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FOREWORD 

Readers will find that the first two parts of this report are specific and 
ameliorative. The Task Force has been mindful of the dangers of generality in a 
report such as this: "general" reports too often fall victim to conflicting 
interpretations and to acquiesence "in principle." However, in thinking about the 
future of undergraduate education at the University-both the future 
implementation of this report and the unforeseen future--we think it important to 
begin by addressing two broader questions about responsibility for and purpose of 
undergraduate education. 

We are led to the issue of responsibility by asking why it was that this Task 
Force was necessary in the first place. Why, that is, had deficiencies in the 
student experience escaped the regular mechanisms of responsibility at the 
University? It seems to us that the main problem has been diffusion, even 
dispersal, of responsibility. Undergraduate education has been virtually everyone's 
responsibility, and in reality that has meant that it is no one's responsibility. We 
believe that it is imperative to focus that responsibility and to accompany it with 
commensurate authority. Certainly, task forces such as this one are at best short 
term remedies for complex problems. 

The parallel example of the Graduate School is worth examining. The 
University lodges a primary responsibility for graduate programs in it, even while 
recognizing that responsibility for graduate education is also dispersed to the 
colleges and departments of the University. In the same way, responsibility for the 
undergraduate experience needs a focus, an advocate, an agent for whom it is not 
merely one responsibility among many, but the chief one. The diffusion of 
responsibility for undergraduate education will and should remain, but where 
coordination is needed, there must be a clearly designated coordinator. When 
coordination or negotiation breaks down, there must be some authority to end 
deadlocks. And above all, there must be a clear, authoritative voice speaking for 
undergraduate education in the setting of priorities at the University. 

We believe the fundamental purposes in undergraduate education to be the 
acquisition of knowledge and the development of intellectual skills. In addition, 
the University experience ideally contributes to the maturity and social 
development of its students, and certainly we must be concerned with the social 
well-being, even the "whole person" of our students. One can, however, attend to 
these concerns without elevating the encouragement of their social development 
into a prime educational mission of the University. Universities, indeed, are not 
specialists in teaching all forms of social knowledge; in fact, they may not do it as 
well as the job, the community, or the small social group. 

With these ideas about responsibility and purpose in mind, the Task Force 
urges the Board of Regents and the administration of the University to: 

• reaffirm our collective commitment to the intellectual component in 
undergraduate education; 
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• designate the Office of the Vice President for Academic Affairs as the 
University's chief agency responsible for undergraduate education, 
vesting in that office authority commensurate with such a leadership 
role; and 

• give serious consideration to moving offices central to the University's 
undergraduate education mission under the control of the Vice 
President for Academic Affairs. 
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INTRODUCTION 

As outlined in the President's charge letter, the main goals of the Task Force 
on the Student Experience were to meet more effectively the "intellectual, social, 
and physical needs of the University's students, especially undergraduates, and to 
provide an intellectually stimulating environment" by making "recommendations 
concerning steps that should be taken to achieve the objective of improving the 
student experience at the University." 

In its deliberations, the Task Force examined a large body of pertinent 
background material, including abstracts of 29 previous University reports on 
various aspects of undergraduate education; surveyed collegiate deans about the 
strengths and weaknesses of their undergraduate programs; held open forums on 
four University campuses; collected survey data from students and alumni; 
interviewed a cross-section of faculty and administrators; and discussed a wide 
range of issues and points of view. 

After reviewing tentative recommendations in early December, the Task 
Force decided that a two-part interim report, reflecting a natural division of the 
subject into student services and academic services, would best serve its broad 
goals. The interim report, dated March 20, 1984, was organized in two parts, 
differentiated not only by the nature of the issues addressed, but also by the level 
of detail. While Part I--The Quality of Student Services proposed specific 
recommendations and a timetable for implementation, Part 11--The Quality of 
Teaching and Learning consisted of a list of goals and actions intended to stimulate 
further thought and discussion in the University community. 

Since the publication of the interim report, there has been considerable 
additional discussion within both the Task Force and the broader University 
community that has led to this version of a three-part final report. Part I--The 
Quality of Student Services is similar in content and detail to material in the 
interim report. Part II-The Quality of Teaching and Learning, now in a format 
similar to that of Part I, addresses seven issues regarding the quality of 
undergraduate teaching and learning at the University. Part III--Implementation is 
a new section that addresses some of the broader issues concerning the structures 
and organization that are necessary to implement recommendations stated in the 
first two parts of the report. 

The timing of the Task Force's assignment was opportune for two reasons. 
For more than a decade, the University has had to cope with unprecedented 
enrollments, especially at the undergraduate level. The next decade offers the 
prospect of a reduction in the number of undergraduates to levels better matched 
with the design and funding of the University's programs. This contraction 
encourages sharper focus on needed improvements in curriculum, in means and 
methods of instruction, in student services, and in the general learning 
environment. Underscoring this change in focus is a renewed spirit of optimism 
now pervading the University. After the past few years of retrenchments, the 
current campus climate is one of growing hope and determination that real 
improvement will result from the work of this Task Force. This climate of 
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optimism at the University is congruent with the tone of the report Postsecondary 
Education in Minnesota: A Commitment to Quality, Access and Diversity recently 
published (April 2, 1984) by the Governor's Commission on the Future of Minnesota 
Postsecondary Education. 

The goals and recommendations at the heart of this report have been formed 
both by specific data on student/alumni perceptions of the undergraduate 
experience and by a more general set of institutional characteristics discussed 
below. Data revealed that most students hold the academic quality and 
intellectual resources offered by the University in very high regard. But serious 
complaints about the quality of day-to-day life of undergraduates point to problems 
with poor access to information and guidance, large class size, impersonal 
treatment, and uneven quality in student service areas. The context for discussion 
of these and other specific problems outlined in this report is a set of four 
institutional characteristics with long histories at the University. Although these 
features are often viewed as disadvantages, this Task Force chose to look at them 
as potential assets to be realized, in part, through implementation of the 
recommendations in this report. 

Size: Undergraduate education is a very large activity with more than 45,000 
undergraduates enrolled on the five campuses (Fall Quarter, 1983). Only one other 
campus in the nation has more undergraduates than the Twin Cities campus. In 
addition, during 1982-83, over 36,000 students were enrolled in undergraduate 
extension classes on the Twin Cities campus. 

Decentralization: The education of these thousands of undergraduates is 
carried out in a highly decentralized way. In the area of instruction, of the 26 
colleges that serve undergraduates on all campuses of the University, 14 admit 
freshmen and provide lower and upper division instruction and 12 admit and serve 
only upperclass students. Support service units for undergraduate education are 
divided among three vice presidents and several collegiate deans. 

Multiple Missions: The interplay among the University's three-part missions 
of teaching, research, and service has implications for the way in which faculty 
members spend their time and energy and thus affects undergraduate education. 
On the Twin Cities campus, especially, undergraduate education competes with and 
complements graduate education and research. 

Diversity of Students: Students enroll at the University with an extre:nely 
broad range of academic preparation, ability, and motivation. Through the 
historical development of higher education in Minnesota, the Twin Cities campus of 
the University has accumulated responsibility for providing undergraduate 
education for a diverse set of undergraduates, ranging from those who might be 
better served by other postsecondary institutions to those whose advanced learning 
requires interaction with a research faculty. 

In addition to these institutional characteristics, three basic assumptions of 
the Task Force should be taken into consideration by readers of this report. While 
the committee is very enthusiastic about the prospect of fulfilling some of its 
recommendations at current funding levels, it recognizes the implementation of 
many others will require the commitment of substantial additional resources by the 
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State and the University. It also assumes that, although this report addresses only 
the University's role in creating a positive undergraduate experience, any 
improvement in the quality of teaching and learning is a co-responsibility of 
students and the University. Institutional efforts to offer students a wider range of 
challenging learning opportunities and greater personal interaction with faculty 
would be pointless if students chose not to take advantage of such opportunities. 
Finally, the Task Force is aware that many of its recommendations are not new; 
some have been tried before. Still, we believe the strategies for improvement 
proposed by this report, regardless of whether or not they are original, deserve 
serious consideration by faculty and administrators, and if implemented, would 
enhance the quality of the undergraduate student experience. 

These assumptions and characteristics point to the difficulties that prohibit 
simple answers to the problems in undergraduate education. Although many of the 
most critical weaknesses have been identified through the work of the Task Force, 
and have been addressed in its recommendations, the proposals in this report 
represent only a first-level attack. The challenge of providing a rewarding high 
quality experience to a large and diverse population demands not only honest 
acknowledgement of our accomplishments and failures in undergraduate education, 
but also the lasting, vigorous commitment of our resources to its improvement and 
maintenance. 

Our discussions with colleagues and students about the Task Force's interim 
report have affirmed our belief in the content and tone of the recommendations 
presented in this final report. Similarly, we expect this report, especially Part III, 
to be refined through further study and analysis within the University community. 
We remain convinced that implementation of our final plan will raise 
undergraduate education in the University to the level promised by the quality of 
its faculty and students. 
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PART I- THE QUALITY OF STUDENT SERVICES 

ABSTRACT 

Three major areas requiring attention were identified during the Task Force 
study of the quality of student services provided to undergraduates by the 
University: a) the need for improvement in the "user friendliness" of the 
institutional environment, b) the need for improvement in the University's 
information systems, and c) the need for improvement in the University's physical 
environment. Within each of these areas, specific recommendations have been 
made, each supported by a chronologically arranged plan of action. The 
recommendations are summarized below. 

A. The Need to Improve the "User Friendliness" of the Institutional 
Environment. 

Recommendation 1: University administrators and personnel should strive to 
make routine interactions with undergraduates as easy and efficient as 
possible. 

Recommendation 2: University and college administrators should establish 
and communicate clear performance standards for student contact personnel 
that emphasize concern, congeniality, quality, and consistency in student 
services. 

8. The Need to Improve the University's Information Systems. 

Recommendation 3: University administrators should create a central 
mechanism to survey needs for and oversee development of new or revised 
publications aimed at current and prospective undergraduates in order to 
improve quality and save money. 

