skilled administrative leaders, 
strong alumni and citizen communities, and a 
state with high expectations and regard for its 
University. 

Like all institutions of higher education today, 
the University faces difficult challenges and 
strong internal and external motivations toward 
substantial - even radical - change. 

The University is responding vigorously to these 
challenges and motivations and is understanda
bly encountering various difficulties. Contrary to 
the feeling of some within the University com
munity that it has become a fragile institution, 
the Team believes that it is fundamentally ro
bust and will surely surmount its difficulties if it 
receives the continued support of its internal 
and external communities. 

In recommending a focused visit for 2000, the vis
iting team said: 

Among the most salient features of the Univer
sity's current situation are: 1) its urgent efforts 
to ensure a viable future for its Academic Health 
Center; 2) recent changes in its administrative 
structure; 3) imminent changes in its senior 
leadership; and 4) its planned comprehensive 
re-engineering of its management systems. 

If successful, these efforts seem likely to lead to 
dramatic changes in the University. If they are 
unsuccessful, the changes are likely to be even 

more dramatic - and less desirable. The team 
feels that a focused visit to review the status of 
these important changes is warranted. 

2000 Focused Visit 

A four-member NCA evaluation team of senior 
administrators from the University of Colorado, 
University of Iowa, University of Nebraska, and 
Syracuse University visited the University of Min
nesota's Twin Cities campus in March 2000 tore
view progress on the issues cited in the 1995-96 
comprehensive evaluation: governance, manage
ment information systems, and the Academic 
Health Center. 

In addition, follovving the 1996 site visit, NCA re
quested that the University's international degree 
programs be evaluated. 

The 2000 evaluation team said it "found a re
markably different institution from that described 
by the comprehensive evaluation team [in 
1996]."16 

Governance: [HLC ld} The focused visit team re
ported that "the governance structure of the Uni
versity .. .is now in excellent condition." It cited 
several factors contributing to the turnaround: 

• the "open, visionary leadership of its new 
president [Mark Yudof]" and the "superb ef
forts of the [new] leadership of the Board of 
Regents," 

• the building of "an excellent central adminis
trative team" and the abolishment of the three
provost system, 

• the development of the compact planning and 
integrated budgeting process, and 

• improved communication between the Board 
and faculty and between central administration 
and faculty governance groups, and the im
plementation of a post-tenure review process. 

Management Information Systems: [HLC 2b, 

HLC 4d] At the time of the 1996 visit, the Univer
sity was in the initial stages of introducing three 
management information systems initiatives: the 

16 http:/ /academic.umn.edu/planning/accred/tc_ insti
tutiona 1/focusedvisit. html 
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Enterprise System, the Incentives for Managed 
Growth (IMG) budget system, and the grants man
agement system. These initiatives coincided with 
the switch from quarters to semesters and efforts to 
make current systems Y2K -compliant. 

The focused visit team found that implementation 
of all these changes, while not without challenges, 
was proceeding successfully . 

The team identified four cross-cutting themes in 
these efforts: the widespread respect for the staff 
members implementing the changes; the huge in
dividual and institutional toll that implementation 
had caused; the varying levels of understanding, 
readiness, and acceptance of the changes by deans, 
department chairs, and support staff; and the need 
for management and development strategies to in
stitutionalize the changes . 

Academic Health Center: [HLC ld, HLC 2a, HLC 

2b, HLC 2c, HLC 2d] The focused visit team ac
knowledged the University's substantial progress 
on issues of concern raised in 1996. Chief among 
these were the successful sale of the University 
Hospital and Clinics to the Fairview Hospital and 
Health System and the creation of the Fairview 
University Medical Center public-private partner
ship (recently renamed the University of Minne
sota Medical Center) . 

The team also noted several ongoing challenges: 
the Medical School's significant financial prob
lems, the cultural integration of the Fairview Uni
versity Medical Center and the mixed response of 
the Academic Health Center's academic units to it, 
and the cost structure of AHC units. (See "Current 
Status" below.) 

International Degree Programs: [HLC le] Fol
lowing the 1996 comprehensive evaluation, NCA 
and the University realized that a few international 
degree programs had not been subjected to the 
NCA's regular review process. The 2000 focused 
visit team completed an initial review of these pro
grams, followed by site visits in 2001, leading to 
NCA approval later in 2001. 

By 2005, the University had Higher Learning 
Commission approval for M.B.A. and M.P.A. pro
grams in Poland, Austria, and China and the M.Ed. 
in Human Resource Development in Saudi Arabia. 

A Regents-approved proposal by the University's 
Law School to offer the LL.M. degree in China is 
currently slated to be submitted to the Commission 
in late 2005, following approval by the Chinese 
Ministry of Education . 

Strengths and Concerns: The team summarized 
its visit with these findings of strength: 

• "The Board of Regents is knowledgeable about 
and fully supportive of the University and its 
leadership." 

• "The University is fortunate to have selected a 
strong, popular leader in its President, who has 
assembled an outstanding leadership team." 

• "Privatization of University Hospitals and 
Clinics will serve the AHC well in the future 
as managed care continues." 

• "Implementation of the new grants manage
ment system should ensure that the University 
will be able to continue its research growth." 

The team listed two concerns: 

• "The $20 million structural financial problem 
in the Medical School must be managed one 
way or another." 

Current Status: In its May 2005 report to 
the Board of Regents, the Academic Health 
Center noted, "The Medical School has im
proved its financial status through rigorous 
budgeting and targeting efforts to ensure 
growth in selected areas of research, while 
University of Minnesota Physicians has be
come a highly productive, integrated multi
specialty practice aligned with the Medical 
School's plans."17 

• "Installation of the PeopleSoft systems has not 
gone as smoothly as imagined. It is imperative 
to continue working with the company to suc
cessfully complete the installation of this ex
pensive management system." 

Current Status: PeopleSoft's student ad
ministration and human resources modules 
are now fully implemented and supported by 

17 
www .ahc.umn.edu/img/assets/7617 /Leading 

_Change.pdf 
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a development and maintenance group 
within the Office oflnformation Technol
ogy. With these systems in place, the Uni
versity is in the early stages of planning and 
implementing an enterprise financial system 
as well. 18 (Also see page 110 for additional 
details.) The University continues to work to 
make all of these systems functional for aca
demic and administrative units throughout 
the institution. 

Suggestions for Improvement: The visiting team 
offered two non-binding suggestions for improve
ment: 

• Continued monitoring of the effectiveness of 
the IMG program. 

Current Status: See page 15 for discussion 
of Incentives for Managed Growth system. 

• Continued efforts to "foster greater cultural in
tegration within Fairview University Medical 
Center." 

18 www.umn.edu/oitadm/pdm.shtml 

Current Status: See Academic Health Center 
strategic plan.19 

Final Recommendations: The focused visit team 
made these recommendations to NCA: 

• Remove the focused visit from the NCA's 
Statement of Affiliation Status. 

• Add a sequential focused visit to Poland and 
Austria addressing the University's M.B.A. 
and M.P .A. degrees. 

• Add no additional stipulations or reports, leav
ing only the stipulations on the international 
degree programs. 

Final Action by NCA: The NCA accepted the 
team's recommendations and, following successful 
visits to the international degree program sites, 
removed the remaining stipulations to the Univer
sity's Statement of Affiliation Status.20 

19 www.ahc.umn.edu/about/cerra/strategicplan 
fhome.html 
20 

www .ncahlc.org/index. php?option=com_directory&Actio 
n=ShowBasic&instid=1409 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Part 3: 
Aligning for Institutional Excellence 

Seven Key Challenges 

In the context of the University's vision to become 
one of the world's top three public research univer
sities in the world, Part 3 of the self-study report 
describes seven key challenges - identified by the 
self-study steering committee- that the University 
has faced and is facing in its quest for continued 
excellence, provides examples of efforts to assess 
and improve institutional performance, and de
scribes future actions that must be undertaken to 
enhance quality. 

The self-study committee identified these chal
lenges as an appropriate way to discuss and de
scribe recurring themes in the University's recent 
history. The seven inter-related challenges provide 
a framework for "telling the University's story" 
with reference to the Higher Learning Commis
sion's five criteria. 

Key Challenges 

The seven challenges that the University is ad
dressing in its alignment efforts are: 

• Challenge 1: Enhancing the University's lead
ership position among public research univer
sities in the world . 

• Challenge 2: Identifying, aligning, and sup
porting areas of core academic excellence. 

• Challenge 3: Strengthening the student ex
perience at all levels. 

• Challenge 4: Strengthening the University's 
governance structures, policies, and practices . 

• Challenge 5: Promoting a culture of continu
ous improvement and accountability . 

• Challenge 6: Embracing public engagement 
concepts, practices, and assessment. 

• Challenge 7: Leveraging University technol-
ogy expertise to strengthen performance. 

Part 3 of the self-study report describes each chal
lenge in detail and includes direct electronic links 
for additional information. Also included are elec
tronic references to the specific Higher Learning 
Commission criteria and core components to which 
the evidence and primary performance measures 
refer . 
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Challenge #1: 

Enhancing the University's leadership 
among public research universities in the world . 

The University of Minnesota aspires to become 
one of the top three public research universities in 
the world. This bold vision is outlined in President 
Bruininks's June 2005 recommendations to the 
Board of Regents, Transforming the University of 
Minnesota. 21 

This seminal document- and the comprehensive 
consultation that led to its development- is the 
centerpiece of the self-study report to the Higher 
Learning Commission. The document and its rec
ommendations have a direct bearing on virtually 
every aspect of the self-study report and process. 

Transforming the University of Minnesota is the 
culmination of intensive planning work carried out 
during the initial years of the Bruininks presidency 
(2002-2005), and particularly during the 2004-05 
academic year. During this period, the University 
undertook a comprehensive review of its mission, 
academic and administrative strengths and weak
nesses, institutional culture, and core values; the 
state, national, and global competitive environment 
in which it operates; demographic trends affecting 
its students, faculty, and staff; and the myriad long
term financial issues affecting public research uni
versities . 

The impetus behind this comprehensive review 
was the recognition by the Regents and President 
Bruininks that the University serves a state and 
nation that is undergoing significant demographic, 
economic, and social changes and that the Univer
sity is increasingly competing in a global arena for 
resources and talented faculty and students. 

It became abundantly clear that if the University 
did not adapt to these changes, it risked falling be
hind and losing quality- while other institutions in 

21 

wwwl.umn.edu/systemwide/strategic_positioning/pdf/u 
mn_pres_rec. pdf 

other states and nations reaped the rewards of in
novation and excellence. The University must take 
what it does well and make it even better. It must 
align its academic units to make the most of re
sources, reduce expenses, create strong leadership, 
expand academic collaborations, and facilitate in
terdisciplinary connections. And it must anticipate 
and seek national and international leadership in 
vital and emerging fields. 

Two external reports - one mandated by the Min
nesota Legislature in 2001 and one produced by 
the non-partisan, non-profit Citizens League in 
2004- underscored the University's conclusion 
that it needed to undergo significant transformation 
through a comprehensive strategic positioning 
process. 

Commission on Excellence [HLC 1d, HLC 1e, 
HLC 2a, HLC 4c, HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

In 2001, the Minnesota Legislature created an in
dependent Commission on University of Minne
sota Excellence with a charge to: 

• review the University's nationally ranked areas 
of excellence; 

• review the major investment efforts in inter
disciplinary initiatives identified by the Uni
versity in 1998; 

• evaluate and make recommendations on addi
tional centers of excellence; 

• examine the University's mission, scope, and 
financing of programs and propose possible 
ways in which the University could refocus or 
refine its mission and offerings; 
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• identify undergraduate degree programs in 
which quality and productivity could be 
achieved through increased collaboration with 
public and private post-secondary institutions 
inside and outside of Minnesota. 

Because the legislation emphasized sustaining and 
establishing centers of excellence of national 
prominence, the Commission focused its attention 
on the programs of the Twin Cities campus. 

In its final report, 22 the Commission detailed eight 
principal findings, all of which were subsequently 
factored into the University's strategic positioning 
process: 

1. The measure of excellence at the University 
of Minnesota, like every other institution or 
corporation in a competitive environment, is 
not to be found in comparisons to the past, 
but in predictions of sustainable future suc
cess against the competition. 

2. The unique scope of the University's mission 
is at the same time challenging and appropri
ate. The mission needs to be understood and 
actively supported by the Legislature and the 
general public as the University makes 
choices which will determine its future suc
cess in serving the state and competing with 
the very best institutions of higher education 
in the world. 

3. The five Centers of Excellence established in 
1998 have met their initial objectives. Great 
progress has been made toward the achieve
ment of national prominence in all five areas. 
Significantly greater investment however, 
will be particularly required in digital tech
nology and molecular and cellular biology to 
achieve sustainable advantage in these 
highly competitive fields. The Commission 
strongly recommends that before initiating 
major initiatives in new centers of excel
lence, the existing centers of excellence 
should be adequately funded in order to sus
tain and build the momentum the University 
has now generated in these areas. The Com
mission also encourages the University to 
continually assess the outcomes of its in-

22 www. u m n .ed u/ urelate/ govrel/ excellence. htm 

vestments and to differentiate and focus on 
targeted areas of opportunity with high po
tential for competitive advantage and high 
relevance to the State of Minnesota. (See 
also page 41, which provides a summary of 
the external reviews of these initiatives.) 

4. The Commission affirms the value of the 
University's overall research mission and the 
urgent need to continue to build its research 
capacity. 

5. To achieve status as a top ranked research 
institution, the University must have an ex
cellent undergraduate program. In out
standing universities, the research, teaching, 
and outreach missions are mutually suppor
tive. 

6. The graduate and professional programs of 
the University are strong and competitive. 
The University must achieve its objectives in 
research and undergraduate education while 
maintaining and promoting the health of its 
graduate and professional programs. 

7. The achievement of excellence will require 
extraordinary focus and priority setting, 
greater efficiency efforts, and more aggres
sive reallocation of internal resources on the 
part of the University of Minnesota. 

8. The achievement of excellence at the Uni
versity of Minnesota will require extraordi
nary financial support from the state and 
from the private sector. 

Citizens League Study [HLC 1d, HLC 1e, HLC 2a, 
HLC 4c, HLC 5a, HLC 5b, HLC 5c, HLC 5d] 

The Citizens League, a non-profit, non-partisan 
public research and interest organization based in 
Minneapolis, in 2004 produced a report on Minne
sota higher education entitled, Trouble on the Ho
rizon: Growing Demands and Competition, Lim
ited Resources, and Changing Demographics in 
Higher Education.23 The report's four recommen
dations were aimed broadly at secondary education 
and higher education in Minnesota: 

23 
www.citizensleague.net/ 
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• Increase expectations in high school and in 
higher education . 

• Increase accountability and innovation. 

• Promote excellence and improve institutional 
focus. 

• Improve value and financial leverage . 

Among its findings and conclusions directly re
lated to the University of Minnesota, the report 
noted that: 

• The University of Minnesota should continue 
to enhance its role and focus as a world-class 
public research institution, which includes 
graduate/professional training, and nationally 
selective undergraduate and liberal arts educa
tion . 

• Minnesota should increase its investment in 
the University of Minnesota's research infra
structure, to be matched by contributions from 
the private community. 

Strategic Positioning [HLC ld, HLC 2a, HLC 2c, 
HLC 2d, HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

Informed by both of these studies, during 2004-
2005, the Board of Regents affirmed that the Uni
versity must strengthen its role as Minnesota's 
only major research university, as its land-grant 
institution, and as the state's primary magnet for 
students, faculty, professionals, entrepreneurs, and 
civic and artistic leaders . 

Leading up to the development of his June 2005 
recommendations, President Bruininks appointed a 
task force of University faculty, administrators, 
and staff, in fall2004, to develop a strategic posi
tioning document that addressed the issues outlined 
above. 

Environmental Scan: An essential ingredient in 
the development of this report was the commis
sioning by Provost Sullivan of over 50 environ
mental scanning reports by individual faculty and 
faculty governance groups, senior administrators, 
and outside experts. 24 

24 
These papers are available at: 

www.academic.umn.edu/accreditation/articles, see 
report "Environmental Scan Reports." 

In March 2005, President Bruininks and Provost 
Sullivan presented the task force's report, entitled 
Advancing the Public Good, to the Board of Re
gents, which endorsed the report and urged its fur
ther implementation.25 

Following the Board's endorsement, President 
Bruininks and other senior administrators made 
numerous presentations and held a series of cam
pus-wide forums to discuss Advancing the Public 
Good and to solicit advice and comments. The 
provost's Web site also provided a means for fac
ulty, students, and staff to offer suggestions.Z6 

Action Strategies [HLC 2a, HLC 2c, HLC 3b, 
HLC 4a, HLC Sc] 

Based on this comprehensive review, the Univer
sity identified five action strategies necessary for 
the University to achieve its vision: 

I. Recruit, educate, retain, and graduate out
standing students. 

2. Recruit, mentor, and retain outstanding fac
ulty and staff. 

3. Promote an effective organizational culture 
that is committed to excellence and is re
sponsive to change. 

4. Enhance and effectively utilize our resources 
and infrastructure. 

5. Communicate clearly and credibly with all 
our constituencies and practice engagement 
responsive to the public good. 

President Bruininks then named two task forces
one academic and one administrative -to develop 
recommendations in support of these strategies . 

Recommendations of the Task Forces 

On March 30, 2005, the academic strategic plan
ning task force submitted a 59-page report27 to 

25 
For complete report and task force roster, see: 

www.umn.edu/systemwide/strategic_positioning/report 
.html 
26 

http://academic.umn.edu/provost/index.html 
27 

www .umn .edu/systemwide/strategic_position
ing/pdf/SP _Acad_ Task_Force_Report. pdf 
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President Bruininks that included 31 recommenda
tions in four key areas: 

• Undergraduate Admissions, Enrichment, and 
Support 

• Faculty Culture 
• Design of the University 
• Coordinate Campuses 

Also on March 30, in a separate report,28 the ad
ministrative strategic planning task force made 
seven recommendations. (See page 38.) 

Consultation [HLC lc, HLC ld, HLC 2a, HLC 2d, 
HLC Sa, HLC 5b, HLC 5c] 

Both task force reports were made available to fac
ulty, staff, students, and the broader community for 
critique and response. President Bruininks, Pro
vost Sullivan, other senior administrators, and fac
ulty governance groups consulted widely within 
and outside the University community. These con
sultations included, but were not limited to: 

• Governance and Advisory Groups: Faculty 
Consultative Committee (FCC), FCC Chair 
and Vice Chair, Civil Service Committee, Fac
ulty Affairs Committee, Twin Cities Deans 
Council, Council of Academic Professionals 
and Administrators (CAPA), University of 
Minnesota Foundation (UMF) Executive 
Committee, UMF Board of Trustees, Minne
sota Medical Foundation Board, AFSCME, 
Teamsters 320, President's Multicultural Advi
sory Committee, University Senate, University 
of Minnesota Alumni Association, Academy 
of Distinguished Teachers. 

• Student Groups: Student Affairs Committee, 
Student Senate, Minnesota Student Associa
tion, Graduate and Professional Student Asso
ciation, Student Senate Consultative Commit
tee, College Board Representatives. 

• Collegiate/Campus Units: Dean Steven Yus
sen Dean Susan Stafford, Dean David Taylor, 
De~n Charles Muscoplat, Dean Thomas Fisher, 
Dean Robert Elde, Dean Shirley Baugher, Co
ordinate Campus Chancellors, College of Hu-

28 www.umn.edu/systemwide/strategic_position
ing/pdf/SP _Admin_ Task_Force_Report.pdf 

man Ecology, College of Human Ecology 
Dean's Advisory Council, College of Educa
tion and Human Development, General Col
lege, College of Architecture and Landscape 
Architecture, College ofBiological Sciences, 
College ofNatural Resources, College of Ag
ricultural, Food, and Environmental Sciences, 
University of Minnesota-Morris. 

• Board of Regents: Clyde Allen, Anthony 
Baraga, Peter Bell, Frank Berman, Dallas 
Bohnsack, John Frobenius, Steven Hunter, 
David Larson, Richard McNamara, David 
Metzen, Lakeesha Ransom, Patricia Simmons, 
and Executive Director, Ann Cieslak. 

• Community/Others: Governor Tim 
Pawlenty, former Regents William Hogan and 
Maureen Reed, leaders of the Twin Cities Af
rican-American community; Metropolitan 
Club; Urban League; Women's Economic Fo
rum, and others. 

In addition, President Bruininks brought the rec
ommendations to the public through a series of 
meetings with news media and radio/television 
appearances, including the following: 

• News Media:29 StarTribune editorial board 
and reporters, "Don Shelby Show" on WCCO 
Radio, "Almanac" on Twin Cities Public Tele
vision, "Midday" with Gary Eichten on Min
nesota Public Radio and MPR reporters, Pio
neer Press editorial board; Radio City Net
work News on K102FM, KFAN, K.XFN, 
KDWB, KQQL, KZJI, Cities 97, KQRS, 
KXXR, WGVX, WGVY, WGVZ, and KTTB; 
Minnesota Daily (student newspaper) editorial 
board and reporters; Gov. Tim Pawlenty's ra
dio show; and "At Issue" with Tom Hauser on 
KSTP. 

Board of Regents Action 

Following these consultations, President Bruininks 
presented his final recommendations to the Bo~rd 
of Regents on May 13,2005. At the next meetmg 
of the Board of Regents, on June 10, 2005, the 

29 Media accounts of the University's strategic planning 
recommendations can be viewed at: 
www .academic. umn.edu/accreditation/articles. 
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Strategic Positioning Timeline 

2005 

December Most task forces submit recommendations to President and Provost . 

September Task forces begin meeting, gathering input from key stakeholders. 

August Task force members named. 

July Implementation task force teams created. 

June Board of Regents approve president's recommendations; update E-mail from President 
Bruininks to faculty, staff, and students . 

May President Bruininks's Recommendations made public; Board of Regents reviews rec-
ommendations and holds public hearing on recommendations . 

April President Bruininks and senior administrators consult with deans, faculty, staff, stu-
dents, governance groups, Regents, and community members and outreach through 
newspapers, radio, and television . 

March Strategic Positioning Report and strategy unanimously endorsed by Board of Regents; 
Update E-mail from Provost Sullivan to faculty, staff, and students; Task Force Rec-
ommendations delivered to President Bruininks 

February Update E-mail from Provost Sullivan to faculty, staff and students; two Strategic Posi-
tioning Open Forums held; Board of Regents work session -Strategic Positioning IV; 
Draft Report Submitted to Board of Regents; President Bruininks gives State of the 
University Address 

January E-mail from Provost Sullivan inviting comments on the draft Strategic Positioning Re-
port posted on the new Strategic Positioning Web site . 

2004 

December Update E-mail from Provost Sullivan to faculty, staff, and students. 

November E-mail from Provost Sullivan inviting University community to town hall meetings; 
Board of Regents work session - University Strategic Positioning III; Second e-mail to 
faculty requesting comments; three Strategic Positioning Town Hall Forums . 

October Board of Regents work session - University Strategic Positioning II; E-mail from Provost 
Sullivan to faculty, staff, and students with update and invitation to participate . 

September Board of Regents work session - University Strategic Planning I 

August Provost Sullivan e-mails University on strategic positioning: 'Building Coherence 
Through a Coherent Vision' 

July President Bruininks creates task force on budget model. 
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Board voted 11-1 to approve the recommendations 
that required formal Board action and also en
dorsed the implementation of other academic and 
administrative recommendations. 30 

Approved Academic Recommendations 
[HLC ld, HLC 2a, HLC 2d, HLC 3c, HLC 4c, HLC Sa] 

The Board of Regents approved reducing the num
ber of Twin Cities campus colleges by three, effec
tive July 1, 2006, and integrating their academic 
units into other colleges. Specific changes include 
the following: 

• College of Human Ecology: 1) Integrate the 
Department of Design, Housing and Apparel 
with the academic departments of the College 
of Architecture and Landscape Architecture to 
create a new College of Design; 2) integrate 
the Department of Family Social Science and 
the School of Social Work with the academic 
units ofthe current College of Education and 
Human Development to create a new, ex
panded college dedicated to education, train
ing, and human development across the life
span; and 3) integrate the Department of Food 
Science and Nutrition into a new, expanded 
College of Agricultural, Food and Environ
mental Sciences, with strengthened relation
ships with the School of Public Health and/or 
the Medical School. 

• College of Natural Resources: Integrate the 
College ofNatural Resources with the aca
demic units of the current College of Agricul
tural, Food and Environmental Sciences to cre
ate a new, expanded college focused broadly 
on food systems, environmental science, policy 
and renewable resources. 

• General College: Integrate the academic units 
of the current General College with the aca
demic units of the current College of Educa
tion and Human Development, Department of 
Family Social Science, and the School of So
cial Work to create a new, expanded college 
dedicated to education, training, and human 
development across the lifespan. 

3° For full text of Board resolution see 
www.umn.edu/regents/minutes/2005/june/board.pdf. 

With the Board's approval, Provost Sullivan, in 
consultation with President Bruininks, appointed 
task forces to design, plan, and implement these 
changes. The task force reports are due by De
cember 10, 2005. 

Endorsed Academic Recommendations 
[HLC lc, HLC ld, HLC 2a, HLC 2b, HLC 2c, HLC 2d, 
HLC 3b, HLC 3c, HLC 3d, HLC 4a, HLC 4b, HLC 4c, 
HLC 4d, HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

President Bruininks' s report to the Board of Re-
gents included a series of other academic and ad
ministrative actions the University administration 
intends to implement. Most of these actions will 
be implemented following work now under way by 
Twin Cities campus or University-wide task forces 
composed of faculty, staff, and students. 

The task forces - accountable to Senior Vice 
President for Academic Affairs and Provost Tho
mas Sullivan, Senior Vice President for Health 
Service Frank Cerra, and Senior Vice President for 
System Administration Robert Jones- will focus 
on the following issues: 

Undergraduate Enrichment, Admission, and 
Support: The University has reaffirmed its com
mitment to high expectations and diversity for stu
dents while providing support that improves stu
dent outcomes, retention and graduation rates, and 
satisfaction. 

• Support Services. A Twin Cities campus task 
force is designing and planning the implemen
tation of expanded and strengthened student 
support services, including one-stop service 
centers; improved coordination of existing ser
vices, including those in academic programs; 
improved retention and graduation rates, and 
better student outcomes. Report due date: De
cember 10,2005. 

• Diversity. The Provost's Diversity Admis
sions Task Force has been expanded to include 
community members and the President's Mul
ticultural Advisory Committee. This task force 
will examine ways to expand scholarship sup
port for low-income students, implement a new 
Center for Transfer and International Admis
sions, and deepen and expand the Minnesota 
Cooperative Admissions Program in coopera
tion with the Minnesota State Colleges and 
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University system. Report due date: Decem
ber I 0, 2005 . 

• PreK-12. A University-wide task force is de
signing and planning a statewide PreK-12 
strategy that includes the creation of a Consor
tium for Postsecondary Success. The consor
tium's goals would be to raise academic aspi
rations, narrow the achievement gap in low in
come communities, and improve the prepara
tion of students for post-secondary education . 

Leveraging existing University programs and 
interdisciplinary centers, this consortium 
would include the involvement of the Minne
sota P-16 Partnership Board, composed of rep
resentatives from post-secondary education, 
pre-school, elementary school, high school, 
and community organizations. Report due 
date: October 1, 2005. 

• Baccalaureate Writing Initiative. A campus
wide task force is designing and planning the 
implementation of a program to ensure that 
every University student can demonstrate an 
effective command of written English upon 
graduation. Report due date: December 10, 
2005 . 

• Honors Program: A task force is considering 
the design, planning, and implementation of a 
Twin Cities campus honors program to offer a 
more coherent honors experience to students in 
all colleges. Report due date: December 10, 
2005 . 

Faculty Culture: The University understands the 
urgent need to implement a broad range of new 
strategies to attract, retain, recognize, reward, and 
develop its faculty. A Provost-appointed task force 
is examining current standards and practices in 
light of the University's goal of becoming a world
class public research university and making rec
ommendations for changes, as appropriate. Report 
due date: May 1, 2006. 

Future Design of the University: The Univer
sity's breadth of high-quality programs enables 
unique opportunities for interdisciplinary research, 
teaching, and public engagement, yet traditional 
academic and administrative structures oftentimes 
create barriers or obstacles to prevent such collabo-

ration. A number of task forces are working tore
defme the design of the University: 

• Collegiate/Departmental Mergers: Three sepa
rate task forces are defining relevant issues and 
developing plans for merging colleges and de
partments of the College of Agricultural, Food, 
and Environmental Sciences and the College 
of Natural Resources; College of Architecture 
and Landscape Architecture and the College of 
Human Ecology; and College of Education and 
Human Development, College of Human 
Ecology, and General College. Reports due 
date: December 10, 2005 . 

• Big Research: A campus-wide task force
chaired by the Vice President for Research and 
composed of representatives from Academic 
Health Center schools, Institute of Technology, 
College of Biological Sciences, and other aca
demic units - is developing recommendations 
to ensure the University's competitive position 
and advantage in interdisciplinary and inter
institutional research, primarily in the sciences . 
Report due date: May 1, 2006 . 

• Sciences and Engineering: A task force is 
considering ways to reconfigure and promote 
collaboration among the sciences and engi
neering disciplines across the College of Bio
logical Sciences, Institute ofTechnology, the 
to-be-merged College of Agricultural, Envi
ronmental, and Food Sciences and the College 
ofNatural Resources, and the Medical School. 
Report due date: May 1, 2006 . 

• College of Liberal Arts: A task force is devel
oping recommendations to ensure that the Col
lege of Liberal Arts, the campus's largest aca
demic unit, will become a premier interna
tional model for a more competitive liberal arts 
education. It is also developing strategies to 
enhance the College's collaboration with other 
academic units. Report due date: May 1, 
2006 . 

• Graduate Education: The Dean of the Gradu
ate School will begin submitting to the Provost 
an annual report on ongoing efforts to reduce 
and consolidate low-enrollment graduate or 
professional programs. 
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• Administrative Support: The academic and 
administrative strategic planning task forces 
both called for finding new ways to increase 
administrative efficiency so that cost savings 
could be reinvested in the academic enterprise. 
A new task force is exploring ways for units on 
the campus's West Bank (Humphrey Institute, 
Law School, and Carlson School of Manage
ment) and within the Academic Health Center 
(College of Pharmacy and School ofNursing) 
to share administrative functions. Report due 
date: March 15, 2006. 

International University: Building on the Uni
versity's already considerable international pres
ence and reputation, a task force is developing a 
strategy, plan, and structure to expand the Univer
sity's international student services, learning 
abroad programs, and transnational scholarly net
work. Report due date: December 10,2005. 

Academic Health Center: The Academic Health 
Center's strategic planning initiatives, launched in 
1998, align well with the University's overall stra
tegic vision for its future. Five current task forces 
are working to accelerate progress even further: 

• Knowledge Management: A task force is ana
lyzing the knowledge management technology 
needs within the community-based health care 
training and education disciplines of the Aca
demic Health Center and addressing the long
term financing requirements for meeting these 
needs. Report due date: May 1, 2006. 

• State Workforce Needs: A task force is devel
oping plans to adjust enrollments according to 
state workforce needs in the health professions, 
identifying new models to deliver education in 
more cost-effective ways, and addressing the 
long-term financial requirements of such mod
els. Report due date: May 1, 2006. 

• Clinical Science Practice: A task force is de
veloping plans and recommendations to en
hance clinical practice within the Academic 
Health Center's health professional schools. 
Report due date: May 1, 2006. (In addition, 
another task force is examining and making 
recommendations about future directions of al
lied health education within the Academic 
Health Center.) 

• Facilities Planning: A task force is updating 
the Academic Health Center's capital plans to 
ensure that its schools, as well as the Fairview 
Health Services partnership, have adequate re
search, teaching, and support spaces for its 
programs. Report due date: January 1, 2006. 

Coordinate Campuses: Senior Vice President for 
System Administration Robert Jones is working 
with the coordinate campus chancellors to establish 
fiscal and academic accountability models under 
which they will operate and be evaluated. The 
chancellors' reports are due December 10, 2005. 

Endorsed Administrative Recommenda
tions [HLC 2c, HLC 2d, HLC 4a, HLC 5a,HLC 5b, 
HLC 5c] 

In approving the "Transforming the University" 
resolution of June 2005, the Regents endorsed the 
President's seven administrative recommendations 
and the plans to charge specific senior administra
tors with responsibility for their implementation. 
Many projects emerging from these recommenda
tions- some already under way, some ready to be 
initiated, and others yet to be envisioned - will be 
necessary to achieve the University's transforma
tion. 

President Bruininks has put in place an implemen
tation structure to coordinate this multi-year, inclu
sive process. Each administrative recommendation 
is being guided to implementation by a task force 
(see descriptions below). The work of the task 
forces is being coordinated by a steering commit
tee comprised of the task force chairs. Each task 
force is identifying the requisite projects to ad
vance its assigned recommendation and provide 
coordination, support, and resources; identify 
cross-functional issues; ensure alignment, prioriti
zation, and sequencing; and make strategic course 
corrections. 

The task forces will provide interim reports to 
President Bruininks in January 2006 that identify 
specific projects and establish milestones, assign
ments, and schedules. A report to the president 
and Board of Regents is planned for early 2006. 

The seven administrative recommendations and 
task forces are: 

38 UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY 

1 ... 
' ... 
1 ... 

• 

• 

• 
• 



• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • I 
; 
1.;; 

w 

w 

Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Single Enterprise: Recognize the University of 
Minnesota, its campuses, colleges, departments, 
and units as a single enterprise. Establishing uni
form standards and systems will help reduce dupli
cation of administrative processes and their associ
ated support structures. 

Culture: Embrace and achieve a culture that is 
committed to excellence, service, and continuous 
improvement. A culture that is aligned with and 
encourages transformational behavior and out
comes is essential for the University to achieve its 
strategic vision. 

Administrative Structure: Transform the "cen
tralized vs. decentralized" administrative structure. 
A new model of how we organize and structure 
administrative support to the academic enterprise 
must be created so we can maximize our resources. 

Best Practices: Adopt best-practice management 
tools throughout the University. Providing better 
information will support fact-based decision
making and will demonstrate successes, target ar
eas for improvement and maximize the effective 
use of resources . 

Customer Service: Focus administrative support 
on serving students, faculty, and academic units . 
Better understanding the people we serve will al
low administrative and support units to provide 
excellent services in alignment with their needs . 

Professional Development: Maximize opportuni
ties for the people of the University to grow, de
velop, and contribute. The University of Minne
sota must transform its human resource system to 
foster creativity and innovation while enhancing 
effective, accountable administration. This means 
not only recruiting individuals at the top of their 
disciplines, but also providing individuals the 
means to develop new skills, once hired. 

Resource Optimization: Optimize the use of the 
University's physical, financial, and technological 
resources. Strategic resource acquisition, man
agement, and redeployment are essential if the 
University is to achieve its long-term goals and 
advance academic quality. 

In addition, to these academic and administrative 
task forces, the president and provost established a 

metrics/measurement task force to provide overall 
continuity in identifying appropriate measures of 
progress toward achieving the strategic plan. 

Budget Model Redesign [HLC 2b, HLC 2c] 

In July 2004, about the same time as the University 
was beginning its strategic positioning work, 
President Bruininks created a working group to 
revise the University's budget model and ensure 
that the budget framework and processes would be 
fully aligned with and responsive to the institu
tion's aspirations for the future. He gave the group 
the following charge: 

. .. build a simple and responsive budget model 
that supports the stated values of the institu
tion, allows for long-term financial invest
ments, and addresses the overhead needs of 
the University, while providing reliable, stable 
and predictable incentives for sound financial 
planning and strong fiscal management. The 
model should create appropriate incentives 
and disincentives to enhance the University's 
excellence and use of resources . 

The working group adopted the following 
principles to guide its work: 

1. Mission and Goals. Model should en
courage behaviors that support the Uni
versity's mission and goal to be one of 
the top three public research Universi
ties in the world and the actions and 
strategies necessary to achieve that goal. 
Specific attention should be given to 
supporting efforts at crossing discipli
nary and collegiate boundaries in work
ing toward that goal. 

2. Transparency. Model should make 
budget decisions related to subsidies, 
investments, reallocations, etc., trans
parent and acknowledge that no units 
are "tubs-on-their-own-bottoms" . 

3. Efficiency/Cost Control. Model should 
optimize the use of the University's 
physical, financial and technological re
sources; encourage excellence, service 
and continuous improvement; and pro
vide clear incentives for member of the 
University community to control costs. 
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4. Revenue Enhancement. Model should 
provide incentives where appropriate to 
enhance revenues. 

5. Simplicity. Model should be simple to 
understand and administer. 

6. Predictability. Model should result in 
predictable rules, consistent application 
of policies and clear outcomes. 

7. Adaptability. Model should be respon
sive to external "shocks". 

8. Central Investment. Model should sup
port the ability of the President to "steer 
the ship" through reallocations and cen
tral investments. 

9. Information Rich. Model should foster 
an all-funds discussion using detailed in
formation related to true costs and ser
vice levels and provide good informa
tion to support fact-based decision mak
ing at all levels of the University. 

10. Implementation. Model should be as 
easy to implement as possible. 

11. Risk. Model should place the manage
ment of financial risk at the level of the 
institution that can best control the con
tributing factors and act to address them. 

Based on these guiding principles, the working 
group is analyzing the components and interrela
tionships within the University's current budget 
model, examining models at other comparable in
stitutions, and producing sample scenarios and 
spreadsheets for new models under consideration. 

As it works, the group is consulting with the Twin 
Cities Deans Council, the Senate Committee on 
Finance and Planning, unit managers, and others, 
and expects to make its final recommendations to 
the President in late 2005, with implementation set 
for Fiscal Year 2006-07. 

Conclusion 

President Bruininks summarized his June 2005 
recommendations to the Board of Regents in the 
following way: 

The University of Minnesota is entering an excit
ing time. With these recommendations and the 
engagement of the University community, we 
have the opportunity to ensure that the Univer
sity of Minnesota becomes one of the top three 
public research universities in the world. 

The recommendations in this report are initial 
action steps - springboards for new ideas at all 
levels of our organizational structure. Board ap
proval of three critical recommendations will ini
tiate changes in the structural design of the Uni
versity by realigning academic departments and 
reducing the total number of colleges. 

The University community will be engaged, be
ginning in June [2005], in the work of the addi
tional academic and administrative recommen
dations that were forwarded to the Board for in
formation. The academic recommendations in
clude a continuing strong commitment to diver
sity, enhanced services to insure greater student 
success, improved undergraduate academic pro
grams through enhanced honors and writing ini
tiatives, strengthening the quality and support 
of our faculty, and improved academic alignment 
of resources to leverage our resources. 

The administrative recommendations strive to 
make the University as well known for its effec
tive and efficient services and operations as it is 
for its academic excellence, and are expected to 
achieve cost savings that can be reallocated to 
the teaching, research and public engagement 
mission of the University. While most of these 
initial recommendations directly apply to the 
Twin Cities campus, the concepts apply to all 
campuses. 

To be truly successful, the entire University 
community must engage actively in ongoing 
evaluation and change efforts and think crea
tively about the future. Leaders at all levels 
need to take time to step back and reflect 
broadly on the mission and future of their units; 
they must encourage their faculty, staff, and 
students to do the same. They must put their 
ideas into action. And the University commu
nity must address its important, unique respon
sibilities in relationship to other resources in 
Minnesota's system of higher education. 

In order to elevate the University of Minnesota 
into one of the top three public research univer
sities in the world within the next decade, we 
need to continue to think creatively, we must be 
dynamic and nimble, and we must engage in a 
process of reflection and commitment to con
tinuous improvement. 
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Challenge #2: 

Identifying, aligning, and supporting areas of core academic excellence . 

At the heart of the University's strategic planning 
process are identifying, aligning, and supporting 
areas of core academic excellence . 

One of the University's greatest strengths is the 
breadth of its academic programs, research en
deavors, and public engagement activities. For 
example, the University is one of only four cam
puses in the nation that have agricultural programs 
as well as an academic health center with a major 
medical school. 

However, this breadth- as the strategic planning 
process has made clear- also can limit the devel
opment of areas of core academic excellence by 
spreading University resources too thinly. 

In its strategic planning efforts of the past few 
years, the University is attempting to strike a bal
ance between preserving an appropriate range of 
programs that fully support its land-grant and pub
lic-research mission and, at the same time, identi
fying, aligning, and supporting areas of core aca
demic excellence. The organizing principle in all 
of this work centers on the University's interdisci
plinary initiatives . 

This section describes the University's academic 
priorities and how they are aligned and connected 
and examines the ways the University uses and 
assesses the effectiveness of its human, financial, 
technological, and physical resources to support 
those priorities. 

Interdisciplinary Initiatives [HLC 2aJ 

The University is actively committed to maintain
ing and strengthening excellence by investing in its 
outstanding academic programs and building a cul
ture that supports interdisciplinary work. 

The University has many highly ranked academic 
programs, and it is critical that it continue to pro
vide significant support to these programs in order 
to maintain the strong disciplines that form the 

core of basic knowledge. The distinctive contribu
tions of individual disciplines create an intellectual 
framework for developing dc:ep expertise in spe
cific arenas . 

At the same time, the University community rec
ognizes that today, more than ever, pushing the 
boundaries of knowledge in one field often means 
crossing into other disciplines. Answering the 
complex questions that confront society in the 21st 
century requires interdisciplinary teams of re
searchers and educators working together. 

In the last decade, the academy has begun to real
ize the untapped potential of interdisciplinary re
search, and, increasingly, funding agencies are en
couraging and funding interdisciplinary and multi
institutional proposals. Many scholars at the Uni
versity are already involved in interdisciplinary 
research, and new initiatives are providing the in
frastructure for enhancing collaborative inquiry . 

1998 Academic Interdisciplinary Initiatives 
[HLC 2a, HLC 2b, HLC 3b, HLC 3c, HLC 3d, HLC 4b, 
HLC 4c, HLC 5a, HLC 5b, HLC 5c, HLC 5d] 

In 1998, then-President Yudof commissioned a set 
of academic interdisciplinary initiatives designed 
to strengthen the University's research, teaching, 
and outreach programs and to advance the Univer
sity's reputation in areas that are critically impor
tant to the economic development of the state.31 

Subsequently, the 1998 Minnesota Legislature ap
propriated $18,575,000 to support these initiatives 
(see table on next page). 

The University supplemented this initial invest
ment with internally reallocated resources, exter
nally leveraged funds, and capital investments to 
establish five academic interdisciplinary initiatives: 
Agricultural Research and Outreach, Design, Digi
tal Technology, Molecular and Cellular Biology, 
and New Media. 

31 
http://academic.umn.edu/planning/pii.html 
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1998 State Appropriations 
for University of Minnesota Interdisciplinary Initiatives 

Digital Technology 
Molecular and Cellular Biology 
Design 
New Media 

Initiative 

Agricultural Research and Outreach 

APpropriation 

$4,500,000 
7,375,000 
1,150,000 
1,700,000 
2,200,000 

University of Minnesota - Crookston (Agriculture, Digital) 
University of Minnesota - Duluth (Biology, Design, Agriculture) 
University of Minnesota - Morris (Agriculture) 

600,000 
1,000,000 

50,000 
$18,575,000 

A major consequence of the state's investment was 
the ability to strengthen academic departments 
through the creation of 87.5 new faculty positions, 
including: 

• 20 positions in Digital Technology 

• 41 positions in Molecular/Cellular Biology 

• 2.5 positions in Design 

• 8 positions in New Media 

• 8 positions in Agriculture 

• 8 positions on the coordinate campuses. 

In 2004, under the direction of the Office of Plan
ning and Academic Affairs, a self-study report was 
prepared for each initiative, and teams of external 
reviewers were formed to evaluate the initiatives 
and offer recommendations for the future. In par
ticular, reviewers were asked to: 

• consider whether the initiative had achieved its 
stated objectives, 

• compare the initiative to similar programs 
across the country, 

• assess the initiative's impact on the University 
and the fostering of interdisciplinary activities, 

• evaluate the return on investment, and 

• identify theoretical and empirical advance
ments that occurred as a result of the initiative. 

Each external review team prepared a written re
port summarizing their findings and recommenda-

Total: 

tions. A summary of the 1998 initiatives is pro
vided below. 

Agricultural Research and Outreach: The in
vestment in Agricultural Research and Outreach 
enables the University to respond to important 
challenges in food production, food quality, and 
the marketing of agricultural products - all areas of 
critical importance to Minnesota's rural economy. 
In these areas, agricultural research is strongly 
linked to the University's initiatives in genomics. 

The external review team used such terms as 
"dramatic progress" and noted that the University 
had increased its research and outreach capacity 
within and outside the institution. 

Design: The Design Institute develops advanced 
research, educational programs, and interdiscipli
nary partnerships to improve design in the public 
realm. The Institute addresses the design of prod
ucts, services, and environments, as well as the 
social processes that bring the everyday material 
landscape into being. 

Looking beyond issues of styling, the Institute sees 
design as a strategic mode of thinking, a form of 
conflict resolution whose tangible outcomes ex
press successful negotiation of diverse values and 
interests. 

Through its program of fellowships, events, and 
communications, the Institute fosters new models 
for collaboration and connection among many 
fields of inquiry, such as genetics, computer sci
ence, anthropology, public art, engineering, civic 
governance, and graphic design. By supporting the 
development of new design tools and prototypes, 
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the Design Institute champions expanded design 
choices to enhance the lives of citizens, in Minne
sota and nationwide . 

The external review team concluded that the objec
tives "[had] been achieved, and in a remarkably 
short period of time." It noted the exemplary 
achievement in design research . 

Digital Technology: The Digital Technology 
Center's goal is to become a center of excellence at 
the University of Minnesota and to form partner
ships with the community to re-establish Minne
sota's commanding position in digital technology . 

The Center focuses on leading-edge research and 
these business areas: data storage, analysis and 
visualization, scientific computation, telecommu
nications, and software engineering. 

The Center also includes the Supercomputing Insti
tute for Digital Simulation and Advance Computa
tion and the Laboratory for Computational Science 
and Engineering, two research units that predate 
the establishment of the academic interdisciplinary 
initiatives. 

The external review team noted that this initiative 
better positions the University to attract greater 
funding for research. 

Molecular and Cellular Biology: The University 
aspires to be at the leading edge of the biological 
sciences revolution. The Molecular and Cellular 
Biology Initiative is founded on reorganization of 
the biological sciences into four new departments: 
Biochemistry, Molecular Biology, and Biophysics; 
Neuroscience; Genetics, Cell Biology, and Devel
opment; and Plant Biology. 

The initiative is strengthening the University's ca
pacity to connect science to industrial applications 
across plant, animal, and medical fields. The ini
tiative focuses on functional genomics, a branch of 
science that determines the mechanisms by which 
thousands of genes are orchestrated to develop and 
maintain an organism. The external review team 
observed that this initiative had fortified basic cel
lular and molecular biology at the University . 

New Media: This initiative is strengthening the 
School of Journalism and Mass Communication by 
building a nationally preeminent program that pro-

vides students with the best possible academic and 
professional education for entry into diverse ca
reers in this rapidly changing industry. 

The School's Institute for New Media Studies is a 
center for interdisciplinary research, industry out
reach, and collaboration on emerging issues in the 
new media arena. 

The external review team stated that this initiative 
has been "transformative" for journalism and mass 
communication at the University: "The institu
tion's responsiveness and foresight has allowed it 
to reclaim its place among the elite schools of 
journalism in the country." 

Crookston Campus: Investments at the Univer
sity's Crookston campus have been made through 
the Agricultural Research and Outreach Initiative 
and the Digital Technology Initiative, funding two 
new faculty positions . 

Duluth Campus: Investments at the Duluth cam
pus have been made through three of the Academic 
Interdisciplinary Initiatives- Molecular and Cellu
lar Biology, Design, and Agricultural Research and 
Outreach- funding six new faculty positions. 

Morris Campus: Funds from the Agricultural 
Research and Outreach Initiative were used at the 
Morris campus to support the Center for Small 
Towns, a community outreach program that assists 
small towns with locally identified issues by creat
ing applied learning opportunities for faculty and 
students . 

Current Interdisciplinary Initiatives [HLC 2a, 
HLC 2b, HLC 3b, HLC 3c, HLC 3d, HLC 4b, HLC 4c, 
HLC Sa, HLC 5b, HLC 5c, HLC 5d] 

Investments in interdisciplinary academic pro
grams are achieving new prominence through 
President Bruininks's interdisciplinary initiatives . 
Also, through the University's strategic positioning 
and planning process, colleges are being encour
aged to consider investments in the highest level of 
interdisciplinary collaboration . 

In addition, the President's 21st Century Interdisci
plinary Conference Series32 is providing opportuni
ties for developing new interdisciplinary collabora-

32 www.umn.edu/pres/Ol_init_conf.html 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 43 



Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

tions and expanding the connections of University 
of Minnesota research to the needs of society. 

In 2003, President Bruininks launched eight inter
disciplinary initiatives representing areas of 
strength and comparative advantage for the Uni
versity. These areas have high-quality founda
tional programs, are central to the University's 
land-grant mission and research enterprise, and 
reflect the needs and resources of Minnesota. 

The initiatives represent areas where further in
vestment will yield significant return in intellectual 
quality and capital, where the University and the 
state possess a comparative advantage, and where 
considerable outside resources can be leveraged. 
University students at all levels also reap the re
wards of these initiatives as they learn in the midst 
of a dynamic interdisciplinary academic enterprise. 

Three of these interdisciplinary priorities are being 
funded through reallocation of existing resources 
and private philanthropy- Children, Youth, and 
Families; Arts and Humanities; and the Consor
tium on Law and Values in Health, Environment 
and the Life Sciences. 

The remaining five are in the bio-sciences: Brain 
Function Across the Lifespan; New Products from 
Biotechnology (Biocatalysis); Healthy Foods, 
Healthy Lives; Environment and Renewable En
ergy; and Translational Research in Human Health. 

These initiatives cannot be fully capitalized with
out additional support from the state and partner
ships with the private sector. Four of these initia
tives, in a proposal called "Biosciences for a 
Healthy Society," received support from the 2005 
Minnesota Legislature. 

For the past year or more, working groups have 
convened to map the future of all of the initiatives, 
and interdisciplinary collaborations are under way. 

Arts and Humanities: This initiative builds on 
the University's strengths in the arts and humani
ties to expand interdisciplinary and collaborative 
efforts. 

The initiative seeks to transform the arts and hu
manities at the University and beyond by develop
ing a new interdisciplinary arts and humanities cur
riculum, supporting new creative processes and 
works of art, and deepening collaborations with 
other arts organizations and educators in the com
munity.33 

Biocatalysis: This initiative uses cutting-edge ap
proaches to biology, in areas where the University 
has substantial strength in faculty and facilities, to 
develop new uses for Minnesota's agricultural 
products and natural resources.34 

Brain Function Across the Lifespan: The Uni
versity's core academic fields that support this ini
tiative are highly productive and internationally 
recognized. This initiative is creating new syner
gies and expanding capacity by bringing together 
the many research strengths of the University in 
order to contribute to advance understanding of 
how brain changes during development, adulthood, 
and aging influence the way people think and 
feel.35 

Children, Youth, and Families: This initiative 
deepens and broadens the University's capacity to 
bring together researchers and educators from 
throughout the University with practitioners, policy 
makers, and opinion leaders. It seeks to create a 
new understanding of how to enhance outcomes 
for children and thereby enhance such public 
goods as school readiness, parenting skills, chil
dren's mental health, workforce capacity, im
proved public policy and best practices, and eco
nomic and community development.36 

Environment and Renewable Energy: This ini
tiative emphasizes three areas: creating an inte
grated, transparent approach to the environment, 
focusing research and technology transfer on re
newable energy, and integrating sustainable prac
tices and energy conservation throughout the Uni-

. 37 vers1ty. 

33 www.umn.edu/pres/Ol_init_arthum.html 
34 www .umn.edu/pres/Ol_init_biocat.html 
35 www .umn.edu/pres/Ol_init_braindev .html 
36 www.umn.edu/pres/Ol_init_cyf.html 
37 www.umn.edu/pres/Ol_init_env.html 
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Healthy Food, Healthy Lives: The University is 
uniquely positioned as a national leader for an ini
tiative focusing on food and health promotion, be
ing one of only two U.S. universities to integrate 
six key components on one campus: agriculture, 
human nutrition, medicine, public health, exercise 
science, and veterinary medicine.38 

Law and Values in Health, Environment, and 
the Life Sciences: This initiative deepens the 
University's commitment to a consortium of the 
same name founded in 2000. The consortium links 
17 of the University's leading programs and cen
ters, leveraging the University's strengths in the 
life sciences, biomedicine, law, bioethics, and pub
lic policy to do cutting-edge work on the societal 
implications of the life sciences. 39 

Translational Research in Human Health: This 
initiative strengthens the University's ability to 
continue to play an internationally leading role in 
the health sciences. The initiative's three key 
components are: 1) the Translational Research 
Facility, 2) the Minnesota Partnership with Mayo 
Clinic for Biotechnology and Medical Genomics, 
and 3) targeted investments in faculty to maintain 
leadership in cutting-edge research in areas such as 
oncology, neurosciences, cardiovascular disease, 
organ transplantation, applications of stem cell de
velopment, and clinical research.40 

Enhancing Research Prominence [HLC lC, 
HLC 2a, HLC 2b, HLC 2c, HLC 3c, HLC 3d, HLC 4a, 
HLC 4b, HLC 4c, HLC 4d, HLC Sa, HLC 5b, HLC 5c, 
HLC 5d] 

As part of its strategic positioning efforts, the Uni
versity is committed to enhancing the prominence 
of its research through three primary goals: in
creased advocacy for research and scholarly works, 
enhanced commercialization of University tech
nology and intellectual property, and further 
alignment of continuous improvement activities . 
Responsibility for coordinating the achievement of 
these goals is centered in the Office of the Vice 
President for Research41 (also see page 47.) 

38 www.umn.edu/pres/Ol_init_healthyfood.html 
39 www.umn.edu/pres/Ol_init_lawvalues.html 
40 www.umn.edu/pres/Ol_init_trhh.html 
41 www.research.umn.edu/index.html 

Advocacy for Research and Scholarly Works: In 
light of dwindling federal support, and projections 
for even deeper cuts in future federal budgets, the 
University needs to improve its ability to identify 
research opportunities, foster interdisciplinary ef
forts, and leverage resources to support its highest 
research priorities.42 Principal activities to achieve 
this goal include: 

• increasing academic input into critical research 
decisions, 

• providing more systematic assistance to faculty 
in preparing and administering large, complex 
interdisciplinary and intercollegiate research 
grants, 

• providing competitive seed grants of 
$200,000-250,000 to stimulate new interdisci
plinary research projects, and 

• leveraging existing resources to pursue Uni
versity-wide research priorities . 

Technology and Intellectual Property Commer
cialization: Although the University is enjoying 
significant returns through its Glaxo43 royalty 
streams, a recent assessment of the overall tech
nology transfer system suggests that performance 
can and should be improved. More needs to be 
done to encourage and nurture better commerciali
zation prospects. In addition, relationships with 
external partners, including civic and corporate 
groups, need to be strengthened. Specific initia
tives to achieve this goal include: 

• clarifying and coordinating the roles and rela
tionships between and among the University's 
functions involved in nurturing relationships 
with external partners and groups. 

• developing a strategic plan to enhance com
mercialization of intellectual property. 

• providing training and increasing communica
tion with faculty about business development 
opportunities, and 

42 
www.research.umn.edu/opportunities 

43 
www .umn .edu/urelate/newsservice/ newsreleases 

/99_10glaxofacts.html 
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• developing a stewardship plan for intellectual 
property royalty streams that enhance funding 
for core elements of the University's academic 
and research missions. 

Continuous Improvement: The University's na
tional reputation for oversight of sponsored re
search is based on an effective, efficient grants 
management and compliance infrastructure. How
ever, with the proliferation of unfunded federal 
mandates and increased faculty research productiv
ity, this infrastructure's capacity has been severely 
strained. To address these issues, as well as build 
capacity for future growth in concert with its stra
tegic positioning goal, the Office of the Vice 
President for Research is examining a variety of 
ways to improve and align core processes. 

Supporting the Core Mission 

Identifying, aligning, and strengthening these and 
other core areas of academic excellence at the Uni
versity depend for their success on the strategic 
allocation of resources. This section of the self
study report describes the ways in which Univer
sity resources- human, information, financial, 
physical, and technological- are allocated and 
supported and progress measured. 

Human Resources [HLC 2a, HLC 2b, HLC 2c, 
HLC 2d, HLC 3b, HLC 4a, HLC 4d] 

In the introduction to its 2004 report, The Top 
American Research Universities, the authors accu
rately characterize the "intensely competitive mar
ketplace" in which research universities like the 
University of Minnesota exist and the human re
source-intensive nature of academic institutions: 

Unlike commercial enterprises that compete to 
create profits and enhance shareholder value, 
research universities compete to collect the 
largest number of the highest-quality research 
faculty and research productivity as possible. 
They also compete for the highest-quality but 
not necessarily the largest number of students. 

Because the demand for these high-quality stu
dents and faculty greatly exceeds the supply, 
research institutions compete fiercely to gain a 
greater share of these scarce resources. 

Although the process of competition is complex 
and has different characteristics in different 
segments of the research university market
place ... the pursuit of quality follows the same 
basic pattern everywhere. 
Talented faculty and students go where they be
lieve they will receive the best support for de
veloping their talent and sustaining their indi
vidual achievement in the many marketplaces 
for their skills .... The work that defines a research 
university's level of competitive performance 
appears in the accumulated total productivity of 
its individual faculty, staff, and students. 

The importance of individual talent in the re
search university marketplace helps explain the 
strategies institutions pursue to enhance their 
competitiveness. 44 

The University of Minnesota measures its progress 
in attracting, retaining, supporting, and rewarding 
its faculty and students in a variety of ways. 

These include several measures used by the Uni
versity of Florida in its annual study (National 
Academy members, faculty awards, and post
doctoral appointees), American Association of 
University Professors salary and compensation 
rankings, and a variety of internal benchmarks and 
surveys. These measures are described below. 

National Academy Members: These prestigious 
honors are granted by the National Academies of 
Sciences and Engineering and the Institute of 
Medicine. Prospective faculty and students, par
ticularly at the graduate level, may compare insti
tutions based on this measure. 

Assessment: The University of Minnesota
Twin Cities ranks 25th in the nation and 11th 
among public research universities. Over the 
past few years, however, the number of Univer
sity faculty selected for National Academy 
membership has increased only marginally, 
while other institutions have performed better. 

Action: The University believes it has many de
serving faculty in a range of disciplines whose 
qualifications and contributions to their fields 
may not have been adequately brought forward. 
A University-wide committee and committees 
within each college are being formed to identify, 
support, and nominate these faculty members. 

44 The Top American Research Universities: The Cen
ter, University of Florida, 2004. 
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Faculty Awards: The Center at the University of 
Florida collects data on faculty awards in the arts, 
humanities, science, engineering, and health. 
Some of these programs include: American Coun
cil of Learned Societies; Fulbright; Guggenheim; 
MacArthur Foundation; National Endowment for 
the Humanities; National Institutes of Health; 
Newberry Library; Pew Charitable Trusts; Robert 
Wood Johnson Foundation; Sloan Foundation; and 
Woodrow Wilson Fellows. 

Assessment: The University of Minnesota
Twin Cities ranks 43rd nationally and 191

h among 
public research universities in the number of 
these faculty awards. Over the past five years 
the number of awards to University faculty de
clined by 50 percent. This was a larger decline 
than the average decline among the top-1 0 public 
and private universities (22.6 percent) and the 
average decline among the top-10 public univer
sities (14.3 percent). 

Action: Provost Sullivan has formed a task force 
to identify more proactive mechanisms for 
broadening the University's representation 
among these and other honorary societies and 
organizations . 

Regents Professors: The Regents Professorship 
was created by the Board of Regents in 1965 with 
support from the University of Minnesota Founda
tion. It is the highest recognition given by the 
University to a member of its faculty. Regents 
Professors exhibit outstanding academic distinc
tion, judged by the scope and quality of their 
scholarly or artistic work, the quality of their 
teaching, and their contributions to the public 
good. Once designated Regents Professors, faculty 
members hold the title for as long as they remain at 
the University. Upon retirement from the Univer
sity, a Regents Professor becomes a Regents Pro
fessor Emeritus. Since the inception of this award, 
74 faculty members have been named Regents Pro
fessors.45 

McKnight Foundation Awards: The University 
benefits from a number of faculty awards and 
prizes supported by funds from the McKnight 
Foundation. These include: 

45 
www.grad.umn.edu/scholarswalk/RegentsProfs.htm 

46 

• Distinguished McKnight University Professor
ship. This program recognizes outstanding 
faculty members who have recently achieved 
full professor status. Recipients hold the title 
"Distinguished McKnight Professor" for as 
long as they remain at the University of Min
nesota.46 

• McKnight Arts and Humanities Endowment. 
Established in 1991, this endowment's mission 
is to support, sustain, and enliven arts and hu
manities research and activities at the Univer
sity.47 

• McKnight Land-Grant Professorship. The 
goal of this program is to advance the careers 
of new assistant professors at a crucial point in 
their professional lives. The designation of 
"McKnight Land-Grant Professor" is held by 
recipients for a two-year period.48 

• McKnight Presidential Endowed Chairs. One 
of the highest honors for faculty at the Univer
sity, these chairs are named following recom
mendations by their college dean and chosen at 
the discretion of the president based, in part, 
on their academic and research accomplish
ments and their contributions to advancing the 
University among its peers.49 

• McKnight Presidential Fellows. The 
McKnight Presidential Fellows Program is tar
geted at the most promising faculty who have 
been newly granted tenure and promotion to 
associate professor, to recognize their accom
plishments and support their ongoing research 
and scholarship. 

• McKnight Presidential Leadership Chair. The 
McKnight Presidential Leadership Chair is for 
individuals who exemplify the leadership 
qualities that inspire the rest of the University. 
Recipients of the award are deans and other 

www.grad.umn.edu/faculty-
staff/mcknight/distinguished.html 47 

http:/ /academic. umn .edu/provostjawards/mcknight/mc 
knight2.html 48 

www.grad.umn.edu/faculty-
staff/mcknight/land grant.html 49 -

www .grad .umn .ed u/scholarswalk/McKnightPresidential. 
htm 
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leaders who are recognized both for extraordi
nary scholarly achievements and prominence 
in an academic field, as well as for their role as 
a respected leader and mentor. · 

Endowed Chairs: The number of endowed chairs 
and fellowships at the University has risen dra
matically over the past 20 years. The number of 
endowed chairs increased from 17 in 1984 to 374 
in 2004 and the number of endowed fellowships 
increased from 23 in 1984 to 430 in 2004. 

Other Faculty Awards: In addition, a number of 
other University awards and recognitions acknowl
edge the vital role of faculty and reward their out
standing contributions to the University's teaching, 
research, and public engagement mission: 

• Awards for Outstanding Contributions to Edu-
cation50 

• College and Unit Awards for FacultY' 
• Other University Awards52 

• Recipients ofNational and International 
A wards and Honors53 

• Research A wards 54 

Post-Doctoral Appointees: Post-doctoral ap
pointees are individuals holding doctorates in sci
ence and engineering, medicine, dentistry, and vet
erinary medicine who have temporary appoint
ments, without academic rank, to receive addi
tional training through the conduct of research ac
tivities. These appointees contribute to the quality 
of research and scholarship at the University. 

Assessment: The University ranks 131
h among 

all research universities and 5th among public re
search universities in the number of post
doctoral appointees. Over the past five years, the 
number of post-doctoral appointees at the Uni
versity of Minnesota grew at a significantly 
higher rate than the average of the top-10 public 

50 http:/ /academic.umn .edu/provostjawards/aoce. html 
51 http:/ /academic.umn.edu/provostjawards/cuaf.html 
52 http:/ /academic. umn.edu/provostjawards/other. html 
53 

http: 1 /academic. umn. ed u/ provostjawa rds/internationa I 
.html 
54 

http: 11 academic. um n. ed u/ provost/ awards/research. htm 
I 

and private research universities and the top-1 0 
public universities. 

Action: The University is seeking to identify the 
academic units that are contributing most to this 
performance trend in order to establish best prac
tices and to share these practices with other 
units. 55 In addition, the Graduate School has es
tablished an Office of Postdoctoral Affairs to ad
dress the increasing number of post-doctoral fel
lows and their career needs and to ensure the 
University's continuing strength in this arena. 56 

Faculty Salary and Compensation: The Ameri
can Association of University Professors conducts 
annual salary and compensation surveys of full
time instructional faculty (excluding medical 
school faculty). 

Comparing salaries and compensation across insti
tutions and campuses, however, is inherently im
perfect because they differ in many ways, e.g., 
mission, public vs. private, size, mix of disciplines, 
etc. Cost-of-living, tax burden, and variations in 
fringe benefits only add to the imperfection. 

In addition, it is important to emphasize that 
changes in average salary reflect not only salary 
increases for continuing faculty but also are influ
enced by retirements, promotions, and new hires. 
Thus, percentage changes will be different than 
those stipulated in an annual salary plan. This is 
true for all campuses nationwide. These differ
ences will vary from year to year, and they can be 
very significant when the cohort sizes are rela
tively small. 

The Twin Cities campus's peer group- the na
tion's top 30 research universities (16 private, 14 
public) within the Association of American Uni
versities (AAU)- is representative of the kinds of 
campuses with which the Twin Cities campus 
competes in recruiting and retaining faculty. 

55 

Assessment: Over the past five years, the Uni
versity of Minnesota - Twin Cities has lost 
ground compared to its peer group in average 
salary and compensation for professors at all lev-

http:/ 1 nextwave .science mag. org/ cg i/ content/fu 11/2005/ 
08/04/5 
56 www.grad.umn.edu/postdoctoral_affairs/ 
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els. The greatest disparity is at the full professor 
level, where average salary and compensation 
lag the peer group averages by nearly $20,000 . 
Currently, at the full professor level, the Univer
sity ranks 27th among its AAU peers in average 
salary and compensation; associate professor 
rank, 26th in average salary and 20th in average 
compensation; assistant professor rank, 28th in 
average salary and 17th in average compensation. 

Action: As part of its strategic planning efforts, 
the University recognizes and is committed to 
making substantial, not incremental, gains in 
comparative salary and compensation levels. 
The goal is to reach the median among its AAU 
peers. In furtherance of this goal, the University 
has committed $6.0 million in FY 2005-06 com
pact funding to enhance faculty salary in the 
coming year . 

Faculty and Staff Diversity: Another measure of 
faculty and staff quality is the diversity of its work
force. The University remains committed to re
cruiting and retaining a diverse faculty and staff. 
This commitment is exemplified in the Univer
sity's mission statement, which clearly articulates 
diversity as a core goal and strategic initiative: 

... share that knowledge, understanding, and 
creativity .. .in a strong and diverse community of 
learners and teachers, and pre-
pare ... students .. .for active roles in a multiracial 
and multicultural world .... [T]he University strives 
to sustain an open exchange of ideas in an ... at
mosphere of mutual respect, free from racism, 
sexism, and other forms of prejudice and intol
erance ... 

A recent example of this commitment is the 2004 
"Keeping Our Faculties of Color" symposium, the 
third such national gathering hosted by the Univer
sity.s7 

Assessment: The Twin Cities campus has made 
modest but steady progress in hiring and retain
ing faculty and staff of color over the past eight 
years. Between 1996 and 2004, the percentage 
of faculty of color increased steadily among His
panics, American Indians, Asians, and African 
Americans. 

57 www.cce.umn.edu/conferences/kof/ 

Tenured/tenure-track faculty of color increased 
from 8.2 percent in 1996 to 13.0 percent in 2004. 
Other faculty of color increased from 6.1 percent 
in 1996 to 11.0 percent in 2004. During the 
same period, the percentage of female ten
ured/tenure-track faculty and other female fac
ulty increased from 23.6 percent to 28.0 percent 
and from 27.2 percent to 32.3 percent, respec
tively . 

In 2004, the Twin Cities campus had 12,918 staff 
in the Executive, Professional and Administra
tive, and Civil Service/Bargaining Unit classifi
cations. Of these, 7,674 (59 percent) were fe
male, approximately the same percentage as in 
1996. The percentage of staff of color increased 
from 8. 7 percent in 1996 to 11.5 percent in 2004. 
In 2004, the largest minority group among staff 
was African Americans, at 4.8 percent, followed 
by Asians at 4.1 percent. 

Action: Increasing the diversity of faculty and 
staff is a central commitment of the University's 
strategic plan. To provide additional leadership 
focus in this area, the University has created a 
new position - vice president for access, equity, 
and multicultural affairs -and a national search 
is currently under way. 58 

Faculty and Staff Attitudes: The University rec
ognizes the value of continuously monitoring em
ployee attitudes and perspectives on the workplace. 
The level of satisfaction with compensation, bene
fits, supervisor behaviors, and work-life support 
play an important role in an individual's decision 
to stay or leave. 

Assessment: With this monitoring goal in mind, 
the University commissioned a survey conducted 
in partnership with the Human Resources Re
search Institute of the Carlson School of Man
agement. The first Web-based Pulse Survey was 
conducted in April2004. Over 6,000 faculty and 
staff responded to the survey. 59 

The survey examined the following areas: job 
satisfaction, pay and benefits, supervisor and de
partmental support, University climate, retention 

58 
www.umn.edu/ohr/employment/openings/ 

!~b130866.html 
www.umn.edu/ohr/pulse 
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and considerations in leaving, and life outside of 
work. 

Taken as a whole, the survey results suggest that 
faculty and staff were most satisfied with their 
work, their supervisors or responsible adminis
trators, their benefits packages, and their overall 
quality of life. They were less satisfied with 
salaries and with attempting to find balance be
tween work and family demands. 

Action: The results from this first survey sug
gest the University must continue to address the 
issue of salary levels. Retention of faculty and 
staff will depend on increasing the University's 
competitive position in this area. While Univer
sity benefits programs are viewed as a positive 
feature of employment, good benefits cannot 
compensate for erosion of base salaries against 
peer institutions. 

Efforts to better prepare supervisors and manag
ers appear to be paying off, as the survey indi
cates many employees feel positive about the 
quality of their supervisors and managers. More 
attention to career development opportunities 
seems particularly important for staff employees, 
many of whom remain at the University for their 
careers. 

Staff Development: University Services provides 
an example of the way in which the University is 
striving to use staff development to increase its 
effective use of resources. 

University Services approaches staff development 
as a support to a learning environment where learn
ing carries forward into workplace behavior. The 
goal is to ensure all staff have the knowledge, 
skills, and competencies to perform their jobs. 
Successful staff development initiatives align skills 
and competencies with knowledge about the de
partment and the University in order to make deci
sions leading to success. 

Examples of staff development that focus on en
hancing position-specific competencies aligned 
with workplace expectations include: new em
ployee orientation, harassment aw~reness training, 
report writing, proper use of cleanmg products, and 
food preparation procedures. 

Skill and competency enhancement programs are 
intended to prepare employees for expanded as
signments, lateral positions, or promotions, as well 
as to enhance current skills. Ongoing professional 
development is encouraged for staff to keep cur
rent in their professions and apply state-of-the-art 
principles and practices in the workplace. Exam
ples of professional development include: mem
bership in professional organizations, participation 
in development offered by those organizations, and 
involvement in leadership roles and professional 
certification. 

Other Initiatives: The University's Office of 
Human Resources60 has launched a number of 
other initiatives to support faculty and staff. Ongo
ing assessment will help identify other areas for 
improvement. 

• UPlan Medical Program: The University in
troduced the UPlan Medical Program to em
ployees and dependents in the fall of2001, and 
the plan became effective in 2002. Contribu
tions to the self-insured UPlan by the Univer
sity and employees replaced premiums paid to 
the State of Minnesota for medical coverage in 
prior years. 

The decision to leave the state program and 
develop the UPlan was made based on signifi
cant input from University employees, through 
an employee survey, and through recommen
dations from the Benefits Advisory Commit
tee, a committee with representation from fac
ulty, professional and administrative staff, civil 
service employees and bargaining group em
ployees. The program's medical options were 
selected through a well-publicized request-for
proposal process, in which choice for employ
ees was a key factor. 

• Wellness Program: The University's Wellness 
Program, launched in 2004, aims to improve 
employees' and their dependents' health and 
lower the upward trend in health care costs 
through promotion of healthy behaviors and 
disease management. 

The program includes a walking program, the 
distribution of a self-care booklet to all em-

60 www.umn.edu/ohr 
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ployees, a Web-based survey of employees to 
determine their attitudes and behavior regard
ing health, and a nutrition program. Employees 
who participate in wellness events will receive 
financial incentives.61 

• Online HR Functions: The University has lev
eraged its investment in its PeopleSoft enter
prise system to add a technology-based online 
capacity that makes many human resource 
functions more accessible to employees . 

With the Employee Self Service site,62 em
ployees can update their personal demographic 
information, view and enroll in benefits pro
grams, view retirement accounts, get W -2 and 
W -4 information, check their flexible spending 
account balances, receive their pay statement, 
see their training records, check their official 
notice of appointment, and receive notification 
of reimbursement for travel and other ex
penses. Other functions continue to be added 
to this site . 

• President's Emerging Leaders Program:63 This 
program identifies, prepares, and supports 
high-potential individuals to further equip 
themselves for significant leadership opportu
nities within the University. 

Each year, a cohort of up to 25 people is se
lected to participate in this one-year program. 
They work on project teams to tackle signifi
cant University problems or initiatives, attend 
a retreat and a seminar series, spend time with 
a coach, participate in a 360-degree assessment 
of their strengths and weaknesses, and experi
ence structured but more informal opportuni
ties to work with senior administrators in the 
organization. 

Alumni from this group now number nearly 
100 individuals, and an active alumni group 
has formed to continue to build on the leader
ship skills of the graduated participants . 

61 www.umn.edu/ohr/eb/wellness/resource.htm 
62 http://hrss.umn.edu 
63 www.umn.edu/ohr/pel/description.htm 

Information Resources [HLC 1e, HLC 2a, HLC 2b, 
HLC 2c, HLC 2d, HLC 3c, HLC 3d, HLC 4d, HLC Sa, 
HLC Sb, HLC Sc, HLC Sd] 

The University's success in achieving its strategic 
vision and supporting its areas of core academic 
excellence will depend on research support, 
strengthened University Libraries, and other in
formation resources infrastructure. 

Research Support: The Office of the Vice Presi
dent for Research (OVPR) oversees all aspects of 
research at the University of Minnesota's five cam
puses, providing guidance to individual researchers 
and managing the system-wide research enterprise. 
The office is home to seven discrete administrative 
programs or units that focus on particular facets of 
the research process: 

• Fostering Integrity in Research, Scholarship, 
and Teaching:64 provides a comprehensive cur
riculum to help faculty meet the challenge of 
responsible conduct of research and scholar
ship. 

• Oversight, Analysis, and Reporting:65 pro
motes compliance awareness in sponsored pro
jects administration . 

• Regulatory Affairs:66 facilitates ethical and 
responsible research through education, 
monitoring and resources . 

• Research Subjects' Protection Programs:67 re
views and monitors use of human and animal 
subjects in research, ensuring oversight of risk, 
consent, and justified use issues. 

• Sponsored Projects Administration:68 supports 
faculty in seeking, acquiring, and managing 
externally sponsored funding for research, 
training, and public service projects . 

• Patent and Technology Marketing:69 identifies 
and protects University-developed technolo
gies and negotiates their transfer to the private 
sector through licensing . 

64 
www.research.umn.edu/first/ 

65 
http://oar.research.umn.edu/ 

66 
www.research.umn.edu/regaffairs/ 

67 
www.research.umn.edu/subjects/ 

68 http://ospa.research.umn.edu/ 
69 

www.ptm.umn.edu 
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• Office of Business Development: 70 nurtures 
high-potential business opportunities based on 
University research by connecting and serving 
researchers, investors, and industry. 