Recommendation 4: University and college administrators should improve 
the University's effectiveness in providing undergraduates with information 
about its facilities, services, and resources. 

Recommendation 5: University and college administrators should assume 
more responsibility for initiating contact with high schools, and high school 
counselors and students, focusing on the development of realistic 
expectations about undergraduate education at the University. 

Recommendation 6: College and department administrators should devote 
more effort to welcoming and assisting students who transfer into the 
University, either from other postsecondary institutions or from other 
campuses of the University. 



' 

' 

Part I -- The Quality of Student Services Page 7 

c. The Need to Improve the University's Physical Environment. 

Recommendation 7: University administrators should respond quickly to valid 
student complaints about the physical environment that could be remedied 
with minimal additional financial resources. 

Recommendation 8: The Office of the Vice President for Academic Affairs 
should create more locations around campus that facilitate undergraduate 
peer interaction and student-faculty interaction. 

Recommendation 9: University administrators should explore ways to 
allocate funds to improve the physical environment experienced by 
undergraduates. 

Although most of the recommendations and suggested actions in Part I apply 
primarily to the Twin Cities campus, the Task Force has also attempted to address 
related problems on each of the other campuses. Following the detailed action 
plans for each of the three areas is a set of related suggestions pertaining to and 
supplied by those campuses. 
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A. THE NEED TO IMPROVE THE "USER FRIENDLINESS" OF THE 
INSTITUTIONAL ENVIRONMENT. 

Page 8 

Many large successful businesses have as a guiding principle that the 
customer always comes first. Unfortunately, that attitude is not 
characteristic of American higher education in general, and of large research 
institutions in particular. Within the five campuses of the University of 
Minnesota, students encounter environments that vary considerably in their 
responsiveness to students. The small campuses tend to be friendly places. 
Yet, while certain departments on the Twin Cities campus pride themselves 
on knowing and serving their students well, these instances of conscious 
attention to undergraduates are given very little recognition or 
reinforcement. 

The majority of undergraduates on the Twin Cities campus, especially on the 
Minneapolis campus, perceive the University to be impersonal, and point to 
specific problems with long lines, unreasonable turnaround time in making 
grade changes, and unfriendly personnel. These problems often extend into 
the advising area, where there is evidence of uneven preparation and 
performance among faculty and staff advisers. Complaints about the 
institutional environment are also voiced by potential transfer students, many 
of whom decide, because of such factors, to enroll elsewhere. Admittedly, 
the quality of student services has deteriorated due to recent cutbacks. And 
poor coordination in policies, practices, and timing across the University's 
academic and service units cause further student frustration. These negative 
feelings are exacerbated by the belief that, when students are badly treated, 
there is no easy way for them to voice complaints. 

The perceived unfriendliness of the University is a critical problem. 
Research on retention clearly suggests that the largest percentages of 
undergraduates leave the University during their first two years, when the 
college environment is most impersonal. Classes tend to be large, 
opportunities for contact with faculty are few, and frustrations in dealing 
with red tape are the greatest. By the time students are juniors and seniors, 
they have learned to use the resources of the University and find a more 
personal environment within academic departments. About two thirds of the 
undergraduate major fields at the University graduate 30 or fewer students 
per year. 
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RECOMMENDATION 1: University administrators and personnel should 
strive to make routine interaction with undergraduates as easy and efficient 
as possible. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Review all course entry requirements that force students to obtain 
special paper permits and eliminate as many of these requirements as 
possible to reduce the number of stops students must make to complete 
registration. 

2. Review the need and availability of services and courses for day and 
CEE students and, where desirable, integrate day and CEE fee and 
course administration to create an equitable situation and to eliminate 
student confusion. 

3. Arrange for the Bursar to have a post office box with regular mail 
pickup to improve turn-around time on mailed-in tuition payments. 

4. Reduce the delay between notification of admission to students and to 
admitting colleges. 

5. Establish common hours for all student service offices, such as Student 
Affairs, the Bursar, Student Accounts Receivable, college offices, 
collegiate personnel, and student personnel and placement offices. 
Minimum public hours, such as 8:30 a.m. to 4:00 p.m., would allow 
offices to be open through the lunch period. Find ways to keep offices 
open one or two afternoons a week until 6:00 or 6:30 p.m. 

6. Examine the hold system: separate the hold system from registration 
(except for significant financial holds), develop a hotline service, 
remove prior college holds, allow provisional registration and centralize 
the counseling, referral, and removal system for counseling students 
about holds. (Last three are now being implemented on a trial basis.) 

7. Eliminate the 10¢ bus fare on buses between the East Bank and West 
Bank. (Accomplished) 

Implement during 1984-85: 

8. Institute a policy of written referrals throughout the University. The 
referral form to be handed to the student should include the name of 
the person making the referral, the service needed, and the name of the 
office to which the student is being referred. 
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9. Improve service in Student Accounts Receivable. Identify ways for the 
Bursar to have access to billing data without increasing the length of 
time students wait in line. 

10. Open additional Bursar's windows during periods of peak activity. 

11. Implement a system for students who plan to go through 
commencement to find out whether or not they actually passed the 
courses they needed for graduation. 

12. Allow students who are in the College Work Study Program to register 
for both summer terms so they will maintain their eligibility for the 
Work Study Prograrn. 

13. Eliminate the distinction between extension and day school transcripts 
and consolidate all course grades onto a single transcript. 

14. Simplify the name change process for students who change their names 
while they are in school. 

15. Change the current procedure for students' use of services (e.g., 
libraries, sports facilities) that requires both an identification and paid 
fee statement to a single identification card that has a sticker on it 
indicating registration during the current quarter. 

Implement during 1985-87: 

16. Devise a system of early registration, allowing students to register 
during spring quarter for classes the following fall. New students would 
register during the two weeks prior to the start of fall classes. An 
alternate solution would be a mail registration system. 

17. Change the University computer system to allow awards made through 
the Office of Student Financial Aid to be credited to individual student 
accounts in Student Accounts Receivable. 

18. Decentralize registration so all Minneapolis students do not have to 
register at Fraser Hall. 

19. Schedule express bus service later in the evening to allow commuting 
students and faculty to remain on campus for late-afternoon and early
evening activities. Schedule bus service to coincide with events. 

20. Place dollar bill change-making machines in more vending machine 
areas. Place stamp and cash-card machines in convenient campus 
locations. 

21. Reduce the amount of time it takes to mail grade slips, to get official 
transcripts and diplomas, and to process grade changes. 

22. Place a notary in Williamson Hall. 

J 
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23. Notify internal transfer students that their transfer applications are in 
process, just as new advanced standing applicants are notified. 

24. Consider the feasibility of a University-wide evaluation system for 
evaluating courses from colleges outside the University to determine 
which courses meet the areas A, B, C, and D liberal education 
requirements to graduate from the University. 

25. Encourage units to have an "open door" philosophy that invites students 
to come in for information. 
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RECOMMENDATION 2: University and college administrators should 
establish and commmicate clear performance standards for student contact 
personnel that emphasize concern, congeniality, quality, and consistency in 
student services. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Develop mechanisms by which students may evaluate service staff. 
Evaluation cards, along with periodic opinion surveys and suggestion 
boxes, should be used to furnish information to be used in the continual 
improvement of student services. 

2. Provide attractive, standard identification badges to personnel who 
have contacts with students. Require that these badges be worn during 
student contact hours. 

3. Emphasize to all University staff that students are our only customers 
and that, even when they are wrong about a particular University 
policy, they have the right to be treated with respect. 

4. Discourage the use of tape-recorded messages during the period from 
7:45a.m. to 4:30p.m. telling students that the office is closed and 
encourage all departmental offices with two or more people to be open 
continuously during the working hours of the University. 

Implement during 1984-85: 

5. Make effective student advising part of the reward system for faculty 
promotion and tenure. Express time and effort devoted to student 
advising in a manner similar to that of teaching load in assessing 
faculty and departmental staffing needs. Clarify to faculty what type 
of advising they should be doing. 

6. Sponsor sessions for all University staff in which supervisors make the 
achievement of high-quality, friendly student service an important 
objective and emphasize service accountability. 

7. Develop an effective program to introduce new faculty members and 
reorient current faculty members to their student advising 
responsibilities. 

8. Provide more intensive career advising to students who have completed 
3-4 quarters of college work so that their eventual career decisions are 
mature and informed. 
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Implement during 1985-87: 

9. Develop services to help students who are not accepted into their 
program of choice. 

10. Encourage advising representatives from major college offices to be 
available at registration sites to answer questions and to make accurate 
referrals. 

11. Encourage colleges to have faculty available during the fall orientation 
and registration periods. Also encourage academic units to have 
premajor advising specialists on hand. 

12. Improve student access to faculty for academic advising by having 
departmental secretaries schedule appointments for faculty during 
some set portion of their regular office hours. 

13. Post faculty schedules on departmental bulletin boards, including a 
photograph of each faculty member. 

14. Conduct in-service programs for staff that provide them with the skills 
needed in dealing with irate and upset students. 

15. Encourage offices to schedule appointments with students as soon as 
possible, perhaps by suggesting that appointment periods be shorter in 
length. 

16. Set up an expectation in hiring staff that emphasizes the importance of 
warmth and helpfulness in answering students' questions and remind 
staff that students are the customers. 

17. Require student relations staff to complete human resources workshops 
on public contact skills. 
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Additional Suggested Actions on the COORDINATE CAMPUSES Relating to 
Improvement of the "User Friendliness" of the Institutional Environment. 

CROOKSTON: 

1. Purchase new weight lifting equipment, remodel the weight room, and 
hire additional coaching staff to improve physical fitness opportunities 
for both athletes and non-athletes. 

2. Reduce the dependence of intercollegiate athletics on student fees and 
put those student fees into a student newspaper, travel for campus 
clubs, and other services for students. 

DULUTH: 

MORRIS: 

1. Identify additional financial resources to increase the number and range 
of extracurricular opportunities for students. 