University Libraries: The University Libraries 
on the Twin Cities campus provide collections, 
access, and service to students, researchers, and 
citizens. As such, the Libraries are a key compo
nent in the educational and information infrastruc
ture for the state of Minnesota. 

The University Libraries system is composed of 14 
locations on the Twin Cities campus. In addition, 
the University Libraries provide services in support 
of several independent libraries (e.g., Law, Jour
nalism, and the coordinate campus libraries). 

Over 6 million volumes are held within five large 
facilities as well as specialized branch libraries. 
With nearly 2 million user visits to campus librar
ies annually, the Libraries remain a critical and 
heavily used resource for the University. For a 
more detailed description of how the University 
Libraries support the University's public engage
ment mission, see page 52. 

Assessment: The University currently ranks 
19th among the 113 North American university 
library members of the Association of Research 
Libraries,71 a drop of five places (from 14th) 
since 2000. While this is a useful indicator of 
traditional resources, it does not provide a full 
picture of 21st century library programs or the 
quality oflibrary services, the quality of its col
lections, or its success in meeting the needs of 
users. The Association of Research Libraries is 
developing other measures as is the University to 
supplement its own continuous improvement ef
forts in information resources. 

Action: The University Libraries' vision is to 
"restore strength and enhance leadership, bring 
the University of Minnesota Libraries to peer 
status with the top five public research university 
libraries within five years." For FY 2005-06, the 
University has committed an additional $3.3 mil
lion in recurring funding and $325,000 in non
recurring funding toward achievement of this vi-

70 www.obd.umn.edu 
71 www.arl.org 

sion. The vision is currently based on eight 
strategic goals: 

• Develop collections in all formats and im
plement focused management strategies to 
ensure effective stewardship of collections. 

• Develop the infrastructure for a mature digi
tal library, including leadership on campus 
related to knowledge resources and leader
ship within the state and nationally. 

• To better serve academic programs and real
ize opportunities for collaboration, the Li
braries will focus on the needs of under
graduates ... [and will] strive to develop a cul
ture of collaboration and better integrate the 
Libraries within academic programs of the 
campus. 

• Play a leadership role in developing, sustain
ing, and enabling a robust environment of in
formation resources for the campus, the 
state, and worldwide communities. 

• Design a well-integrated, highly functional 
campus digital infrastructure for content, 
tools, and services. 

• Develop effective learning environments and 
programmatic strength in information liter
acy. 

• Provide stable support for the Libraries' 
technology infrastructure. 

• Implement the Libraries' compensation mar-
ket program. 

Other Information Resources: The Office of 
Information Technology, Technology-Enhanced 
Learning Council, and other groups support the 
development and strengthening of information re
sources in advancing the University's mission. 
Many of these programs are highlighted in the 
"Challenge #7" section of the self-study report, 
starting on page 109. 

Financial Resources [HLC 2a, HLC 2b, HLC 2c, 
HLC 2d] 

Financial resources provide the fuel to achieve the 
University's strategic goals. This section summa-
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rizes the key sources of financial support - state 
appropriations, research grants, tuition and fees, 
debt financing, endowment, and annual giving -
assesses the University's performance in attracting 
those resources, and highlights future actions for 
improvement. 

State Appropriations: State appropriations pro
vide the most important and most flexible source 
of funding to the University. Similar to many 
states, Minnesota has reduced its funding to higher 
education over the last two decades. Adjusted for 
inflation, state support for the University is less 
today than it was in 1978. (Minnesota dropped 
from 6th among states in 1978 to 26th in 2004 in the 
percentage of state budget support for higher edu
cation.) Currently, state support represents just 
under 26 percent of University of Minnesota reve
nue . 

In FY 2005-06, the State of Minnesota appropri
ated $614,238,000 to the University, an increase of 
$39,611,000 from the previous appropriation. The 
University initially allocated these funds within the 
institution as shown on the next page (with further 
allocations to occur during the year) . 

Tuition and Fees: University policy mandates 
that "tuition assessments within the University of 
Minnesota as a public institution must reflect the 
shared responsibility, benefits, and needs of the 
state and of the individual student." 

The Board of Regents establishes tuition rates an
nually and factors in issues of access, choice, re
tention, progress toward degrees, the competitive 
environment, applicable state and federal policies 
and laws, and state appropriations to the Univer
sity. 

In the last 10 years, and particularly in the last five, 
as state appropriations have been reduced, the Uni
versity has had to rely more heavily on tuition and 
fees. The figure on the next page shows the relative 
proportion of University revenue derived from 
state appropriations and student tuition and fees. 

If current trends continue, it is anticipated that, 
within the next few years, the University will de
rive a higher percentage of its revenue from tuition 
and fees than from state appropriations - a first in 
the University's history. 

The University has responded to these significant 
reductions in state appropriations through an ag
gressive effort to reduce costs and increase reve
nues. The impact of reduced state funding has 
been mitigated by such strategies as a recent one
year wage freeze, modification of employee cost 
responsibility for health care benefits, and reduced 
administrative and operating costs . 

Assessment: Undergraduate resident tuition and 
fees rank 3'd among Big Ten public universities 
and 5th for non-residents. The University has 
made headway in recent years in improving its 
competitive position for non-resident under
graduate tuition and fee costs . 

Graduate resident tuition and fees also rank 3rd 
among Big Ten public universities and 8th for 
non-residents. For first-professional students, 
the University's rankings are: law, 2nd and 3rd, 
respectively; business: 2nd in both; pharmacy, 2nd 
in both; medical school: 1st in both; and veteri
nary medicine, 1st and 3'd. 

Action: With a modest increase in state support 
for 2005-06, the University's undergraduate, 
graduate, and first-professional tuition increases 
are the lowest in several years . 

Financing Graduate Education: In 2004, a 
University-wide task force completed a compre
hensive review of the challenges and possible solu
tions to funding graduate education at the Univer
sity and, thus, remaining competitive with peer 
institutions.72 

As the task force noted in its final report to Provost 
Sullivan: 

The University .. .is caught between dramatically 
decreasing state revenue and rapidly rising costs 
for virtually all goods and services including 
graduate education. The University has met its 
financial needs partly through raising tuition and 
other fees and partly through internal realloca
tions and cost savings. It is apparent that this 
extreme financial pressure will continue for the 
foreseeable future, necessitating changing 
methods of operations of many of the Univer
sity's functions. 

72 
http://academic.umn.edu/img/assets/12261/ 

fingraded.pdf 
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Recognizing the long-term nature and complexity 
of these challenges, the task force offered several 
possible solutions, including efforts to: 

• provide specific legislative support for gradu
ate fellowships; 

• launch a major fundraising campaign to match 
fellowship funds provided by the legislature; 

• use the University's compact process to bal
ance expenditures on graduate education with 
other priorities; 

• right-size graduate programs in terms of 
graduate education needs for teaching and re-

search assistants as well as employment pro
jections for graduates; 

• find ways to improve time-to-degree and com
pletion rates; 

• discontinue or merge low-enrollment and low
priority graduate programs; 

• make adjustments to fringe-benefit recovery in 
order to smooth out financial implications; 

• simplify and streamline administrative proce
dures in order to save time and money expen
ditures, and 

• form working groups or task forces to further 
plan and implement needed changes. 

FY 2005-06 State Appropriations to the UniversitY of Minnesota 

State State 
Unit ADDroDriation Unit A_pp_ropriation 

Academic Health Center (AHC) University-wide Academic, Re-
College of Pharmacy $4,011,826 search, and Outreach 
College of Veterinary Medicine 12,870,511 Agricultural Experiment Station 4,368,868 
Duluth School of Medicine 4,552,874 Graduate School 11,423,541 
Medical School 44,367,478 Minnesota Extension Service 24,167,448 
School of Dentistry 8,410,523 University Libraries 9,397,019 
School of Nursing 2,727,759 SVP for System Administration 13,117,468 
School of Public Health 4,584,767 SVP for Academic Af- 29,242,447 
AHC- Shared 26,901,087 fairs/Provost 
SVP for Health Sciences 3,682,338 VP for Research 5,195,128 

Carlson School of Management 4,736,615 Service and Support Units 
College of Ag, Food, Env. Sciences 32,327,739 Audits 1,374,839 
College of Arch. & Landscape Arch. 1,915,038 Auxiliary Services 795,523 
College of Biological Sciences 8,733,276 Board of Regents 629,606 
College of Continuing Education 3,259,694 Student Affairs 2,830,344 
College of Educ./Human Develop- 5,471,601 Capital Planning/Project Mgmnt. 1,279,279 
ment Controller's Organization 5,960,614 
College of Human Ecology 4,048,910 Facilities Management 79,766,677 
College of Liberal Arts 17,808,807 General Counsel 3,039,017 
College of Natural Resources 6,309,089 Human Resources 7,643,003 
General College 1,395,648 Information Technology 36,149,275 
Humphrey Institute of Public Affairs 1,586,739 Office of Budget and Finance 2,826,627 
Institute of Technology 40,990,530 President's Office 4,061,459 
Law School 2,330,949 Public Safety 7,031,414 
Athletics 5,747,161 University Health and Safety 3,586,706 

University Relations 6,519,619 
Coordinate Campuses 57,299,942 VP for University Services 3.012.828 

Holding (allocations yet to be de- 44,748,350 Total: $614,238,000 
termined) 
Source: Office of Budget and Fmance, Umvers1ty ofMmnesota. 
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Tuition/Fees, State ApPropriations as Percentage of Revenue. 1970-2004 

40% 
~% 33.4% 33.4% 32.7% 32.5% 

! 
31.2% 32.0% -- I 30% ~ 

~.1%1 

20% ~ j 
_..-/"21.1% I 

14.4% 15.4% I 
10% I 

9.9% 9.8% 9.J% 10.7% 10.2% 

I 0% 

1970 1975 1980 1985 1990 1995 2000 2004 

~Tuition & Fees --State Appropriation 

Source: Office of Budget and Finance, University of Minnesota . 

Provost Sullivan is incorporating these recommen
dations into the work of the task forces formed to 
implement the University's strategic plan. For ex
ample, included in the task force on state work 
force needs is a specific examination of the financ
ing of health professions education. In addition, a 
total of $5.2 million in recurring funds and $1.1 
million in non-recurring funds have been ear
marked for FY 2005-06 to address graduate and 
professional education issues. 

Grants and Contracts: As one of the nation's 
premier research institutions, the University at
tracts over $500 million in research grants and con
tracts each year. These comprise about 26 percent 
of the University's budget. The Twin Cities cam
pus is one of the leading higher education recipi
ents of research grants from the National Institutes 
of Health (NIH) and the National Science Founda
tion (NSF). 

In its rankings of public and private research uni
versities, The Center at the University of Florida 
focuses on total research expenditures and federal 
research expenditures. These measures include 
"all activities specifically organized to produce 
research outcomes that are separately budgeted and 
accounted for." This research may be funded ei
ther by an external agency, i.e., sponsored re
search, or by a unit within the university, i.e., uni
versity research. 

Assessment: The University ranks 20th among 
all institutions and 1oth among public universities 

in total NIH awards. The University ranks 15th 
overall in NSF funding and 8th among public re
search universities . 

Over the past five years, the University of Min
nesota- Twin Cities has ranked consistently in 
the top 15 of public and private research univer
sities and in the top 10 of public research univer
sities in total and federal research expenditures. 

The University ranked 11th in 2002 for total re
search expenditures among U.S. public and pri
vate research universities and, for the second 
straight year, 7th among public universities . 

Similarly, the University ranked 15th nationally 
and 8th among public universities in federal re
search expenditures in 2002 . 

However, the University's stable ranking in total 
and federal research expenditures masks a more 
serious longer-term trend. Over the past decade, 
when the percentage increases in total and fed
eral research expenditures are calculated in con
stant 1983 dollars, the University was outper
formed by all but four and all but one of the in
stitutions in the two top-1 0 lists for 2002, respec
tively . 

Action: The University is undertaking a thor
ough analysis of these findings to determine 
what steps need to be taken to improve this indi
cator and the University's performance relative 
to its peers. 
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Endowment Assets: Even though private fund
raising is an increasingly important revenue 
source, it still represents less than 5 percent of the 
University's annual operating budget. In 2003, 
the University completed a six-year fundraising 
campaign that raised nearly $1.7 billion in private 
donations and pledges. 

Assessment: The University ranks 26th nation
ally in total endowment assets among all U.S. 

. • . 73 d 6th umvers1t1es an among public research uni-
versities. This measure includes the market 
value ofthe endowment assets of the University 
ofMinnesota, the University of Minnesota 
Foundation, and the Minnesota Medical Founda
tion. 

Action: As a result of Board of Regents
approved changes in asset allocation guidelines 
and a new emphasis on alternative investment 
classes, overall performance on this measure has 
improved. It is anticipated that Minnesota's 
ranking will improve over its current position; 
however, this measure warrants further analysis 
and monitoring. 

Annual Giving: Voluntary support ofthe Univer
sity of Minnesota through the University of Min
nesota Foundation and the Minnesota Medical 
Foundation takes many forms and plays an impor
tant role in supporting the University's mission. 

Assessment: The University ranks 15th nation
ally in annual giving and 7th among public re
search universities. During FY 2003-04, new 
gifts and future commitments to the University 
totaled $145 million, down from the record lev
els achieved during Campaign Minnesota but 
nearly double the amount raised in 1995. There 
were 81,979 donors, an all-time high. These 
gifts have made possible an array of scholarships 
and fellowships, capital improvements, support 
for faculty, academic programs, and research, 
and other initiatives across the campus. 

Over the past decade, the University ranked 8th 
among all institutions in the two top-1 0 lists for 

73 The Minnesota Medical Foundation's endowment as
sets were inadvertently omitted from the NACUBO fig
ures used to calculate the 2003 rankings; if they had 
been included, the University would have ranked 25th. 

2002, when the percentage increase in annual 
giving is calculated in constant 1998 dollars. 

The number of alumni donors has increased 
steadily each year since 2000, reaching a record 
42,379 donors in 2004. 

Action: Continuing efforts are being made to in
crease alumni participation rates in annual giving 
to the University. 

Debt Management: Bonding for high-priority 
capital projects is another important component of 
the University's management of financial re
sources. 

The University's debt management goal is to en
sure that each long-term debt financing is com
pleted in the most cost-efficient, professional man
ner and in accordance with the highest standards of 
the industry, law, and governmental practices. 

To achieve this goal, the University has established 
five debt management objectives: maintain the 
University's long-term and short-term credit rat
ings; minimize borrowing costs; limit issuance of 
revenue bonds due to uncertain internal revenue 
streams and higher costs of debt service; align debt 
maturity with the life expectancy of the projects to 
be financed; and issue debt only for qualified capi
tal projects and not for operating or maintenance 
costs. 

Assessment: The current weighted average cost 
of capital for all University debt is approximately 
4.4 percent. The average life ofUniversity debt 
is roughly 11 years; 93 percent of the debt is 
fixed rate and 7 percent is variable rate. 

The University enjoys the second highest credit 
ratings for its general obligation bonds from 
Moody's Investors Service- Aa2- and Standard 
& Poor's Corporation- AA. These credit rat
ings permit the University to borrow at low in
terest rates and reflect the University's manage
ment, financial controls, economic conditions, 
and moderate debt levels. 

In its report on bonds issued in July 2004, 
Moody's noted: •• ... under its strong leadership, 
the University of Minnesota will maintain and 
strengthen its reputation as one of the nation's 
leading public universities in terms of financial 
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resource base, academic reputation, and student 
demand." 

Action: In addition to these basic ratings, the 
University carefully monitors Moody's calcula
tion of capital ratios, which measure institutions' 
financial resources, in varying degrees of liquid
ity, relative to debt. In FY 2003-04, the Univer
sity improved in three of the four Moody's key 
capital ratios . 

Key Financial Indicators: The University 
tracks its financial health and stability through 
a broad range of financial indicators, includ
ing: asset, liability, and accounts receivable 
comparisons; annual operating indicators 
(revenue and expense ratios); debt manage
ment; financial ratios (selectivity and matricu
lation ratios). 

Assets. The comparison of assets by category 
monitors changes in gross assets, changes in asset 
categories, and changes between asset categories. 
A financially healthy institution generally has sta
ble or rising assets and stable distribution among 
asset categories . 

The University's performance during FY 2003-04 
shows that: University assets at the end of FY 
2003-04 increased by $143 .I million, or 4.2 per
cent over FY 2002-03; cash and investments in
creased $79.3 million, or 6.4 percent; and other 
assets increased $15.7 million, or 53.9 percent. 

Liabilities. The comparison of liabilities by cate
gory monitors changes in gross liabilities, changes 
in liability categories, and changes between liabil
ity categories. The desired trends for liabilities are 
stable or declining amounts of liabilities and a sta
ble distribution among liability categories . 

In FY 2003-04, the University's accrued and other 
liabilities increased $24.2 million, or 7.1 percent, 
and long-term debt decreased $110.6 million, or 
14.3 percent. 

Accounts Receivable. Accounts receivable (AIR) 
balances depict how quickly the University is bill
ing and collecting revenues. AIR dollar amounts 
should be declining or stable around a benchmark. 
An increasing AIR is not desirable and may high-

light collection problems. Distribution across AIR 
types also should be monitored for proportionality . 

When AIR balances are disproportionate there may 
be opportunities for business process redesign to 
improve collection cycles. During FY 2003-04: 
receivables balances for state and federal appro
priations increased $16.9 million, or 15.5 percent, 
and receivables balances for sponsored grants and 
contracts declined $2.6 million, or 3.8 percent. 

Revenue Contribution Ratios. Revenue contribu
tion ratios are an important measure of the relative 
dependence of University operations on any one 
source of revenue. In a strong financial environ
ment these ratios should be stable around a rela
tively distributed revenue base, with no single 
source contributing a disproportionate share of to
tal revenue. The University continues to have a 
well-distributed revenue base . 

Operating Expense Ratio. Expense ratios illustrate 
trends in expenses over time and the relative mix 
of expenses in relation to each other. Expense ra
tios should be stable around a relatively distributed 
expense base. 

One of the University's strengths is that it has a 
diversified revenue base. In the most recent year, 
total University expenses decreased $19.7 million, 
or 0.9 percent. The distribution of those expenses 
between the University's major expense categories 
of compensation and benefits, supplies and ser
vices, and other was nearly stable . 

Financial Ratios. Moody's also maintains key fi
nancial ratios for institutions in their database: 
selectivity ratio, matriculation ratio, net tuition per 
student, education expenses per student, and total 
tuition discount. 

In addition, Lehman Brothers calculates the rela
tive strength of institutional resources on a per stu
dent basis at the University of Minnesota and sev
eral of its public university peers. "Resources per 
student" is calculated as the sum of unrestricted net 
assets, restricted expendable net assets, restricted 
nonexpendable net assets, and foundation total net 
assets divided by total full-time equivalent stu
dents . 

Assessment: In tracking its performance rela
tive to Moody's benchmark medians of Aa2- and 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 57 



Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Aa3-rated institutions, the University fell outside 
the range on three of the five measures. 

In Lehman Brothers' most recent calculations, 
the University of Minnesota's resources per stu
dent declined by 5.4 percent from the previous 
year, the largest decline among the 13 institu
tions. 

Action: The University Board of Regents and 
the administration will continue to carefully 
monitor all of these ratios in order to maintain 
the University's high credit ratings and improve 
performance relative to peer institutions. 

Return on Invested Assets: The University has 
invested assets in four investment pools: the Con
solidated Endowment Fund (CEF)- $627.2 mil
lion, Temporary Investment Pool (TIP)- $543.2 
million, Group Income Pool (GIP)- $49.2 million, 
and RUMINCO, Ltd. - $27.5 million, as of June 
30,2004. 

Assessment: Three of the four pools outper
formed their benchmark institutions for one-year, 
three-year, and five-year rates of return. 

Action: The University Board of Regents and 
the administration will continue to carefully 
monitor the performance of these asset pools and 
make adjustments, as needed and within policy 
guidelines. 

Physical Resources [HLC 2a, HLC 2b, HLC 2c, 
HLC 2d] 

The Twin Cities campus has more than 250 build
ings and nearly 13 million assignable square feet. 
About 65 percent of these buildings are more than 
30 years old and more than 25 percent are over 70 
years old. The University continuously invests in 
maintaining and improving these facilities through 
capital improvement projects. 

The University identifies its major physical re
sources needs within a six-year planning frame
work. This framework sets priorities and direc
tions for continued capital and academic planning 
efforts; identifies the impact of additional Univer
sity debt; assigns responsibility for capital fund
raising; and forecasts additional building opera
tional costs. 

The framework takes the form of a six-year capital 
plan, divided into three prospective biennial budget 
requests to the Minnesota Legislature. The plan is 
updated on an annual basis, and is presented by the 
president and approved by the Board of Regents. 

The six-year capital plan is shaped by five guiding 
principles: 

• Advance new and strengthen existing aca
demic and programmatic priorities. 

• Support stewardship and sustainability by pre
serving existing infrastructure and repairing 
current facilities to support the University's 
mission activities. 

• Protect the health and safety of faculty, staff 
and students. 

• Support and strengthen the student experience. 

• Manage long-term financing requirements and 
future operating costs within realistic resource 
goals. 

Planning and Evaluation Process: Capital plan
ning at the University begins with academic plan
ning and identifying programmatic priorities and 
needs through the compact process. The capital 
planning process merges campus, collegiate, and 
disciplinary priorities, needs, and conditions into 
distinct project proposals. 

New capital projects progress through a four-phase 
identification and planning process. First, chancel
lors, vice presidents, deans, faculty, and officers 
from academic or administrative units identify po
tential projects. During this phase general program 
and facility needs as well as potential risks are as
sessed. 

In the second stage, academic, finance, and opera
tions staff review the academic and programmatic 
needs and principles, facility condition, financial 
and legal constraints, and project logistics. Third, 
based on this review, the president then recom
mends a six-year capital improvement plan to the 
Board of Regents. The president's recommenda
tion includes planning and feasibility, resource ac
quisition, and pre-design details. 
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During the fourth stage, funding approval is se
cured and the design and construction process is 
finalized. 

In addition to considering strategic academic pri
orities and facility requirements, there are a num
ber of other considerations and constraints that 
help in the prioritization of capital projects: 

• Projected size of future bonding bills: The 
University reviews state economic forecasts, 
Minnesota Department of Finance reports and 
directives, past trends, and budget instruction 
documents to estimate the likely University 
share of future legislative capital appropria
tions . 

• Operating and debt impact on the University: 
The University has a limited capacity to absorb 
additional operating and debt costs from new 
capital projects. 

• Timing and sequencing of projects: Many 
capital projects depend upon other capital pro
ject "dominos". For example, Pillsbury Hall, a 
future home for English, cannot be renovated 
until Geology can be moved out and into a 
renovated Shepherd Labs which in tum must 
wait to be vacated by moving its programs into 
a new Teaching and Technology Building. 

• Continuity of priorities: The University and 
the State of Minnesota have already invested 
planning and design funds in a number of pro
jects. Examples include Folwell Hall and the 
Institute of Technology's Teaching and Tech
nology Facility. 

• University capacity for private fundraising: 
The University reviews its capacity to fund
raise for capital projects in total and for spe
cific projects. 

• Impact on instructional and research programs: 
The University manages the level of disruption 
that can be absorbed while still maintaining the 
operation of its research and teaching. Renova
tions require "swing space" for programs to 
continue to operate and the institution needs to 
maintain a level of functional classrooms . 

Using this planning and evaluation process, the 
University has significantly upgraded its research 

facilities and physical infrastructure during the past 
decade . 

Four examples are described below . 

• McGuire Translational Research Facility: The 
University opened this new 95,000-square-foot 
facility in 2005 to bridge basic science discov
eries and develop therapies for the prevention 
and treatment of disease. The building houses 
interdisciplinary researchers from the Stem 
Cell Institute (a collaboration of 17 University 
schools and centers participating in stem cell 
research), the College of Pharmacy's Center for 
Orphan Drug Development, and the new Cen
ter for Infectious Diseases and Microbiology 
Translational Research. 

• Molecular and Cell Biology Building:74 This 
230,000-square-foot building, opened in 2002, 
provides research space for 70 research groups 
comprising over 400 scientists and a state-of
the-art vivarium for transgenic animals. The 
building also includes classroom and instruc
tional laboratories for undergraduate, graduate, 
and professional students . 

• Cargill Building for Microbial and Plant Ge
nomics:75 This 64,000-square-foot building on 
the St. Paul campus opened in 2003. It houses 
15 teams of scientists focusing on pathogenic 
microbes or beneficial microbes with uses in 
agriculture, environmental clean-up, and health 
care. Others will direct their attention to tech
nology for screening biological agents and 
analyzing data through bioinformatics. The 
building is an important component of the 
University-wide effort in genomics and the 
cornerstone of the planned University of Min
nesota Biotechnology Precinct on the St. Paul 
campus. Future buildings will provide space 
for research on biocatalysis, bio-energy, bio
materials, and biosensors. 

• Digital Technology Center:76 The Center's 
first-rate laboratory facilities offer researchers 
the tools to integrate research, education, and 
outreach in digital design, computer graphics 

74 
www.cbs.umn.edu/BMBB/MCB.html 

75 
www.cbs.umn.edu/main/about/photos/ 

cargillbldg.htm 76 
www.dtc.umn.edu/about.html 
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and visualization, telecommunications, intelli
gent data storage and retrieval systems, multi
media, data mining, scientific computation, 
and other digital technologies. Opened in 
2001, the 42,000-square-foot building also 
houses the Supercomputer Institute for Digital 
Simulation and Advanced Computation77 for 
supercomputing research, the Laboratory for 
Computational Science and Engineering78 for 
computational science and engineering and 
visualization, and the Usability Laboratory for 

77 www.msi.umn.edu 
78 www.lcse.umn.edu 

evaluations of computational solutions. Addi
tional, specialized laboratories assist with re
search projects. 

Other Projects: In addition, the 2005 Legislature 
approved the University's bonding request, which 
includes a project to improve chemistry research 
and teaching labs, a facility to house collaborative 
research in the College of Education and Human 
Development, and a project to renovate the Uni
versity's Academic Health Center classrooms clin-
ics, laboratories, and other facilities. ' 

60 UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY 

' ... 

.. 

.. 

• 

• 



• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • I; 

IW 
; 

'-' 

Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Challenge #3: 

Strengthening the student experience at all levels . 

Overview 

Over the past decade, the University has focused 
considerable effort on strengthening the student 
experience at all levels. Under the leadership of 
former Presidents Hasselmo and Yudof, the Uni
versity launched a series of initiatives, many of 
which are now generating measurable improve
ments at the undergraduate, graduate, and profes
sional levels . 

More recently, through the strategic positioning 
process, the University continues to advance an 
agenda of improvement in the student experience 
and the assessment of learning. President Bruin
inks has stated that 

our [strategic planning] work ... does not begin 
and end with a document or a few decisions . 
We will create performance and outcomes 
standards against which we will continuously 
measure and improve our education, re
search, and outreach . 

Thus, the University envisions a culture change in 
teaching and learning that strengthens the student 
experience and acknowledges the necessity of con
tinuous improvement at all levels. 

Within this framework, the University has set 
goals, identified benchmarks and measures, and 
begun to develop a genuine framework of learning 
assessment to analyze learner outcomes and deter
mine strategies (e.g., policies and incentives) to 
steadily improve the quality of student academic 
achievement in the formal educational setting of 
the classroom, as well as in co-curricular programs 
and activities, residential life, and other opportuni
ties outside the classroom . 

2001 Report on Graduation Rates [HLC 2c, 
HLC 3b, HLC 3c, HLC 3d] 

The Twin Cities campus has been at or near the 
bottom of its Big Ten public institution and na
tional research university peer groups in terms of 

undergraduate retention and graduation rates. In 
the mid-1990s, University leaders identified sig
nificant improvement in these rates as an essential 
component of the University's ability to meet its 
strategic goals. 

The campus made modest progress during that 
decade, but improvement efforts accelerated in 
2001 as a result of a critical University report, Im
proving Our Graduation Rates, 79 produced by a 
campus-wide task force . 

The task force- under the leadership of Vice Pro
vost for Undergraduate Education Craig Swan and 
now-Vice Provost for Student Affairs Jerry 
Rinehart - examined the reasons for low retention 
and graduation rates and developed specific rec
ommendations for their improvement. These rec
ommendations, along with the previous efforts be
gun in the mid- to late-1990s, have now led to sub
stantial improvements . 

The task force's final report was a significant turn
ing point precipitating the University's greater fo
cus on strengthening the student experience. 

In reporting its findings, the task force identified 
four factors that diminished institutional perform
ance on this key measure: 

• Lack of clear and explicit institutional expecta
tions. 

• Lack of commitment and mechanisms to help 
students stay on track. 

• Institutional barriers and lack of institutional 
incentives. 

• Valuing access at the expense of student suc
cess. 

The report argued "that the University must make a 
conscious, focused effort to address [these prob-

79 
www .evpp. umn .edu/gradrate 
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lems], for the sake of both the students and the in
stitution." 

More important, the report provided a comprehen
sive and systematic plan for improving graduation 
rates. These recommendations, most of which 
have been implemented in the intervening years, 
are described below. 

Communicating Clear and Explicit Institutional 
Expectations. The task force noted a number of 
well-coordinated initiatives that were beginning to 
send a clear and consistent message to students 
about the University's expectations of them. 

Included in these initiatives were: the creation of 
more residential campus, implementation of a four
year graduation guarantee, and providing a more 
integrated approach to the first-year experience 
(e.g., new student convocation, freshman seminars, 
living-learning communities). 

But the task force called for additional initiatives to 
be implemented, including: more timely and more 
easily available academic progress reports, com
municating with commuting students and their par
ents about the academic risk factors of living at 
home, and providing prospective and admitted stu
dents with better information on financing a col
lege education and the risks vs. benefits of working 
while attending college. 

Making the Commitment to Help Students Stay on 
Track. The task force believed that University 
faculty, staff, and students did not understand ade
quately "the consequences - to the student and to 
the institution - of too many students taking too 
long to graduate." 

The task force argued that while the University 
culture placed high value on "providing students 
with maximum flexibility" this often led to stu
dents delaying or even foregoing the completion of 
their degree programs. 

The key to changing this institutional value, the 
task force asserted, resided in the active involve
ment and intervention of advisers in the colleges 
and departments and the implementation of four 
strategies to help students make better academic 
decisions: full-year registration for freshmen, 
communication with students at critical points dur
ing each semester, mid-term grade reports and 

warnings, and more stringent policies for dropping 
or withdrawing from courses. 

Removing Institutional Barriers and Providing In
centives for Success. The task force pointed to the 
development of online registration, collegiate re
views of degree program requirements, and in
creased communication with students as positive 
steps toward removing barriers and providing in
centives for student success. 

But the task force also recommended a broad range 
of other initiatives that would be needed to make 
further progress. The most far-reaching of these 
were: developing incentives for colleges to focus 
on graduation and retention, or sanctions if they 
failed to improve; developing additional incentives 
for timely degree completion and disincentives for 
students to drop out, stop out, or reduce their credit 
load; helping colleges identify students who may 
be at risk; increasing focus on junior- and senior
year retention; and increasing grant-based student 
aid to lessen students' dependence on work. 

Balancing Access with Success. The task force 
advised that the University's historic commitment 
to access needed to be balanced by assuring stu
dent success once admitted. Specifically, the task 
force pointed to General College as 

an important portal to the University, but de
spite many resounding successes, most of the 
students who come through that portal still do 
not graduate in six years .... [A]s an institution, 
we need to come to grips with our identity and 
decide what proportion of our student body 
should be admitted through General College, 
and we also need to understand and accept the 
implications of those decisions and their effect 
on admissions practices, graduation rates and 
student success. 

Conclusion. In its concluding remarks, the task 
force observed that 

the success of any of these interventions will 
depend in part on the institution's willingness to 
take this issue seriously and continue to explore 
both the nuances of the problem (for example, 
more studies on specific issues such as students' 
work behaviors) and the larger questions of in
stitutional identity and focus .... 

If there is consensus that the University's 
graduation and retention rates are a problem, 
then we must move at all levels - administra
tion, faculty, staff, and students - to pursue so
lutions. 
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If the members of the academic community do 
not perceive these numbers as problematic, 
then we must be able to explain to the public, to 
the legislature, to parents, and to students, why 
it is acceptable that the University graduates 
only slightly more than half of the students who 
begin here as freshmen. 

We as a committee do not find this acceptable, 
and we hope others agree and are prepared to 
act. 

In the years since the release of the Improving Our 
Graduation Rates report, the University of Minne
sota - Twin Cities has implemented most of the 
task force's recommendations . 

Strategic Positioning 

In 2005, the University's strategic positioning ef
forts continue to drive the strengthening of the stu
dent experience at all levels. As noted earlier in 
the self-study report (page 33), the first of five ac
tion strategies described in the University's strate
gic positioning report is to "recruit, educate, chal
lenge, and graduate outstanding students." 

In furtherance of this strategy, President Bruininks 
has articulated four interrelated goals for student 
life and student learning: 

• improving access to the University and af
fordability for students, 

• enhancing teaching and learning, 

• promoting better progress and improved 
graduation rates, 

• maintaining and improving student satisfaction 
levels. 

The sections below discuss these four goals in the 
context of continual assessment and improvement 
of institutional performance. 

Improving Access and Affordability [HLC 2a, 
HLC 2c, HLC Sa, HLC Sc] 

The first of President Bruininks's four goals is to 
improve access to the University and affordability 
for students. He has stated unequivocally that the 
University's quest to become one of the top three 
public research universities in the world will not 
compromise the University's commitments to ac
cess and service. 

Competition for talented undergraduate, graduate 
and professional students is increasingly intense. 
While the increasing costs of higher education can 
have an impact on access, the University is deter
mined not to let that happen. University leaders 
are committed to maintaining access to students 
from all walks of life with scholarships and other 
financial support. (Provost Sullivan expressed the 
University's position on access and quality in a 
March 2005 op-ed column in the St. Paul Pioneer 
Press. 80

) 

Access, Quality and Diversity: The Twin Cities 
campus admits undergraduate students who have 
demonstrated the ability to complete a course of 
study and graduate, and who will be challenged by 
the rigor of instruction and research at the Univer
sity. Admission decisions are made on a competi
tive basis following a holistic review of qualitative 
and quantitative review factors. 

80 

Assessment. The quality of incoming under
graduate students at the Twin Cities campus has 
improved significantly in the past decade. These 
improvements occurred at the same time as the 
number of new freshmen increased by 40 per
cent. 

Over the past 10 years, there has been steady im
provement in the percentage of entering students 
who graduated in the top 50 percent of their high 
school class. And, since 2001, over 90 percent 
of freshmen have come from the top half of their 
high school class. The average high school rank 
percentile of incoming freshmen increased from 
just under the 741

h percentile in 1995 to nearly 
the 79th percentile in 2004. Also from 1995 to 
2004, the average ACT score increased from 
23.9 to 25.0, an historic high for the Twin Cities 
campus . 

Despite these gains, including an 11 percentage 
point gain over the past five years in freshmen 
from the top 25 percent of their high school 
classes, the Twin Cities campus still ranks in the 
bottom third among its Association of American 
Universities (AAU) public institution peer group . 

http:/ /academic. umn.edu/provostjreports/essay031705 
.html 
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Another key measure of quality is the diversity 
of the student body. In the past decade, the per
centa~e of freshmen of color has remained high 
(relative to the percentage of high school gradu
ates), ranging from 17.4 percent in 1995 to 18.4 
percent in the fall of 2004. Enrollment increases 
among students of color have occurred primarily 
among Asian American and African American 
students. Among the 34 public Association 
of American Universities' campuses, the 
Twin Cities campus ranks 5th in enrolling stu
dents of color, when the percentage of high 
school graduates who are students of color is a 
controlling factor. 

Action: Collegiate units are now required to in
clude in their compacts trend analyses of new en
tering student quality as measured by test scores, 
high school rank, and diversity. The University 
continues to make substantial investments in im
proving the student profile, enhancing the diver
sity of the student body, and providing access to 
students of limited means. 

Internationalization: The University is engaged 
in a range of internationally related education, re
search, and outreach activities that enhance the 
student experience and strengthen its position as a 
leading research and land-grant university. 

The University affirms the value of attracting stu
dents and scholars from throughout the world and 
providing opportunities for students to travel, 
study, and conduct research in other countries. In 
doing so, the University follows these guiding 
principles: 

• Understand, promote, and effectively engage 
an increasingly international society and econ
omy. 

• Be globally networked in support of the mis
sion of the University. 

• Help develop the international competitiveness 
of the state's economy. 

• Encourage students and staff who are actively 
engaged in international exchange, research, 
development, and study. 

• Provide a welcoming and supportive environ
ment for international scholars and students, 

f~stering thei~ development and ability to pro
vide leadership to both their nation and inter
nationally. 

In following these principles, the University: en
c_ourages learning abroad and conducting interna
tiOnal research; engages foreign nationals as fac
ulty; recruits foreign nationals as undergraduate 
and graduate students, postdoctoral appointees, and 
fellows; seeks to bring international issues and 
global perspectives to the curriculum; and builds 
relationships with international institutions. 

The University's Office of International Pro-
81 d grams sen s more than 1 ,200 students each year 

to study in over 80 countries. It administers about 
a dozen study abroad programs plus numerous 
global seminars and advises and supports a Uni
versity international population of more than 4,500 
people from over 130 countries - one of the na
tion's largest. (The University hosts the largest 
number of Chinese students and scholars in the 
United States- more than 1,300.) 

The Twin Cities campus has set a goal of having 
50 percent of undergraduates participating in study 
abroad before they graduate. The University's 
Curriculum Integration Project82 is designed to 
help achieve that goal.83 

The University has more than 250 exchange 
agreements84 and many informal linkages with in
stitutions around the world, which provide oppor
tunities for students and faculty to study, conduct 
research, develop contacts, and interact with peo
ple of different cultures. 

Among public research institutions, the University 
ranks 14th in the number of students studying 
abroad. 

International Enrollment. The number of interna
tional students enrolled in U.S. higher education 
institutions decreased by 2.4 percent in 2003-04. 
In contrast, the University showed a small increase 

81 www.international.umn.edu 
82 www.umabroad.umn.edu/ci/ 
83 For a detailed description of project outcomes and 
assessment see "Lincoln Commission Testimony" at 
www .academic. umn. edu/ accreditation/ reports. 
84 www.international.umn.edujexchanges/list.html 
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from 2002-03 to 2003-04 in the number of interna
tional students enrolled. 

The decline in international students enrolled in the 
U.S. has been attributed to several factors: real 
and perceived difficulties in obtaining student visas 
(especially in technical fields); rising tuition costs; 
vigorous competition from other host countries; a 
wider range of educational opportunities in stu
dents' home countries; and perceptions abroad that 
international students may no longer be welcome . 

Of the 20 leading host states, only Indiana, Minne
sota, North Carolina, and Ohio showed increases in 
foreign enrollments from 2002-03 to 2003-04 . 

Assessment: The University ranks 21st among 
U.S. research institutions in the number of inter
national students it attracts. About 80 percent of 
these students are graduate and first-professional 
students . 

The University ranks 15th in the number of inter
national scholars it attracts each year. 

The University ranks 14th in the number of stu
dents studying abroad from U.S. research institu
tions. 

In 2004, new graduate student enrollment in
creased by 1 percent over the previous year, 
helped, in part, by a 2 percent gain in new inter
national student enrollment. Enrollments in
creased despite decreased applications . 

Total applications dropped from 11,697 to 
10,981 - a loss of 6 percent. Even more pro
nounced was the 16 percent decrease in interna
tional applications, from 5,363 to 4,486. Appli
cations from U.S. citizens and permanent resi
dents continued to increase, up 2.5 percent, as 
well as enrollments, which increased 0.5 percent. 

The increase in international enrollment can be 
attributed to a 26 percent increase in new inter
national enrollment in engineering and physical 
and mathematical sciences. All of the other 
broad disciplinary categories of social sciences, 
health sciences, biological sciences, language, 
literature and the arts, education, and psychology 
recorded decreases in international enrollment 
ranging from 1 percent to 30 percent. 

Overall enrollment by disciplinary category 
ranged from an 8 percent decrease in education 
and psychology to a 7 percent increase in engi
neering and physical and mathematical sciences . 

International students have made up an increas
ing proportion of applicants and matriculants, 
particularly, though not exclusively, in science 
and engineering. This trend is reversing at the 
University and across the country because of 
greater difficulty in obtaining student visas since 
September 11, 2001 and because of increased 
competition with other countries for the best for
eign students . 

Action: As part of its strategic planning efforts, 
a University-wide task force is developing rec
ommendations to enhance the institution's posi
tion as an "international university." (See page 
38 for more details.) 

Affordability: Students today pay an increasingly 
greater share of the cost of their education, in large 
part because of a long-term trend of reduced state 
investment. 

To help ensure that rising tuition and fees do not 
become barriers to a University education, funding 
for scholarships was a priority in the last year of 
Campaign Minnesota (2004), and it remains a top 
priority post-campaign via strategic positioning: 

• The President's Promise ofTomorrow Schol
arship drive aims to raise $150 million in pri
vate donations, whose earnings will be 
matched by the University for the benefit of 
students. 85 

• The new Founders Opportunity Scholarship 
ensures that all students receiving Pelland 
state grants will receive additional grant, 
scholarship, and work-study support to cover 
tuition and required fees. It will complement 
the existing $12 million Partnership Grant pro
gram to make up the gap in funding between 
aid packages and tuition and fees. When fully 
phased in, the two programs will serve ap
proximately 8,000 students University-wide. 86 

85 . . d www.g1vmg.umn.e u/scholarships/ 
86 

http://admissions.tc.umn.edu/costsaid/founders.html 
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• The 21st Century Graduate Fellowship En
dowment Fund matches gifts of $25,000 or 
more that are designated for graduate fellow
ships.87 

The University also has begun to analyze institu
tional policies for opportunities to create incentives 
that result in cost savings to students. In 2002, for 
example, the University restructured undergraduate 
tuition policy in favor of a tuition-banding strategy 
that provides an important incentive for timely 
graduation by making all credits above 13 per se
mester tuition-free. A student who takes 15 credits 
a term and graduates in four years will save 20 
percent in tuition as compared with a student who 
takes 12 credits a term and graduates in five years. 

At the graduate level, similar incentives are being 
developed, including a FY 2005-06 salary and 
benefit increase for graduate assistants, an issue 
that had been identified by a University task force 
as critical to the University's ability to compete for 
top graduate students. 

Assessment: For discussion of how University 
undergraduate, graduate, and first-professional 
tuition and fees compare with peer institutions, 
see page 53. 

Action: The University continues to make sub
stantial investments toward improving the af
fordability of a University degree and providing 
access to students of limited means. Through a 
focus on learning assessment and improvements 
to the student experience, the University is also 
working to increase the value of its degrees. 

Teaching and Learning [HLC 1d, HLC 2c, 
HLC 2d, HLC 3a, HLC 3b, HLC 3c, HLC 3d, HLC 4a, 
HLC 4b, HLC 4c, HLC 4d] 

President Bruininks' s second goal for strengthen
ing the student experience is enhancing teaching 
and learning. He has called on the University 
community to "dedicate more of our attention to 
the science of learning and apply it to our central 
obligation of education." The enhancement of 
teaching and learning is clustered in six areas: 

87 www.giving.umn.edu/impact/students/ 
21stcentury .html 

• Learning Outcomes: The Provost's Council 
for Enhancing Student Learning has articulated 
a set of undergraduate learning outcomes the 
University expects its students to achieve dur
ing their experience on the Twin Cities campus 
and provide models for colleges, departments, 
and professional schools to articulate learning 
outcomes for their own disciplines. 

• The Learning Environment: The University is 
ensuring that all classrooms offer effective 
learning environments for students at all levels 
and continue to make major technology en
hancements.88 

• Expanded Learning Communities: New learn
ing communities in residence halls, such as 
Biology House and foreign-language specific 
houses, have better connected students to the 
University and motivated their academic work. 

• Strengthening Honors Opportunities: To con
tinue to be attractive to the best and brightest 
students in Minnesota and elsewhere, the Uni
versity is expanding honors opportunities as a 
strategic priority. 

• Undergraduate Research Opportunities: The 
University is expanding opportunities for un
dergraduates for direct involvement in faculty 
research projects, particularly for students in
terested in health careers. 

• Undergraduate Library Initiative: To help stu
dents navigate the explosion of online knowl
edge resources, University Libraries is work
ing with vendors and others to develop integra
tive tools that will enable students to access all 
materials in a seamless, one-stop environment, 
starting fall semester, 2005. 

Provost's Council for Enhancing Student 
Learning:89 The University's focus on improving 
student outcomes and student learning through the 
latter half of the 1990s rekindled efforts to address 
and advance learning assessment on an institution
wide basis. 

88 www.classroom.umn.edu 
89 http: 1 ;academic. umn.edu/provost/teaching/cesl. html 
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In 2002, then-Provost Bruininks held a campus
wide focused discussion on learning assessment 
and established an advisory body called the Twin 
Cities Learning Assessment Council to develop a 
campus-wide framework for learning assessment. 

In exploring its charge, the Council reviewed the 
institutional assessment plan drafted in 1995-96 
and noted the University's history of"false starts" 
with respect to implementing learning assessment 
on the Twin Cities campus. 

The plan, though thorough and sound, as the 
Higher Learning Commission's 1995-96 visiting 
team stated, did not engender a broad grassroots 
response and remained largely unimplemented five 
years later. The Council concluded that the ap
proach was unworkable on a campus of this size 
and disciplinary diversity. In that context, the 
Council also deemed it necessary to develop a 
shared definition of assessment and understanding 
of purpose, which evolved into a "Statement of 
Foundations for Learning Assessment," as shown 
below . 

Statement of Foundations for Learning Assessment 

Definition 
Assessment is the ongoing process of collecting, reviewing, and using information to improve learning out
comes. It is a transformative cycle of development, measurement, and reflection for the benefit of teacher 
and learner. From an institutional perspective, learning assessment is a systematic approach to data
based decision making for educational improvement. The systematic practice of assessment represents 
an institutional commitment to professional practice that provides great opportunities to improve instruc
tional, programmatic, and service quality . 

Purpose 
When used for instructional improvement, learning assessment helps instructors and administrators de
termine their effectiveness in reaching educational objectives, while encouraging students to more actively 
engage in the teaching and learning relationship. Assessment encourages instructors to clarify expecta
tions for learning, to develop pedagogical methods that help them document evidence of actual learning 
during the learning experience, and to become more reflective practitioners. It provides instructors with 
ongoing feedback on their teaching effectiveness and affords opportunities to adjust teaching practices to 
improve student outcomes. It is not an evaluation of individual students or of individual faculty, instruc
tors, or staff . 

When used for programmatic and institutional improvement, assessment provides feedback to the individ
ual instructors, the department, school/college, and administrative unit on the effectiveness of curriculum, 
learning processes, and student services, etc. Assessment, then, becomes a catalyst for individual units 
to improve the delivery and outcomes of their programs . 

Via assessment, individual instructors and central administration can develop and use methods that elicit 
the information needed to determine the quality of the learning experience. When appropriate, such in
formation may also be shared with other stakeholders to demonstrate our progress toward appropriate 
educational goals, thus responding to the requirements of accreditation, licensing, and public accountabil
ity. 

Methods 
Learning assessment is driven by data-the collection, analysis, interpretation, and use of both qualitative 
and quantitative information gathered at multiple points in the teaching and learning process as well as 
from multiple layers of the institution. The methods and measures used in learning assessment are 
framed by the academy's diversity of disciplines and educational objectives . 

Effective assessment thus involves: 

making our goals explicit and public; 
setting appropriate criteria and high standards; 
systematically gathering, analyzing, and interpreting evidence to ascertain how well performance 
matches those expectations and standards; and 
using the results to document, explain, and improve teaching and learning . 

Over time, individual and institutional assessment strategies will become integrated into teaching and 
learning, thereby providing the consistent feedback needed to achieve instructional and programmatic im
provement and to increase student outcomes. 
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A year later, and with greater clarity of perspec
tive, the Twin Cities Learning Assessment Council 
was transformed into the Council for Enhancing 
Student Learning (CESL), an advisory body to the 
provost. Its membership was expanded to include 
administrative leaders with campus-wide expertise 
to complement the academic representatives from 
each collegiate unit. 

The Council adopted the following mission state
ment: 

The Council for Enhancing Student Learning 
seeks to enhance educational effectiveness in 
the colleges and schools, departments, and 
classrooms on the Twin Cities campus of the 
University of Minnesota. 

The Council works to achieve this mission by: 

• Providing models, tools, and learning oppor
tunities for faculty and students. 

• Encouraging and supporting the use of data 
to enhance student learning, and conduct
ing research in learning assessment. 

• Sharing expertise across disciplines and 
among undergraduate, graduate, and pro
fessional education units. 

The Council has developed a focus on institutional 
culture change and faculty development for best 
practices in learning assessment. In 2003-04, it 
established ad hoc working groups on classroom 
and course assessment, curriculum assessment, 
assessment and technology, and academic research 
and advising. 

The working groups delivered a variety of accom
plishments, including campus-wide workshops and 
symposia featuring national and local assessment 
experts, proposed global learning outcomes for all 
undergraduates (see below), and a statement on 
undergraduate academic and research advising. 

Also over the past two years, Council leaders made 
presentations to various campus governance bodies 

and administrative groups, as well as at national 
assessment conferences. 

In a parallel effort, the Office of Student Affairs 
worked with students to develop a rubric of charac
ter-based student success outcomes that describes 
the developmental lifelong learning and citizenship 
characteristics all undergraduate students should 
develop and be able to demonstrate upon gradua
tion (as shown on the next page). 

These outcomes have been distributed as book
marks to over 10,000 students, faculty, and staff 
across the campus since October 2004. In addi
tion, presentations were made at the 2004 First 
Year Experience Conference on the Twin Cities 
campus and at the Council's best practices sympo
sium in April 2004 where guest speaker Peggy 
Maki referred to the outcomes material as an excel
lent example of the use of rubrics. 

Also, the outcomes have been incorporated into the 
framework for student engagement and civic lead
ership, an initiative affiliated with the Council on 
Public Engagement. 

In addition, several units have embraced the out
comes and used them to improve their engagement 
with students. Student Affairs division retreats 
have included exercises in which unit directors and 
staff consider how their programming and services 
assist in the development of these student out
comes. 

For example, the Study Abroad staff engaged stu
dents in developing an assessment rubric of out
comes from study abroad that provides examples 
of how the learning abroad experience contributes 
to student success outcomes (see next two pages). 
Further, Study Abroad and Student Affairs co
sponsored a workshop on "unpacking the study 
abroad experience" to develop expertise among 
advising staff in helping students reflect on and 
articulate their learning experiences in terms of 
these outcomes. 
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Proposed Undergraduate Learning Outcomes 

Foundational life-tong Jearn- Elaboration/Examples 
ing/citizenship goals 

At the time of receiving a 
bachelor's degree, students will University of Minnesota graduates: 
demonstrate: 

1. the ability to identify, define, • recognize the complexity and ambiguity inherent in many problems 

and solve problems • can evaluate and synthesize knowledge and frame logical arguments based 
on this knowledge 

• understand and use the scientific method and other modes of problem 
solving 

2. the ability to locate and • can access information as needed and work effectively with modern infer-

evaluate information mation technologies 
• understand and practice the responsible and ethical use of information 

3. mastery of a body of knowl- • know the facts, theories, and concepts central to their discipline 

edge and mode of inquiry • display appropriate disciplinary literacy and sophistication 
• understand the relationships between the methods and content of their 

discipline 
• understand the social and ethical context and implications of disciplinary 

knowledge and endeavors 

4. an understanding of diverse • understand the philosophical, artistic, scientific, and political roots of civili-
philosophies and cultures in a zation 

global society • are able to put issues in their historical, philosophical, and societal context 
• can work with individuals from diverse backgrounds, perspectives, and dis-

ciplines 

5. the ability to communicate • communicate ideas and information effectively in appropriate formats to 
effectively different audiences and in different contexts 

• engage in constructive discussion by listening accurately, understanding 
the perspectives of others, and demonstrating civility and respect 

6. an understanding of the role • possess a sufficient foundational knowledge to understand applications and 
of creativity, innovation, dis- impacts of art, humanities, and science on daily life 
covery, and expression in the • can make aesthetic and logical judgments 
arts and humanities and in the • understand connections between disciplines 
natural and social sciences 

7. skills for effective citizenship • display intellectual curiosity, flexibility, and openness 
and life-long learning • are able to reflect upon and articulate their own values 

• understand and practice professional and ethical behavior 
• are aware of personal strengths and weaknesses and are prepared for life 

after college (see Rinehart document) 
• understand the nature and importance of responsible citizenship 
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Student Success Outcomes 

Students who earn a bachelors degree from the University of Minnesota 
will demonstrate achievement of the following_ characteristics: 

Developmental lifelong learning 
The student can refer to experiences that demonstrate he or she: and citizenship characteristics 

Responsibility I Accountability Makes appropriate decisions regarding his/her own behavior; accepts con-
sequences of actions; gains trust of others; meets agreed upon expecta-
tions. 

Independence/Interdependence Appropriately determines when to act alone and when to work or consult 
with others; demonstrates ability to initiate action and effectively engage 
others to enhance outcomes. 

Goal Orientation Manages energy and behavior to accomplish specific outcomes; achieve-
ment oriented; demonstrates effective planning and purposeful behavior. 

Self-Confidence/ Humility Maintains and projects optimistic perspective on experiences; expects the 
best from self and others; accurately assesses and can talk comfortably 
about personal strengths and weaknesses; shows interest in learning about 
others and acknowledges their accomplishments; patient; demonstrates 
ability to help others gain comfort in new situations. 

Resilience Able to recover quickly from disappointment or bad experience. 

Appreciation of Differences Works effectively with others; seeks out others with different backgrounds 
and/or perspectives to improve decision making; recognizes advantages of 
moving outside existing "comfort zone." 

Tolerance of Ambiguity Demonstrates ability to perform in complicated environments and the ab-
sence of standard operating procedures; recognizes the authenticity of atti-
tudes or beliefs which may be in direct conflict with one's own. 

.. .. 

.. .. 
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Learning Abroad Developmental Outcomes 

Students who participate in study and/or working abroad will 
demonstrate achievement of the following characteristics: 

CO-CURRICULAR EXAMPLES 
• Arranges financial aid, applies for scholarships, subleases apartment, etc . 

Responsibility I • Takes care of travel: shots, packing, flight, visa, passport, etc. 
Accountability • Serves as an ambassador for the University and the United States. 

• Exercises self-control in cultures with different peer relationships and social 
norms. 
• Learns enough about host country in advance to live effectively upon arrival. 

• Contacts global organization to secure work abroad. 
Independence/ • Is self-directed and gets to know host nationals. 
Interdependence • Explores local environment. 

• Gets to know people from another part of the world and increases broad un-
derstanding of human similarities and differences . 
• Increases self-reliance, develops strategies for asking and receiving help . 

• Sets personal goals to be achieved while abroad (improve language skills, learn 
Goal Orientation customs). 

• Finds internship to fulfill degree plan requirements . 
• Finds ways to apply international learning in a classroom, resume, senior paper 
upon return . 

• Barters in local market . 
Self-Confidence/ • Joins in heated discussion with other students. 
Humility • Ask for directions, learns about city and later becomes a resource to others. 

• Writes a resume in second language . 
• Conducts daily business in foreign language . 

• Asks and gets more challenging work after starting with entry-level work . 
Resilience • After uncomfortable first few days, remains in a host family and forges a rela-

tionship that lasts after study abroad . 
• Learns new transportation system . 
• Makes new friends while maintaining appropriate level of contact with support 
system . 

• Learns to understand new work norms . 
Appreciation of • Adapts lifestyle to fit host country. 
Differences • Adjusts to new view on energy use (smaller fridge, no dryers, public trans-

port) . 
• Suspends judgment on host country until has deeper understanding . 
• Exposure to third-world country through volunteer experience . 

• Accepts not having work position prior to arrival. 
Tolerance of • Learns to go into a store and figure out how to order. 
Ambiguity • Desire to blend is compromised by lack of ability to blend . 
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Learning Abroad Developmental Outcomes 

Students who participate in study and/or working abroad will 
demonstrate achievement of the following characteristics: 

ACADEMIC/CLASSROOM EXAMPLES 

Responsibility I 
• Identifies a study abroad program that meets academic, personal, and career 
interests. 

Accountability • Applies for study abroad. 
• Learns enough about host country to study effectively upon arrival. 
• Learns effective study habits in different academic system. 
• Completes coursework and makes degree progress. 
• Brings back coursework and course information. 

• Makes academic plan by communicating with college, major, minor, and learn-
Independence/ ing abroad advisers. 
Interdependence • Works with other study abroad students to research and present a group pro-

ject about the host country. 
• Becomes comfortable asking questions and participating in a host-country 
classroom. 
• Learns about and adapts to a new academic system. 
• Joins host country students for informal academic discussions in cafe after 
class. 

• Speaks with adviser in advance to fit study abroad into academic program. 
Goal Orientation • Completes degree requirements while abroad. 

• Completes entire language requirement in one semester abroad. 

• Takes exams in new format. 
Self-Confidence/ • Learns that grade inflation is a U.S. concept. 
Humility • Overcomes the challenges of studying in a second language. 

• Volunteers to answer questions in a second language, writes paper in second 

1 ... 
language. 

• Experiences culture shock but uses resources to overcome. 
Resilience • After years of language classes has meaningful relationship speaking only sec-

and language. 
• Acknowledges language and culture mistakes and learns from them. 

.. 

.. 
• Learns to engage in discussion of U.S. foreign policy. 

Appreciation of • Learns from class despite lack of textbooks, computers, WebCT. 
Differences • Uses library and photocopies as host students do. 

• Studies and learns subject (i.e. history) from another viewpoint. 

• Learns to talk around things one doesn't know. 
Tolerance of • Learns to cope with limited ability to understand and express oneself. 
Ambiguity • Accepts not having feedback on course until final grade. 

• Deals with limited course syllabi available in advance. • 
• 

• 
• 
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The welcome sessions during new student orienta
tion for all5,000 incoming freshmen and their par
ents, led by the vice provosts, have been reorgan
ized to reflect the University's expectations that all 
students should engage in activities that help them 
develop and demonstrate characteristics and skills 
for academic and career success. The outcomes 
are also included in student orientation materials . 

In addition, new student orientation leaders have 
been trained to use follow-up activities focused on 
the outcomes in their small group sessions with 
freshmen. New Student Weekend (attracting about 
1,000 students each year) has been revised to in
corporate leadership development and a focus on 
goal setting around the outcomes as well. 

The Twin Cities Student Unions recently com
pleted a pilot project on student employment that 
incorporates the outcomes in the training and su
pervision of student workers. Publicity about the 
success of this pilot has stimulated interest in sev
eral additional student employment venues. Hous
ing and Residential Life and University Dining 
Services surveyed student workers asking for their 
perspective on the extent to which their work 
helped them develop in these areas. 

Responses from student workers indicate their per
ceptions that student employment makes positive 
contributions to the development of these skills 
and characteristics. This information is being in
corporated in a presentation which will be part of a 
campus-wide conference in October 2005 on using 
student outcomes across the living and learning 
expenence on campus. 

Under development is an ePortfolio component 
that will allow students to document and demon
strate their progress and attainment of the out
comes. Pilot templates will be available fall 2005. 
Also beginning fall2005, a new alumni tracking 
survey will ask respondents to indicate the extent 
to which key University curricular and develop
mental outcomes are important to their current pro
fessional and personal life, and were impacted by 
their experience as a University undergraduate . 

Assessment: Council members have learned a 
great deal in the past three years about the chal
lenges in deploying a campus-wide implementa
tion of learning assessment on a comprehensive 

public campus such as the University of Minne
sota- Twin Cities. The Council has reported to 
three different provosts in four years, but with 
the hiring of a vice provost for faculty and aca
demic affairs in July 2005, now has a specific 
administrative leader to champion the cause on a 
day-to-day basis. 

While leadership transitions and the lack of vocal 
or consistent leadership can be detrimental to the 
long-term viability of learning assessment, the 
University's assessment effort was not impacted 
significantly, primarily because the Council was 
a stable body that was able to maintain the focus 
on assessment through the transitions . 

Communication is another considerable chal
lenge on a campus of this size; in particular, as
sessment activities, programs, and efforts have 
developed in a highly decentralized organiza
tional environment and been driven by units of 
all kinds for a variety of reasons. 

From a central administrative perspective, a pri
mary challenge has been self-discovery. A mul
titude of exemplary assessment models, pro
grams, and practices implemented across the 
Twin Cities campus illustrate a successful his
tory of demonstrated learning assessment at the 
University. Many of the examples are signifi
cant in scope, duration, and impact, such as the 
TEL Council (to promote technology-enhanced 
learning), the Center for Teaching and Learning 
Services, and the Center for Writing . 

The Council continues to discover cutting-edge 
programs and best practices in assessment in 
academic units and among faculty across cam
pus. The challenge is to find and connect the 
leading and early adopters, develop a communi
cation network, and knit the individual programs 
and projects into a comprehensive, comprehensi
ble whole to effect systemic improvement. 

Future Action: Over the next year, the Council 
will draw significant direction from the various 
task force reports emerging from the Univer
sity's strategic positioning process, most notably 
the task forces on student support, writing, hon
ors, faculty culture, diversity, and redesign of 
various collegiate units . 
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The Council will continue its work to define and 
confirm global learning outcomes for all under
graduate students, and will begin a similar proc
ess to identify global learning outcomes for 
graduate and professional students. The Council 
also will work to integrate the expected academic 
outcomes of the classroom with the developmen
tal outcomes of the student experience as a 
whole. 

The Council must also determine how to more 
fully engage students in the planning for and im
plementation of learning assessment and how to 
more actively engage students at large in sharing 
the responsibility for improving the quality of 
their teaching and learning relationships. 

Strengthening the student experience at all levels 
remains a work in progress. Many units and pro
grams across campus are making contributions to 
significant institutional progress through assess
ment-based developmental programs, grant-funded 
projects, etc. Some of the most important pro
grams are described below. 

Center for Teaching and Learning Services: 
The Center90 works to enhance the culture of 
teaching and learning on the Twin Cities campus. 
It partners with colleges, departments, and indi
viduals to improve student learning and partici
pates in initiatives that foster environments in 
which diverse teachers and learners can excel. 

Each year, hundreds of tenured and non-tenured 
faculty, instructional staff, and graduate students 
participate in Center programs that, in aggregate, 
help create an environment in which teaching, 
learning, and assessment are highly valued. The 
Center's comprehensive services range from indi
vidual consulting to intensive workshops to year
long programming for new and experienced fac
ulty, instructional staff, graduate students, and ad
ministrators throughout their teaching careers. 

The Center also provides on-line tutorials, work
shops, and publications. A recent example is the 
publication, "Stories of Teaching and Learning at 
the University of Minnesota," a project of the 
2004-05 Senior Teaching Fellows intended to pro
vide a personal glimpse into teaching and learning 

90 www.umn.edu/ohr/teachlearn 

at the University from the perspective of faculty, 
teaching assistants, and students. 

One program that focuses on assessment is the 
Teaching Large Courses project.91 Faculty who 
teach 12large-enrollment courses are working to
gether over the next three years, under a grant from 
the Bush Foundation, to improve the quality of 
large-enrollment courses. Identified problems 
with large enrollment courses include a higher 
dropout rate, a larger proportion of low grades or 
incompletes, and more student complaints. 

In this grant program, faculty are planning and im
plementing major revisions of these courses, in
cluding the infusion of active learning strategies 
and many forms of technology, to improve course 
quality. Participants are carefully documenting the 
faculty development process, modifications to the 
courses, and the results linked to these modified 
courses. In addition, the grant supports various 
dissemination activities, such as conferences and 
publications, so others within and outside the Uni
versity community can learn from the improve
ments made. 

Some of the Center's other programs and services 
include: 

• Online "Ask a Quick Teaching Question"92 

• Assessment of Learning93 

• Teaching Consultations94 

• Teaching Enrichment Workshops95 

• Online W orkshops96 

• Customized W orkshops97 

• Preparing Future Faculty Program98 

• International T A Program99 

• Early Career Teaching Program 100 

• Mid-Career Teaching Program101 

• Senior Teaching Fellows Program102 

91 www.umn.edu/ohr/teachlearn/innovative/ large
classes.html 
92 www.umn.edu/ohr/teachlearn/helpstudent.html 
93 www.umn.edu/ohr/teachlearn/sgid/index.html 
94 www.umn.edu/ohr/teachlearn/consultations.html 
95 www .umn .edu/ohr/teachlearn/teaching/index. html 
96 www.umn.edu/ohr/teachlearn/workshops/index.html 
97 www.umn.edu/ohr/teachlearn/custom.html 
98 www.umn.edu/ohr/teachleam/pff/index.html 
99 www.umn.edu/ohr/teachlearn/int/itaprogram.html 
100 www.umn.edu/ohr/teachleam/early/index.html 
101 www.umn.edu/ohr/teachlearn/midcar/index.html 
102 www. umn .edufohr/teachlearn/senior/index.html 
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• Making Meaning of a Life in Teaching103 

• Multi-Cultural Teaching-Learning Program104 

• Internationalizing the Curriculum 105 

• Innovative Teaching with Technology106 

Academy of Distinguished Teachers: The Acad
emy, 107 established in 1999, recognizes and cele
brates teaching excellence, fosters the continued 
improvement of teaching and learning at the Uni
versity, and strengthens the resources necessary to 
do so. The Academy's membership is composed 
of the annual winners ofthe Horace T. Morse
University of Minnesota Alumni Association 
Award and the Award for Contributions to Post
baccalaureate, Graduate, and Professional Educa
tion . 

Academy members provide leadership to the Uni
versity, serving as mentors, advisers, and spokes
persons for the University's teaching mission. 

The Academy also contributes to faculty develop
ment through an annual fall retreat for its members 
and a biennial teaching and learning conference 
open to all University tenured and non-tenured 
faculty, adjunct faculty, and teaching assistants. 
Both of these events include a participant evalua
tion component to help the Academy prioritize and 
plan future programs . 

In addition to the awarding of these prestigious 
awards, the Academy is currently engaged in sev
eral assessment efforts: 

• exploring the policies and procedures for 
awarding merit pay, 

• providing better information and access for 
undergraduate research opportunities, 

• developing training modules for Academy 
members to conduct focus groups with stu
dents to elicit their suggestions regarding the 
qualities of positive interactions with faculty, 

103 www.umn.edu/ohr/teachlearnjmeaning/index.html 
104 

www.umn.edu/ohr/teachlearn/multicultural/index.html 
105 

www.umn.edu/ohr/teachlearn/internationalizing/index . 
html 
106 

~fw.umn.edu/ohr/teachlearn/innovative/index.html 
www.adt.umn.edu 

• exploring the impact of technology on teaching 
and learning, and 

• initiating a small-grants program for Academy 
members to support innovative, collaborative 
teaching and learning initiatives. 

Academic Program Review and Approval: 
The University uses a standard set of criteria to 
review proposals for new or changed academic 
programs. 108 The criteria parallel those used in the 
University's periodic review of collegiate and de
partmental academic and administrative units. In 
addition to these criteria, proposals for graduate 
degree and certificate programs undergo rigorous 
review by the Graduate School's discipline-based 
Policy and Review Councils. 109 

The review and approval process underwent sub
stantive revision in 2003, at which time specific 
questions relative to program quality and assess
ment were added to the required proposal narra
tive: 

• What are the learning outcomes for the pro
gram? 

• How will the outcomes be measured? How of
ten? 

• How, when, and by whom will program qual
ity be measured? 

• How will the college, the department, and pro
gram instructors continue to improve the 
teaching and learning in this program? 

• Is the program subject to review by a special
ized accreditation agency? If yes, what agency 
and what is the review cycle? 

• How, if at all, will the program address the 
University's diversity goals, e.g., student and 
faculty recruitment, curriculum, etc.? 

Starting in late 2005, proposals for new and 
changed academic programs will be part of the 
Web-based Graduation Planner (see page 113 ), 
which will include a real-time database of all un-

108 
http://academic.umn.edu/planning/apr.html 

109 
www.grad.umn.edu/faculty-staff/governance/P-

R_Councils/index.html 
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dergraduate (and eventually graduate and first
professional) programs and requirements. 

Curriculum Revision: Historically, the Univer
sity, like most institutions, has revised curricula on 
an irregular basis following non-standardized 
processes. However, the 1996-97 conversion from 
quarters to semesters saw a substantial amount of 
curriculum revision undertaken throughout the 
University. And now, as the University imple
ments the structural re-design of several academic 
units, as part of its strategic positioning efforts, it 
will also develop a more comprehensive frame
work to help units address issues of curriculum 
revision. 

For example, biology has become the central sci
ence early in the 21st century and more closely 
aligned with the physical science, engineering, 
mathematical, and computational disciplines. Ac
cordingly, the College ofBiological Sciences has 
established a curriculum task force to update the 
undergraduate curriculum and more effectively 
reach and engage its diverse student audiences. 

The task force is currently working on proposals 
to: 1) create new courses to serve non-science ma
jors; 2) adapt a semester-long introductory biology 
course for Institute of Technology majors; 3) cre
ate a year-long biology majors course that includes 
inquiry-based labs and provides a foundation of 
knowledge and skills needed for success in upper
division courses. 

According to the College's 2005-06 compact, one 
of its strategic goals is to develop and deliver the 
highest ranked undergraduate biology program in 
the country by 2010, which articulates perform
ance metrics that include assessment of learning 
outcomes, innovative curriculum that integrates 
teaching and research, and development of recog
nized scholarship in biology education. 

Undergraduate Research (UROP): The Under-
. . p 110 graduate Research Opportunities rogram, 

housed in the Graduate School, is designed to give 
undergraduate students and faculty members the 
opportunity to work together on research, schol
arly, or creative activities. 

110 www.urop.umn.edu 

Started in 1985, this competitive program provides 
approximately 450 students a year with financial 
support in the form of a stipend (up to $1 ,400) 
and/or an expense allowance (up to $300) while 
they assist with a faculty member's work or carry 
out projects of their own. Current goals of the 
program include increasing the number of partici
pants up to 1,000 each year, increasing the number 
of cross-disciplinary projects, and increasing the 
number of students working with faculty in the 
Academic Health Center. 

The Undergraduate Research Opportunities Pro
gram has produced several positive trends in the 
past years. The number of applicants has been 
steadily rising from 382 10 years ago to a new high 
of 554 in 2004-2005. The biggest increases on the 
Twin Cities campus have been in the Institute of 
Technology. Additionally, the number of students 
doing cross-college projects (where the faculty 
sponsor and student are in different colleges) has 
also been increasing significantly. An increasing 
number of students are doing research with Aca
demic Health Center faculty, and larger numbers of 
freshmen have been applying in the past few years. 

Each student and faculty participant is asked to 
complete an evaluation at the end of the project. 
The student is also required to write a short final 
report assessing the research and his/her experi
ence with the program. The program has been 
formally reviewed several times in the past and is 
currently under review by the Task Force on Un
dergraduate Research. The task force report will 
be completed in late 2005. Student and faculty 
evaluations of the program are almost always posi
tive and anecdotal evidence points to an under
graduate research experience as a significant ele
ment in the overall undergraduate experience. 

Carnegie Initiative on the Doctorate: The Uni
versity is participating in the Carnegie Founda
tion's national initiative focused on improving doc
toral education. 111 The initiative is a multi-year 
research and action project to support departments' 
efforts to more purposefully structure their doctoral 
programs. 

According to the program statement, "The initia
tive has three interacting elements: a conceptual 

111 www .carnegiefoundation.org/CID/ 
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analysis of doctoral education, design experiments 
in departments, and research and dissemination." 

Six fields are being studied, with the University 
partnering in two: history and neurosciences. The 
history initiative's purpose is to make the Ph.D. 
program more efficiently focused on student pro
gress to the degree, through better financial support 
and more clearly defined program requirements. 
In neuroscience, the effort is to understand better 
the goals and scope of Ph.D. education in this 
broad, rapidly evolving discipline. 

Carlson School of Management's Office of 
Learning Excellence: 112 The mission ofthis of
fice is to establish learning excellence as a hall
mark of Carlson School educational programs. 
Faculty, program leaders, staff, and students can 
access resources and assistance to develop and im
plement educational best practices and the appro
priate supporting instructional technologies that 
enhance learning within the Carlson School, in
cluding development of the Learning Management 
System, 113 instructional development and consulta
tion, instructional media development, and work
shops and seminars. 

Center for Writing: 114 The Center supports the 
University's mission to improve writing across the 
curriculum in a more comprehensive way: it works 
directly with students learning to write, it supports 
instructors integrating writing into their courses, 
and it sponsors research into the theories and prac
tices of writing, rhetoric, and literacy. The Center 
will be deeply involved in the new strategic initia
tive focused on writing (see page 37). 

Digital Media Center: 115 The Center collaborates 
with collegiate and other central support units to 
promote the effective use of educational technolo
gies and to support faculty members who use these 
technologies to improve teaching and learning . 
The Center's Web site is a rich repository of online 
resources, and includes self-assessment activities 
and links to many University initiatives for tech
nology-enhanced learning . 

112 
www.carlsonschool.umn.edu/Page2448.aspx 

113 www .csom. umn .edu/Page3602 .aspx 
114 http://writing.umn.edu/index.htm 
115 http://dmc.umn.edu/ 

Nature of Life Program: 116 This program offers 
incoming freshmen in the College of Biological 
Sciences the opportunity to live and study in small 
groups with faculty and student peers for three 
days at Lake Itasca in northern Minnesota. The 
core experience includes participation in three in
tensive, small-group seminars. Participants also 
learn about the resources available to students and 
get the chance to collaborate with peers, student 
mentors, and faculty in constructing a community 
of scholars. Through this one-credit course, stu
dents form relationships that help sustain them 
through their undergraduate careers. During the 
fall semester, students complete several short re
flective essays and attend three additional events 
that focus on academic and career planning suc
cess. 

Health Care Education Innovations: Changes in 
health care compel advances in the ways universi
ties educate health professionals. The Academic 
Health Center's Office ofEducation117 collaborates 
with AHC faculty and members of the Minnesota 
health-care community to introduce innovations in 
education by helping faculty, students, staff, and 
administrators develop new skills, cross traditional 
boundaries between the health profession schools, 
and work in diverse, community-based settings. 
Some of these innovative programs include: 

• Learning Commons. 118 The Academic Health 
Center's Learning Commons offers health pro
fessions faculty a place to learn about and de
velop new ways of teaching- especially those 
supported by information and educational 
technologies. For students and residents, the 
Learning Commons is a place to practice new 
ways of learning- such as clinical decision
making, problem-based learning, and evi
dence-based practice -and to use information 
acquisition skills and techniques. 

• Faculty Summer Camp Program. In 2005, the 
Academic Health Center's Office of Education 
and the Bio-Medical Library offered a series of 
faculty workshops on clinical decision-making 

116 www.cbs.umn.edu/main/resources/Prospective 
Freshmen/no!. html 
117 www.ahceducation.umn.edu/ 
118 www.learningcommons.umn.edu/ 
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and technology-enhanced learning for faculty 
and staff in all health professions. 

• Interprofessional Education and Resource Cen
ter.119 Opened in 2003, the Center provides fa
cilities and services for assessing students' 
clinical skills and learning outcomes. The 
Center offers faculty the opportunity to prepare 
students for a professional world under simu
lated situations before going into practice set
tings. Center staff assist faculty and students 
by: assessing students' clinical skills, provid
ing education development in student out
comes assessment, and providing support and 
development for interdisciplinary education in 
order to strengthen the health care workforce. 