WASECA: 

1. Establish a means to keep students and faculty informed of the process 
used to aid students who wish to transfer from UMW to the Twin Cities 
campus. 

2. Establish a standardized procedure for administering student evaluation 
of instruction forms that would ensure the rights of student privacy. 
The official evaluation form needs to be reviewed for item content 
clarity. In addition, the official evaluation form should contain a 
section on laboratory teaching and facilities. 

J 
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B. THE NEED TO IMPROVE THE UNIVERSITY'S INFORMATION SYSTEMS. 

As with any large decentralized bureaucracy, communication is an important 
function of the University of Minnesota. Appropriate emphasis must be 
placed on the teaching, research, and service missions of the University, and 
the differences and strengths of five separate campuses must be articulated 
for the University community and the general public. The need for improved 
communication with current and prospective undergraduates is of particular 
importance in improving the student experience at the University. 

Lack of coordination in appearance and the uneven quality of University 
publications sent to prospective students set the stage for confusion and 
frustration on the part of undergraduates. New students on the Twin Cities 
campus complain about the information overload during orientation, when 
they are deluged with a disorganized collection of materials that are often 
irrelevant or repetitive. In addition, many of the student-produced 
publications tend to depict the University as a formidable place to be 
"survived," rather than representing it as a large urban university rich in 
resources and positive experiences. These publications help perpetuate the 
image of the Twin Cities campus as a cold, inaccessible, uncaring place. The 
University can provide a superb undergraduate education; however, we do not 
provide students with adequate, timely information that would help them 
take advantage of the impressive array of opportunities available. 

A second problem is the University's lack of communication with other 
postsecondary institutions in the state, and with Minnesota's high schools, 
which send about 10% of their new graduates each year to the University. 
Some emphasis in communicating with these other constituencies must apply 
to the University as a whole, such as expectations about undergraduate 
education and advanced placement policies. Other information must focus on 
particular campuses. 

Another concern involves the University's day-to-day communication with 
students. The information flow between the University and its 
undergraduates is often felt by students to be too decentralized and 
infrequent. Lack of adequate signage and information resources make it 
difficult for visitors and students to find their way around the Twin Cities 
campus. Several phone calls or office visits, taking a great deal of time and 
energy, can be required to get one question answered. Although attending 
the University may never be as much fun as visiting Disneyland, perhaps we 
could strive to be as efficient as its staff in giving information to visitors. 
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RECOMMENDATION 3: University administrators should create a central 
mechanism to survey needs for and oversee development of new and revised 
publications aimed at current and prospective undergraduates in order to 
improve quality and save money. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Reduce, through cental coordination, the quantity of printed materials 
handed out at orientation. Target publications to specific audiences. 
Orientation publications should be written and edited to provide new 
students only with the information they need at the time, such as 
services available and the location of those services. 

Implement during 1984-85: 

2. Create focused publications for current students, utilizing functional 
communication concepts (i.e., what does a student need to know at a 
particular stage of the undergraduate experience). Such publications 
might be developed on topics such as "So You're Thinking of 
Transferring to the University," "How Can I Get Involved in Student 
Activities?," "Guide to Advising and Counseling at the University," and 
"Where Can I Go for Assistance?" 

3. Increase awareness of the centrally produced "briefs" that cover 
information about colleges, financial aid, housing, minority student 
concerns, etc. Give these publications greater visibility and availability 
through financial support. 

4. Build formal links among information givers such as those who staff 
information booths, those who give information in colleges, and those 
who give information at gathering places like the unions. 

5. Improve and expand orientation for new University employees, so they 
are aware of information needs of students and sources of information 
to meet those needs. 

6. Create a meaningful information timetable so that students receive 
helpful information when they need it. For instance, information about 
career advising is probably less helpful to an incoming freshman than it 
is to juniors and seniors. 

7. Establish a student publications network, co-sponsored by University 
Relations and the Student Support Services Publications Center, to 
share concerns about the quality of materials printed for current and 
prospective students, and to work for the improvement of these 
materials. (Accomplished) 

J 
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Implement during 1985-87: 

8. Use the permanent information mentioned above as the basis for a 
student handbook, with inserts specific to collegiate units. Fund the 
handbook centrally, to give collegiate units an economic interest in 
participating in a cooperative project. 

9. Limit the number and scope of publications that flow to prospective 
students from various units of the University by coordinating and editing 
them centrally. 

10. Change the Minnesota Daily format for the official daily bulletin to 
larger type and put it in a more noticeable section of the Daily. 

11. Provide more timely and thorough information about University policies 
and events to the Minnesota Daily. 

12. Collect the schedule of events and performances for all Twin Cities 
cultural institutions for the upcoming academic year, put them together 
in a neat and easily readable publication, and distribute it to all 
students before the beginning of fall quarter. 
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RECOMMENDATION 4: University and college administrators should 
improve the University's effectiveness in providing undergraduates with 
information about its facilities, services, and resources. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Improve campus directional and locational signs. Design and install a 
system of campus signs that includes: a) similarly designed eye-level 
signs for all buildings, and b) campus "You Are Here" maps. 

2. Provide the student-staff directory at no charge to students. (Planned 
for next fall.) 

3. Devise better ways of communicating with the entire undergraduate 
population about issues affecting students, including tuition increases. 
Strategies might include development of an overhead terminal 
announcement system, possible use of downtime on the closed circuit 
television system, better use of the University radio station, and the 
use of cable TV, computer assisted advising, and the new 
telecommunications system. 

4. Revise the student-staff directory by including more information about 
services, enlarging the campus maps to a more readable size, and 
printing the 133 campus emergency number on the front cover. 

5. Coordinate the publication of campus maps, making certain maps are 
available that designate student commons areas, campus mailboxes, 
campus phones, and tunnel entrances and routes. 

6. Provide students with a tentative fall schedule well in advance of 
registration to allow them time for planning while most of the faculty 
are still available for consultation. (Accomplished) 

7. Establish a phone-in course closure information system that has up-to
date information during registration so student advising offices can 
have ready access to section status. (Accomplished) 

8. Establish standard opening and closing hours for all tunnels. 

Implement during 1984-85: 

9. Develop a well-known and adequately staffed student information 
center where students can obtain help and referral with problems of any 
kind. This center should incorporate a hotline telephone service, 
similar to Dayton's "Holly 13ell" or the Campus Assistance Center (CAC) 
number 3-1234, an OSA service which operated in the 1970s and has 
been retrenched in recent years to a small staff. 
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10. Increase telephone access to the Financial Aid Office. 

11. Establish information booths at a few key entry points on campus. 

12. Provide large weather-proof roadside maps close to campus that 
contain smaller location maps for drivers and pedestrians to take with 
them. 

13. Use the libraries on campus as additional campus information points for 
students to obtain information about the University. 

14. Send routinely a supply of campus maps to all University departments 
for them to distribute as needed. 

15. Improve interior maps of buildings and building directories, using 
common design and symbols to indicate student commons areas. 

16. Design a common visible symbol for restrooms. 

Implement during 1985-87: 

17. Identify a main "gate" to campus where visitors can be welcomed, 
provided with a map, told where to park, and have questions answered. 

18. Train parking attendants so they will be able to answer questions about 
the location of buildings on campus and provide them with maps and 
other helpful literature to distribute to visitors. 

19. Plan the class schedule for a multiple-year period, especially those 
courses required for completion of majors, to facilitate advance 
planning by students. 

20. Develop a system of computer terminals that students and visitors can 
operate to obtain information about admissions requirements, financial 
aid procedures, office locations and phone numbers, and career 
advising. 

21. Establish a phone-in course closure information service for students. 

22. Operate a toll-free hotline through which potential students can receive 
information on educational programs, financial aid, and extra-curricular 
opportunities at the University of Minnesota. 

23. Print relevant deadlines for students in campus newspaper ads on a 
weekly basis. 

24. Conduct annual in-service orientation sessions to update staff on 
changes in University policies and procedures that affect students 
served by the office. 
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25. Obtain funds to allow all campus and college offices to be open one 
night a week to accommodate needs of regular and extension students. 

26. Publicize more effectively campus and college based career 
development services and specific career opportunities available to 
students. 

27. Explore ways in which child care facilities and services can be expanded 
for day school students and discuss how the University might facilitate 
development of services for extension students with children. 

J 
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RECOMMENDATION 5: University and college administrators should assume 
more responsibility for initiating contact with high schools, and high school 
counselors and students, focusing effort on the development of realistic 
expectations about undergraduate education at the University and on making 
clear the different University campus options. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Encourage all programs that have frequent contacts with high schools-
such as the Minnesota Alliance for Science, the Talented Youth 
Mathematics Project, and the new CLA program in foreign language 
improvement--to emphasize the University's concern for high school 
students and to carry advanced placement information to the schools. 

Implement during 1984-85: 

2. Work with the governor and the Legislature to establish a Tuition 
Credit Program at the University as an incentive for high school 
students to take courses beyond the minimum recommended for high 
school graduation. 

3. Develop a detailed manual for prospective students similar to the one 
used at the University of Wisconsin. 

4. Create a single University office on each campus responsible for 
working with the high schools to identify mutually advantageous areas 
for cooperation. 

5. Discuss with appropriate University officials better ways to disseminate 
advanced placement materials currently being printed by the University 
to insure that the materials get into the right hands in high schools. 

Implement during 1985-87: 

6. Emphasize the University's position on advanced placement as part of a 
general program to recruit greater numbers of high ability students. 

7. Encourage greater personal contact between University representatives 
and high school counselors and teachers by recruiting current 
undergraduates to visit high schools. 
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RECOMMENDATION 6: College and department administrators should 
devote more effort to welcoming and assisting students who transfer into the 
University, either from other postsecondary institutions or from other 
campuses of the University. 

SUGGESTED ACTION PLAN 

Implement during 1984-85: 

1. Reestablish on each campus formal liaison groups with the community 
colleges. 

2. Assign departments greater responsibility for orienting new students to 
the expectations and procedures of instructional units. The means of 
conveying that information--who conveys it and the manner in which it 
is presented--should be considered of equal importance with the quality 
of information. 