Additional programs are making major contribu
tions and are described in greater detail elsewhere 
in this document, including Orientation & First 
Year Programs, University Libraries, Technology 
Enhanced Learning (TEL), and the Graduation 
Planner. 

Improving Academic Progress [HLC 2b, 
HLC 2c, HLC 3b, HLC 3d] 

President Bruininks' s third goal related to enhanc
ing University students' experience is promoting 
better academic progress and, thus, improving 
graduation rates. Timely graduation serves stu
dents better by providing a more intense, focused 
academic experience, and it serves the institution 
by maximizing the efficient use of resources, such 
as freeing up valuable class openings for other stu
dents. 

The most dramatic change related to retention and 
graduation rates has been the requirement that stu
dents take at least 13 credits each semester unless 
they have permission to take a reduced credit load. 

Coupled with the restructuring of tuition, this pol
icy has had encouraging results in the first three 
years of its four-year implementation schedule. 
The University has also made significant im
provements in course availability for students, 
guaranteeing that critical first-year courses are 
available to freshmen. 

119 www.ierc.umn.edu/ 

Advising: Good academic advising has been 
characterized as a great challenge at large institu
tions, and, when done well, even the best students 
report particular appreciation of advising and men
taring contacts. One of advisors' primary goals is 
to inspire and cultivate a thought process that re
quires students to relate their academic work to 
their personal lives and career goals. 

In 1991, the University's Task Force on Liberal 
Education recommended "that the University de
velop a comprehensive, campus-wide strategy for 
improving academic advising, especially in rela
tion to liberal education outcomes." Among the 
essential attitudes that the task force identified as 
outcomes for a liberally educated person at a major 
research university was "capacity for gaining per
spective on one's own life." 

This recommendation is no less compelling now 
than it was nearly 15 years ago. The flexibility, 
choice, and complexity available at the University 
are among its best features, but students often need 
assistance in making sense of the options. Over 
the past decade the University has made major in
vestments in advising and support services that 
focus on delivering meaningful information to stu
dents when and how it is most relevant and useful. 

The University seeks to expand those investments 
through its strategic positioning initiatives. As 
Provost Sullivan noted in the academic strategic 
positioning task force's report, "Strengthening 
academic support and advising services campus
wide will better position the University to fulfill its 
historical commitment to access as a renewed 
commitment to educational attainment, a mission 
better fitting the needs of the increasingly diverse 
student body of the 21st century ... " To this end, 
the University is working to align organizational 
structures and institutional advising practices. 

Retention Rates: The Twin Cities campus has 
placed increased emphasis on improving first-, 
second-, and third-year retention rates through 
program initiatives, student surveys, and informa
tion analysis. 
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Assessment: The past decade has shown steady 
and marked improvement in retention rates. The 
most recent first-year retention rate of 86.3 per
cent is the highest ever since the University be
gan measuring retention rates; second-year reten
tion stands at 77.0 percent; and third-year reten-

tion at 72.7 percent. Retention rates for students 
of color also have risen to their highest levels in 
the past decade. Although still in the lower 
ranks of its AAU public university peer group, 
the University of Minnesota- Twin Cities has 
made substantial gains . 

l 5t-, 2"d-, 3rd-year retention rates (percentage) for first-time, full-time new 
entering students. by year of matriculation, Twin Cities campus, 1994-2003 . 

Source: Office oflnstitutional Research and Reporting, University of Minnesota . 

Action: The First-Year Experience Project,120 

launched in 1998, seeks to improve the under
graduate experience and support learning inside 
and outside the classroom. The project's pri
mary goals are to improve retention and gradua
tion rates and to increase student satisfaction 
with their college experience. Specific initiatives 
instituted include: 

• Freshman Seminars. Over 115 seminars, en
rolling about 1, 700 students, were offered in 
fall 2004 across a wide variety of disciplines . 

• New Student Orientation. A completely re
structured orientation program now reaches all 
new freshmen and many of their parents. Over 
5,500 students participated in orientation ac
tivities preceding the fall 2004 semester; 825 
students participated in New Student Week
end, which focuses on leadership development 
and student success goal-setting. These activi
ties focus on the University's expectations that 
all students should engage in activities that 
help them develop and demonstrate character
istics and skills associated with both academic 

120 
http://academic.umn.edu/provost/undergrad/ 

fyp.html 

and career success. (See "Student Success 
Outcomes" table on page 70.) 

• Parent Program. This program provides com
munication between the University and stu
dents' parents in order to support student suc
cess and promote an appropriate role for par
ents within the campus community. Nearly 
4,300 parents participated in parent orientation 
activities preceding the fall2004 semester. 121 

• Transfer Students. Orientation activities spe
cifically for transfer students and their parents 
are held prior to the start of classes each fall . 
More than 1,600 students and nearly 300 par
ents participated in 2004 . 

• Convocation. Reinstituted in 1999, about 
4,000 students attended convocation-related 
activities in fall 2004. 

• Living/Learning Communities. In fall 2004, 
850 students participated in 21 living/learning 
communities in the residence halls. 

121 
www.parent.umn.edu 
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• Residential Life. To help improve students' 
educational experience, the University has 
placed a high priority on providing more and 
better on-campus housing. Investments in im
proving the undergraduate experience and 
campus life have made living closer to campus 
more attractive for students. Almost 5,000 
new beds have been added over the past dec
ade by the University and private developers. 
Over 77 percent of first-year students now live 
on campus, up from 72 percent in 1998 (22.6 
percent of all undergraduate students reside on 
campus). A 2003 study showed that first-year 
students who lived on campus had a weighted
average GPA of3.12 compared to an average 
GPA of2.86 for students who lived off
campus. 

These initiatives seem to have contributed to the 
improvement in retention rates. One initiative in 
particular, freshmen seminars, is worthy of men
tion. Freshman seminar participation does seem to 
contribute not only to higher grade-point averages 
but also to higher retention rates. 

Since 1998, more than 225 faculty members have 
taught at least one freshman seminar. During that 
time, the number of freshman seminars has grown 
from 20 to more than 125. 

Over the past five years, the groups of students 
who took a freshman seminar have had higher 
grade point averages and higher retention rates and 
four- and five-year graduation rates than other stu
dents. This holds true whether the data are ana
lyzed by gender, ethnicity, geographic location, 
ACT score, or high school class rank. 

Assessment of how well all of these First-Year 
Experience initiatives are meeting their objectives 
and contributing to the achievement of retention, 
graduation, and student satisfaction goals is ongo
ing. 

Undergraduate Graduation Rates: The Twin 
Cities campus has set ambitious goals to improve 
its graduation rates from their historically low lev
els. The 2012 goals are: four-year graduation rate 
of 50 percent, five-year rate of 70 percent, and six
year rate of 75 percent. 

Assessment: All graduation rates have improved 
substantially over the last seven to nine years: 
four-year rates increased by 17.1 percentage 
points to 32.3 percent, five-year rates by 19.4 
percentage points to 56.0 percent, and six-year 
rates by 11.9 percentage points to 56.9 percent. 

4-, 5-, and 6-year graduation rates. Twin Cities campus. 1992-2000. 
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During the same time period, graduation rates for 
students of color showed significant gains, but 
still lagged behind these overall graduation rates . 
During the nine-year period: four-year rates im
proved 7.2 percentage points to 20.8 percent, 
five-year rates by 17.7 percentage points to 42.3 
percent, and six-year rates by 14.7 percentage 
points to 42.1 percent. 

Among its Association of American Universities 
peer group, the University of Minnesota- Twin 
Cities still ranks at or near the bottom of this 
group in graduation rates, but with continued 
improvement efforts, as described above, there is 
every expectation that the University's standing 
will improve. 

Action: The Twin Cities campus will continue its 
intensive efforts to improve graduation rates 
through the range of programs outlined above as 
well as other initiatives emerging from the Uni
versity's strategic positioning efforts. 

Graduate/Professional Completion Rates: The 
timely completion of degrees is as important at the 
graduate level as it is at the undergraduate level. 
The University tracks this measure as the "median 
elapsed time to degree," which is calculated as the 
number ofyears from the start of a student's first 
term in the Graduate School (regardless of subse
quent changes of major or degree objective) until 
the degree is conferred . 

One key measure of a research university's pro
ductivity is the number of graduate degrees, par
ticularly the doctoral degree, it confers each year. 
The University's performance is in line with other 
leading research universities. Graduate students at 
the University take slightly longer to earn their 
master's degrees than they did five years ago, 
while doctoral students take about half a year less 
than they did five years ago. 

Assessment: The University of Minnesota
Twin Cities is among the leading producers of 
doctorates nationwide. The University currently 
ranks 11th among public and private research 
universities nationally and 91h among public re
search universities. 

However, despite a national decline in doctoral 
degrees conferred over the past five years, the 

University's performance has declined more 
sharply (23.2 percent) than the average decline 
of other top-1 0 public and private research uni
versities in this category (9.4 percent) and the 
average decline oftop-10 public research univer
sities only (8.0 percent). 

Action: The University is participating in a na
tional study by the Council of Graduate Schools 
to identify factors leading to this decline. 122 The 
project's goal is to address the issues of comple
tion and attrition in Ph.D. education and test 
those practices that the graduate community be
lieves will result in higher completion rates . 

Averaged over institutions and disciplines, only 
about 50 percent of those students who begin a 
Ph.D. program actually complete the degree . 
The University is working with 15 graduate pro
grams (eight in sciences, math, and engineering; 
seven in liberal arts and humanities) to gather 
and report data on completion and attrition, and 
to test intervention strategies (e.g., better orienta
tion and mentoring, clearer program rules, exit 
interviews) that will improve completion. Re
sults will be shared nationally among research 
and project partners, with the hope of developing 
a set ofbest practices. 

In addition, the University is undertaking re
search of its own on such factors as time-to
degree, financial issues, graduate student advis
ing, and housing . 

Student Satisfaction Levels [HLC 2c, HLC 4c, 
HLC Sa, HLC 5c, HLC 5d] 

The fourth of President Bruininks's goals is to 
maintain and improve student satisfaction levels . 
Satisfaction indicators rose during the last decade 
and remain at high rates. Students are most satis
fied when they are engaged with the learning ex
perience and connected to the University in mean
ingful ways. 

Undergraduate Student Satisfaction: Since 
1997 the University has administered the bi-annual 
Student Experiences Survey (SES) to assess stu
dent satisfaction. Included in the survey are ques
tions on academic quality, instruction, advising, 

122 www.phdcompletion.org 
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classroom and physical facilities, class size, and 
cost. 

Assessment. The results of the 2005 under
graduate SES survey show overall improvement 
in nearly all areas over the results for previous 
years. Overall satisfaction levels matched previ
ous highs and more students than ever indicated 
they would enroll at the University if given the 
chance to do it over again. 

Students were most pleased with the physical 
environment of the campus and the quality of the 
academic programs. They were least satisfied 
with the cost of attendance, class size, and qual
ity of advising. 

The most recent results, from a survey of gradu
ating seniors, suggest that student satisfaction 
continues to increase on the Twin Cities campus. 

Action. The Student Experiences Survey is ad
ministered every other year, with the next survey 
scheduled for 2005. As in previous years, there
sults will be widely shared and follow-up work 
conducted so that institutional performance im
provement can be achieved. 

Graduate/Professional Student Satisfaction: 
The graduate and professional student experi
ences survey has been administered every 
other year since 1997. The most recent survey 
in 2005 showed that satisfaction levels have 
increased on nearly all measures since 1997. 
This may be due to the improvement of physical 
facilities and the greater attention being paid to 
improving the quality of the graduate student ex
perience. The survey will be administered again in 
2007. 

In addition, the Academic Health Center's Office 
ofEducation123 is entirely focused on improving 
education and student learning and on assessing 
outcomes. 

Technology-Enhanced Improvement Efforts: 
The University is committed to making as many 
services, such as financial aid and registration, as 
easy and seamless for students as it can. In fall 
2003, the University introduced e-pay and e-bill, 
allowing the elimination of mailed paper bills and 
the payment of bills online. This system won the 
Educause Excellence in Administrative Infor
mation Systems 2002 Award. 124 A Web project 
to give students more information and more con
trol over their financial aid packages was intro
duced in 2004. 

The MyU Portal125 is a digital gateway to the Uni
versity that is geared, in part, to improve the stu
dent experience and increase student satisfaction. 
Because of the central authentication system, the 
portal can be customized to each student's unique 
identity in the University. The Class of 2009 por
tal view, for example, provides a special view to 
each incoming student, whom it recognizes by 
name and to whom it can provide personalized data 
ranging from an individual calendar, to grant and 
human resource information, to direct links to the 
student's advisor. 

Finally, the online Graduation Planner, scheduled 
for implementation in late 2005, will give students 
detailed information about the sequence of courses 
necessary for each major and allow students to de
velop individualized graduation plans. In addition, 
the Graduation Planner will give advisors more 
timely and accurate indications of student progress 
toward graduation. 

123 www.ahceducation.umn.edu 
124 www.educause.edu/2002/1220 
125 www.myu.umn.edu 
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Challenge #4: 

Strengthening the University's governance 
structures, policies, and practices . 

Institutional excellence requires a system of gov
ernance that provides clear policies and structures, 
deep understanding of appropriate roles andre
sponsibilities in a complex shared governance en
vironment, and consistent methods for continuous 
improvement. 

As described in Part 2 of this self-study report, the 
mid-1990s marked one of the most challenging 
periods for University of Minnesota governance in 
its history. Relationships among and between fac
ulty, administrators, and the Board of Regents 
were strained. The Governor, state legislators, and 
the news media -locally and nationally- offered 
their opinions and solutions. 

As noted earlier, while the public controversy
which had gained national attention well beyond 
the higher education community- centered on 
proposed changes to the University's academic 
tenure policy and, as the 1996 NCA visiting team 
noted at the time, other issues that included claims 
of "political meddling" by the state, "microman
agement" by the Board of Regents, lack of under
standing and appreciation of "the many academic 
and administrative challenges the University faces" 
by both the state and the governing board, and per
vasive "faculty suspicion and distrust." 

In the intervening years, perhaps no University 
issue has received more time and attention from 
the Regents, faculty, and senior administrators than 
the restoration of a workable governance system 
that serves the mission and makes possible the 
achievement of University excellence, as envi
sioned in its strategic plan. 

Board of Regents [HLC lc, HLC ld, HLC le, 
HLC 2c, HLC 2d, HLC 4a, HLC 5c, HLC 5d] 

The University's Board of Regents now plays a 
vital and appropriate leadership role in preserving 
the mission, setting strategic direction, carrying out 
its fiduciary and other responsibilities, and com-

municating its role and decisions effectively to 
constituencies. The Board of Regents consistently 
and intentionally focuses its time and attention on 
policy work, oversight, and providing advice and 
counsel to the President. 

The 12-member Board of Regents is the governing 
body of the University. The legislature elects one 
regent from each of Minnesota's eight congres
sional districts and four from the state at large. In 
1988, the legislature established the Regent Candi
date Advisory Council to provide advice on the 
election of Regents. 126 

The Council's duties are to outline criteria to be 
applied in recommending candidates, and recruit, 
screen and recommend at least two, and not more 
than four, qualified candidates for each opening on 
the Board. The council consists of 24 members 
appointed to staggered six-year terms . 

One of the four at-large regents must be a Univer
sity student at the time of election. Regents serve 
without pay for six-year terms. The president of 
the University is ex officio president of the Board. 
The Board meets nine or 10 months during each 
year. 

The 2005 Legislature modified the process for se
lecting Regents. The Regent Candidate Advisory 
Council will now make its recommendations to the 
Governor rather than the legislature. The Gover
nor then will submit to a joint legislative commit
tee a slate of Regent nominations of one nominee 
for each vacancy. The committee will forward the 
Governor's Regent nominees for presentation to a 
joint convention of the legislature for final action . 

Committees. The Board of Regent's committees 
include: Audit; Educational Planning and Policy; 
Facilities; Faculty, Staff, and Student Affairs; Fi
nance and Operations; and Litigation Review. 

126 www.rcac.leg.mn 
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Meetings of the Board of Regents and its commit
tees are governed by the Minnesota Open Meeting 
Law (Minnesota Statutes 471. 705). 

Current members of the Board of Regents are 
listed in Appendix A. 

Board of Regents Responsibilities 

• Clarify the mission of the University and approve programs necessary to fulfill that mission. 

• Monitor and evaluate the performance of the institution in achieving its goals and fulfilling its mission. 

• Appoint, monitor, advise, motivate, support, evaluate, and, if necessary or advisable, replace the president. 

• Approve major policies, long-range plans, educational programs, and annual budgets, while clearly delegating 
administrative responsibilities. 

• Accept fiduciary responsibility for the long-term welfare of the University. 

• Ensure adequate resources (human, financial, physical) and effective management of those resources. 

• Preserve institutional autonomy, recognizing that the preservation of autonomy requires accountability. 

• Foster collaboration with other educational systems and institutions, consistent with the University's mission. 

• Serve as a court of appeals when appropriate. 

• Enhance the public image of the University. 

• Regularly evaluate the Board's performance and strive to improve it. 

• Ensure that the University remains an equal opportunity institution. 

Improvement Efforts: Within the last several 
years, the Board of Regents has undertaken a vari
ety of efforts to update its policies and procedures 
and improve its effectiveness. These efforts have 
included: 

• Providing leadership and support to the Uni
versity's strategic positioning and accountabil
ity efforts. 

• Clarifying its authority and which powers it 
delegates to the president through a new Board 
of Regents policy on reservation and delega
tion of authority. 

• Instituting work sessions for the Board to dis
cuss trends affecting higher education and en
hance Regents' continuing education. 

• Developing and implementing a plan to review 
and revise nearly 120 Board of Regents poli
cies. 

• Reviewing the role of each Board committee 
and its information needs. 

• Annual retreat with the president to review 
Board performance, set priorities informed by 
the president's preliminary work plan, and dis
cuss emerging critical issues. 

• Hosting regular meetings of the Board leader
ship with the president, provost, and Faculty 
Consultative Committee leadership. 

• Inviting the chairs of corresponding faculty 
committees to attend Board committee meet
ings. 

• Hosting one annual dinner and discussion with 
the full Faculty Consultative Committee. 

Faculty-Staff-Student Governance [HLC lc, 
HLC ld, HLC le, HLC 2c, HLC 2d, HLC 4a] 

Faculty, professional and civil service staff, and 
student participation in the shared governance of 
the University (Twin Cities campus and system-

84 UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY 

' .. 
,, .. .. 

• 
• .. .. 

.. 

.. 

.. 
• 
• 
• 
• 
• 
• 
• 
• 



• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
ID 
r; 
~ 
L; 

Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

University Governance Bodies 

Faculty Senate (www.umn.edu/usenate/fsen/fsen.html) 

Student Senate (www.umn.edu/usenate/ssen/ssen.html) 

Twin Cities Campus Assembly (www.umn.edu/usenate/tcca/tcca.html) 

Faculty Consultative Committee (www.umn.edu/usenate/committees/fcc.html) 

Student Senate Consultative Committee (www.umn.edu/usenate/committees/sscc.html) 

Advisory Committee on Athletics (www.umn.edu/usenate/committees/aca.html) 

All-University Honors (www.umn.edu/usenate/committees/alluhonors.html) 

Benefits Advisory (www.umn.edu/usenate/committees/bac.html) 

Council on Liberal Education (www.umn.edu/usenate/committees/cle.html) 

Disabilities Issues (www.umn.edu/usenate/committees/disabilities.html) 

Educational Policy (www.umn.edu/usenate/committees/scep.html) 

Equity-Access-Diversity (www.umn.edu/usenate/committees/ead.html) 

Faculty Affairs (www.umn.edu/usenate/committees/scfa.html) 

Faculty Academic Oversight on Intercollegiate Athletics (www.umn.edu/usenate/committees/faoc.html) 

Finance and Planning (www.umn.edu/usenate/committees/scfp.html) 

Information Technologies (www.umn.edu/usenate/committees/scit.html) 

Judicial (www.umn.edu/usenate/committees/judicial.html) 

Library (www.umn.edu/usenate/committees/library.html) 

Nominating (www.umn.edu/usenate/committees/nominate.html) 

Research (www.umn.edu/usenate/committees/research.html) 

Social Concerns (www.umn.edu/usenate/committees/soccon.html) 

Student Affairs (www.umn.edu/usenate/committees/scsa.html) 

Student Behavior (www.umn.edu/usenate/committees/ccsb.html) 

Tenure (www.umn.edu/usenate/committees/tenure.html) 

Faculty Consultative- Academic Health Center (www.umn.edu/usenate/committees/ahcfcc.html) 

Finance and Planning- Academic Health Center (www.umn.edu/usenate/committees/ahcfp.html) 

Student Consultative- Academic Health Center (www.umn.edu/usenate/committees/ahcscc.html) 

wide) is accomplished primarily through the Uni
versity Senate. 127 

The Senate is an elected body of faculty, academic 
professionals, and students which discusses and 
approves matters that affect the entire University. 

The chair of the Faculty Consultative Committee 
and the president of the Minnesota Student Asso
ciation consult with and make regular reports and 
recommendations to the Board of Regents . 

Current committee rosters and meeting minutes are 
available at the Web sites indicated . 

127 
www.umn.edu/usenate/index.html 

Improvement Efforts: Recent efforts to ensure 
the continuing effectiveness of faculty-staff
student governance have included: 

• Starting in 2005-06, the University Senate will 
expand to include professional and administra
tive (P&A) staff and civil service staff. How
ever, faculty and students will retain separate 
senates that permit them to speak with a clear 
voice on issues of concern to them. 128 

• Faculty committees have been expanded to in
clude P&A staff more systematically. 

128 
For the rationale and history of this change, see "A 

University for All" at 
www.academic.umn.edu/accreditation/reports. 
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• Committee minutes are now available on the 
University Senate Web page, supplanting a 
limited paper-based system, thereby enabling 
committee viewpoints to be taken into account 
more broadly in University decision-making. 

• Provision of staff support to every Senate 
committee. 

• Distinguished faculty members (including Re
gents Professors) regularly serve on faculty 
standing committees and task forces, which 
demonstrates the seriousness with which gov
ernance is taken at the University. 

• Increased number of committee meetings, re
flecting growing agendas and increased con
sultation with administrators on University is
sues and directions. 

• The Academic Health Center has worked to 
strengthen the administrative process of pro 

motion and tenure, including workshops for aca
demic administrators, informal meetings with 
tenure-track faculty about promotion-and-tenure 
policies and procedures. 129 

Potential Areas for Improvement: A number of 
areas and issues that could stand further faculty 
and administrative scrutiny and discussion are: 

• The major time commitment required of com
mittee members and, especially, chairs that 
comes at the expense of teaching, research, and 
public engagement responsibilities. 

• Examination of how to incorporate committee 
service in the merit review process for faculty. 

• Better coordination of issues between and 
among committees and with the administration 
members responsible for those issues. 

129 www.ahceducation.umn.edu/OofE/Faculty/ 
PandT.html 
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Challenge #5: 

Promoting a culture of continuous improvement 
and accountability reporting . 

Promoting a culture of continuous improvement 
throughout the institution is a vital ingredient to 
achieving the University's vision of excellence . 

To meet this challenge, President Bruininks, in 
2002, launched the Enhanced Service and Produc
tivity Initiative. The initiative encompassed four 
goals: 

• create a system-wide culture of customer ser
vice excellence, 

• identify opportunities where resources can be 
used to bolster the University's internal econ
omy, 

• develop approaches for how the University can 
regularly monitor the effectiveness of keyser
vice and support areas, and 

• identify innovations that transform University 
business practices. 

To further underscore this commitment and build 
on early successes, President Bruininks estab
lished, in June 2004, the Office of Service and 
Continuous Improvement (OSCI). 130 

This office is charged with promoting a culture of 
service and operational improvement with the goal 
of facilitating transformation of the University 
through cultural, operational, and financial change. 

OSCI now serves as a catalyst for sustainable im
provement, fosters a culture of continuous im
provement, and collaborates with University units 
to identify and achieve sustainable improvements . 
The office regularly highlights improvements 
through its Web site, e.g., a recent article high
lighted a time- and paper-saving system for faculty 
activity reports in the College of Human Ecol
ogy.m 

130 
www.umn.edu/osci/ 

131 

www.umn.edu/umnnews/Feature_Stories/Reducing_fac 
ulty _paperwork.html 

Currently, OSCI is working with the Office of In
formation Technology to develop an enterprise
wide project management technology system. This 
system will give University leaders critical over
sight information and provide a tool for units to 
manage their improvement work. 

The University's strategic positioning process has 
reinforced this goal for continuous improvement 
throughout the institution. The administrative stra
tegic planning task force made recommendations 
for a coherent institutional focus and a fundamen
tal transformation of administrative operations and 
cultural expectations across the University . 

The purpose of the task force's recommendations, 
subsequently incorporated into President Bruin
inks's recommendation to the Board of Regents, is 
to strengthen the University's ability to provide 
excellent service and achieve cost savings to better 
support the academic enterprise . 

Examples of progress measures and future oppor
tunities are listed below . 

Customer Service Excellence [HLC 2c, HLC sa, 
HLC 5c, HLC 5d] 

Creating an organization with outstanding cus
tomer service requires fostering a culture that sup
ports transformational change. At the University, 
the support for this change takes the form of em
powering individual units to assess and adjust their 
service practices. 

The University's compact process (see page 16) 
and the Incentives for Managed Growth (IMG) 
budget system (see page 15) are two organizational 
mechanisms that give academic and administrative 
units greater control to enhance their service qual
ity . 
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The University's progress toward its goal for a cul
ture of customer service is evidenced by improve
ments made in several service areas, described be
low. 

One-Stop Service: The One-Stop Service centers 
have consolidated a range of student services in
cluding financial aid, registration, billing, and re
cords into three service centers. This centralized 
approach eliminates confusion for students and 
creates an environment where the majority of their 
needs are served by visiting one place, saving stu
dents time and frustration. These services are im
proved by consolidating information electronically 
on the One Stop Home Page. 132 

Similar One Stop pages exist to serve faculty133 

and staff. 134 

In 2004-05, the University responded to requests 
from 58 other colleges and universities across the 
country about One Stop and hosted site visits from 
11 other institutions. 

On-Line Financial Aid: A new system for inter
active financial aid award notification allows stu
dents to create their own aid package on-line and 
view it in real time. In addition to providing a val
ued service to students, this system has reduced 
manual processing and updating time by 70 per
cent and produced an annual estimated savings of 
$200,000 annually. 

Course Evaluation: Similarly, the University 
strives to improve services to its faculty and staff. 
An online evaluation project135 provides users with 
faster and improved course-related feedback from 
their students. 

The project is moving student evaluations of teach
ing from a paper-based to a Web-based format, 
reducing labor and providing units with faster and 
more readily usable information. The faculty and 
their units, in turn, use the improved information 
provided by this tool to improve their teaching and 
service to students. 

132 http://onestop.umn.edu/onestop/ 
133 http://onestop.umn.edu/onestop/faculty .html 
134 http://onestop.umn.edu/onestop/staff.html 
135 http://eval.umn.edu/ 

In the Academic Health Center, work is under way 
to develop a more streamlined online system to 
meet the specialized needs of those academic units. 

Transportation: The University has also capital
ized on opportunities to better serve students' 
transportation needs. Incentives created for the 
University community to use alternative transpor
tation have earned the Twin Cities campus the dis
tinction in 2005 as one of the Best Workplaces for 
Commuters by the U.S. Environmental Protection 
Agency and U.S. Department ofTransportation. 

Over the past five years, the University's UPass 
and MetroPass discount programs have led to a 
114 percent increase in transit participation. Other 
benefits resulted in the elimination of 220 tons of 
carbon monoxide emissions each year, and 50,000 
reduced vehicle miles and 2,000 fewer gallons of 
gas consumed each day. 

Future Action: The administrative strategic plan
ning task force's report and President Bruininks's 
recommendations to the Board of Regents identi
fied several key opportunities for creating a sys
tem-wide culture of customer service excellence. 

Among the recommendations are to focus adminis
trative support on serving students, faculty, and 
academic units. This includes strengthening the 
understanding of the people served in order to al
low administrative and support units to provide 
excellent services in alignment with their needs. 

President Bruininks has appointed special task 
forces to plan the implementation of the adminis
trative recommendations, along with the identifica
tion of required resources and measures of pro
gress. 

Efficiency and Effectiveness [HLC 2c, HLC sa, 
HLC 5b, HLC 5c] 

The University is home to one of the country's 
largest libraries, some of the world's most sophis
ticated research laboratories, and hundreds of 
classrooms, offices, and public spaces. The Uni
versity is committed to discovering new and better 
ways to manage its resources so that the institution 
becomes even stronger over time. 

In its efforts toward continuous improvement, the 
University has capitalized on opportunities for im-
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proved efficiency and resource use. Gains in effi
ciency have occurred while maintaining or improv
ing quality . 

Sustainability: Progress in this area has come, in 
part, by collaborative efforts between and among 
University units to identify and realize sustainable 
improvements. The Board of Regents communi
cated its commitment to this goal when, in July 
2004, it adopted a new sustainability and energy 
efficiency policy for the University. 

The policy calls for continuous efforts towards in
tegrating environmental, social, and economic 
goals to meet current needs without compromising 
the ability of future generations to meet their own 
needs. 

Facilities Management: The structurally re
engineered operations of the Office ofFacilities 
Management136 realized a savings in 2004 of over 
$5.6 million while still maintaining its high level 
of service. The office identified over 150 specific 
improvement opportunities, which will drive future 
efforts. The office is working closely with service 
providers and customers to ensure that the right 
services are provided at required quality levels. In 
addition, maintenance and operations services will 
be re-engineered to further control costs, optimize 
productivity, and enhance service . 

One-Stop Access to University Facilities: A 
University task force recently completed its work 
to create a "one-stop" office that will attract con
ferences, meetings, programs, and event business 
to the Twin Cities campus in order to improve ser
vice and generate revenue for University services 
and venues. Conservative estimates suggest that 
the new office (Conference and Events Center Of
fice) will increase revenues by $1.2 million per 
year by 2010. The new office is scheduled to open 
in late 2005. 

Asset Management: Through adjustments made 
to asset management practices, the Office of Asset 
Management increased revenue in the temporary 
investment pool (TIP) by over $7.4 million in 
2003-04 without increasing exposure to risk. 

136 www.facm.umn.edu/ 

Vendor Management: Over $2.4 million in tech
nology and telecommunications savings will be 
realized over the next four years through active 
management of vendors and contract renegotia
tions. 

Extension Restructuring: The University's Ex
tension Service re-engineered itself from 87 county 
offices to 18 regional centers enabling it to meet a 
$7.2 million budget reduction in 2004 without sac
rificing service and quality. (See page 100 for 
more details.) 

Future Actions: The University intends to con
tinue identifying opportunities for resource effi
ciency and savings. Part of this effort will be to 
develop institutional outcomes for the Board of 
Regents' sustainability and energy efficiency pol
icy to measure progress . 

Other opportunities will be identified through the 
implementation of the University-wide strategic 
positioning initiative. Current estimates suggest 
that streamlining the academic programs and ad
ministrative operations through the initiative may 
save as much as $25 million . 

For example, $5-7 million will be saved as aca
demic programs and curricula are consolidated. 
Other savings will come from revamping Univer
sity operations, such as conserving energy and 
consolidating purchases. Savings from the initia
tive will be redirected to servicing students, in
creasing financial aid, and strengthening academic 
support. 

Examples of other future strategies include the fol
lowing: 

• The University will leverage the use of con
tract vendors, e-auctions, and other purchasing 
techniques to maximize savings. The Univer
sity is acquiring the necessary software to con
duct e-auctions this year, and will be imple
menting e-auctions in 2006. 

• The University is evaluating alternative models 
for budgeting, with the goal of building a sim
pler and more responsive budget model that 
supports the mission and allows for long-term 
financial investments in strategic priorities . 
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The model will create appropriate incentives 
and disincentives to enhance the University's 
excellence and use of resources. If adopted, a 
new budget model will be implemented by 
2007. (For more information, see page 39.) 

• By diversifying fuel sources (e.g., biomass 
fueVoat hulls), increasing fuel conservation ef
forts, and using more market-based fuel pur
chasing tools, the University will reduce its 
operational dependence upon any given fuel; 
increase the predictability of its fuel costs by 
limiting price spikes; and reduce its anticipated 
cost of operations by an anticipated $4-6 mil
lion annually. 

Business Practice Innovations [HLC le, HLC 2c, 
HLC Sc) 

Transforming business practices is the third way in 
which the University is fostering a culture of con
tinuous improvement. 

Audits aud Compliance: Units such as the De
partment of Audits and Office of Institutional 
Compliance assess practices in order to identify 
opportunities to improve operations as well as 
safeguard against high-risk practices. 

The Department of Audits137 evaluates practices 
and advises alternative methods concerning fi
nance, operations, technology, regulations, or risk 
to reputation. The department has been recognized 
as an industry leader; it received a 2003 "Com
mitment to Quality Improvement Award" from the 
Institute of Internal Auditors, one of 12 recipients 
worldwide. 

Similarly, the Office of Institutional Compliance138 

serves to educate and ensure that business and re
search practices meet ethical and legal standards of 
conduct. 

Business Practice Improvement: The Office of 
Service and Continuous Improvement (see page 
87) is a team of internal consultants providing ser
vice to units and the University as a whole in the 
areas of opportunity identification, knowledge dis
semination, culture building, project consulting, 

137 www.umn.edu/audit 
138 www.instcomp.umn.edu/ 

strategic communication support, and metrics and 
management system support. 139 

In addition, the Center for Human Resource De
velopment140 in the Office of Human Resources, 
provides training and consulting on process im
provement, service principles, and other good 
business practices. 

Energy Conservation: Conservation measures at 
the University have allowed total energy consump
tion to be reduced by about 15 percent since 1991. 
These measures have helped the University man
age an overall net increase in space, despite sub
stantial growth in high-energy consuming equip
ment and new and more sophisticated space that 
requires higher energy consumption. 

Leveraging the Web: The Web has been a sig
nificant tool for improving business practices. For 
example, early, late, and changed grades are now 
entered via the Internet. This improvement elimi
nated a two- to three-day processing time and in
creased security, flexibility, convenience, and ac
curacy. The change saves the University over 
$200,000 annually. 

Another business practice innovation involves 
maximizing portal technology usage. For example, 
to train personnel as well as comply with new fed
eral rules stemming from the Health Insurance 
Portability and Accountability Act (HIP AA), 141 the 
University trained nearly 19,000 staff, students, 
and volunteers within eight weeks. Ninety-five 
percent of the training was conducted on-line in 
different formats depending on the course content. 
Also, Boynton Health Service now uses portal 
technology to track all Academic Health Center 
student immunizations required by health systems 
accreditation and state laws. 

In addition, through the University's electronic 
grants management system, 142 faculty and staff are 
able to fill out, file, and retrieve their annual report 
of external professional activities (REP A) 143 form 
electronically in accordance with University poli-

139 www.umn.edu/osci/ 
140 www.umn.edu/ohr/chrd/ 
141 www.ahc.umn.edu/privacy/hipaa/faq/HIPAAtraining 
142 http:/ fegms.umn.edu/ 
143 http:/ fegms.oit.umn.edu/REPA/ 
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cies on code of conduct, outside consulting, service 
activities, and conflict of interest. This online sys
tem also enables effective monitoring and follow
up, as needed, on compliance issues. 

University-wide Web Templates: A Web Inte
gration Group was formed in 2003 to create com
mon University Web templates, which over 300 
units have already put into use. The templates are 
a free service that has saved participating units an 
average of$50,000, guaranteed the use of best 
practices in Web design, and allowed units to 
automatically comply with important policies, such 
as disability access. Furthermore, people who 
come to the University's many Web sites now need 
to learn only one user interface, and the University 
brand is presented consistently. 

Future Actions: The administrative strategic 
planning task force's report and President Bruin
inks's recommendations to the Board of Regents 
identified several key opportunities to transform 
University business practices. (See page 37 for 
details.) 

Monitoring Progress [HLC 2c] 

A culture of continuous improvement requires 
monitoring the effectiveness of key service and 
support areas. Continuous improvement also re
quires efforts to understand the needs of those be
ing served. The University collects this type of 
information and uses it to better serve its internal 
and external constituencies . 

One way the University monitors its service is 
through surveying stakeholders. In the most recent 
assessment, the University commissioned the Pulse 
Survey, 144 which was conducted in 2004 in part
nership with the Human Resources Research Insti
tute of the Carlson School of Management. (See 
page 49 for details.) 

Surveys are also used to measure student satisfac
tion through tools such as the student experience 
survey, 145 the senior exit survey, 146 admitted appli-

144 
www.umn.edulohrlpulse 

145 . d I I www.1rr.umn.e u recsurveys stuexpl 
146 

www.academic.umn.edulaccountabilitylreportsl 
student_sat_tc. html 

cants survey, 147 freshman transfer survey, orienta
tion evaluations, housing and residential life sur
vey, 148 first-year experience survey, 149 and the stu
dent fees survey. In addition, students are sur
veyed annually to assess their satisfaction with 
technology services. (See page 113 for details.) 

Facilities Condition Needs Index: The Facilities 
Condition Needs Index (FCNI) compares a facil
ity's deficiencies in timely maintenance against its 
estimated replacement value. The FCNI allows the 
University to compare its facilities' condition to 
that of other institutions and to compare facilities 
across the campus . 

A comprehensive analysis in 2003 assigned the 
Twin Cities campus an initial composite FCNI of 
0.40, indicating an estimated 40 percent of there
placement value of facilities will need attention 
over the next 10 years. These findings demon
strate that, with a majority of buildings over 30 
years old, the University has a critical need for in
vestment in maintenance and upgrades of its 
physical resources. 

In response, the University is focused on renovat
ing existing buildings, maximizing the useful life 
of existing facilities, leveraging capital costs to 
reduce operating costs, improving space use, con
sidering life-cycle costs in building construction, 
and maximizing Higher Education Asset Preserva
tion and Renovation (HEAPR) funds appropriated 
by the state legislature. 