3. Cooperate with transfer articulation activities in the State of 
Minnesota among the Higher Education Coordinating Board and the four 
higher education systems. 

Implement during 1985-87: 

4. Analyze the manner in which the University represents itself to 
transfer students. 

5. Emphasize the rich resources of the University and its surrounding 
metropolitan area during the orientation of students who transfer to the 
Twin Cities campus. 

J 
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Additional Suggested Actions on the COORDINATE CAMPUSES Relating to 
Improvement of Information Systems. 

CROOKSTON: 

1. Improve the transfer of credits to other campuses of the University. 

2. Increase the visibility of UMC throughout the Midwest. 

DULUTH: 

1. Consider ways to alleviate the difficulties caused by the difference in 
quarter schedules for students who transfer from the Duluth campus to 
the Twin Cities campus. 

MORRIS: 

1. Identify ways to communicate information about opportunities for 
minority students and assess what additional needs exist for programs 
and services for minority students. 

WASECA: 

1. Implement a two-year class schedule to allow students to do advanced 
academic planning. 

2. Study the possibility of allowing for fall registration during spring 
quarter for those students planning to return fall but not attending 
summer quarter. 

3. Study the manner in which students can be notified of final course 
grades at the end of the quarter in a more efficient and timely manner. 
Turnaround time for completing and dispensing student grade reports 
should be shortened considerably. 

4. Continue to maintain editorial approval of campus specific University 
publications at each campus. Turnaround time on production of student 
related materials are minimized with local campus approval. 
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C. THE NEED TO IMPROVE THE UNIVERSITY'S PHYSICAL ENVIRONMENT. 

Following an undergraduate around the Twin Cities campus for one day can 
reveal much about the quality of the student experience: waiting to get a 
parking space, walking several blocks in bad weather, encountering a dirty 
building entrance, being unable to talk to an instructor after class because 
another class is scheduled in the same room, eating lunch in a hallway, etc. 
Although this scene does not reflect the experience of all undergraduates, it 
does depict what life is like for a substantial number of students. The quality 
of the physical environment is a factor in students' decisions not to enroll at 
the University and is, undoubtedly, a factor in some students' decisions to 
leave the Twin Cities campus. Negative experiences like those described 
above are due in part to the fact that some University campuses were not 
designed to accommodate as many students as are currently enrolled. Other 
problems arise from students' lack of information about the positive aspects 
of the University's physical environment, e.g., tunnel and other indoor routes 
on the Twin Cites campus are not widely known. 

Because the campus is located in a metropolitan area, certain environmental 
problems cannot be overcome. However, the Task Force has identified three 
problems that can be remedied; two would require little, if any, additional 
funding and one would require substantial legislative funding. The three 
problems are: 1) students perceive that the comfort, cleanliness, and safety 
of locations serving students, especially on the Twin Cities campus, have low 
priority in maintenance; 2) additional locations to facilitate faculty-student 
and student-student interaction are necessary to further the goals stated in 
the 1968 Report on Related Space; and 3) much of the classroom space needs 
to be renovated to make classrooms more conducive to learning. 
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RECOMMENDATION 7: University administrators should respond quickly to 
valid student complaints about the physical environment that could be 
remedied with minimal additional financial resources. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Improve environment in Fraser Hall by providing air conditioning and 
additional student lounge space. 

2. Assign additional day custodians to remove the garbage and clean 
Williamson and Fraser Halls, especially in bathrooms. In winter, these 
buildings should receive the highest snow removal priority. These 
buildings are used by the entire student body, and they deserve better 
maintenance treatment. 

Implement during 1984-85: 

3. Locate Student Accounts Receivable and the Bursar in one space with 
their collections personnel. Move Student Accounts Receivable from 
B-1 Fraser Hall to a more "friendly" and convenient location. 

4. Improve exterior lighting on the West Bank. 

5. Encourage the Housing Office to work with private owners and 
developers to generate interest in modestly priced family housing, 
which now is in short supply around the Twin Cities campus. 

6. Mark clearly smoking and non-smoking areas and recommend strategies 
for enforcing no-smoking laws, especially in classrooms and eating 
areas such as the Riverbend Cafeteria in Willey Hall. 

7. Identify more quality study space on the Twin Cities campus. Begin by 
remodelling the 24-hour study room in Walter Library. 

8. Increase the number of maintenance inspectors to check buildings at 
least bi-weekly to insure that proper maintenance occurs. 

9. Provide more locker space, especially for students with special large 
projects. 

10. Assign janitorial staff to maintain restrooms during the day, install coat 
hooks on the back of all bathroom stalldoors, and install panel shelves in 
bathrooms. 

11. Eliminate physical barriers that prevent the full and equal participation 
in University life of students with disabilities by providing additional 
funds to cover desired services. 
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RECOMMENDATION 8: The Office of the Vice President for Academic 
Affairs should create more locations around campus that facilitate 
undergraduate peer interaction and student-faculty interaction. 

SUGGESTED ACTION PLAN 

Implement during 1984-85: 

1. Identify areas on the Twin Cities campus where few commons spaces 
are available and identify ways to capture additional space for use by 
students. 

2. Add furniture to the second floor open area of Willey Hall so it can be 
used for studying. 

3. Centralize control and assignment of related space. 

Implement during 1985-87: 

4. Use signs inside building entrances to mark commons areas in all 
University instructional and office buildings. 

5. Ask appropriate offices to send a letter each quarter to all instructors 
asking them to announce the availability of nearby commons areas and 
to encourage their use for course and departmental activities. 

j 
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RECOMMENDATION 9: University administrators should explore ways to 
allocate funds to improve the physical environment experienced by 
undergraduates. 

SUGGESTED ACTION PLAN 

Implement as soon as possible: 

1. Appoint a small group to study physical access to and from each of the 
campuses of the University and make recommendations to be 
implemented during 1985-87. 

2. Develop a long-range plan that provides a reasonable number of parking 
facilities near the Twin Cites campus or adopt a definite policy that 
discourages people from driving to campus. 

3. Provide more 15-minute parking meters for students who need to pick 
up a book or get a form signed. 

Implement during 1984-85: 

4. Request a special legislative appropriation in order to begin renovating 
poorly maintained classrooms to make them more conducive to 
learning. 

5. Study the adequacy of space available to undergraduates for physical 
fitness activities and other leisure pursuits on all campuses of the 
University. 

Implement during 1985-87: 

6. Continue the landscaping of the Twin Cities campus that began this 
spring within the context of a master landscaping plan to be 
implemented over the next five years. 

7. Consider the implications of redistributing course offerings over a 
wider range of hours during the day and evening, so that, at any given 
time, a wider variety of types of spaces will be available for scheduling. 
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Additional Suggested Actions on the COORDINATE CAMPUSES Relating to 
Improvement of the University's Physical Environment. 

CROOKSTON: 

1. Provide a bus for transportation for commuters to Crookston, out-of
town athletic events, and other out-of-town collegiate activities. 

2. Increase the number of hours the UMC Library is open for student use 
during evenings and weekends. 

3. Expand security on the campus. 

DULUTH: 

1. Expand library hours on the Duluth campus for student use of study 
space. (Currently, the library closes at 11:00 p.m. and does not open 
until noon on weekends.) 

2. Allow greater autonomy in heating buildings. 

3. Examine the need for more study space on the Duluth campus. 

4. Expand and improve the parking facilities on the Duluth campus. 

MORRIS: 

1. Consider requesting funding to build a campus commons building on the 
Morris campus, similar to the student unions on the Twin Cities and 
Duluth campuses. 

WASECA: 

1. Generate funds through appropriations or reallocations for the 
development of additional parking facilities and maintenance of current 
parking facilities. 

2. Upgrade campus lighting for sidewalk areas to and from buildings, 
inside the student apartments, and selected campus facilities. 

3. 

4. 

Equalize student facilities on all campuses, e.g., student unions, 
recreational facilities, physical education facilities, computer 
laboratories, and other laboratory equipment and space, intercollegiate 
athletic opportunities for both men and women. 

Complete the remodeling program and identify funds to provide for 
more adequate lecture rooms, laboratories, and student study spaces in 
the agricultural wing (S-wing). 
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5. Monitor heating and air-conditioning systems and make certain all 
classrooms and laboratory spaces have adequate temperature controls. 
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PART D- THE QUALITY OF TEACHING AND LEARNING 

ABSTRACT 

Improving the quality of teaching and learning at the University requires that 
we step back from the enterprise of undergraduate education to gain a clearer 
picture of where we are now and where we would ideally like to be. That means 
looking carefully not only at what happens to students while they are here, but also 
at what happens before they arrive and after they leave. It means trying to 
identify how best to prepare students for college, how to make their undergraduate 
years as challenging and rewarding as possible, and how to evaluate the results of 
those years. While trying to define more precisely our expectations of students, we 
must not fail to consider their expectations of the University. Work on these issues 
does not end with the report of one task force, or with the implementation of one 
set of recommendations. Our findings raise as many questions as they provide 
tentative answers, inviting on-going University-wide discussion that is crucial to 
the vitality of our undergraduate mission. 

A. The Need to Examine the Current Level of Student Preparation for Lower 
Division and Upper Division. 

Recommendation 10: The University should continue efforts to increase high 
ability student enrollment and retention. 

Recommendation 11: The University should develop a clear, consistent policy 
on its approach to meeting the remedial needs of students. 

Recommendation 12: The University should raise student expectations about 
the level of academic preparation required by the University. 

Recommendation 13: The University should try to make a student's progress 
from lower division to upper division as easy as possible, including situations 
that require a change of college. 

Recommendation 14: The Office of the Vice President for Academic Affairs 
should review entrance requirements for the various colleges, and their 
relationship to institutional programs and degree requirements. 

8. The Need to Review the Allocation of Teaching Resources to the Lower 
Division. 

Recommendation 15: The Office of the Vice President for Academic Affairs 
should initiate studies to identify the most effective learning strategies for 
lower division students. 
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Recommendation 16: The Office of the Vice President for Academic Affairs 
should develop additional ways to reward high quality teaching and to provide 
students with procedures for dealing with poor instruction. 

c. The Need for Greater Course Accessibility for Undergraduates. 

Recommendation 17: University and college administrators should increase 
budgetary flexibility so instructional resources are more closely linked to 
student course demand. 

Recommendation 18: University and college administrators should identify 
staff resources to alleviate some course access problems until 
Recommendation 17 is implemented. 

D. The Need to Create a Stronger Sense of Commmity Among Undergraduates. 

Recommendation 19: University and college administrators should develop 
programs that integrate new students into campus life. 

Recommendation 20: University, college, and departmental administrators 
should emphasize to students the benefits of participation in student clubs 
and organizations. 

Recommendation 21: University and college administrators should use 
coordination and scheduling as means to create small groups of students 
within the larger undergraduate environment. 

Recommendation 22: University, college, and departmental administrators 
should give priority to non-classroom space used to promote interaction 
among students. 

E. The Need to Develop More Active Learning Strategies. 

Recommendation 23: The Offices of the Vice Presidents for Academic 
Affairs and Student Affairs should foster active learning strategies in 
undergraduate education. 

Recommendation 24: Campuses, colleges, divisions, and departments of the 
University should offer students more active learning opportunities. 

Recommendation 25: The Offices of the Vice Presidents for Student Affairs 
and Academic Affairs should encourage the development of active learning 
programs important in the recruitment and retention of highly motivated 
students. 
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F. The Need to Address Problems Associated with Large Class Sizes. 

Recommendation 26: The Vice Presidents for Student Affairs and Academic 
Affairs should initiate research on class size at the University. 

Recommendation 27: The Vice President for Academic Affairs should 
provide special help for the development of teaching in larger classes. 

Recommendation 28: The University should start a public information 
program aimed at communicating: 1) the facts about class size at the 
University, 2) the special benefits of large classes, and 3) the ways the 
University limits the disadvantages of the large classes it does offer. 

G. The Need to Encourage One-to-One Interaction Between Students and 
Faculty. 

Recommendation 29: The University should better publicize to students 
current opportunities for one-to-one interaction with faculty, and should 
increase the status of faculty advising activities. 

Recommendation 30: University faculty should try to create opportunities 
for faculty-student contact outside of the classroom. 

Recommendation 31: University, campus and college administrators should 
identify additional funding to increase the number of educational experiences 
that offer students one-to-one interaction with faculty. 

The recommendations and suggested actions in Part II describe system-wide 
needs regarding undergraduate education. Administrators and faculty on each 
campus are encouraged to tailor specific recommendations to address unique 
teaching and learning situations on their campus. 
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PREPARATION FOR LOWER AND UPPER DIVISION. 
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In the decades since World War II, the University of Minnesota has had to 
face the challenges of an increasing variety of students with different levels 
of preparation and expectations. Incoming lower division students not only 
need academic skills and knowledge, but motivation and social maturity. The 
University's response has been eclectic. In the same decade that it began 
honors programs, it expanded its remedial coursework in mathematics, 
science, English composition, and foreign languages to increase access to 
quality education for all students. 

Even under the best of circumstances the University faces the prospect of 
deciding on the admission of capable students who want to attend the 
University but who do not meet minimum entrance requirements. 
Recognition of this phenomena led in part to the establishment of the 
General College in the early 1930s, a time when college preparatory 
programs in high schools were the norm rather than the exception. 
Succeeding waves of "new populations" for higher education brought 
increasing numbers of students who needed special help in overcoming 
deficiencies. At the same time, increasing numbers of traditional freshmen 
have been graduating from secondary institutions less well prepared to meet 
the University's entrance requirements. The persistence and growth of these 
tendencies may give the impression that we are accepting lack of preparation 
as normal. 

A significant part of the University's work involves upper division students-
persons who have declared a major or who have begun study in a professional 
field. For some students, many in the College of Liberal Arts, the transition 
to upper division may involve only a change in status within the same 
collegiate unit. For others, a change of college entails different 
requirements, procedures, and services. As with lower division entry, 
admission to upper division is complicated by the variety of students who 
want access to the University's educational resources. For example, transfer 
students and "non-traditional" students (those students who do not fit into the 
age 17-24 cohort) constitute a significant constituency for upper division 
programs. 

As student populations shrink and public support of education declines, the 
idea that every University unit should attempt to serve all constituencies 
seems outdated. More and more, this idea is being weighed against the 
responsibility of each college to provide the highest quality educational 
experience for its own students. Within this context the following section 
suggests possible adjustments in lower and upper division procedures that 
enhance the educational work of the various colleges and improve the quality 
of the student experience. 
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RECOMMENDATION 10: The University should continue efforts to increase 
high ability student enrollment and retention. 

SUGGESTED ACTION PLAN 

1. Allow student and faculty input in decision-making on issues concerning 
the admission of high ability students. These include: 

2. 

(a) What student population will constitute the "high ability" target 
group to be recruited? 

(b) What measures will be used to define "high ability" candidates? 

(c) Will the emphasis on admission of high ability be primarily State-, 
region- or nation-wide? 

(d) What special services might be required to handle high ability 
admissions? and 

(e) How extensive will be the resources necessary to recruit and 
admit more high-ability students? 

Establish an Office of Pre-Collegiate Programs that would connect 
University programs with Minnesota high schools. This office would 
ensure that the University's admissions materials, as well as 
information on educational programs, are made available to high school 
counselors and students. 

3. Strengthen lower-division honors programs in admitting colleges to 
attract and retain high ability students. 
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RECOMMENDATION 11: The University should develop a clear, consistent 
policy on its approach to meeting the remedial needs of students. 

SUGGESTED ACTION PLAN 

1. Review admission requirements and remedial course offerings across 
colleges. This step has been partially accomplished in the October 1983 
report of the Task Force Concerning Support and Development of 
Academic Skills. 

2. Establish a Twin Cities committee to explore any duplication of lower
division courses and the collegiate location of remedial courses to 
encourage the best use of resources. The access and equity needs of 
students also should be considered. 

3. Convey clearly to Minnesota high schools information about: 

(a) admissions requirements for all lower division students; 

(b) expectations of proficiency levels for entrance into regular 
credit course work; and 

(c) remedial education that is and is not available at the University. 

4. Work with Minnesota high schools to improve preparation of students in 
areas presently requiring remedial training at the University, with the 
knowledge that some remedial work may be taught more efficiently in 
the University than in small Minnesota high schools. 

J 
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RECOMMENDATION 12: The University should raise student expectations 
about the level of academic preparation required by the University. 

SUGGESTED ACTION PLAN 

1. Publicize, through the Office of Prospective Student Services, the 
institution's advanced placement policies and the tests for credit 
available to entering students. 

2. Conduct workshops for high school teachers and administrators to 
convey the University's expectations about student preparation in 
mathematics, writing, science, and foreign language, and to work with 
high school faculty on curriculum and course goals that match the 
University admissions standards. 
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RECOMMENDATION 13: The University should try to make a student's 
progress from lower division to upper division as easy as possible, including 
situations that require a change of college. 

SUGGESTED ACTION PLAN 

1. Prepare, through a cooperative effort of advisees in upper division 
departmental and college offices, a guide to help students make better 
academic choices and to facilitate their entry into upper division. This 
guide might include: 

(a) summaries of departmental and program entrance requirements; 

(b) statements about the relationship between certain kinds of majors 
or study concentrations and career opportunities; and 

(c) self-guiding materials that would help students begin to explore 
the relationships between their interests and aptitudes, courses of 
study at the University, and a career or professional school 
choice. 

2. Consider providing a registration and advising home for all University 
freshmen that would direct students into the collegiate offerings that 
best suit their needs and help them progress toward admission to their 
chosen college. 

3. Make it possible for lower division students to declare a pre-major or 
major before they reach 90 credits, allowing them to join intellectual 
communities that usually exist around fields of study. 

4. Initiate campus-specific efforts to ensure that information about the 
University is being presented in community colleges. Such information 
should stress the potential reciprocal benefits of cooperation with the 
University. 

5. Assess the ways in which the University prepares students for entry into 
the upper division. Such assessment, which may be particularly 
necessary for non-traditional students who already have some collegiate 
experience, should be undertaken with an eye toward improved and 
timely communication. 

6. Encourage the various service offices dealing with non-traditional 
students to provide hours and services that are convenient to these 
students. 

7. Review admission procedures to ensure that there is sufficient 
diagnostic testing to allow non-traditional students to come into the 
system at appropriate entry points. 
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RECOMMENDATION 14: The Office of the Vice President for Academic 
Affairs should review entrance requirements for the various colleges, and 
their relationship to instructional programs and degree requirements. 

SUGGESTED ACTION PLAN 

1. Conduct studies to establish relationships between entrance and 
graduation measures. 

2. Improve the quality of examinations used to assess student learning in 
University courses. 

3. Develop evaluation tools to measure educational outcomes and 
competencies achieved by University undergraduates. 
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B. THE NEED TO EXAMINE THE ALLOCATION OF TEACHING RESOURCES 
TO THE LOWER DIVISION. 

This issue, commonly referred to as "the teaching assistant problem," focuses 
on the extent to which part-time, non-regular, less experienced faculty teach 
lower division students. This issue raises the question of the rationale behind 
the allocation of teaching resources to lower division instruction and to 
graduate and upper division instruction. 

The process for allocating teaching resources, while it may differ in specific 
application, tends to be similar across colleges. Decisions regarding who 
teaches which courses tend to be made by faculty within departments. What 
is taught and by whom varies across colleges and certainly across 
departments. In many areas on the Twin Cities campus, however, the lower 
division undergraduate will probably experience large classes with graduate 
T A's as primary instructors. 