Improving Accountability Reporting [HLC le, 
HLC 2c, HLC Sa, HLC Sc, HLC Sd] 

Since the University of Minnesota's inception 154 
years ago, citizens, the state legislature, the federal 
government, the Board of Regents, alumni, stu
dents, parents, employers, and many others have 
held the University accountable for fulfilling its 
fundamental land-grant mission of teaching, re
search, and public engagement. The University's 
original charter places this accountability role 
clearly with the Board of Regents: 

[The regents shall] make a report annually, to 
the Legislature ... exhibiting the state and pro-

147 
www.irr.umn.edulstsurlfact03.pdf 

148 
www.ofyp.umn.edulpdfl2003sprcheckin.pdf 

149 
www.ofyp.umn.edulpdflfye2001follow.pdf 
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gress of the University ... and such other informa
tion as they may deem proper, or may from 
time to time be required of them. 150 

Over the years, the ways in which the University 
has demonstrated its accountability and its progress 
in meeting mission-related goals have been many
legislative reports and testimony, financial reports, 
accreditation reviews, and collegiate and unit an
nual reports to their constituencies. 

In 2000, the Regents asked University administra
tion to review three institutional reports- the insti
tutional measures (produced annually in the 1990s 
to measure progress on selected University goals), 
the unit compact plans, and the annual academic 
plan and report- to determine the feasibility of 
providing a single, consolidated report each year 
rather than three individual reports. 

Subsequently, the Board approved the creation of 
the University Plan, Performance, and Account
ability Report. In its resolution, the Board noted 
its "[accountability] to the public for accomplish
ing the mission" and that the report should be the 
principal documentation of that accountability. 151 

The first University Plan, Performance, and Ac
countability Report, in 2001, was followed by a 
2002 update, and, in 2003 and 2004, by substan
tially re-designed editions that, through action by 
the 2003 Minnesota Legislature, also served as the 
University's principal accountability report to the 
state. 

Each year, an early draft of the report is presented 
to the Educational Planning and Policy Committee 
of the Board of Regents for review and comment at 
its December meeting. Based on these comments 
- and the analysis of substantial additional data and 
performance measures received during December 
and January- the University administration then 
prepares a final report for submission to the Re
gents and the Minnesota Legislature in February. 

The printed publication is complemented by the 
University's "Accountable to U" Web site. 152 In 
addition, the strategic planning task force on met-

150 University of Minnesota Charter, 1851 Territorial 
Laws, Chapter 3, Section 16. 
151 www. umn .edu/regents/policies/boardoperations/ 
Board_ Operations. pdf 
152 www .academic. umn .edu/accountability 

rics and measurement is expected to recommend 
other ways in which the University can assess its 
performance and communicate the results. 

Scorecard Performance Measures [HLC 2c] 

The University Plan, Performance, and Account
ability Report provides an overview of the Univer
sity and its academic priorities, accountability 
measures for each campus, and University-wide 
measures related to public engagement, efficiency, 
effectiveness, sustainability, and finances. 

The report highlights the annual update and analy
sis of key institutional data, showing actual rank
ings and performance of the University and its ap
propriate peer group institutions. When specific 
comparative data are not available, the report fo
cuses on current performance vs. past performance 
and/or institutional goals. In addition, the report 
includes an executive summary and scorecard on 
key institutional performance measures. 

In presenting these measures, the report offers 
guidance in interpreting information. First, the 
reader is encouraged to not place undue emphasis 
on comparing individual institutions or on year-to
year shifts in rank or percentage change. The re
port stresses that each university has its own dis
tinct mission, history, size, areas of excellence and 
emphasis, strategic objectives, breadth of offerings, 
state mandates, student and faculty quality, and 
other factors that make it unique and distinct. 

However, it is instructive to analyze longer-term 
trends and observe how the University is perform
ing relative to the top universities as a group. 
From this analysis and observation it is possible to 
identify areas where University performance can 
be strengthened or improved. Driving continuous 
improvement is the ultimate goal of the annual ac
countability report. 

State of Minnesota Accountability Initiative 
[HLC 2c, HLC Sa, HLC Sb, HLC Sc] 

The 2005 Legislature provided initial funding to 
establish a statewide accountability initiative. The 
University, along with other Minnesota post
secondary institutions, is assisting the Minnesota 
Office of Higher Education "to develop and im
plement a process to measure and report [by 
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Universit~ of Minnesota Ke~ P~rformance Measures 

1: Academic Quality 
• Reputation rankings 
• Sponsored funding 
• National Academy members 
• Faculty awards 
• Degrees conferred 
• Post-doctoral appointees 
• National Research Council rankings 
• Library resources 

2: Student Quality and Experience 
• Selectivity (high school rank, test scores) 
• Diversity 
• Retention, graduation, time-to-degree rates 
• Student satisfaction 
• Tuition and fees 

3: Public Engagement - Access & Outreach 
• Technology commercialization 
• Council on Public Engagement results 
• University Extension results 
• State economic and social impact 
• Citizen satisfaction 

January 2006] on the effectiveness of postsecond
ary institutions." 

The agency plans to develop a statewide higher 
education accountability system to provide infor
mation to students, taxpayers and policymakers on 
the effectiveness of the higher education sector in 
meeting state goals . 

Communications Plan [HLC 5bJ 

The primary audiences for the University Plan, 
Performance, and Accountability Report are the 
University's Board of Regents and the Minnesota 
Legislature. However, there are many other 
groups and individuals who have expressed interest 
in the report and its findings. These include: 

• Minnesota citizens 

• University faculty, students, staff, and admin
istrators 

• University alumni and volunteers 

4: 

5: 

6: 

7: 

Human Resources 
• Faculty and staff: salary, compensation, diver-

sity, retention 
• Employee satisfaction survey 

Campus Facilities and Environment . Facilities Condition Index . Capital project oversight 
• Residential living . Campus safety: alcohol, drug, crime data 

Efficiency, Effectiveness, Sustainability . Enhanced Service and Productivity Initiatives re-
suits . Information technology expenditures and cus-
tamer satisfaction . Technology-Enhanced Learning initiatives results . Energy conservation trends 

Finances . Revenues and expenditures . Debt management . Key ratios . Return on invested assets . Endowment 
• Annual giving 

• University donors (individuals, corporations, 
and foundations) 

• federal, state, and local government agencies 
and individuals 

• employers 

• parents of students 

• non-profit and community organizations 

• private sector organizations 

• K-12 and other higher education institutions 
and associations 

• institutional and specialized accrediting or
ganizations 

• news media 

The communications plan's key features for reach
ing these constituencies include the following: 

• targeted distribution of the full report to key 
internal and external groups and leaders 
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• briefings on the report's findings to key inter
nal and external groups 

• broader distribution of a graphically designed 
executive summary 

• posting of the report on the University's web
site 

• announcement of the University's "Account
able to U'' website 

• regular inclusion of key findings in Uni
versity Relations electronic and print pub
lications 
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Challenge #6: 

Embracing public engagement concepts, practices, and assessment . 

Introduction [HLC la, HLC lb, HLC 2a, HLC 2c, 
HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

As a publicly supported, land-grant institution, the 
University of Minnesota fulfills an essential out
reach and public service function for the state. The 
University's mission statement specifies this obli
gation to: 

Extend, apply, and exchange knowledge be
tween the University and society by applying 
scholarly expertise to community problems, by 
helping organizations and individuals respond to 
their changing environments, and by making the 
knowledge and resources created and preserved 
at the University accessible to the citizens of the 
state, the nation, and the world. 153 

Throughout most of its history, the University con
sidered outreach-public service as a function of its 
extension and continuing education offerings. 
Gradually over time, however, the University, in 
concert with other land-grant universities across 
the country, began rethinking the meaning of out
reach and public service and how these activities 
related to its research and teaching functions . 

This national discussion was spurred, in large 
measure, by the 1990s Kellogg Foundation 
Commission on the Future of State and Land Grant 
Universities, in which the University was an active 
participant. 

Indeed, the University has been a national leader in 
this reformulation. Among its recent leadership 
activities: 

• The University was among the original signa
tories of Campus Compact's Presidential Dec
laration on the Civic Responsibility of Higher 
Education154 in 1999 and is a featured institu
tion in the Campus Compact-Princeton Review 
2005 book, Colleges with a Conscience: 81 

153 
University of Minnesota Mission Statement, Board of 

Regents Policy (January 1994) 
154 

www.compact.org/presidential/declaration-sign.html 

Great Schools with Outstanding Community 
Involvement (Random House). 155 

• The University- and then-Provost Bruininks
was an early and active participant in a task 
force of the Committee on Institutional Coop
eration156 (CIC) and National Association of 
State Universities and Land Grant Colleges, 
which led to the publication of the report, Re
source Guide and Recommendations for Defin
ing and Benchmarking Engagement. 157 

• The University is one of only 13 institutions 
nationally selected to participate in the Carne
gie Foundation for the Advancement of Teach
ing's pilot project to develop a new elective 
Carnegie classification on community en
gagement.158 

In addition to these external collaborative activi
ties, the University has been moving internally to
ward a vision of itself as an "engaged university" -
one that is committed to embracing the CIC defini
tion of public engagement in all its dimensions (see 
below) . 

In 2000, following the signing of Campus Com
pact's Presidential Declaration, and in response to 
the Kellogg Commission report, the University's 
Board of Regents endorsed an internal report, 
Framing a 2 P1 Century Outreach Agenda for the 
University of Minnesota . 

Two years later, three Board committees explored 
outreach issues and the University's role as an en
gaged university, as did an ad hoc Regents task 
force, an administrative advisory committee on 
public engagement/outreach, and a civic engage-

155 
www.compact.org 

156 
The Committee on Institutional Cooperation is a con

sortium of Big Ten universities and the University of 
Chicago. 
157 

www.cic.uiuc.edu 
158 

http:/ twww .carnegiefoundation .org/Ciassification 
/community-engagement.htm 
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ment task force. The latter task force, reporting to 
Executive Vice President and Provost (and now 
President) Bruininks, led to the establishment, in 
2002, of the Council on Public Engagement 
(COPE). 

This section of the self-study report provides more 
detailed information on COPE as well as the Uni
versity's other principal public engagement func
tions: service-learning, interdisciplinary centers, 
University Libraries, University of Minnesota Ex
tension Service, Research and Outreach Centers, 
College of Continuing Education, technology 
commercialization activities, special programs of 
the Academic Health Center, on-campus events, 
the University's alumni association, and the myU 
Portal. 

Exemplary programs within each of these func
tions are cited, followed by an overall assessment 
of the University's public engagement progress to 
date and possible future actions. 

Council on Public Engagement [HLC 2a, 
HLC 2c, HLC 2d, HLC 4c, HLC 5a, HLC 5b, HLC 5c, 
HLC 5d] 

The Council on Public Engagement's159 statement 
of purpose is: 

To incorporate public engagement as a perma
nent and pervasive priority in teaching, learning, 
and research activities throughout the university 
and to enlist support for public engagement 
among all segments of the university and in the 
larger community. 

In order to organize and evaluate its efforts in this 
area, the University adopted, in 2004, the public 
engagement definition developed by the Commit
tee on Institutional Cooperation and the National 
Association of State University and Land Grant 
Colleges: 

Engagement is the partnership of university 
knowledge and resources with those of the pub
lic and private sectors to: 1) enrich scholarship, 
research, and creative activity; 2) enhance cur
riculum, teaching and learning; 3) prepare edu
cated, engaged citizens; 4) strengthen democ
ratic values and civic responsibility; 5) address 

159 www.umn.edu/civic 

critical societal issues; and 6) contribute to the 
public good.160 

Currently, the Council is composed of about 30 
faculty, students, staff, and administrators from 
across the University as well as several community 
members. 161 The Council has five working groups 
addressing: 

• Partnerships: To identify and promote condi
tions for successful, interactive, mutually bene
ficial partnerships as the main basis for the 
University's connections to external groups, 
organizations, and communities. 

• Innovations: To identify opportunities to de
velop new programs, as well as support con
tinuation and expansion of existing programs 
that are effective in involving students, faculty, 
alumni, and others in engaged activities. 

• Communication: To develop, implement, and 
evaluate the results of a more robust internal 
and external communications strategy focused 
on themes of publicly engaged research and 
scholarship, teaching and learning, and com
munity partnerships. 

• Recognition: To develop, implement, and 
evaluate the results of an integrated strategy 
for embedding recognition of publicly engaged 
work more deeply within institutional proc
esses for incentives, rewards, and awards. 

• Assessment: To develop appropriate and fea
sible measures of the University efforts in pub
licly engaged teaching, learning, and research, 
and the impacts and outcomes of those efforts. 

Measures of COPE's progress in helping to deepen 
public engagement as an institutional priority and 
strengthening a culture of engagement include: 

• President's Interdisciplinary Initiatives: 
Public engagement is included as a dimension 
in all of President Bruininks's interdisciplinary 
initiatives, launched in 2003 as a distinctive 

160 Resource Guide and Recommendations for Defining 
and Benchmarking Engagement, Committee on Institu
tional Cooperation (2005). 
161 www.umn.edu/civic/committeejmembership_2004-
5.html 
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feature of his administration. 162 (See pages 41-
45 for additional details.) 

• Compact Process: All units are required to 
report on their public engagement activities as 
part of the annual compact process. 163 (See 
page 16 for description.) 

• Accountability Report: Public engagement 
is prominently featured in the University's an
nual University Plan, Performance, and Ac
countability Report to the Board of Regents 
and the Minnesota Legislature.164 (See pages 
91-93 for additional details.) 

• College Liaisons: The appointment by deans 
of college liaisons establishes an important in
stitutional link that furthers public engagement 
by communicating examples of engaged activi
ties, nominating candidates for various awards, 
developing appropriate measures for assessing 
public contributions, and institutionalizing in
centives and rewards for engaged work. 

• U of M Portal: COPE is a channel on the 
University's portal as part of a comprehensive 
communications strategy to feature and pro
mote engaged activities . 

• Seed Grants: Through a competitive process 
about a dozen seed grants are awarded annu
ally for innovative projects that integrate pub
lic scholarship, civic learning, and community 
partnerships. The multi-disciplinary projects 
involve undergraduates, graduate students, or 
research assistants; are sustainable over time; 
and strengthen public engagement. 165 

• Community Engagement Scholar Program: 
Significant involvement by undergraduates in 
community service/service learning is offi
cially recognized by transcript notation and 
other acknowledgments. 166 

• Community Service Awards: The Out
standing Community Service Awards and the 
Mary McEvoy Award for Outstanding Service 

162 http://academic.umn.edu/planning/pii.html 
163 http:/ jacademic.umn.edu/planning/compacts.html 
164 

http://academic.umn.edu/accountability/index.html 
165 www.umn.edu/civic/news/seed_grant_04.html 
166 www.servicelearning.umn.edu/cesp 

provide formal recognition to students, faculty, 
staff, and community members for exceptional 

bl. "b . 167 pu tc contrt utwns . 

Service-Learning [HLC 2c, HLC 3b, HLC 3c, 
HLC 3d, HLC 4a, HLC 4b, HLC 4c, HLC 4d, HLC Sa, 
HLC 5b, HLC 5c, HLC 5d] 

Service-learning is another growing dimension of 
the University's public engagement activities. The 
University defines service-learning as a teaching 
strategy that integrates community-based learning 
experiences with the academic curriculum to en
hance student learning and address community 
tssues. 

The Career and Community Learning Center168 

assumed responsibility for the Twin Cities campus
wide service-learning infrastructure in 1992. At 
that time there were four faculty members offering 
service-learning courses. In contrast, in 2003-04 
over 75 courses in 13 colleges provided opportuni
ties for about 2,000 undergraduate, graduate, and 
professional students to participate in service
learning . 

Nearly 60 faculty members and instructors teach 
courses integrating service-learning through the 
Center's Community Engagement Scholars Pro
gram. Clear assessment guidelines, requirements, 
and monitoring make this program exemplary . 

The Center works to sustain service-learning by 
developing strong relationships with faculty, ad
ministrators, and staff and providing high-quality 
service to students in service-learning courses 
while also deepening and expanding community 
partnerships throughout the Twin Cities . 

Significant time and energy is spent educating 
stakeholders about the guiding principles and best 
practices of service-learning. As these courses 
grow in number across campus it is essential to 
ensure appropriate linkages are made between 
course learning objectives and non-profit and gov
ernmental sector partner needs and expectations . 

In 1998, the Center created the Service-Learning 
Faculty Fellows program to provide incentives for 

167 
www.umn.edu/civic/news/out.html 

168 . I . d www.serv1ce earnmg.umn.e u 
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faculty to create service-learning courses and fulfill 
unmet community needs. 

In 2002, the Council on Public Engagement's in
novations working group charged the Center with 
developing a program to recognize students who 
have been significantly engaged in community 
work throughout their undergraduate career. 

The Community Engagement Scholars Program, 
launched in 2005, was created by representatives 
from all undergraduate colleges, students, and 
some community partners. The program encour
ages students to be intentionally involved while 
supporting the University's mission of public en
gagement and outreach. 

Examples of Interdisciplinary Centers 
[HLC 2a, HLC 3c, HLC 4b, HLC 4c, HLC 4d, HLC Sa, HLC 5b, HLC 5c, HLC 5d] 

The University has nearly 300 interdisciplinary centers and institutes that stimulate the development 
of innovative programs of research, teaching, and public engagement. The centers listed below illus
trate the richness of these endeavors in serving the state and nation. 

The Environment: 
• Consortium on Law & Values in Health, Environment & the Life Sciences 

(www.lifesci.consortium.umn.edu) 
• Initiative for Renewable Energy and the Environment (www.umn.edu/iree) 
• Water Resources Center (http://wrc.coafes.umn.edu) 
• Raptor Center (www.raptor.cvm.umn.edu) 
• Center for Sustainable Building Research (www.csbr.umn.edu) 

International DeveloPment: 
• Peace Corps Master's International Program (www.cnr.umn.edu/grad/NRSMgrad/peacecorps.php) 

Ethics and Society: 
• Human Rights Center (www.umn.edu/humanrts) 
• Center for Victims of Torture (www.cvt.org/main.php) 
• Center for Holocaust and Genocide Studies (www.chgs.umn.edu) 
• Center for Democracy and Citizenship (www.extension.umn.edu/distribution/citizenship/compo-

nents/6586a.html) 

Diversity: 
• Institute on Race and Poverty (www.umn.edu/irp) 
• Center for American Indian Research and Education (www.nursing.umn.edu) 
• Disability Services (http:/ /ds.umn.edu) 
• Roy Wilkins Center for Human Relations and Social Justice (www.hhh.umn.edujcenters/wilkins) 
• Center on Women and Public Policy (www.hhh.umn.edu/centers/wpp) 
• Tucker Center for Research on Girls and Women in Sport (www.education.umn.edu/tuckercenter) 
• Women's Health Center (www.womenshealth.umn.edu) 

K-12 and Children. Youth. and Family: 
• Humphrey Institute of Public Affairs: Humphrey Forum Youth News (www.hhh.umn.edu) 
• Institute of Technology: Universe in the Park, Rooftop Astronomy, Physics Force 

(www.it.umn.edu) 
• College of Liberal Arts (http://www2.cla.umn.edu/outreach/prek12_programs.html) 
• College of Education and Human Development (www.education.umn.edu) 

Public Policy Issues: 
• Center for Urban and Regional Affairs (CURA) (www.cura.umn.edu) 
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One of the ways the University strives to be re
sponsive and maintain reciprocal relationships with 
its over 150 community partners each year is to 
create opportunities for community partners to 
contribute to the operation of the service-learning 
program. Examples ofthese include: 

• Helping to create, implement, evaluate, and re
vise the pre-service orientation and training 
program for students; 

• Collaborating with Center staff to create a set 
of expectations and responsibilities for partici
pants involved in service-learning; 

• Presenting in service-learning courses each 
semester and in faculty sessions on service
learning; and 

• Participating in gatherings with faculty to dis
cuss their roles as co-educators in the service
learning process. 

These efforts are important for many community 
partners who value service-learning as a pedagogi
cal tool, but also see the value service-learning 
students bring their organizations as they engage in 
the work of the non-profit or governmental organi
zation. 

To honor these contributions to the University, the 
Center introduced an "Outstanding Community 
Partner Award" in 2002 to highlight the work of 
organizations and their staff representatives. 

In an effort to develop a more meaningful assess
ment process for service-learning courses, the Cen
ter completed phase one of a three-part assessment 
and evaluation process in 2004. In December 
2003, the Center held meetings with community 
partners, faculty, and students to find out what in
formation they would like to find out from an as
sessment of service-learning . 

During spring 2004, a committee of two commu
nity partners, two faculty, and two Center staff, 
with regular feedback from select service-learning 
students and administrators, developed an on-line 
survey of students enrolled in service-learning 
courses. The pilot run of the survey was com
pleted in December 2004. 

This collaborative effort will be followed by creat
ing mechanisms to gain feedback from community 
partners and faculty during phases two and three to 
ensure each of the main constituents involved in 
service-learning have a formal opportunity to have 
their feedback shared. 

These formal efforts, combined with the goal of 
being responsive to the ongoing requests and con
cerns of internal and external stakeholders, helps 
make a service-learning program as effective as 
possible . 

When engagement is a central characteristic of 
community-University partnerships, open commu
nication and interaction between partners is fre
quent, expected, encouraged, and celebrated. Con
cerns and challenges partners and/or the partner
ships face are shared, assessed, and acted upon . 
When a high degree of interaction between part
ners exists, program operation, effectiveness, satis
faction, and outcomes are assessed, evaluated and 
the service-learning program is altered as deemed 
appropriate. 

University Libraries [HLC 2a, HLC 4d, HLC sa, 
HLC Sb, HLC Sc, HLC Sd] 

The University Libraries169 with 14 physical loca
tions throughout the Twin Cities campus, make a 
crucial contribution to the University's public en
gagement activities. In 2003, they responded to 
over 186,000 reference questions and offered over 
1, 100 class sessions. The Libraries' instructional 
programs help University students and other users 
navigate the rich physical and electronic collec
tions available . 

Among the University Libraries' most significant 
public engagement programs are: 

• Interlibrary Loans 
• Minnesota Library Information Network170 

• MINITEX 171 

• Minnesota Library Access Center172 

• InfoPoine73 

• Government Publications Library174 

169 www.lib.umn.edu 
170 www.mnlink.org 
171 www.minitex.umn.edu 
172 www.minitex.umn.edu/mlac 
173 http://infopoint.lib.umn.edu 
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• MCAT (online catalog)175 

• K-12 Schools 
• Borchert Map Library176 

• Engineering, Science, & Technology Informa
tion Service177 

• Biomedical Information Service178 

• Special Collections and Archives179 

Action: See page 52 for discussion of the Univer
sity Libraries' vision and strategic goals. 

University of Minnesota Extension Service 
[HLC 2a, HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

Extension180 is the oldest part of the University's 
outreach mission. Although it had its start in agri
culture almost a century ago, the University of 
Minnesota Extension Service defines its purpose 
more broadly today as "extending the resources of 
the University in order to assist Minnesotans in 
improving their quality of life." 

Extension has identified three specific areas in 
which it carries out its mission: 

• Community development and vitality: "En
hancing Minnesota's economic, social, civic, 
and technological capacity through research, 
education outreach from the University." 

• Land, food, and environment: "Using there
search, education and outreach of the Univer
sity of Minnesota to promote sustainable use of 
agriculture and natural resources to meet the 
needs oftoday's and future generations." 

• Youth development and family living: "Shap
ing a sustainable future with the vitality of 
youth, the strengths of families, the wisdom of 
seniors, and the research, education, and out
reach of the University." 

Extension has faced significant budget challenges 
in recent years. Federal funding has remained flat 

174 www.govpubs.lib.umn.edu 
175 http:/ fsaturn.oit.umn.edu 
176 www-map.lib.umn.edu 
177 www .lib.umn.edu/estis/ 
178 www.biomed.lib.umn.edu/bis/bismain.html 
179 http:/ /special.lib.umn.edu 
180 www.extension.umn.edu/ 

for over a decade. The state's recent budget short
falls have resulted in major funding losses as well. 

As a result of these funding pressures and budget 
reductions, Extension developed a delivery model 
that provides access to high-quality programs and 
services by creating 18 regional centers throughout 
the state. 

Included is a staffing plan that provides clearer 
lines of supervision and more accountability for 
performance. 

Research and Outreach Centers [HLC 2a, 
HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

Six Research and Outreach Centers181 strategically 
located throughout Minnesota are key units of the 
College of Agricultural, Food, and Environmental 
Sciences that extend the Twin Cities campus's re
search to all regions of the state. 

The centers take advantage of their geographical 
locations to conduct interdisciplinary research, en
gage in teaching, and transfer research-based 
knowledge to citizens. 

Much of this work is done in collaboration with 
Extension so that the centers can function as an 
integrated unit to address the diverse agricultural 
and social needs of rural Minnesota. 

The six Research and Outreach Centers (ROCs) 
are: 

• North Central ROC, Grand Rapids 182 

• Northwest ROC, Crookston183 

• Southern ROC, Waseca184 

• Southwest ROC, Lamberton185 

• UMore Park, Rosemount186 

• West Central ROC, Morris187 

181 www.coafes.umn.edu/ROCs.html 
182 http://ncroc.coafes.umn.edu/ 
183 www.nwroc.umn.edu/ 
184 http:/ /sroc.coafes.umn.edu/ 
185 http:/ fswroc.coafes.umn.edu/ 
186 www.umorepark.umn.edu/ 
187 http:/ fwcroc.coafes. umn.edu/ 
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University of Minnesota Extension Service [HLC sc] 

Measures of Extension's impact on the state and its citizens include the following during 2003: 

• 309,794 educational services provided, includ
ing participation in group educational activities 
and events, one-on-one consultations 

• 597,593 Extension educational materials sold 

• 6,385,700 visits to the Extension Web site 

• 650,000 visits to INFO-U Web documents 

• 28,000 INFO-U phone line calls 

• 2,400 INFO-U Hmong, Somali, and Spanish 
language phone line calls 

• 653,342 visits to the Yard & Garden Web site 

• 27,196 youth in 4-H clubs 

• 144,540 youth in 4-H Youth Development pro
grams 

In addition to these research and outreach centers 
(and its coordinate campuses), the University has 
many other physical sites around the state that in
volve Twin Cities campus faculty, staff, students, 
and resources. 

These sites include the College of Biological Sci
ences' Itasca Biological Stations and Laborato
ries,188 the College ofNatural Resources' Cloquet 
Forestry Center, 189 and many regional gardens, the 
most significant of which is the College of Agri
cultural, Food, and Environmental Sciences' Land
scape Arboretum and Horticultural Research Cen
ter, 190 which has developed more than 80 fruit va
rieties, including the Haralson and Honeycrisp ap
ples . 

Technology Commercialization {HLC sa, 
HLC Sb, HLC Sc] 

An integral part of the University's land-grant mis
sion is to seek practical application for research 
results to benefit the public and the state's econ-

188 www.cbs.umn.edu/itasca 
189 www.cnr.umn.edu/cfc 
190 www.arboretum.umn.edu 

• 11,233 4-H Youth Development adult volun
teers 

• 1,037,299 estimated hours donated by 4-H 
adult volunteers 

• $17,156,928: value of hours donated by 4-H 
adult volunteers 

• 2,310 Master Gardener volunteers 

• 91,000 hours donated by Master Gardener vol
unteers 

• $1,564,290 value of hours donated by Master 
Gardener volunteers 

• 41,687 participants in Nutrition Education pro
grams. 

omy and support regional economic vitality. Uni
versity faculty and researchers are increasingly 
active in disclosing new technologies and negotiat
ing licenses of the University's intellectual prop
erty. It also generates revenue that can be rein
vested in future research development. 

Over the past five years, the University has made 
notable gains in its technology commercialization 
activities. The University ranks 5th nationally and 
3rd among public institutions in licensing income, 
which has grown dramatically over the past five 
years . 

The number of active license agreements has 
grown to 648 and the number of patents issued is 
also growing. However, the number of start-ups 
has declined every year since 2000. 191 

University Enterprise Laboratories (UEL)192 is one 
exemplary initiative, created in 2004, to increase 
the University's commercialization efforts. UEL is 
a research incubator facility that houses Univer
sity-related start-ups and private sector firms . 

191 www.ptm.umn.edu/v3/index.html 
192 www.alumni.umn.edu/UEL.html 
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The University's Office of Business Develop
ment, 193 located within UEL, strategically in
creases the University's contact with technology 
commercialization and research organizations. 
The Office partners with researchers, students, en
trepreneurs, and investors to achieve the long-term 
goal of enhancing Minnesota's economic vitality 
through successful University start-ups. (See page 
45 for description of strategic plans to strengthen 
the University's technology commercialization.) 

College of Continuing Education [HLC Sb, 
HLC Sc, HLC 5d] 

Like other land-grant universities, the University 
of Minnesota has a specific unit charged to provide 
continuing education programs for citizens as one 
of its traditional outreach-service functions. On 
the Twin Cities campus, this unit is the College of 
Continuing Education (although continuing educa
tion is also offered in one form or another through 
a variety of methods by nearly all collegiate 
units). 194 

The College of Continuing Education defines its 
mission as providing "high-quality continuing edu
cation and lifelong learning opportunities for pro
fessional development, personal enrichment, career 
transitions, and academic growth." 

It differentiates its mission from other units en
gaged in outreach by defining as its primary audi
ence "working adults who seek education on a 
part-time basis for career enhancement or personal 
enrichment." 

Each year, the College serves nearly 4,000 adults 
working toward personalized or applied degrees or 
certificates, or accessing the University's evening, 
distance, or summer courses for credit. Annually, 
an additional6,000 adults who are not seeking aca
demic credit take advantage of the College's short 
courses, seminars, workshops, retreats, and events. 

Exemplary Programs. Two programs -the Great 
Conversations series and the online tutoring of 
writers- reflect the impact of the College on the 

193 www.obd.umn.edu/ 
194 www.cce.umn.edu 

University community and how it leverages tech
nology to meet the needs of specific adult learners. 

• Great Conversations 195 

• Split Rock Online Mentoring for Writers196 

Academic Health Center [HLC sb, HLC sc 
HLC 5d] , 

The Academic Health Center (AHC)197 has many 
outreach and community activities that reflect its 
ongoing commitment to engagement in the com
munity. Each academic unit within the Academic 
Health Center offers its own educational and out
reach activities. 

The Academic Health Center's special contribu
tions to the University's public engagement mis
sion are made in three areas: clinical engagement, 
community engagement, and curricular engage
ment. 

Clinical Trials and Community Clinics: Clinical 
outreach runs across a wide spectrum from dental 
clinics for people unable to obtain high-quality 
dental care to clinical trials for a variety of dis
eases.198 

Through its clinical trials, the Academic Health 
Center aims to improve the quality oflife for peo
ple with a range of diseases in which the Univer
sity has expertise. 

Community clinics provide services to migrant 
workers, the poor, the elderly, the disabled, and 
rural Minnesotans. Many clinics do not require 
people to come to the University. Instead the clin
ics come to them. The College of Veterinary 
Medicine, for example, offers a clinic for compan
ion animals in which students visit the elderly in 
their homes and care for their animals as part of the 
Block Nurse Program. 

Other clinics, like the dental clinic described be
low, are mobile. All of the clinics help meet com
munity needs while providing health professional 
training and education. 

195 www.cce.umn.edu/conversations 
196 www.cce.umn.edu/mentoring 
197 www.ahc.umn.edu 
198 www .ahc.umn .edu/research/trials/home 
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Two of the many exemplary programs include: 

• Cancer Center199 

• Migrant Health Clinics200 

AHC Community Engagement: The Academic 
Health Center's community engagement is exten
sive and found in all its six schools. Activities are 
typically carried out by departments and by cen
ters, but critical to understanding the big picture of 
outreach in the Academic Health Center is under
standing the role of the Area Health Education 
Center (AHEC) program in shaping curriculum 
and outreach activities. 

AHEC201 is a national program, begun in 1970, to 
improve the accessibility and quality of primary 
health care. The program was designed to encour
age universities and educators to look beyond their 
institutions to partnerships that meet community 
health needs, working toward the goal of decentral
izing health professions training and linking com
munities with academic health centers in partner
ships that promote cooperative solutions to local 
health concerns . 

The Academic Health Center is providing AHEC 
leadership in Minnesota through the development 
of a network of community and academic partners 
to promote rural health educational opportunities 
and address health workforce challenges unique to 
specific areas of the state . 

Through regional partnerships, the University and 
its schools of medicine, nursing, pharmacy, den
tistry, public health and veterinary medicine are 
working with communities on strategies to ensure 
a vital health professions workforce into the future. 

Much of the Academic Health Center's community 
engagement grows out of programming in its seven 
schools and centers within each school. Hundreds 
of centers exist at the University, many of which 
are interdisciplinary in nature. Those in the Aca
demic Health Center offer a variety of forms of 
public education on the entire spectrum of human 
and animal health. 

Exemplary programs include the following: 

199 www.cancer.umn.edu 
200 www.dentistry.umn.edu 
201 www.mnahec.umn.edu 

• Mini Medical Schooe02 

• Mini Vet Schooe03 

• Center for Bioethics204 

• Center for Infectious Disease Research & Pol
icyos 

• Center for Spirituality and Healing206 

Curricular Engagement and Continuing Educa
tion: The Academic Health Center has been ac
tively rethinking how to educate health profession
als for the future in ways that are interdisciplinary 
rather than in silos and that actively engage stu
dents and the community. (See A New Vision for 
Education. 207

) 

In addition, each of the Academic Health Center's 
six schools has its own continuing education pro
gram.208 Several schools also provide substantial 
online offerings for practicing professionals, e.g., 
the School of Pharmacy09 and the School of Public 
Health.210 

Bringing People to Campus [HLC Sb, HLC sc, 
HLC Sd] 

Large university campuses can be intimidating
where to park, how to find things, and whether or 
not one will feel welcome sometimes cause non
University people to hesitate to come to campus . 
Making the visit successful and enjoyable is an 
important first step to creating goodwill and future 
partnerships. 

The University has placed increased emphasis on 
providing adequate signage for the visiting public 
and creating indoor and outdoor gathering places 
that make the campus welcoming and inviting . 
Examples of these include the renovation of 
Coffman Memorial Union, the Gateway Project, 
Scholars Walk, and Heritage Markers . 

202 www.ahc.umn.edu/outreach/minimed 
203 www.ahc.umn.edu/outreach/minimed/minivet 
204 www.bioethics.umn.edu/resources 
205 www.cidrap.umn.edu/cidrap 
206 www.csh.umn.edu 
207 www.ahc.umn.edu/news/phfall04/ved 
208 www .ahc.umn.edu/outreach/continuingeducation 
209 http://ce.pharmacy.umn.edu 
210 

www.sph.umn.edu/publichealthplanet/courses/con
tinuinged 
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A link on the University's home page211 supplies 
online visitors with listings of art and culture re
sources, a calendar of current events, and sports 
and recreational activities and venues. The Uni
versity's home page also connects online users 
with campus maps and virtual tours. In addition, 
the area's major newspapers provide a wealth of 
information on the University's public events. 

Community Connections [HLC sa, HLC Sb, 
HLC Sc, HLC Sd] 

The University understands that part of its public 
engagement mission must be related to its presence 
in Minnesota's major cities. In addition to there
gional and statewide programs mentioned above, 
the Twin Cities campus has also been actively en
gaged in creating partnerships in the greater met
ropolitan Twin Cities area. 

CARLA: The Center for Advanced Research on 
Language Acquisition (CARLA)212 provides pro
fessional development opportunities for K-12lan
guage teachers, post-secondary instructors and fac
ulty, researchers, and teacher educators at the local, 
regional, national, and international levels. Since 
its founding in 1993, the Center has engaged over 
3,000 teachers in a wide range of research-based, 
high-quality professional development programs. 
Over half of these teachers have been in pre
service or in-service K-12 programs. These teach
ers, in tum, have impacted over 1.5 million stu
dents213 through their language instruction. Center 
projects include: 

• CARLA Summer Institutes214 

• Content-Based Language Teaching Through 
Technology215 

• American Council on Immersion Education216 

• Language Teacher Education Biennial Confer
ence217 

218 • World Language Area Support Team 

211 www.umn.edu 
212 www.carla.umn.edu/ 
213 u.s. Dept. of Ed. calculates each K-12 teacher im
~acts 150 students. 

14 www.carla.umn.edu/institutes/index.html 
215 www.carla.umn.edu/cobaltt/ 
216 www.carla.umn.edu/immersion/ACIE.html 
217 www.carla.umn.edu/abouttcarlaupdate.html#lte 
218 www.carla.umn.edu/resources/teaching/mn.html 

Bell Museum of Natural History:219 The mu
seum's summer camps and public education pro
grams draw thousands of school-age children to 
the campus and provide curriculum enrichment for 
use by teachers from across the state. 

The Itasca Project: President Bruininks has 
joined over 40 community leaders- including 
chief executive officers of leading companies, the 
Governor, and the mayors of Minneapolis and St. 
Paul -in this collaborative program initiated by the 
Minnesota business community in 2004 to: 

• Provide leadership for long-term regional de
velopment and competitiveness to the metro
politan area. 

• Accelerate efforts that are under way to ad
dress critical issues from a regional perspec
tive. 

• Encourage organizations to work together and 
better leverage their resources. 

The first of the project's six goals is to build a 
stronger University-business partnership. This 
goal is being achieved by: 

• Leveraging the unique strengths of the Univer
sity's research and teaching enterprises to help 
improve the economic competitiveness and 
quality of life in the Twin Cities region. 

• Understanding options for increasing Univer
sity contribution to the region's economic de
velopment (talent magnet). 

• Identify and prioritize a set of specific, high
impact opportunities to build University
business partnerships for regional benefit. 

• Identify and implement organizational 
changes, in the University and in the business 
community, to fully realize partnership oppor
tunities. 

Further, President Bruininks is chairing an Itasca 
Project's task force that is focused on the goal of 
improving early childhood development. 