We found it extremely difficult to make recommendations concerning the 
allocation of teaching resources. The process itself does not seem to be the 
central issue, but rather how the process is interpreted within individual 
departments. For example, one department may utilize faculty in a large 
entry-level course by having the professor lecture on certain days and by 
using graduate T A's as instructors in smaller group meetings. The following 
two recommendations outline what must occur before specific suggestions 
can be made concerning the best ways to allocate teaching resources to the 
lower division. 
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RECOMMENDATION 1.5: The Office of the Vice President for Academic 
Affairs should initiate studies to identify the most effective learning 
strategies for lower division students. 

SUGGESTED ACTION PLAN 

1. Assess the extent to which part-time, non-regular, less experienced 
faculty teach students in the lower division and discover how those 
experiences affect student learning and student perceptions of 
University education. 

2. Select a sample of undergraduate courses, obtain copies of class 
examinations, and describe the tests in terms of educational objectives 
tested on the examinations. 

3. Encourage administrators to visit large lecture classes to gain a better 
understanding of the educational experience of freshmen and 
sophomores. 

4. Consider implernenti.-tg the semester system to facilitate more 
intensive study in particular course areas. 
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RECOMMENDATION 16: The Office of the Vice President for Academic 
Affairs should develop additional ways to reward high quality teaching and to 
provide students with procedures for dealing with poor instruction. 

SUGGESTED ACTION PLAN 

1. Encourage peer evaluation strategies. 

2. Allocate additional funding for teaching assistants to help students on 
course-related projects and train the teaching assistants in project 
management. 

3. Provide a clear, easy-to-follow, well-publicized procedure for students 
to pursue specific complaints about quality of instruction or quality of 
advising. 

4. Develop a method to identify and reward departments that provide high 
quality undergraduate education. 
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c. THE NEED FOR GREATER COURSE ACCESSIBILITY FOR 
UNDERGRADUATES. 

Students report that the courses or sections they seek are often closed, a 
situation that complicates the registration process. The policy issues are 
complex. One must, for example, distinguish between access to required 
courses and access to electives, between access to a course and access to a 
particular section at a particular time. Whatever its dimension, course 
access is a problem that once again raises questions about the adequacy of 
resources allocated to undergraduate education. 

Constrained financial resources of some colleges offering undergraduate 
instruction has resulted in narrowed service, i.e., each college serves only 
their own students without true regard for other students on campus. 
Recommendation 17 addresses this particular aspect of course accessibility, 
and Recommendation 18 concerns the development of strategies to help 
students better deal with problems of course accessibility. 
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RECOMMENDATION 17: University and college administrators should 
increase budgetary flexibility so instructional resources are more closely 
linked to student course demand. 

SUGGESTED ACTION PLAN 

1. Create a central budget pool from which departments, colleges, and 
campuses could request funds to meet students' documented course 
needs. Such funding would be made on an annual non-recurring basis. 

2. Develop a matrix that lists courses required outside specific ;najors. 
Distribute to departments a description of majors for which particular 
courses taught in that department are required. Require that whenever 
a course is to be dropped, departments must file a "student impact 
statement" before it is deleted from the catalog. 

3. Study the extent to which day school student enrollment in extension 
classes results in course unavailability for extension students, who may 
not be as quick to register as day school students. 

4. Study the desirability of removing the current 14 credit plateau that 
currently results in perceived inequities for day school students who 
register through CEE. Move toward course fees on a per-credit basis. 

5. Encourage departments with insufficient faculty to identify non-regular 
faculty to teach courses in high demand. (One way to accomplish this is 
by bringing in visiting faculty to assume teaching responsibility under 
contractual arrangements.) 
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RECOMMENDATION 18: University and college administrators should 
identify staff resources to alleviate some course access problems until 
Recommendation 17 can be implemented. 

SUGGESTED ACTION PLAN 

1. Develop a computerized system to provide information to students 
about course content and teaching methods, probable course 
availability, and special admission policies and requirements for majors. 
Include summarized student evaluations of the quality of instruction. 

2. Prepare and distribute to students a detailed description of their 
registration 11options,11 along with procedures to follow when a course 
they need is closed. 

3. Encourage departments to identify course offerings and faculty who 
will teach particular courses a year in advance of the actual offering. 
Also develop a procedure for faculty to follow when they wish to make 
a change in a scheduled undergraduate course offering. 

4. Work toward developing a class schedule that lists course specific 
offerings on a yearly basis, instead of on the current quarterly basis. 

5. Study the frequency and usefulness of the 11special course entry 
permits11 necessary for registration in particular classes and prevalent 
in some departments and colleges. 

6. Encourage the further development of computerized registration to 
allow students to register for three quarters instead of one. 

7. Improve the computerized registration system so students are 
automatically placed on waiting lists for closed courses and sections. 
(Within the current system, students must physically travel to the 
department involved.) 

8. Work for speedy inclusion of CEE courses in the day school registration 
process so those students who wish to register for both do not have to 
go through the registration process twice. 

9. Study the appropriateness of current course enrollment limits 
established by the department teaching the course. 

10. Survey departments to identify course access problems for non-majors 
and improve access in these areas. 

11. Study the current scheduling process to see if courses should be more 
evenly distributed throughout the day. 
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0. THE NEED TO CREATE A STRONGER SENSE OF COMMUNITY AMONG 
UNDERGRADUATES. 

This is the issue of anomie, perhaps even alienated, students who find 
themselves alone in a large university. It also concerns the ability of the 
University to provide a "home" for the beginning student who is not yet ready 
to declare commitment to a program or department. It raises the question of 
how to provide emotional, social, and academic support for students who feel 
isolated in the midst of hundreds of similar students. 

Working toward a greater sense of community among undergraduates will be 
a long process, since it means a basic change in the unwritten policy "only the 
strong survive." The University is driven largely by the 
disciplines/departments, and students who have not been claimed by a 
department are without spokespersons. Finally, the largeness of some 
campuses, in terms of geography and numbers, presents an added challenge in 
trying to create a sense of smallness and community. 
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RECOMMENDATION 19: University and college administrators should 
develop additional programs that integrate new students into campus life. 

SUGGESTED ACTION PLAN 

1. Arrange follow-up meetings for groups of entering students who go 
through orientation together. 

2. Use students who attend Freshman Camp as "initiators" to contact 10 
students and set up on-going meetings during fall quarter that discuss 
students' interests and experiences. 

3. Consider forming student clubs, especially for new students, based on 
similarity in prior educational experiences (e.g., a club for all freshmen 
students from Carver County or all new transfer students from 
Normandale Community College). 

4. Coordinate events, such as student-union seminars, to provide a richer 
academic experience and to give students the opportunity to discuss 
with other students what they are learning in class. 

5. Allocate funds to buy tickets to area cultural events and, under 
circumstances that satisfy certain educational conditions, give the 
tickets to departments for distribution to undergraduates. 

6. Recruit alumni interested in specific topics or groups of students to 
develop student programs and activities that create small student 
communities. 
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RECOMMENDATION 20: University, college, and departmental 
administrators should emphasize to students the benefit of participation in 
student clubs and organizations. 

SUGGESTED ACTION PLAN 

1. Assess the current membership in and activity level of currently 
sanctioned academic clubs. 

2. Prepare a brochure emphasizing the importance of belonging to an 
academic club. Publish this brochure in the Minnesota Daily, and 
encourage all departments to send a letter to majors inviting them to 
join an appropriate club. 

3. Encourage greater faculty involvement in student clubs and 
organizations and recognize faculty efforts in this area. 

4. Invite interested faculty to form small undergraduate discussion groups 
to explore topics of high current interest. 

5. Create programs to provide lower division students without declared 
majors, especially those who have just begun their study, with a 
"collegial" home. 

J 
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RECOMMENDATION 21: University and college administrators should use 
coordination and scheduling as means to create small groups of students 
within the larger undergraduate environment. 

SUGGESTED ACTION PLAN 

1. Assign students to dormitories based on similarities in academic plans 
in order to facilitate student discussion of academic topics, and 
increase the performance and retention rates of those students. 

2. Develop smaller academic communities for freshman students by 
preparing course packages similar to the course sequences of a few 
years ago in Cross Disciplinary Studies, so the same students are 
enrolled in several of the same courses during one quarter. 
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RECOMMENDATION 22: University, college, and departmental 
administrators should give priority to non-classroom space used to promote 
interaction among students. 

SUGGESTED ACTION PLAN 

1. Identify and publicize specific study spaces on campus and suggest to 
students that studying in the same place is a good way for students who 
may not have a home on campus to meet other students. 

2. Encourage each department to create a resource/reading/study room in 
which non-library resources are accessible to students. 

3. Encourage all departments that teach undergraduates to design a 
student lounge area. 

4. Provide a mechanism and space so individual students can reserve a 
room on the Minneapolis campus for informal discussion with other 
students. 

J 
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E. THE NEED TO DEVELOP MORE ACTIVE LEARNING STRATEGIES. 

In general, this problem is one of perceived inactive learning during the first 
two years. Conventional widsom has it that the majority of any students' 
classes are large lecture courses and that, regardless of the course format, 
students have too few active learning experiences, e.g., too few writing 
assignments, too few exercises in the use of the library or laboratory, too 
little intellectual dialogue, and too little experience in active problem 
solving. Over time the lecture has often become the vehicle for conveying 
all course information, not just that otherwise unavailable. Laboratories 
have become streamlined and simplified, often using "cook-book" assignments 
that emphasize easy grading and efficiency. Small class discussions 
frequently have become impromptu lectures by the instructor responding to a 
question. 

Active education places demands on both the teacher and the learner; 
professors must structure courses to encourage active involvement and 
students must participate in classes. A positive classroom experience depends 
not only on the relationship the instructor builds with students and the kinds 
of academic challenges his/her classes offer, but also on the interest level of 
the students and their willingness to accept those challenges. There is a 
widespread feeling that incentives for investing extra time and effort in 
education are weak. Both faculty and students must make choices about the 
use of their time. Faculty are pressed to be productive in their research and 
students are forced to work an increasing number of hours to pay for college. 
As a result, both students and faculty sometimes conform to minimal 
expectations for getting the job done. Routine, rigidity, and tradition subvert 
teaching and learning, turning them into a job rather than an adventure. 

Curricular and program objectives that seek to unite education with research 
stimulate the development of higher order thinking skills necessary for 
independent and collaborative inquiry. To achieve these objectives, teaching 
practices (e.g., learning groups, role playing, simulations, primary source 
materials, database teaching, community-based projects, case studies and 
real world problem solving) must engage students and provoke thinking. The 
following recommendations propose active learning strategies to complement 
lectures, laboratories, and discussions. 



Part II-- The Quality of Teaching and Learning Page 51 

RECOMMENDATION 23: The Offices of the Vice Presidents for Academic 
Affairs and Student Affairs should foster the use of active learning strategies 
in undergraduate education. 

SUGGESTED ACTION PLAN 

1. Provide additional recurring funding to departments that emphasize 
active learning methods in their curricula. 

2. Establish a fund to support teaching improvement programs, e.g., a 
mentor program for junior faculty, a training program for graduate 
assistants, and a competitive grant program for summer teaching. 

3. Focus a portion of educational development resources on departmental 
or program projects aimed at increasing active learning in the 
curriculum. 

4. Study the extent to which students' physical fatigue, caused by the need 
to work more hours to pay for college, contributes to passivity in the 
classroom. If possible, take steps to ameliorate the situation. 

5. ~egin discussion groups with students who are neither highly motivated 
nor very assertive to learn more about their experiences at the 
University. Develop programs to increase their involvement in their 
education. 

6. Ask Physical Planning to take into consideration faculty and student 
requests for space to be used for active learning practices. These 
requests range from rooms for 5-10 students working on group projects 
to classrooms with flexible seating to accomodate changing class 
objectives. 

7. Convey to faculty members the importance of notifying Room 
Scheduling about teaching method, as well as class size, during the 
process of room assignment. 

8. Extend the express bus schedule and increase the number of student 
lounges to encourage commuters to make better use of the campus. 

9. Revise the current financial aid system to allow students to use 
financial aid for study abroad. Earmark additional funding for study
abroad scholarships and aid. Develop a financial aid system to 
encourage active learning opportunities such as study abroad, field 
learning, and internships. 
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RECOMMENDATION 24: Campuses, colleges, divisions, and departments of 
the University should offer students more active learning opportunities. 

SUGGESTED ACTION PLAN 

1. Encourage departments and programs to review courses for active 
teaching methods. 

2. Encourage departments and programs to review courses for uniformity 
and consistency with regard to the amount of effort per credit expected 
from students participating in active teaching practices, just as is done 
with the difference between laboratories and lectures. 

3. Encourage the creation of special active learning opportunities that go 
beyond the classroom, e.g., encouraging faculty to involve 
undergraduates in their research or providing computer access for long
term independent projects. 

4. 

5. 

Consider providing computer account numbers to students, independent 
of classes, as soon as they declare a major. Permit them to save their 
files and work on projects that take more than one quarter to complete. 
(Stanford has a similar system which seems to be working quite well.) 

Develop new internships and other field learning opportunities and help 
students and faculty members make better use of existing special 
learning options. 
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RECOMMENDATION 25: The Offices of the Vice Presidents for Student 
Affairs and Academic Affairs should encourage the development of active 
learning programs important in the recruitment and retention of highly 
motivated students. 

SUGGESTED ACTION PLAN 

1. Ask deans to encourage departments to develop enriched learning 
opportunities that: a) are designed on a competitive basis in order to 
increase the University's yield of national scholarships and fellowships, 
and b) are open to all students willing to undertake the extra work. 

2. Start a Scholar-of-the-House prograrn that supports high ability and 
highly motivated students. Explore other ways of using residence space 
to meet the educational needs of students, e.g., the establishment of a 
"German House" in a dormitory. 

3. Move the administration of scholarships for undergraduates (e.g., 
Rhodes, Marshall, Churchill) from the Graduate School to the Office of 
the Vice President for Academic Affairs. 

4. Encourage colleges to publish dean's lists, hold honors convocations, and 
sponsor other activities for highly motivated students. 

5. Develop mechanisms to recognize and assess students' activities and 
experiences outside the classroom, e.g., develop an "activities 
transcript." 

6. Develop special classes for students that cover topics such as planning 
an academic curriculum, using different styles of communication, and 
using various campus resources. Perhaps these classes could be offered 
in a college that serves all University students. 

7. Help students learn financial planning skills and relate this knowledge 
more closely to available financial aid options. 

8. Create a fund to encourage students to apply for grants for special 
educational projects. 
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F. THE NEED TO ADDRESS PROBLEMS ASSOCIATED WITH LARGE CLASS 
SIZE. 

This issue is clearly related to passive learning formats and introduces 
several additional considerations. It forces an examination of the rationales 
for various class sizes, and an examination of the best mix of class sizes and 
the best use of limited resources in the lower division courses. It also relates 
to problems with lack of community among undergraduates, since we 
generally assume that large courses contribute to the impersonality and 
daunting "bigness" of the University. 

Two questions in particular comprise the issue of large class size at the 
University: 

1) How do enrolled students, prospective students, parents, high 
school counselors, and the public at large perceive class size at 
the University?; and 

2) What are the facts about the efficiency and effectiveness of 
larger vs. smaller classes? 

It seems fairly clear from survey data and informal communications that 
class size is seen as a significant problem at the University--indeed, for some 
students, a deterrent to enrolling. Class size appears to be one of the factors 
that has led to the view that the University is impersonal, inaccessible, and 
inattentive to individual students: a hard place to get a good education, 
especially in the early years. 

On the other hand, existing research literature finds few, if any, differences 
in fundamental student achievement for smaller vs. larger classes. However, 
it does suggest--and this may be very important--that higher-level analytic 
thinking and the development of desirable attitudes and values may be more 
readily attained in smaller classes. It also seerns probable that some students 
perform best (and are most satisfied) in small classes, others do their best 
work in larger classes. 

Efficiency (student credit hours per instructor teaching hour) clearly favors 
larger classes. It is unlikely that the University ever will--or ever 
should--be comprised exclusively of small classes. However, to offer 
students a range of class sizes without sacrificing efficiency, and to reduce 
the disparity between fact and perception, we offer the following 
recommendations: 
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RECOMMENDATION 26: The Vice Presidents for Student Affairs and 
Academic Affairs should initiate research on class size at the University. 

SUGGESTED ACTION PLAN 

1. Document the actual frequency of larger classes on the Twin Cities 
campus and communicate to students the numbers of larger classes they 
can expect to encounter in various programs and on various levels. 

2. Assess the degree of student and faculty satisfaction with these classes 
and with the faculty who teach them. 

3. Catalogue steps being taken here and elsewhere to teach large classes 
especially well, particularly with respect to personalizing the 
experience, making it more active and engaging, fostering higher-level 
cognitive and attitudinal development, and offering alternative methods 
of instruction for different kinds of students. 
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RECOMMENDATION 27: The Vice President for Academic Affairs should 
provide special help for the development of teaching in larger classes. 

SUGGESTED ACTION PLAN 

1. Establish a standing Committee on the Teaching of Large Classes, 
comprised of faculty who teach these courses and other people with 
relevant expertise in communications, instructional psychology, and 
media technology. Charge the committee with focusing attention on 
the issue of large classes, disseminating the best large-class teaching 
ideas to University faculty, appraising the facilities used for large 
classes (e.g., room access and design, lighting, acoustics, ventilation, 
student and instructor comfort, instructional equipment), and 
monitoring the quality of instruction in large classes. 

2. Create a special educational resources fund to encourage enhancement 
of the student experience in large classes. These resources could be 
used to hire teaching assistants to allow more small-group experiences; 
to find ways to increase and improve interactions between students and 
instructors and among students; to enhance feedback to students; to 
discourage cheating on tests (which discourages other students and 
lessens respect for the course); or to hire consultants to instruct faculty 
on the most effective use of instructional media. 

3. Increase funding for teaching assistants and train them on methods for 
organizing small learning groups in large classes. 

4. Develop a rationale for various class sizes. Define the optimal mix of 
class sizes, taking into account the limited resources available for 
lower division instruction. Encourage departments offering upper 
division, large-enrollment courses to plan small group instruction as a 
component of such courses. 

5. Encourage professors who teach large lecture courses to integrate 
discussion group activities into their courses, taking the initiative to 
organize such groups and helping them locate study space on campus. 

6. t.ncourage instructors of large classes to arrive before the beginning of 
class to be available for questions and discussion and to end the lecture 
while there is still time for students' questions. 

7. Develop a handbook on organization and presentation of lectures for 
faculty that contains "tips on lecturing to large groups of students." 

8. Improve the physical aspects (e.g., lighting, acoustics, audio-visual 
capabilities) of rooms used for large lecture classes. 

9. Monitor testing in large classes carefully to reduce the frequency of 
cheating that negatively affects the motivation of other students. 
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RECOMMENDATION 28: The University should start a public information 
program aimed at communicating: a) the facts about class size at the 
University, 2) the special benefits of large classes, and 3) the ways the 
University limits the disadvantages of the large classes it does offer. 

SUGGESTED ACTION PLAN 

1. Work with University Relations and the Office of Admissions and 
Prospective Students, in conjunction with the Committee on the 
Teaching of Large Classes, to effect a plan to communicate this 
information to the public (e.g., prospective students and their parents, 
high school counselors, alumni, legislators, and current students, faculty 
and staff). 

2. Emphasize in publications and publicity the quality of the faculty who 
teach many of the larger courses, the ways these courses are made 
more personal and more attentive to individual students, and the degree 
and extent of student satisfaction with these courses. 

3. Train orientation leaders and tour guides to explain to their audiences 
the University's approach to teaching large classes. 
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G. THE NEED TO ENCOURAGE ONE-TO-ONE INTERACTION BETWEEN 
STUDENTS AND FACULTY. 