In addition to the Itasca Project, the University has 
created liaison positions with Hennepin County, 

219 www .bellmuseum.org/programs.html 
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where Minneapolis is located, and with the Science 
Museum of Minnesota in Saint Paul. Also, the 
University has created partnerships with the Min
nesota State Colleges and Universities system to 
support K-12 initiatives . 

Technology for Life and the MyU Portal 
[HLC Sa, HLC Sb, HLC Sc, HLC Sd] 

The University is committed to using its technol
ogy infrastructure to support not only teaching and 
research but public engagement as well. The 
Technology for Life program exemplifies the Uni
versity's systematic approach to providing tech
nology as a tool for lifelong learning and digital 
citizenship . 

The University believes that it can use its tech
nologies to maintain a lifelong relationship with its 
graduates in order to meet their continued educa
tional needs and provide the tools they need for 
success in the community and as citizens of an in
creasingly digital democracy . 

The University provides all students with e-mail, 
an electronic portfolio, and with a portal, and it 
allows students to keep these tools when they 
graduate (providing they are used). Because the 
University has a central authentication system, and 
both the portal and portfolio are linked to that sys
tem, University students, faculty, staff, and gradu
ates have tools that belong to them exclusively. 

When the student graduates, the portal remains a 
gateway to the University's resources, including 
classes, links to alumni activities, and library re
sources. A guest portal, open to the community, is 
also available. Currently, there are over 77,000 
registered portal users and 2, 100 guest users. 

Alumni Association [HLC sa, HLC Sb, 
HLC Sc, HLC Sd] 

The University of Minnesota Alumni Associa
tion220 creates lifelong connections with alumni, 
students, parents, and friends of the University. 
The Association: 

• Serves as an advocate for educational excel
lence and encourages the involvement of 

220 www.alumni.umn.edu/ 

grassroots volunteers in the University's Legis
lative Network. 

• Provides alumni the opportunity to participate 
in student mentoring and recruitment pro
grams . 

• Provides alumni the opportunity to remain in
volved in the University through local and na
tional alumni groups and career development 
programs . 

• Offers membership benefits such as discounts 
on Gopher gear, world travel, internet access, 
College of Continuing Education courses, and 
a subscription to the alumni magazine. 

With more than 350,000 living alumni of the Uni
versity, the work of the Alumni Association is a 
significant component of public engagement. Not 
all alumni belong to the Association, however -
many stay in touch with the University through 
alumni activities offered by the college or depart
ment they attended. 

Citizen Satisfaction [HLC 2c, HLC Sa] 

Each year, the Office of University Relations 
commissions an independent survey of Minnesota 
residents ages 25 and older to gather information 
about their attitudes and perceptions of the Univer
sity, the state's funding of higher education, tui
tion, and other related issues. The University uses 
this information to gauge how well it is communi
cating with the public and to identify issues and 
areas of specific concern. 

In the latest survey, in December 2004, nearly half 
of all respondents reported a personal connection, 
such as having a degree from the University, being 
the parent of a current or former University stu
dent, working with the University on a professional 
basis, or attending sporting events. 

About half of respondents indicated they were 
"very" or "somewhat" satisfied with the University 
and that providing high-quality graduate and pro
fessional education, providing high-quality under
graduate education, keeping tuition affordable, and 
being a good manager of financial resources were 
among its most important roles . 
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Satisfaction with the University's performance was 
highest in terms of having a world-class medical 
school and providing high-quality education at the 
graduate/professional and undergraduate levels. 

Public Engagement Assessment [HLC 2c, 
HLC Sa] 

In the aggregate, public engagement is a big com
mitment at the University. It is highly valued, 
spread throughout the institution, and is well 
funded. Many of its public engagement programs 
enjoy national, even international, reputations. 
However, despite the excellence of the efforts in
dividual units make, public engagement is, in the 
words of Provost Thomas Sullivan, "an area where 
I believe we can especially improve." 

Listed below are eight areas of opportunity for im
provement that will help the University achieve its 
public engagement mission and its strategic goals 
for the future: 

Providing Additional Leadership Focus: The 
Council on Public Engagement has played an im
portant role in strengthening the University's pub
lic engagement activities. However, the Council is 
sometimes limited in its ability to catalyze, facili
tate, advocate, coordinate, connect, communicate, 
and align engaged initiatives across units and with 
external constituencies. In addition, most units 
have no long-term leadership and management 
structures that would create and sustain public en
gagement programs and activities. 

If the University is to do a better job of linking its 
expertise with external constituencies, then those 
links must originate from within the units. Forging 
and maintaining the links need to become part of 
the responsibilities of unit heads, something that 
does not happen in many units at present. The 
University may need to examine whether addi
tional resources need to be applied to strengthen 
and provide internal leadership to these efforts. 

Aligning Activities with Strategic Plan: Public 
engagement is part of the fabric ofthe University's 
strategic plan. But the whole of public engage
ment at the University is often less than the sum of 
its parts. The University needs to ensure that its 
public engagement effort~ are aligne~ ~~ ~a~h 
other and with the strategic plan and Its mitlatlves. 

Providing Incentives and Rewards: The Univer
sity has added a number of public awards and other 
forms of official recognition of outstanding public 
engagement work, but more work needs to be done 
on providing incentives and rewards. Some indi
vidual collegiate units and departments, for exam
ple, are introducing public engagement as a com
ponent of their tenure review process. While dif
ferent units will use different approaches and 
methods, the University has an opportunity to do 
more in raising their visibility and encouraging 
their adoption. The Board of Regents has ex
pressed interest in strengthening this area. 

Strengthening Links Between Extension and 
Academic Disciplines: Extension is an important 
component of the University's public engagement 
strategy. It is committed to delivering high
quality, relevant educational programs and infor
mation to Minnesota citizens and communities. Its 
statewide network of researchers, educators, and 
volunteers addresses critical needs by focusing on 
issues where research-based education can make a 
difference. 

Yet, Extension is often overlooked by many parts 
of the University, and its many courses and pro
grams are not listed among the University's course 
offerings, not integrated fully with the College of 
Continuing Education, and only accessible if a 
learner knows enough about Extension to look for 
it at the University. In fact, it is not always clear to 
the person outside the University that Extension is 
part of the University of Minnesota and not some
thing in its own right. 

Strengthening and communicating the many links 
between Extension and the academic disciplines 
related to it will enhance and preserve these impor
tant synergies. 

Sharing Resources and Information Across 
Units: Although the University has excellent indi
vidual programs for sharing resources, e.g., Uni
versity Libraries' interlibrary loan program, it does 
not have a comprehensive institutional resource 
sharing plan. Public engagement information, 
teaching materials, knowledge, and best practices 
often exist in silos and are not universally shared. 
£-Access Minnesota, for example, which is de
signed to increase information literacy in rural 
communities, is a successful program, but its offer-
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ings are not linked to University-wide continuing 
education programming outside Extension or to 
academic unit programming elsewhere in the Uni
versity, with which it could make a natural connec
tion. 

Materials are developed and distributed by specific 
units, but the University could benefit from a more 
well-established mechanism to feed those materials 
to the University Libraries or to University Rela
tions for redistribution to a larger audience as part 
of the University's marketing. 

Similarly, publicity is often quite good for specific 
events and programs, e.g., the College of Continu-
. . , G C t. 221 mg EducatiOn s reat onversa wns program 
and Extension's Master Gardener program,222 but 
the visibility of these units' other worthy programs 
is not picked up and echoed throughout the Uni
versity by other units. 

In addition, the University could do more to capi
talize on its public engagement. For example, 
popular events and programs that bring potential 
students to campus often don't track who attends, 
so follow-up by program organizers or admissions 
is impossible. 

Simplifying the University's Web Presence: 
Increasingly, the public face of the University is its 
Web presence. The challenges that the Web pre
sents are not unique to the University or even to 
higher education, but they must be addressed in 
order for the University to enhance and achieve its 
public engagement mission . 

While the University's considerable Web presence 
suggests the tremendous breadth and depth of its 
commitment to public engagement, it also indi
cates that the University needs to better leverage its 
resources to achieve alignment and synergy across 
colleges and disciplines. 

The University has about 1.6 million Web pages, 
and about 150,000 people visit the University's 
home page each day. A common complaint of 
online visitors (potential employees and students, 
business leaders, vendors, community members) is 
that they cannot find what they are looking for. 

221 
www.cce.umn.edu/conversations/ 

222 www.mg.umn.edu/ 

(For example, a Google search for "Extension" 
yields 195,000 possible links; "outreach" yields 
101,000; "service learning" yields 98,500; and 
"public engagement" yields 9,260.) The recently 
implemented University-wide Web templates (see 
page 91) will help visitors navigate University sites 
and save units money, but more needs to be done . 

Second, the University lacks a policy for naming 
things, tagging Web sites, and achieving consistent 
domain names. For example, each Academic 
Health Center school calls its continuing education 
operation something different- Continuing Medi
cal Education; Pharmacy Outreach Education; 
Center for Public Health Education and Outreach; 
Veterinary Outreach Programs; and Nursing Con
tinuing Education. That is not to imply that these 
units are named incorrectly, but to point out the 
difficulty of searching for things on University 
Web sites . 

Third, the University is not consistent in how it 
names Web sites, so that users often cannot make 
educated guesses about a URL. The University 
has just purchased and will begin deploying a new 
type of Google search that will allow better man
agement of information and improved, focused 
searches. But there must also be a concerted effort 
to place this technology within a structure of poli
cies and practices if it is to be successful. 

Improving Assessment Measures: One aspect of 
public engagement that needs particular attention is 
developing appropriate assessment practices. The 
University's active participation in several national 
consortia and pilot projects (see page 95) will help 
in this regard, as will further refinements of the 
University's compact process. 

Since 2002, the Council on Public Engagement has 
presented an annual report to the provost, which 
summarizes the Council's goals and accomplish
ments for the previous year and sets forth recom
mendations for the upcoming year. Starting in 
2004, the University's compact process required 
units to provide information and assessments of its 
public engagement activities. Public engagement 
assessment also occurs at the unit level, but efforts 
to gather and assess these activities at the institu
tional level are in their earliest stages of develop
ment. 
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Challenge #7: 

Leveraging University technology expertise 
to strengthen performance . 

Information technology plays a key role in achiev
ing the University's strategic vision and in attain
ing a culture of continuous improvement, customer 
service, and cost savings. Technology, when prop
erly aligned with the University's needs and its 
organizational structures, can be a powerful tool 
for improving efficiency and services . 

Information technology at the University serves 
two critical purposes: first, to support the institu
tion's mission, vision and priorities, and second, to 
identify and create strategic institutional opportuni
ties. Primary leadership for achieving these pur
poses resides in the University's Office of Infor
mation Technology (OIT) and is described in its 
strategic plan and annual compact documents. 223 

(Also see President Bruininks article in the 
July/ August issue of EDUCA USE Review, "Utiliz
ing IT to Optimize Scarce Resources."224

) 

The Office of Information Technology's strategic 
plan focuses on shifting resources from routine 
transactions to direct support of teaching, research, 
and public engagement. In addition, the office 
strives to optimize the University's resources by 
eliminating technology duplication, aligning or
ganizational technology support and individual 
units' operating environments with enterprise 
technologies, and exploiting enterprise system ca
pabilities . 

Success towards service, efficiency, and improve
ment has not emerged through a single technologi
cal solution. Instead, progress has been realized 
when faculty, department heads, deans and senior 
administration have come together in agreement on 
the value that technology or systems can bring to 
the organization . 

Successes have been predicated on a centralized 
information technology organization that has an 

223 
www.umn.edu/oit/planning/index.html 

224 
www.educause.edu/apps/er/erm05/erm0549.asp 

ability to form strategic relationships with func
tional service areas such as University financial 
officers, human resource executives, the registrar, 
student admissions and financial aid as well as the 
provost, deans and those in the academic units . 

Examples of resulting successes are described in 
the section below, followed by action items identi
fied for future success. 

Customer Support and Service Delivery 
[HLC 2c, HLC 2d, HLC 3b, HLC 3d] 

The University is using its information technology 
expertise to expand student, faculty, and staff ac
cess to anytime-anywhere electronic service, con
tent, and information. This includes access to net
works, computing, goods and services purchasing, 
University data and reports, teaching and learning 
technologies, and other electronic resources. Ex
amples of services provided are described below . 

Microsoft Campus Agreement: Microsoft operat
ing system and office productivity software has 
been made available free to all University staff and 
faculty. Academic and administrative unit adop
tion of this software suite simplifies the technical 
environment, saves money, and increases ease-of
service throughout the institution. 225 

OneHelp: The University is improving efficiency 
by expanding its technical helpline into a 24/7 ser
vice with staff who help callers with a wide range 
of technical problems. 226 

ePortfolio: ePortfolio is a secure Web site for sav
ing, organizing, viewing, and selectively sharing 
educational and promotional achievement records. 
When integrated with a student's academic re
cords, ePortfolio becomes an effective advising 
tool. Developed on the University's Duluth cam-

225 
www.umn.edu/ucs/Microsoft/CampusAgreement.php 

226 
www.umn.edu/adcs/help 

UNIVERSITY OF MINNESOTA- TWIN CITIES 2005-06 SELF-STUDY REPORT 109 



Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

pus, ePortfolio is now available to any University 
student, faculty, or staff member. 

In conjunction with other colleges and universities 
(e.g., University of Michigan and University of 
Delaware), the University of Minnesota has re
leased ePortfolio as open-source software. In the 
first few months, more than 500 institutions 
worldwide have expressed an interest in this tech
nology. Over 28,000 ePortfolios are in active use 

U . . 227 across the four mvers1ty campuses. 

UMCal: The University now uses an institution
wide calendar service, UMCal, for all faculty, 
staff, and, beginning with the class of 2008, all 
students.228 Previously decentralized and disparate 
calendaring systems throughout the University 
caused significant inefficiencies. UMCal not only 
simplifies the electronic calendaring process but 
also creates institutional cost savings and gives 
units that run their own calendar services the op
tion of additional savings through server retire
ment, licensing fees, and administrative costs. 

Best Practices: In an effort to manage the technol
ogy environment in the most fiscally prudent man
ner possible, the Office of Information Technology 
developed a statement of best practices for use by 
faculty and staff. The statement includes practices 
addressing computer purchases, desk-top support, 
and duplicating centrally-provided services.229 

Enterprise Applications Systems 
[HLC 2c, HLC 2d, HLC 3c} 

Over the past several years, the University has 
made a major commitment to and investment in the 
development of enterprise applications systems in 
order to respond strategically to its teaching, learn
ing, research, and administrative needs. Four of 
the five major administrative information systems 
have been successfully replaced: human resources, 
grants management, libraries, and student systems. 

Replacement of the fifth system, financial, is cur
rently under way. This and other initiatives are 
described below. 

227 http://eportfolio.d.umn.edu 
228 www.umn.edu/umcal/info/ 
229 www.umn.edu/oit/imgjassets/6062/BestPractice.pdf 

Enterprise Financial System Project: In 2004, 
the University began the first phase of planning, 
analyzing, and designing a new enterprise financial 
system. Implementation of the new system began 
in 2005 with individual modules released for Uni
versity departmental/unit use as they become avail
able.Z30 

WebCT Vista: WebCT's course management 
software is used extensively across the University. 
The number of W ebCT course sites has grown 
dramatically over the past year. By November 
2004, there were 3,248 course sites and 29,557 
student users. In 2004, the existing WebCT system 
was upgraded, with implementation- following 
pilot courses and assessment of results - taking 
place in 2005.231 

Imaging: In collaboration with the Duluth cam
pus, the Twin Cities campus is launching a Univer
sity-wide document imaging project. The digitiza
tion of paper records promises to yield efficiencies, 
reduce costs, save space, and improve services 
through near-instant search and retrieval capabili
ties. For example, since its inception, imaging 
automation has helped the Twin Cities campus 
admissions office process 18 percent more applica
tions with fewer staff. There are currently 26 
University units ready to implement this technol
ogy and integrate it into their business processes.232 

Portal: The University portal allows the Univer
sity to deliver customized information, provide 
access to University resources, and facilitate in
struction system-wide. During the first nine 
months of2003, the portal was used to deliver the 
federally mandated HIP AA (Health Insurance 
Portability and Accountability Act) training to 
nearly 19,000 individuals in a cost-effective man
ner. This level of training compliance would not 
have been achieved without the portal capability. 

PeopleSoft 8 Upgrade: The University recently 
completed upgrading its human resources and stu
dent information system to PeopleSoft Version 8. 
This upgrade has enabled Web functionality for all 
PeopleSoft users and offers more self-service fea
tures and automation for University staff and stu-

230 www.finsys.umn.edu 
231 http://webct.umn.edu/ 
232 www .umn.edu/pmo/project_imagenow .html 
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dents. In addition, the University's Degree Audit 
Reporting System (DARS) was upgraded to a 
Windows-based system called DARWIN. Both 
projects were completed under budget and on 
schedule.233 

SEVIS: During the last three years, the federally 
mandated SEVIS (Student Exchange and Visitor 
System) program for international students and 
scholars required extensive reconfiguring of Peo
pleSoft systems related to data management, which 
cost the University an estimated $500,000. In the 
past year, International Student and Scholar Ser
vices234 and the Office oflnformation Technology 
have made a number of improvements that will 
reduce costs and provide more efficient processing 
of visas and other documentation. 

eBenefits: Benefit administration within People
Soft was implemented in April2004. This project 
changed the open enrollment for employee benefits 
from a manual process to self-service. Benefits of 
the new system include reduced cycle time, re
duced manual data entry, and reduced errors for 
over 20,000 benefit-eligible employees. The first 
Web-based self-service open enrollment period 
took place in October 2004 . 

Technology Infrastructure Operations 
[HLC 2c, HLC 2d, HLC Jc] 

The operation and maintenance of the University's 
technology infrastructure is critical to sustain en
terprise services and their delivery to the Univer
sity community. The University routinely analyzes 
the performance of these critical functions in order 
to drive further efficiencies and assist in capacity 
planning. In addition, effective obsolescence plan
ning and implementation enable the redeployment 
of University funds toward new technologies and 
support strategies . 

Data Network Upgrade: A 16-month project is 
currently upgrading 60,000 network connections to 
increase speed and throughput by a factor of 100, 
enhance firewall services, and improve video and 

233 www.umn.edu/oit/newsletter/02/1002_itn/ 
geoplesoft8.html 

34 www.isss.umn.edu/ 

other high-performance network-related applica
tions.235 

Wireless Networking Coverage: The University 
is increasingly supplementing its wired network 
with wireless network coverage. This has proven 
to be the most effective way to deliver network 
services to areas where flexibility is desired and 
costs were previously prohibitive. Currently, there 
are over 380 wireless access points that provide 
services to classrooms and common/public spaces 
in over 80 buildings on the Twin Cities campus . 

Interactive Television and Online Classes: The 
University's interactive television system links all 
campuses using two-way video and audio links so 
that instructors and students can see and hear each 
other. Because the system can connect with other 
state, national, and international systems, it effec
tively links the University to the developing global 
distance education network. 236 

Online classes are another option for students in 
remote locations and for students who want the 
flexibility this type ofleaming offers. Enrollment 
in online classes on the Twin Cities campus rose 
from 587 in 2002-03 to 2,455 in 2003-04, a 318 
percent increase . 

Academic and Research Technology Needs 
[HLC 2c, HLC 2d, HLC Jc] 

The Office of Information Technology works 
closely with individual faculty, departments, and 
collegiate units to address their technology needs 
related to teaching, learning, research, and public 
engagement. Examples of this collaborative proc
ess are described below. 

Internet2®: The University of Minnesota is a 
member of the Intemet2® consortium developing 
advanced network applications and technologies . 
Many sponsored grants today come with a re
quirement that researchers be connected to Inter
net2® in order to share large amounts of informa
tion and imaging with peers across the country. 

While supporting the core research mission was 
the main reason for implementing Intemet2® at the 

235 www. umn.edu/nts/networkupgrade/overview. html 
236 www.umn.edu/vns/conferencing/design.html 
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University, the Office of Information Technology 
also has found a strategic opportunity to leverage 
this significant investment for other purposes. For 
example, data exchange and other applications 
with other Intemet2®-connected institutions, in
creases performance and productivity while slow
ing the costs associated with using traditional net
works to handle increased e-mail volumes. 

Technology-Enhanced Learning:237 238 Technol
ogy-enhanced learning is the term the University 
uses to describe its distributed education, instruc
tional technology, and technological support of the 
core teaching mission. All these efforts are de
signed to help students develop greater knowledge 
and understanding through improved access to the 
University's intellectual assets and through innova
tive instructional strategies. The University takes 
an enterprise-wide solutions approach to these ini
tiatives, deriving maximum efficiency from a ro
bust and flexible infrastructure. 

Next Generation of the Professoriate: The goal 
of this project, started in 2002 by the University's 

nh d L . C .1 239 • Technology-E ance earnmg ounc1 , 1s to 
work with incoming faculty to develop the theory 
and practices needed for effective teaching in tech
nology-enhanced learning classrooms. The pro
gram pairs new faculty with volunteer mentor fac
ulty from their discipline. Both groups attend 
workshops on technology and training in the de
sign and use of technology-enhanced learning ma
terials. New faculty also receive funds for equip
ment and/or software to support their teaching. 

Interactive Technology-Breeze and Blogs: The 
University now offers Breeze/40 a Web collabora
tion system used for creating and publishing multi
media presentations and conducting live meetings 
via the Web from a desktop computer. Presenters 
can display graphics and PowerPoint slides, broad
cast audio and video, interact using chat and 
whiteboard tools, and gather real-time feedback 
from on-site and distributed audience members. 
Students or audience members gain access via a 
link from a WebCT course site, a myU (portal) 
site, or a general Web site. 

237 www.umn.edu/tel/partners/ 
238 www.ahceducation.umn.edu/OofE/tech.html 
239 http:/ /dmc.umn.edu/next-gen/index.shtml 
240 http:/ /breeze.umn.edu/ 

Weblogs, or "blogs" (Web pages created as inter
active electronic journals), are another example of 
interactive technology gaining momentum at the 
University. The Libraries241 and the Office of In
formation Technology have collaborated to pro
mote blogs as an effective form of personal expres
sion, a discussion tool, and a basis for forming 
communities of learners. The number ofblogs 
established to date has surpassed the initial goal of 
1,000 per year. 

Classroom Quality and Use: Fifty-seven percent 
of campus classes are held in 293 centrally man
aged, general purpose classrooms (with 20,520 
student seats, comprising 316,913 square feet in 52 
buildings). Colleges or departments manage an
other 265 classrooms and 426 labs and studios. 

The Office of Classroom Management242 supports 
teaching and learning by faculty and students in 
University classrooms. Its objective is to increase 
classroom usage and improve classroom technol
ogy. 

Demand for central classrooms has consistently 
increased over the past five years to its current rate 
of 14,000 sections per semester. Yet use of these 
classrooms is 61 percent over the class day; during 
peak demand hours use increases to 68 percent. A 
major effort has been initiated with departments 
and colleges to improve usage by shifting more 
classes to off-peak hours. In the past two years, 
the number of technology-equipped classrooms has 
increased, including those with wireless network
ing capability. 

Performance Measures [HLC 2c] 

The University uses a broad range of measures and 
tools to assess its technological performance and 
identify areas for continued improvement. 

Results from enterprise system projects related to 
student records, human resources, electronic grants 
management, and libraries are captured and quanti
fied in the academic or administrative units in 
which the new systems are employed. This infor
mation is used to further reshape and/or automate 
business processes. 

241 http://blog.lib.umn.edu/ 
242 www.classroom.umn.edu/ 
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In addition, the Office of Information Technology 
often quantifies return-on-investment calculations 
for specific initiatives or new technologies. OIT 
also reports University-wide technology perform
ance measures as part of the University's annual 
accountability report. Three examples of these 
measures appear below: 

Technology Expenditures: The University tracks 
its overall information technology expenditures as 
a percentage of academic, administrative, research, 
and outreach technology-related expenditures. For 
the last three years, these expenditures have held 
steady. 

Information Technology Spending per Capita: 
The University measures the average information 
technology expense per student, faculty, and staff 
(headcount) throughout the entire institution. 

Customer Satisfaction: The University continu
ally measures and publishes annually the results of 
a technology satisfaction survey in seven key satis
faction categories. 

Future Actions [HLC 2c] 

Continuous assessment and creating new technol
ogy initiatives are necessary to enhance services 
and identify opportunities for program improve
ment and efficiency. Areas of focus and action 
items that will result in future improvement are 
identified below . 

Web Content Management: The College of Edu
cation and Human Development and the Hum
phrey Institute of Public Affairs are lead collabora
tors with the Office of Information Technology on 
implementing FileNet, a new content management 
system at the University.243 

This system is serving as a catalyst for achieving 
an appropriate balance between centralized and 
decentralized services for Web page development 
and maintenance. Units can use FileNet to effi
ciently and effectively publish their digital com
munications. One barrier to broader participation 
and, thus, greater efficiency, is the annual cost that 
would be borne by units opting to use FileNet. A 

243 http://uttc.umn.edu/training/resources/filenet/ 

recurring allocation through the compact process is 
providing funds to ease this transition . 

Walter Library Computer Upgrade: In partner
ship with the College of Liberal Arts and the Insti
tute ofTechnology, the Office of Information 
Technology is upgrading Walter Library's public 
computer lab. This is the most visible, highly used 
public lab on the Twin Cities campus, and is used 
to recruit faculty and students during campus tours, 
and often pressed into a 24/7 schedule to meet de
mand . 

Storage: The University's reliance on electronic 
systems, historical and archived data, and disk 
space require sound electronic storage strategies . 
Investments in a new electronic data storage sys
tem will fundamentally change the historical prac
tice of managing disk space for data storage. This 
approach will avoid distributed unit costs and de
crease server security risks while providing a more 
effective method to manage enterprise system data. 

Graduation Planner: The Graduation Planner, 
scheduled for implementation in 2005-06, will be a 
Web-based planning tool for undergraduate stu
dents and advisors throughout the University sys
tem. This project was launched as a result of the 
2002 report, Improving Our Graduation Rates (see 
pages 61-63) . 

The Graduation Planner will create a real-time da
tabase of all undergraduate academic programs and 
requirements and a student's own record of courses 
already completed. This will enable students to 
plan their classes for their entire four years and try 
out and store what-if scenarios for future planning 
as well as provide information for advising and 
administrative planning (e.g., course section and 
classroom assignment projections) . 

This state-of-the-art technology application will 
integrate a number of existing enterprise systems, 
including PeopleSoft student records; APAS (Aca
demic Progress Audit System); ECAS (Electronic 
Course Authorization System; ePortfolio; catalog, 
schedule, and course guides; and provost and 
Board ofRegents approval of new and changed 
academic programs. 

E-Mail Marketing Communications: In partner
ship with University Relations, the Office ofln-
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formation Technology is piloting the use of 
Lyris,244 a sophisticated e-mail marketing commu
nications program that enables the University and 
its collegiate units to communicate more effec
tively and efficiently with their constituencies. 
Previously, these communications efforts were 

244 1 www. umn .edu/umnnews/Faculty _Staff_Comm 
Office of Service and Continuous_Improvement/ 
The_promise_of_emai~html 

labor-intensive and costly if handled internally or 
entailed expensive outsourcing to external vendors. 
When fully implemented in 2006, this tool is pro
jected to save the University $175,000 over a five
year period and create new strategic opportunities 
and approaches to electronic communications. 
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Summary: 
Linking University Performance 

to Commission Criteria 

The Summary places the Higher Learning Com
mission's five criteria in the context of the Univer
sity's strategic plan and vision for the Twin Cities 
campus . 

This section lists each criterion and its core com
ponents and identifies key sections of the self
study report that provide evidence in support of the 
criteria and their core components. 

Criterion 1 - Mission and Integrity 

The organization operates with integrity to ensure the fulfillment of its mission through structures 
and rocess that involve the board, administration, facul , staff, and students . 

Core Component la 
The organization's mission documents are clear and articulate publicly the organization's commitments • 

Evidence 
Embracing public engagement, Introduction 
Mission 

Page 
95 
11 

Evidence 
University Mission Statement 

Core Component lb 
In its mission documents, the organization recognizes the diversity of its 

learners, other constituencies, and the greater society it serves . 

Evidence 
Embracing public engagement, Introduction 
Mission 

Page 
95 
11 

Evidence 
University Mission Statement 

Core Component lc 
Understanding of and support for the mission pervade the organization • 

Evidence 
Academic Freedom 
Board of Regents 
Consultation on the Recommendations 
Enhancing Research Prominence 

Page 
15 
83 
34 
45 

Evidence 
Faculty-Staff Governance 
Mission 
Regents-Endorsed Academic Recommendations 
Values 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Core Component ld 
The organization's governance and administrative structures promote effective leadership 

and support collaborative processes that enable the organization to fulfill its mission. 

Evidence Page Evidence 
Academic Health Center 22 Consultation on the Recommendations 
Academic Health Center 27 F acuity-Staff-Student Governance 
Academic Structure 15 Governance 
Administrative Structure 15 Organization, Administration, Personnel, and 

Communication 
Board of Regents 83 Regents-Approved Academic Recommendations 
Citizens League Study 32 Regents-Endorsed Academic Recommendations 
Compact System 17 Strategic Positioning 
Commission on Excellence 31 Teaching and Learning 

Core Component le 
The organization upholds and protects its integrity. 

Academic Freedom 
Board of Regents 

Evidence 

Business Practice Innovations 
Citizens League Study 
Commission on Excellence 
Faculty-Staff-Student Governance 

Page 
15 
83 
90 
32 
31 
84 

Evidence 
Governance 
Improving Accountability Reporting 
Information Resources 
International Degree Programs 
NIH "Exceptional" Status 

Page 
34 
84 
26 
21 

36 
36 
33 
66 

Page 
11 
91 
51 
27 
24 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Criterion 2 -Preparing for the Future 

The organization's allocation of resources and its processes for evaluation 
and planning demonstrate its capacity to fulfill its mission, improve the quality 

of its education, and respond to future challenges and opportunities • 

Core Component 2a 
The organization realistically prepares for a future shaped by multiple societal and economic trends . 

Evidence Page Evidence 
Academic Health Center 22 Importance of State Support: 
Academic Health Center 27 Improving Access and Affordability 
Action Strategies 33 Information Resources 
Challenge of Change 6 Interdisciplinary Initiatives 
Citizens League Study 32 Physical Resources 
Commission on Excellence 31 Priority Setting 
Consultation on the Recommendations 34 Regents-Approved Academic Recommendations 
Council on Public Engagement 96 Regents-Endorsed Academic Recommendations 
Council on Public Engagement 98 Research and Outreach Centers 
Current Interdisciplinary Initiatives 43 Strategic Positioning 
Embracing public engagement, Introduction 95 University Libraries 
Enhancing Research Prominence 46 University of Minnesota Extension Service 
Financial Resources 52 1998 Academic Interdisciplinary Initiatives 
Human Resources 45 

Core Component 2b 
The organization's resource base supports its educational programs and its 

plans for maintaining and strengthening their quality in the future . 

Evidence 
Academic Health Center 
Academic Health Center 
Budget: Incentives for Managed Growth 
Current Interdisciplinary Initiatives 
Economical Management 
Enhancing Research Prominence 
Financial Resources 
General College 
Human Resources 

Page 
22 
27 
15 
43 
11 
45 
52 
24 
46 

Evidence 
Improving Academic Progress 
Information Resources 
Management Information Systems 
Physical Resources 
Priority Setting 
Regents-Endorsed Academic Recommendations 
Redesign of Budget Model 
University's Compact System 
1998 Academic Interdisciplinary Initiatives 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Core Component 2c 
The organization's ongoing evaluation and assessment processes provide reliable evidence of institutional 

effectiveness that clearly informs strategies for continuous improvement. 

Evidence Page Evidence 
Academic Health Center 22 Information Resources 
Academic Health Center 27 Monitoring Progress 
Academic and Research Technology Needs 111 NIH "Exceptional" Status 
Action Strategies 33 Performance Measures 
Board of Regents 83 Physical Resources 
Budget: Incentives for Managed Growth 15 Priority Setting 
Business Practice Innovations 90 Public Engagement Assessment 
Citizen Satisfaction 105 Redesign of Budget Model 
Council on Public Engagement 96 Regents-Endorsed Academic Recommendations 
Customer Service Excellence 87 Regents-Endorsed Administrative Recommen-

dations 
Customer Support and Service Delivery 109 Revising the Budget Model 
Efficiency and Effectiveness 88 Scorecard Performance Measures 
Embracing public engagement, Introduction 95 Service-Learning 
Enhancing Research Prominence 45 State of Minnesota Accountability Initiative 
Enterprise Applications Systems 110 Strategic Positioning 
Faculty-Staff-Student Governance 84 Student Satisfaction Levels 
Financial Resources 52 Suggestions for Improvement 
Future Actions 113 Teaching and Learning 
Human Resources 46 Technology Infrastructure Operations 
Improving Academic Progress 78 University's Compact System 
Improving Access and Affordability 63 2001 Report on Graduation Rates 
Improving Accountability Reporting 91 

Core Component 2d . 
All levels of planning align with the organization's mission, 

thereby enhancing its capacity to fulfill that mission. 

Evidence 
Academic and Research Technology Needs 
Academic Health Center 
Academic Health Center 
Board of Regents 
Consultation on the Recommendations 

Council on Public Engagement 
Customer Support and Service Delivery 
Enterprise Applications Systems 
Faculty-Staff-Student Governance 
Financial Resources 
Human Resources 

Page 
111 
22 
27 
83 
34 

96 
109 
110 
84 
52 
46 

Evidence 
Information Resources 
Priority Setting 
Regents-Approved Academic Recommendations 
Regents-Endorsed Academic Recommendations 
Regents-Endorsed Administrative Recommen
dations 
Strategic Planning for Action 
Strategic Positioning 
Physical Resources 
Teaching and Learning 
Technology Infrastructure Operations 
University's Compact System 

Page 
51 
91 
24 
112 
58 
24 
106 
39 
36 
38 

16 
92 
97 
92 
33 
81 
25 
66 

111 
17 
61 

Page 
51 
24 
36 
36 
38 

7 
33 
58 
66 
111 
17 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Criterion 3- Student Learning and Effective Teaching 

The organization provides evidence of student learning and teaching 
effectiveness that demonstrates it is fulfilling its educational mission . 

Core Component 3a 
The organization's goals for student learning outcomes are clearly stated 

for each educational program and make effective assessment possible • 

Evidence 
Assessment of Student Academic Achievement 

Page 
23 

Evidence 
Teaching and Learning 

Core Component 3b 
The organization values and supports effective teaching . 

Evidence 
Action Strategies 
Assessment of Student Academic Achievement 
Customer Support and Service Delivery 
Current Interdisciplinary Initiatives 
Human Resources 
Improving Academic Progress 

Page 
33 
23 
109 
43 
46 
78 

Evidence 
Regents-Endorsed Academic Recommendations 
Service-Learning 
Teaching and Learning 
University of Minnesota Mission Statement 
1998 Academic Interdisciplinary Initiatives 
2001 Report on Graduation Rates 

Core Component 3c 
The organization creates effective learning environments • 

Evidence 
Academic and Research Technology Needs 
Assessment of Student Academic Achievement 
Current Interdisciplinary Initiatives 
Enhancing Research Prominence 
Enterprise Applications Systems 
Examples of Interdisciplinary Centers 
Graduate Education 
Information Resources 

Page 
111 
23 
43 
45 
110 
98 
10 
51 

Evidence 
Regents-Approved Academic Recommendations 
Regents-Endorsed Academic Recommendations 
Service-Learning 
Teaching and Learning 
Technology Infrastructure Operations 
1998 Academic Interdisciplinary Initiatives 
2001 Report on Graduation Rates 

Core Component 3d 
The organization's learning resources support student learning and effective teaching • 

Evidence 
Assessment of Student Academic Achievement 
Customer Support and Service Delivery 
Current Interdisciplinary Initiatives 
Enhancing Research Prominence 
Improving Academic Progress 
Information Resources 

Page 
23 
109 
43 
45 
78 
51 

Evidence 
Regents-Endorsed Academic Recommendations 
Service-Learning 
Teaching and Learning 
1998 Academic Interdisciplinary Initiatives 
200 I Report on Graduation Rates 
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Page 
36 
97 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Criterion 4 - Acquisition, Discovery, and Application of Knowledge 

The organization promotes a life of learning for its faculty, administration, staff, 
and students by fostering and supporting inquiry, creativity, practice, 

and social responsibility in ways consistent with its mission. 

Core Component 4a 
The organization demonstrates, through the actions of its board, administrators, 

students, faculty, and staff, that it values a life oflearoing. 

Academic Freedom 
Action Strategies 
Board of Regents 

Evidence 

Enhancing Research Prominence 
Faculty-Staff-Student Governance 

Page 
15 
33 
83 

Evidence 
Human Resources 
Regents-Endorsed Academic Recommendations 
Regents-Endorsed Administrative Recommen-
dations 

45 Service-Learning 
84 Teaching and Learning 

Core Component 4b 
The organization demonstrates that acquisition of a breadth of knowledge and skills 

and the exercise of intellectual inquiry are integral to its educational programs. 

Evidence 
Academic Freedom 
Current Interdisciplinary Initiatives 
Enhancing Research Prominence 
Examples of Interdisciplinary Centers 
Graduate Education 

Page 
15 
43 
45 
98 
10 

Evidence 
Regents-Endorsed Academic Recommendations 
Service-Learning 
Teaching and Learning 
Values 
1998 Academic Interdisciplinary Initiatives 

Core Component 4c 
The organization assesses the usefulness of its curricula to students 

who will live and work in a global, diverse, and technological society. 

Evidence 
Citizens League Study 
Commission on Excellence 
Council on Public Engagement 
Current Interdisciplinary Initiatives 
Enhancing Research Prominence 
Examples of Interdisciplinary Centers 

Page 
32 
31 
96 
43 
45 
98 

Evidence 
Regents-Approved Academic Recommendations 
Regents-Endorsed Academic Recommendations 
Service-Learning 
Teaching and Learning 
Student Satisfaction Levels 
1998 Academic Interdisciplinary Initiatives 

Page 
46 
36 
38 

97 
66 

Page 
36 
97 
66 
5 

41 

Page 
36 
36 
97 
66 
81 
41 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Core Component 4d 
The organization provides support to ensure faculty, students, 
and staff acquire, discover, and apply knowledge responsibly . 

Evidence 
Academic Freedom 
Enhancing Research Prominence 
Examples of Interdisciplinary Centers 
Human Resources 
Information Resources 
Management Information Systems 

Page 
15 
45 
98 
46 
51 
26 

Evidence 
NIH "Exceptional" Status 
Regents-Endorsed Academic Recommendations 
Service-Learning 
Teaching and Learning 
University Libraries 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Criterion 5 - Engagement and Service 

As called for by its mission, the organization identifies 
its constituencies and serves them in ways both value. 

Core Component 5a 
The organization learns from the constituencies it serves 

and analyzes its capacity to serve their needs and expectations. 

Evidence 
Alumni Association 
General College 
Citizens League Study 
Citizen Satisfaction 
Commission on Excellence 

Community Connections 
Consultation on the Recommendations 
Council on Public Engagement 
Current Interdisciplinary Initiatives 
Customer Service Excellence 
Efficiency and Effectiveness 
Enhancing Research Prominence 
Embracing public engagement, Introduction 
Examples of Interdisciplinary Centers 
Improving Access and Affordability 
Improving Accountability Reporting 

Page 
105 
24 
32 
105 
31 

Evidence 
Information Resources 
Public Engagement Assessment 
Regents-Approved Academic Recommendations 
Regents-Endorsed Academic Recommendations 
Regents-Endorsed Administrative Recommen-
dations 

1 04 Research and Outreach Centers 
34 Service-Learning 
96 State of Minnesota Accountability Initiative 
43 Strategic Positioning 
87 Student Satisfaction Levels 
88 Technology Commercialization 
45 Technology for Life and the MyU Portal 
95 University Libraries 
98 University of Minnesota Extension Service 
63 1998 Academic Interdisciplinary Initiatives 
91 

Core Component 5b 
The organization has the capacity and commitment to engage 

with its identified constituencies and communities. 

Evidence 
Academic Health Center 
Alumni Association 

Bringing People to Campus 
Citizens League Study 
College of Continuing Education 
Commission on Excellence 
Communications Plan 
Community Connections 
Consultation on the Recommendations 
Current Interdisciplinary Initiatives 
Efficiency and Effectiveness 
Embracing public engagement, Introduction 
Enhancing Research Prominence 
Examples of Interdisciplinary Centers 

Page 
102 
105 

103 
32 
102 
31 
93 
104 
34 
43 
88 
95 
45 
98 

Evidence 
Information Resources 
Regents-Endorsed Administrative Recommen
dations 
Regents-Endorsed Academic Recommendations 
Research and Outreach Centers 
Service-Learning 
Strategic Positioning 
State's Economic Driver 
State of Minnesota Accountability Initiative 
Technology Commercialization 
Technology for Life and the MyU Portal 
University Libraries 
University of Minnesota Extension Service 
1998 Academic Interdisciplinary Initiatives 

Page 
51 
106 
36 
36 
38 

100 
97 
92 
33 
81 
101 
105 
99 
100 
41 

Page 
51 
38 

36 
100 
97 
33 
10 
92 
101 
105 
99 
100 
41 
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Part 3: Aligning for Institutional Excellence- Seven Key Challenges 

Core Component 5c 
The organization demonstrates its responsiveness to those constituencies that depend on it for service . 

Evidence Page Evidence 
Academic Health Center 102 Improving Access and Affordability 
Action Strategies 33 Improving Accountability Reporting 
Alumni Association 105 Regents-Endorsed Academic Recommendations 
Board of Regents 83 Regents-Endorsed Administrative Recommen-

dations 
Bringing People to Campus 103 Service-Learning 
Business Practice Innovations 90 Strategic Positioning 
Citizens League Study 32 State's Only Major Research Institution 
College of Continuing Education 102 Statewide Presence 
Community Connections 104 State of Minnesota Accountability Initiative 
Commission on Excellence 31 Strong University 
Consultation on the Recommendations 34 Student Satisfaction Levels 
Council on Public Engagement 96 University Libraries 
Customer Service Excellence 87 University of Minnesota Extension Service 
Current Interdisciplinary Initiatives 43 Research and Outreach Centers 
Efficiency and Effectiveness 88 University of Minnesota Extension Service 
Enhancing Research Prominence 45 Technology Commercialization 
Embracing public engagement, Introduction 95 Technology for Life and the MyU Portal 
Examples of Interdisciplinary Centers 98 1998 Academic Interdisciplinary Initiatives 
Information Resources 51 

Core Component 5d 
Internal and external constituencies value the services the organization provides . 

Evidence 
Academic Health Center 
Alumni Association 
Board of Regents 
Bringing People to Campus 
Citizens League Study 
College of Continuing Education 
Community Connections 
Commission on Excellence 
Council on Public Engagement 
Current Interdisciplinary Initiatives 
Customer Service Excellence 
Enhancing Research Prominence 
Embracing public engagement, Introduction 

Page 
102 
105 
83 
103 
32 
102 
104 
31 
96 
43 
87 
45 
95 

Evidence 
Examples of Interdisciplinary Centers 
Improving Accountability Reporting 
Information Resources 
Regents-Endorsed Academic Recommendations 
Research and Outreach Centers 
Service-Learning 
Strategic Positioning 
Student Satisfaction Levels 
University Libraries 
University of Minnesota Extension Service 
Technology for Life and the MyU Portal 
1998 Academic Interdisciplinary Initiatives 
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10 
11 
92 
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Page 
98 
91 
51 
36 
100 
97 
33 
81 
99 
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Appendix A: Board of Regents Roster 

Appendix A: 
Board of Regents Roster 

Anthony R. Baraga (Chair), 218-254-3559, baraga@umn.edu 

Patricia S. Simmons (Vice Chair), 507-284-9155, simmons@umn.edu 

Clyde E. Allen, Jr., 218-236-7213, allen190@umn.edu 

Peter Bell, 651-602-1453, bell@umn.edu 

Frank R. Berman, 952-835-6611, berman@umn.edu 

Dallas Bohnsack, 952-758-2140, bohnsack@umn.edu 

Robert H. Bruininks (ex officio), University President, 612-626-1616, bruin001@umn.edu 

John Frobenius, 320-255-9951, froben@umn.edu 

Steven D. Hunter, 651-227-7647, sdhunter@umn.edu 

David M. Larson, 952-742-7411, dm1arson@umn.edu 

Richard F. McNamara, 952-944-3533, mcnamara@umn.edu 

David R. Metzen, 651-455-2215, metze002@umn.edu 

Lakeesha K. Ransom, 612-624-0594, rans0015@umn.edu 

Ann Cieslak (Executive Director and Corporate Secretary), 612-625-6300, ciesl002@umn.edu 

Committees 

Audit: Frobenius (chair), Bohnsack (vice chair), Allen, Larson, McNamara, Simmons 

Educational Planning and Policy: Bell (chair), Larson (vice chair), Bohnsack, McNamara, Metzen, 
Ransom 

Facilities: Metzen (chair), Ransom (vice chair), Baraga, Berman, Frobenius, Hunter 

Faculty, Staff, and Student Affairs: Bohnsack (chair), Simmons (vice chair), Allen, Bell, Larson, 
McNamara 

Finance and Operations: Allen (chair), Hunter (vice chair), Baraga, Berman, Frobenius, Simmons 

Litigation Review: Berman (chair), Baraga (vice chair), Bell 
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Appendix B: Administrative Leadership Roster 

Appendix B: 
Administrative Leadership Roster 
University of Minnesota Central Administration- Executive Team 

Robert H. Bruininks, President (1968)* (Office of the President) 
Ph.D., Education, George Peabody College, Vanderbilt University 
612-626-1616 bruin001@wnn.edu 

Principal Accountabilities: 

Academic Affairs 
Academic Health Center 
Agricultural Policy 
Athletics, Intercollegiate 
Audits 
Eastcliff (President's Residence) 
General Counsel 
Human Resources 
Institutional Compliance Office 
Research 

Service & Continuous Improvement 
System Administration 
University of Minnesota, Crookston 
University of Minnesota, Duluth 
University of Minnesota, Morris 
University Relations 
University Senate 
University Services 
Vice President & Chief Financial Officer 
Vice President & Chief of Staff 

E. Thomas Sullivan, Senior Vice President, Academic Affairs & Provost (1995)* (Office of the Provost) 
J.D., Indiana University 
612-625-0051 sulli059@umn.edu 

Principal Accountabilities: 

Academic Counseling & Student Services
Intercollegiate Athletics 
Academic Divisions: 

Agricultural, Food & Environmental Sciences, College of 
Architecture & Landscape Architecture, College of 
Biological Sciences, College of 
Continuing Education, College of 
Education & Human Development, College of 
General College 
Graduate School 
Human Ecology, College of 
Law School 
Liberal Arts, College of 
Management, Carlson School of 
Natural Resources, College of 
Public Affairs, Humphrey Institute of 
ROTC 
Technology, Institute of 

Admissions 
Agricultural Experiment Station 
Enrolled Student Services 
One Stop Student Services 

*Year first employed at University ofMinnesota 

Registrar, Office of the 
Residential College 
Student Affairs 

Aurora Center for Advocacy & Education 
Boynton Health Service 
Counseling & Consulting Services, University 
GLBT Programs Office 
Leadership Programs & Minor 
Orientation & First-Year Programs, Office of 
Parent Program, University 
Recreational Sports 
St Paul Career Center 
Student Academic Integrity, Office of 
Student Activities Office 
Student Community Relations 
Student Judicial Affairs 
Student Legal Service, University 
Twin Cities Student Unions 

Student Finance, Office of 
University Libraries 
Weisman Art Museum 
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Frank Cerra, Senior Vice President, Health Sciences (1981)* (Academic Health Center) 
M.D., Northwestern University 
612-626-3700 cerra001@umn.edu 

Principal Accountabilities: 

Academic Divisions: 
Dentistry, School of 
Medical School 
Medicine, Duluth School of 
Nursing, School of 
Pharmacy, College of 
Public Health, School of 
Veterinary Medicine, College of 

Allied Health Programs 
Bioethics, Center for 
Biomedical Genomics Center 
Cancer Center 

Communications, AHC 
Community-University Health Care Center/ 

Variety Children's Clinic 
Computational Genomics & Bioinformatics, Center for 
Drug Design, Center for 
Food Protection & Defense, National Center for 
Health Careers Center 
Infectious Disease Research & Policy Center 
lTV Coordinating Unit 
Research Animal Resources 
Research Services Organization 
Spirituality & Healing, Center for 

Robert Jones, Senior Vice President, System Administration (1978)* (Office for System Administration) 
Ph.D., Crop Physiology, University of Missouri 
612-624-3533 jones012@umn.edu 

Principal Accountabilities: 

Business & Community Economic Development 
Children, Youth & Family Consortium 
Equal Opportunity & Affirmative Action, Office of 
Extension Service, University ofMinnesota 
Dispute Resolution Office 
Information Technology, Office of 
International Programs 
MacArthur Program/Interdisciplinary Center for the Study 
of Global Change (ICGC) 

Multicultural & Academic Affairs 
Disability Services 
Multicultural Center for Academic Excellence 
Women, Office for University 
Planning & Academic Affairs 
Rochester, University of Minnesota 
Transportation Studies, Center for 
Urban & Regional Affairs, Center for 

Alfred Sullivan, Executive Associate Vice President (1993)* (Office of Planning and Academic Affairs) 
Ph.D., Forest Biometrics, University of Georgia 
612-626-3838 alsull@umn.edu 
Principal Accountabilities: 

Institutional Research and Reporting, Office of 
Space Management 
University Accountability 

Kathryn Brown, Vice President and Chief of Staff (1992) (Office of President) 
J.D., University of Toledo 
612-625-1501 brown059@umn.edu 

Principal Accountabilities: 

Athletics, Intercollegiate 
Institutional Compliance Office 

*Year first employed at University ofMinnesota 

Service & Continuous Improvement 
University Senate 
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Appendix B: Administrative Leadership Roster 

Carol Carrier, Vice President, Human Resources (1976)* (Office of Human Resources) 
Ph.D., Curriculum and Instruction, Syracuse University 
612-624-3533 carrier@umn.edu 

R. Timothy Mulcahy, Vice President, Research (2005)* (Office of Vice President for Research) 
Ph.D., Pathology and Radiological Sciences, University of Wisconsin 
612-624-5054 mulcahy@umn.edu 

Principal Accountabilities: 

Business Development 
eResearch Systems Support 
Oversight, Analysis and Reporting 
Patents and Technology Marketing 

Regulatory Affairs 
Research Education and Funding Development 
Research Subjects Protection Programs 
Sponsored Projects Administration 

Charles Musco plat, Vice President, Agricultural Policy (1976-81, 1999)* (College of Agricultural, Food, 
and Environmental Sciences) 
Ph.D., Veterinary Microbiology, University of Minnesota 
612-625-6252 cmuscop@umn.edu 

Kathleen O'Brien, Vice President, University Services (1989-94, 2002)* (Office of University Services) 
M.A., History, Marquette University 
612-624-3557 kobrien@umn.edu 

Principal Accountabilities: 

Auxiliary Services 
Capital Planning & Project Management 
Facilities Management 

Public Safety 
University Health & Safety 

Richard Pfutzenreuter, Vice President and Chief Financial Officer (1992)* (Office ofBudget and Fi
nance) 
B.A., Philosophy, Hamline University 
612-625-4517 pfutzOO 1 @umn.edu 

Principal Accountabilities: 

Asset Management, Office of 
Budget & Finance, Office of 
Bursar, Office of the 

Controller's Office 
Real Estate Office 
Tax Department 

Linda Thrane, Vice President, University Relations (2005)* (Office of University Relations) 
B.A., Journalism, Arizona State University 
612-624-6868 thrane@umn.edu 

Principal Accountabilities: 

Alumni Relations/UM Alumni Association 
Communication Services 
Development!UM Foundation 
Government & Community Relations 

*Year first employed at University of Minnesota 

Information Services 
Marketing 
News & Public Information 
Retirees Volunteer Center 
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Steven Cawley, Associate Vice President and Chieflnformation Officer (1987)* (Office oflnformation 
Technology) 
B.A., Organizational Management and Communication, Concordia University 
612-626-9816 cawley@umn.edu 

Gail Klatt, Associate Vice President, Audits (1994)* (Department of Audits) 
B.S., Business Administration, University of Minnesota 
612-625-0150 klatt003@umn.edu 

Joel Maturi, Director, Intercollegiate Athletics (2002)* (Department of Athletics) 
M.A., Education, University of Wisconsin 
612-624-2100 maturi@umn.edu 

Mark Rotenberg, General Counsel (1992)* (Office of General Counsel) 
J.D., Columbia University 
612-624-4100 rotenOO 1 @umn.edu 

David Carl, Provost, Rochester Center (2000)* 
Ed.D., Instructional Systems Technology, Indiana University 
507-281-7791 david.carl@roch.edu 

Kathryn A. Martin, Chancellor, Duluth Campus (1995)* 
Ed. D., Education Administration and Learning, University of San Francisco 
218-726-7106 kmartin3@d. umn.edu 

Charles H. Casey, Chancellor, Crookston Campus (1992)* 
D.V.M., University of Minnesota 
218-281-8342 casey002@umn.edu 

Samuel Schuman, Chancellor, Morris Campus (1995) 
Ph.D., English Literature, Northwestern University 
320-589-6020 schumans@cda.mrs.umn.edu 

* Year first employed at University of Minnesota 
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Appendix C: 
Academic Leadership Roster 

E. Thomas Sullivan, Senior Vice President for Academic Affairs and Provost (1995)* 
J.D., Indiana University 
612-625-0051 sulli059@umn.edu 

J. Brian Atwood, Dean, Humphrey Institute of Public Affairs (2002)* 
Honorary Doctorate of Laws, American University 
612-625-9505 atwoo01l@umn.edu 

Shirley Baugher, Dean, College of Human Ecology (1983-1990, 2002)* 
Ph.D., Education, University of Missouri 
612-624-1717 sbaugher@che.umn.edu 

James Campbell, Interim Co-Dean, Carlson School of Management (2005)* 
B.S., Business Administration, University of Minnesota 
612-625-0027 camp6449@umn.edu 

Terence G. Collins, Interim Dean, General College ( 1976)* 
Ph.D., English, University of Minnesota 
612-625-6885 tcollins@umn.edu 

Steven Crouch, Dean, Institute of Technology (1970)* 
Ph.D., Mineral Engineering, University of Minnesota 
612-624-2006 croucOO 1 @umn.edu 

Gail Dubrow, Dean, Graduate School, and Vice Provost (2005)* 
Ph.D., Urban Planning, University of California at Los Angeles 
612-625-2809 dubrow@umn.edu 

Beverly Durgan, Dean and Director, Extension Service (1985)* 
Ph.D., Agronomy, North Dakota State University 
612-624-2703 durga001@umn.edu 

Robert Elde, Dean, College of Biological Sciences (1974)* 
Ph.D., Anatomy, University of Minnesota 
612-624-2244 belde@cbs.umn.edu 

Thomas Fisher, Dean, College of Architecture and Landscape Architecture (1996)* 
M.A., Interdisciplinary Studies, Case Western Reserve University 
612-626-9068 fishe033@umn.edu 

*Year first employed at University of Minnesota 
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Michael Houston, Interim Co-Dean, Carlson School of Management (1986)* 
Ph.D., Marketing, University of Illinois at Urbana-Champaign 
612-625-0027 mhouston@urnn.edu 

Alex Johnson, Dean, Law School (2002)* 
J.D., University of California- Los Angeles 
612-625-8086 alexjohn@urnn.edu 

Wendy Lougee, University Librarian (2002)* 
M.S., Library Science, University of Wisconsin; M.A., Psychology, University ofMinnesota 
612-624-2312 wlougee@urnn.edu 

Charles Muscoplat, Dean, College of Agricultural, Food & Environmental Sciences (1976-81, 1999)* 
Ph.D., Veterinary Microbiology, University of Minnesota 
612-624-6252 cmuscop@umn.edu 

Mary Nichols, Dean, College of Continuing Education (1975)* 
Ph.D., Business Administration, University of Kansas 
612-625-0238 rnnichols@cce.urnn.edu 

Steven Rosenstone, Dean, College of Liberal Arts (1996)* 
Ph.D., Political Science, University of California- Berkeley 
612-626-8039 sjr@umn.edu 

Susan Stafford, Dean, College of Natural Resources (2002)* 
Ph.D., Applied Statistics, State University ofNew York at Syracuse 
612-624-1234 stafford@umn.edu 

Steven Yussen, Dean, College of Education and Human Development (1998)* 
Ph.D., Child Psychology, University of Minnesota 
612-625-5078 syussen@umn.edu 

Vice Provosts 

Arlene Carney, Vice Provost, Faculty and Academic Affairs (1994)* 
Ph.D., Speech and Hearing Sciences, University of Minnesota 
612-625-0051 carne005@urnn.edu 

Gail Dubrow, Vice Provost and Dean, Graduate School (2005)* 
Ph.D., Urban Planning, University of California at Los Angeles 
612-625-2809 dubrow@umn.edu 

Gerald Rinehart, Vice Provost, Student Affairs (1983)* 
M.B.A., University of Minnesota 
612-624-3560 g-rine@urnn.edu 

Craig Swan, Vice Provost, Undergraduate Education (1969)* 
Ph.D., Economics, Yale University 
612-626-9425 swan@urnn.edu 

*Year first employed at University ofMinnesota 
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Billie Wahlstrom, Vice Provost, Distributed Education and Instructional Technology (1989)* 
Ph.D., English, University of Michigan 
612-625-0051 bwahlstr@mnn.edu 

Academic Health Center 

Frank Cerra, Senior Vice President, Health Sciences (1981)* 
M.D., Northwestern University 
612-626-3 700 cerraOO 1 @umn.edu 

Connie Delaney, Dean, School of Nursing (2005)* 
Ph.D., Educational Administration and Computer Applications, University oflowa 
612-624-4454 

John Finnegan, Interim Dean, School of Public Health (1986)* 
Ph.D., Mass Communication, University of Minnesota 
612-625-1179 fmne001@umn.edu 

Jeffrey Klausner, Dean, College of Veterinary Medicine (1977)* 
D.V.M., College of Veterinary Medicine, University of Minnesota 
612-624-9227 klausOO 1 @umn.edu 

Patrick Lloyd, Dean, School of Dentistry (2004)* 
D.D.S., School of Dentistry, Marquette University 
612-625-7678 plloyd@umn.edu 

Deborah Powell, Dean, Medical School (2002)* 
D.M., School of Medicine, Tufts University 
612-626-4949 dpowell@umn.edu 

Marilyn Speedie, Dean, College of Pharmacy (1996)* 
Ph.D., Medicinal Chemistry and Pharmacognosy, Purdue University 
612-624-1900 speedOO I @umn.edu 

*Year first employed at University of Minnesota 
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Appendix D: 
Faculty Governance Roster 

Chairs of the major faculty committees for the 2005-06 academic year include: 

Jean Bauer, Chair, University Senate; Chair, Faculty Consultative Committee 
(Professor, Family Social Science, College of Human Ecology) 
612-625-1763 jbauer@umn.edu 

Steven Ruggles, Chair, Senate Research Committee 
(Professor, History, Minnesota Population Center) 
612-624-4081 ruggl001@umn.edu 

Morris Kleiner, Chair, Senate Committee on Faculty Affairs 
(Professor, Public Affairs, Humphrey Institute of Public Affairs) 
612-625-2089 klein002@umn.edu 

Kathleen Krichbaum, Chair, AHC Faculty Consultative Committee 
(Professor, Nursing, School ofNursing) 
612-624-2489 kirchOO 1 @umn.edu 

Fred Morrison, Chair, Finance and Planning Committee 
(Professor, Law, Law School) 
612-625-0321 morrison@umn.edu 

Daniel Feeney, Chair, AHC Finance and Planning Committee 
(Professor, Veterinary Clinical Sciences, College of Veterinary Medicine) 
612-625-9731 feeneOO I @umn.edu 

Matt Painschab, Chair, Student Affairs Committee 
(Student, College of Biological Sciences) 
763-234-5055 painOO 16@umn.edu 

TBD, Chair, AHC Student Consultative Committee 

Richard McCormick, Chair, Educational Policy 
(Professor, German, Scandinavian and Dutch, College of Liberal Arts) 
612-625-8549 mccorOO 1 @umn.edu 
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Appendix E: Federal Compliance 

Appendix E: 
Federal Compliance 

Credits, Program Length, and Tuition 

The University of Minnesota operates on a semes
ter system using credit hour assignment, curricu
lum development, program asse;sment, and tran
script reporting practices common to similar higher 
education institutions . 

Higher Learning Commission policy stipulates 
that: 

"If an organization charges higher or 
lower tuition for some programs than for 
most other programs, it will need to jus
tify - in its catalog, student handbook, or 
self-study - the tuition in terms of pro
gram costs, program length, and pro
gram objectives. It will also need to pro
vide evidence that it gives prospective 
students good information about tuition 
and fees." 

The University of Minnesota provides full and 
complete information to current and prospective 
students in its catalogs, Web sites, and other print 
and electronic publications. Tuition is assessed 
according to student classification, residency 
status, and whether the student comes from a state 
or province with which the University has a recip
rocity agreement. Tuition varies by program for 
the professional schools only. Each campus has a 
single undergraduate or graduate school tuition 
based on residency?45 

The University has reciprocity agreements with 
Wisconsin, North Dakota, South Dakota, and 
Manitoba. The University also participates in the 
Midwest Student Exchange Program (MSEP), a 
reciprocity program with Kansas, Michigan, Mis
souri, and Nebraska for students in several under
graduate colleges and programs: agricultural, food, 
and environmental sciences; architecture and land-

245 
http:/ /onestop.umn.edu/onestop/tuition.html 

scape architecture; biological sciences; education 
and human development; human ecology; liberal 
arts; natural resources; business management; den
tal hygiene; nursing; technology; and mortuary 
science. 

Residents of these states or provinces may qualifY 
for reciprocity tuition rates, which are lower than 
nonresident tuition rates.246 

Twin Cities campus undergraduate resident tuition 
and fee charges increased from $4,115 per semes
ter in 2004-2005 to $4,400 per semester in 2005-06 
academic year. Tuition revenues cover approxi
mately 67 percent of the cost of instruction at the 
University of Minnesota. State appropriations 
cover approximately $4,277 of the average cost of 
instruction for full-time students . 

Organizational Compliance with HERA 

The University of Minnesota's external auditors 
have not found or reported any material findings 
concerning the Higher Education Reauthorization 
Act or any other federal or state policy. All Title 
IV and state funds have been reconciled in a timely 
fashion with the state, federal and other financial 
aid funding agencies for the appropriate years. All 
reports have been completed on time, including the 
Fiscal Operations Report and Application to Par
ticipate (FISAP), program participation agreement 
(PPA), and Eligibility and Certification Renewal 
(ECAR). The Department of Education does not 
have any on-going audits with the University of 
Minnesota- Twin Cities. The Twin Cities campus 
has not been subject to any limitation, suspension, 
or termination (LST) actions . 

246 
http:/ /onestop. umn .edu/onestop/Tuition_Billing/ 

Tu ition_Rates/Reci procity _tu ition_a nd_fee_rates. html 
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The Perkins default rate is 8.33 percent for 2003, 
8.43 percent for 2002, and 8.02 percent for 2001 
for the past three years. 

The direct loan default rate is 2.0 percent for 2002, 
2.3 percent for 2001, and 2.6 percent for 2000. 

Off-Campus Locations 

The University of Minnesota is in full compliance 
with the Commission's policy of reviewing off-site 
locations at which a student can complete 50 per
cent or more of a degree program. The most recent 
site approved by the Commission occurred in 2005 
for the delivery by the University's College of 
Education and Human Development of the M.Ed. 
in Human Resource Development in Saudi Arabia. 

Advertising and Recruitment Materials 

In compliance with Higher Learning Commission 
policy, the University of Minnesota includes the 
Commission's contact information in print and 
electronic publications when reference is made to 
its affiliation with the Commission. 

In the current undergraduate and graduate catalogs, 
for example, the University's accreditation status 
with the Higher Learning Commission is noted on 
page 11 along with the Commission's phone num
ber and web address. The same information is 
noted on the Web versions of the catalogs.247 

Also in compliance with Higher Learning Com
mission policy, the University ofMinnesota 
prominently displays its own contact information 
in all print and electronic publications?48 

Professional & Dual Institutional Accreditation 

The University of Minnesota provides identical 
information to the Higher Learning Commission 
and all of the specialized or professional accredit
ing bodies with regard to regard to purpose, gov
ernance, programs, sites, degrees, diplomas, cer
tificates, personnel, finances, and constituents. In 
compliance with the Commission's annual institu
tional update, the University is not currently under 
sanction by any accrediting agency nor has ac
creditation been withdrawn by any accrediting 
agency within the last year. 

247 www.catalogs.umn.edu/ug/gen/overview.html and 
www.catalogs.umn.edu/download/tccampus/undergrad 
06.pdf 
248 www.umn.edu/twincities/contact/ 
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Appendix F: 
Guide to Electronic Resource Room 

University of Minnesota Campuses 
Twin Cities Campus 
Duluth Campus 
Morris Campus 
Crookston Campus 
Rochester Campus 
University of Minnesota Extension Service 

Research and Outreach Centers 
North Central Center at Grand Rapids 
Northwest Center at Crookston 
Southern Center at Waseca 
Southwest Center at Lamberton 
UMore Park at Rosemount 
West Central Center at Morris 

University Offices 
Academic Health Center 
Board of Regents 
Controller's Office 
Council on Public Engagement 
Minnesota Medical Foundation 
Office of Budget and Finance 
Office of Senior Vice President and Provost 
Office of Institutional Research and Reporting 
Office of International Programs 
Office of Oversight, Analysis, and Reporting 
Office of Planning and Academic Affairs 
University Libraries 
University of Minnesota Alumni Association 
University of Minnesota Foundation 

University-wide Resources 
Accountable to U Web Site 
February 2005 State of University Address 
Organizational Charts 
2004 Annual Report 

2004-05 Compacts 

Catalogs 
Undergraduate 
Graduate 
Dentistry 
Law 
Medicine 
Pharmacy 
Veterinary Medicine 

www.umn.edu 
www.d.umn.edu 
www.mrs.umn.edu 
www.crk.umn.edu 
www.r.umn.edu 
www.extension.umn.edu 

http://ncroc.coafes.umn.edu 
www.nwroc.umn.edu 
http://sroc.coafes.umn.edu 
http :1/swroc. coates. umn. edu 
http://umorepark.coafes.umn.edu 
http://wcroc.coafes.umn.edu 

www.ahc.umn.edu 
www1.umn.edu/regents 
http ://process. umn .edu/cont 
www1.umn.edu/civic 
www.mmf.umn.edu 
www.budget.umn.edu 
www.evpp.umn.edu 
www.irr.umn.edu 
www.international.umn.edu 
www.oar.umn.edu 
www.academic. umn.edu/planning/index.html 
www.lib.umn.edu 
www.alumni.umn.edu 
www.giving.umn.edu/foundation 

http ://academic. umn. edu/accountability /index. html 
http://www1.umn.edu/pres/02_speeches_050224.html 
http://www.academic2.umn.edu/orgcharts/b_pres.htm 
http://process.umn.edu/groups/controller/documents/information/u 
m_annualrpt2004.pdf 
http://academic.umn.edu/planning/apblfina1_2004.html 

www.catalogs.umn.edu/ug/ 
www.catalogs.umn.edu/grad/ 
www.catalogs.umn.edu/dentlindex.html 
www .law.umn.edu/currentlcourse _index.html 
www.catalogs.umn.edu/tcmedlindex.html 
www.catalogs.umn.edu/phar/index. html 
www.catalogs.umn.edu/vetmed/index.html 
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Faculty Handbooks 
Faculty 
University Senate 

Student Handbooks 
Graduate 
Office of Student Affairs 
Student Code of Conduct 
Student Academic Grievances 
Acceptable Use of Information Technology 
Resources 

Strategic Positioning Process 
Strategic Positioning Process (contains multi
ple documents) 

Report of Task Force on Academic Freedom 
President Bruininks's Recommendations to 
Board of Regents, Transforming the Univer
sity of Minnesota 

University Senate Resolution on Strategic 
Planning 

Health Sciences Planning 
Leading Change for Breakthroughs in Health 
AHC Strategic Plan 
UPian Medical Program Summary of 2003 
Annual Report 

Leading Change in the Academic Health 
Center Positioning and Planning from 1996 
to 2005 

Constituent Surveys 
Pulse Survey (Faculty and staff attitudes) 
2003 Student Experiences Survey 
2001 Student Experiences Survey 
1999 Student Experiences Survey 
1997 Student Experiences Survey 
Student Satisfaction Survey 

Admitted Applicants Survey 
Housing and Residential Life Survey 
First-year Experience Survey 
Graduating Senior Surveys 

Citizen Satisfaction Report 

2005 Student Experiences Survey results 

Other Reports: 
A University Senate for All by Gary Engstrand 

Best Practices for Strategic Management of 
the University's Technology Resources 

Board of Regents Policy for Board Operations 
and Agenda Guidelines 

www.umn.edu/ohr/teachleam/facbook.pdf 
www.umn.edu/usenate/usen/policies.html 

www.grad.umn.edu/current_students/handbook/ 
www .osa.umn.edu/policieslindex. html 
www .sja.umn.edu/conduct.html 
www.umn.edu/regents/policies/academic/StudentGrievances.pdf 
www.fpd.finop.umn.edu/groups/ppd/documents/Policy/Acceptable 
_Use.cfm 

http://www1.umn.edu/systemwide/strategic_positioninglindex.html 

http://academic.umn.edu/img/assets/12261 /afreportapr04.pdf 
http://www1.umn.edu/systemwide/strategic_positioning/pdf/umn_p 
res_rec.pdf 

http://www. umn.edu/usenate/usen/Resolution-final.pdf 

http://www .ahc. umn.edu/img/assets/7617 /StateReport_Final.pdf 
http://www.ahc.umn.edu/about/cerra/strategicplan/home.html 
http://www1.umn.edu/ohr/eb/uplaninfo/uplansummary.pdf 

http://www .ahc. umn. edu/img/assets/7617 /Leading_ Change. pdf 

http://www.umn.edu/ohr/pulse 
http://www.irr.umn.edu/recsurveys/stuexp/stuexp03/report03.pdf 
http://www.irr.umn.edu/recsurveys/stuexp/stuexp01/report01.pdf 
http://www. irr. umn .edu/recsurveys/stuexp/stuexp99/stuexp99 .pdf 
http://www. irr. umn. edu/recsurveys/stuexp/stuexp97/report97 .pdf 
http://www.academic.umn.edu/accountability/reports/student_sat_ 
tc.html 
http://www.irr.umn.edu/stsur/fact03.pdf 
http://www.ofyp.umn.edu/pdf/2003sprcheckin.pdf 
http://www.ofyp.umn.edu/pdf/fye2001follow.pdf 
http://www. academic.umn. edu/img/assets/17589/3-
3.32%20TC89-2004.pdf 
http://www .academic. umn. edu/img/assets/17589/3-
6.13%20CitizenSat.pdf 
http://www.academic.umn.edu/img/assets/17589/2005 _ SES_resul 
ts_v2.pdf 
http://www.academic.umn.edu/img/assets/17589/SES%20TREND 
%20REPORT _2005.xls 

http://www.academic.umn.edu/img/assets/17589/3-
4.2%20university%20senate%20for%20all.pdf 
http://www. umn. edu/oit/img/assets/6062/BestPractice. pdf 

http://www1. umn. edu/regents/policieslboardoperations/Board _ Op 
erations.pdf 
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Commission on University of Minnesota Ex
cellence: Report to Minnesota Legislature 

Enrollment of Students of Color at Public AAU 
Institutions in Fall 2003 

Environmental Scan Reports 

Faculty and Staff Attitudes Report 

Faculty Salary and Compensation Report 

Financing Graduate Education Task Force 
Report 

Higher Education Funding in the 50 States: 
1-Year, 2-Year, and 10-YearTrends 

Minnesota Higher Education Funding 1961 -
2005 

Reorganization of Central Administration 
Resolution 

Testimony to the Lincoln Commission on 
Study Abroad 

University of Minnesota Parent Program 

Tuition and Fees Report 

University Libraries Report 

University Mission Statement 

1998 Academic Interdisciplinary Initiatives 

http://www1.umn.edu/urelate/govrel/excellence.htm 

http://www.academic.umn.edu/img/assets/17589/soc.pdf 

http://www .academic. umn. edu/img/assets/17589/3-
1.1 %20Environmenta1Scan.pdf 
http://www.academic.umn.edu/img/assets/17589/3-
2.13%20FSattitudes.pdf 
http://www.academic.umn.edu/img/assets/17589/3-
2.7%20Faculty.pdf 
http://academic. umn. edu/img/assets/12261/fingraded. pdf 

http://www.academic.umn.edu/img/assets/17589/Grapevine05 pdf 

http://www .academic. umn. edulimg/assets/17 589/3-
3.14 %20State T ax61 05. pdf 
http://www.academic.umn.edu/img/assets/17589/2.2%20reorg%2 
Oresolution.pdf 
http :1/www .academic. umn. edu/img/assets/17589/3-
3. 7 a%20Lincoln%20Commission%20T estimony .pdf 
http://www.academic.umn.edu/img/assets/17589/3-
3.24%20parents%20program.pdf 
http://www. academic. umn. edu/img/assets/17589/3-
2.21 %20TuitionFees.pdf 
http://www. academic. umn .edu/img/assets/17589/3-
6. 0%201ibraries. pdf 
http ://www1 . umn .edulregents/policies/boardoperations/M iss ion_ St 
atement.pdf 
http:l/academic.umn.edu/img/assets/12262/1998 Acad lnterdisc. 
I nit final report. pdf 
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Appendix G: 
University of Minnesota Organizational Chart 

University President 
Board of Regents Office of the President 

Robert H. Bruininks 

I 
Senior Vice President Senior Vice President Senior Vice President 
for Health Sciences for Academic Affairs & Provost for System Administration 
Academic Health Center Offtce of SVP and Provost Off.ce of the SVP for Sys. Admin. 

Frank B. Cerra E. Thomas Sullivan Robert J. Jones 

~- -----------
Vice President Vice President Vice President 

General Counsel and Chief of Staff for University Services for Human Resources Chancellor, Crookston Campus 
Office of the General Counsel Office of the President University Services Otftce of Human Resources University of Minnesota, Crookston 

Mark B. Rotenberg Kathryn F. Brown Kathleen A. O'Brien Carol A. Carrier Charles H. Casey 
H-

Associate Vice President Vice President Vice President 
for Internal Audit Director, Intercollegiate Athletics and Chief Financial Officer for Agricultural Polley Chancellor, Ouluth Campus 
Department of Audits Dept. of Intercollegiate Athletics Office of Budget and Finance COllege of Agricultural, Forestry, and University of Minnesota, Duluth 

Environmental Sciences 

Gail L. Klatt Joel D. Maturl Richard H. Pfutzenreuter Charles C. Muscoplat Kathryn A. Martin 

1 Vice President Executive Assoc. Vice President for 
for University Relations Academic Affairs and Planning Chancellor, Morris Campus 
OffiCe of University Relations Office of Academic Affairs University of Minnesota, MorTis J 

and Planning 
f-

Linda L Thrane Alfred D. Sullivan Samuel Schuman 

Vice President for Research Provost, Rochester Center 
Office of the VICe President University of Minnesota, Rochester 

for Research 

R. Timothy Mulcahy Oavid L. Carl 
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B 

Biological Sciences, College of· 13, 34, 37, 54, 76, 77, 
101, 127, 131, 135 

Board of Regents· 3, 34, 83, 84, 116, 118, 120, 123, 125 
Budget· 10, 16, 27, 39, 117, 118 

c 
Center for Teaching and Learning Services· 73, 74 
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