This issue involves widespread student perception about the general lack of 
opportunity for undergraduates, especially in the lower division, to interact 
with individual faculty members. Students express a desire for faculty 
contact for a number of reasons, including: the opportunity to talk over what 
is being learned in courses, the need for help in planning careers and further 
studies, the need for advice on how a major relates to career plans, and quite 
simply, the need for a future contact for letters of recommendation. 
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RECOMMENDATION 29: The University should better publicize to students 
current opportunities for one-to~e interaction with faculty members and 
should increase the status of faculty advising activities. 

SUGGESTED ACTION PLAN 

1. Encourage interested students to enroll in individualized baccalaureate 
programs that involve varying degrees of faculty contact during the 
planning stage. 

2. Develop a booklet that describes special learning opportunities (e.g., 
directed study, instruction and research, X andY registration, and 
independent study) to facilitate one-to-one interaction between 
students and faculty. 

3. Publicize special learning opportunities through Daily ads, as well as 
through faculty, departmental, and collegiate communication. 

4. Publicize the academic activities and relationships of those who work 
and go to school here, creating an expectation that one-to-one 
interactions are possible. 

5. Recognize outstanding advisers each year. 

• 
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RECOMMENDATION 30: University faculty should try to create 
opportunities for faculty-student contact outside of the classroom. 

SUGGESTED ACTION PLAN 

1. Emphasize the importance of setting a positive tone the first day of 
class to encourage subsequent student-initiated contacts with faculty. 

2. Provide faculty with a course profile model that obtains information 
about students. Require that a course syllabus be distributed the first 
day of class. 

3. Encourage students to make use of faculty office hours by having 
instructors announce their expectation that, as part of the coursework, 
each student will stop in during office hours during the quarter. 

4. Encourage faculty to schedule office hours during the weeks before Fall 
Quarter classes begin. Post those office hours in the department so 
interested students can call and arrange meetings with particular 
faculty members. 

5. Learn students' names: have students say their first name before 
speaking during the first three weeks, say name as returning 
assignments to students, use a seating chart for the first three weeks of 
class. 

6. Invite students explicitly to visit you during office hours. Include 
invitations in lectures and collrse syllabi. 

7. Facilitate study groups by requesting that those who are interested in 
participating come to the front of the classroom after the first or 
second session. 

8. 

9. 

10. 

11. 

12. 

Provide a class roster including name, address, and phone number(s) to 
faculty and, when appropriate, to students in the class. 

Visit departmental lounge regularly to encourage students to discuss 
their learning experiences. 

Give copious specific comments on papers and exams that help students 
improve their paper writing skills. 

Provide students with your name, office, and lab location, phone 
number(s), and office hours on the first day of class. 

Encourage students to use office hours for discussion and clarification 
about the class, your discipline, your research, and general educational 
matters. 
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13. Incorporate information on your current research activities into a 
faculty profile sheet distributed the first day of class. 

14. Promote T A-faculty collaboration in order to bring together the TA's 
knowledge about the student and faculty member's perspective. 
Encourage T A's to identify students who would benefit from more 
extensive contact with faculty. 

15. Discuss ways to improve students' access to faculty adviser during 
breaks and during the summer. 
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RECOMMENDATION 31: University, campus, and college administrators 
should identify additional funding to increase the number of educational 
experiences that offer students one-t<HJOe interaction with faculty. 

SUGGESTED ACTION PLAN 

1. Create more opportunities for upper division students to work in one
to-one relationships with faculty on research or in other internship roles 
related to faculty work. Request that departments notify all majors 
with over 110 credits about internship opportunities. (The list could be 
provided by Student Support Services.) 

2. Identify faculty and staff members to conduct a workshop on faculty's 
undergraduate mentoring role. 

3. Develop more small honors-type classes to provide students with better 
and more frequent interactions with faculty. 

4. Encourage students to write honors-type theses as a means for 
interacting more closely with faculty, as well as developing advanced 
skills. (Identify ways to find additional financial resources to hire the 
faculty necessary to read and critique the theses.) 

5. Offer more assistance in locating faculty to supervise students 
interested in independent or directed study. Make the registration 
process for independent and directed study less cumbersome. 

6. Encourage college-level coordination of independent study opportunities 
for upper division students. Identify successful programs that could be 
used as models by colleges and departments not currently offering 
students such opportunities. 

7. Establish an instructional resource center responsible for connecting 
faculty with information or assistance they need in their teaching. 

8. Develop more opportunities for undergraduates to participate in 
volunteer organizations on- and off-campus. 

9. Create more opportunities for undergraduates to work for pay on 
faculty projects through Work-Study (e.g., create a substantial number 
of undergraduate research assistantships for which faculty and students 
compete). A prime way to facilitate one-to-one interaction that 
recognizes both the strengths of the faculty and addresses the needs of 
the students is an undergraduate research mentoring program. 
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PART m- IMPLEMENTATION 

ABSTRACT 

In this section we put forward six recommendations about how the University 
should proceed to implement the recommendations of Parts I and II of this report. 
Although the Suggested Action Plans associated with each of the recommendations 
in Parts I and II address some aspects of implementation, they do not propose an 
overall structure for implementation. The most important of the following 
recommendations deals with the coordination of responsibilities across vice 
presidential areas. Under this central recommendation several additional 
recommendations fall into place: meshing the academic mission with policies for 
admissions, financial aid, recruitment, and orientation; developing mechanisms for 
the accountability for the quality of instruction, advising and co-curricular 
opportunities; coordinating the service missions of the colleges; and expanding 
honors and other enriched learning opportunities in all colleges. 

The strategic steps necessary to improve the student experience at the 
University require that we think about the student experience as a whole, rather 
than falsely compartmentalizing responsibility for the undergraduate experience. 

A. 

B. 

The Need to Coordinate Responsibilities Across Vice Presidential Areas. 

The implementation of the 31 recommendations of this report will require 
sustained and concerted attention and effort by the Offices of the Vice 
Presidents for Academic Affairs, Student Affairs, Academic Support 
Services, and Finance and Operations. Also, it is to be expected that as the 
University acts on the report, some recommendations will need to be 
modified and new plans for action, perhaps along lines not contemplated here, 
will need to be developed. It is important also that the University community 
be informed periodically about progress in implementing the 
recommendations of the report and about new plans for action in 
undergraduate education. 

Recommendation 32: The Vice President for Academic Affairs should 
appoint a small committee to oversee the implementation of this report, to 
continue the planning for the improvement of undergraduate education begun 
by the Task Force, and to report annually to the Budget Executive and the 
Senate Committee on Educational Policy on actions executed and planned. 

The Need to Mesh the University's Academic Mission with It's Policies for 
Admissions, Financial Aid, Recruitment, and Orientation. 

It is crucial that a common philosophy and authority bind together academic 
programs and the four areas mentioned in the heading: admissions, financial 
aid, recruitment, and orientation. In the University of Minnesota structure, 
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this means that policies must be coordinated across two vice presidential 
areas--Academic Affairs and Student Affairs. 

Recommendation 33: The Vice Presidents for Academic Affairs and Student 
Affairs should take steps immediately to see that academic programs, 
admissions, financial aid, recruitment, and orientation are guided by a 
common philosophy and authority. 

c. The Need to Assure Accountability for the Quality of Instruction and of Co
Curricular Opportunities. 

One of the most striking findings of the Task Force is a perception that under 
present arrangements colleges and depart:nents are not held accountable for 
the quality of the instruction and advising they offer. Data on the quality of 
instruction and advising are not collected nor are allocations of resources 
tied to the quality of instruction and advising delivered. There is an equal 
lack of accountability for the quality of co-curricular activities sponsored by 
the University. 

Recommendation 34: The Vice President for Academic Affairs should 
immediately take steps that will result in explicit attention to documentation 
of the quality of instruction and advising. Guidelines should be developed 
describing how the quality of these activities will influence resource 
allocation to the units responsible for the.n. 

Recommendation 35: The Vice President for Student Affairs should 
immediately take steps that will result in explicit attention to documentation 
of the quality of co-curricular activities. Guidelines should be developed 
describing how the quality of these activities will influence resource 
allocation to the units that sponsor them. 

D. The Need to Coordinate the Collegiate Service Missions. 

Colleges sometimes act unilaterally to give priority to their own students for 
admission to courses which are essential to the programs of students in other 
colleges. Students then find their progress disturbed and delayed. 

Recommendation 36: The Office of the Vice President for Academic Affairs, 
in full consultation with collegiate deans, should set and implement standards 
for the quality and accessibility of service courses in the various colleges. 

E. The Need to Coordinate Honors and Other Enriched Learning Opportunities 
Across the Colleges. 

One of its recommendations about the quality of teaching and learning to 
which the Task Force attaches great importance concerns the expansion of 
honors programs and the expansion of enriched learning opportunities for 
students who wish to commit themselves to more intensive effort in learning. 
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The following recommendation establishes a process to guide the orderly 
development of these opportunities. 

Recommendation 37: The Office of the Vice President for Academic Affairs, 
in full consultation with deans and colleges, should set goals for and monitor 
progress toward the expansion of honors programs and enriched learning 
opportunities for students who wish to commit themselves to more intensive 
educational experiences. 
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This document summaries activities and actions directed at imple
menting specific recommendations contained in the Final Report 
of the Task Force on the Student Experience (July 13, 1984). 
The concern for implementation of recommendations was foremost 
in the minds of members of the Task Force when they decided 
to include a section in the Final Report that dealt specifically 
with implementations. The Task Force was concerned that 1ts 
ideas and recommendations lead to changes that improve the quality 
of the student experience at the University of Minnesota. 

Considerable action has taken place since the Final Report was 
submitted. There has been substantial discussion of the Final 
Report within the University due, in part, to the widespread 
distribution of approximately 900 copies of the Final Report. Overall 
response to the report has been favorable, both within the University 
and the Twin Cities area as a whole. 

The recently completed Presidential response to the six task 
force reports indicates, too, that the Task Force report has 
the highest level endorsement. The Task Force report contained 
37 recommendations and 250 proposed action steps connected to 
those recommendations. The Presidential response endorsed, 
in principle, each of the recommendations in the Task Force 
report. The Presidential response indicated the need to establish 
a priority and time scale for each recommendation as the next 
step in the implementation of the Task Force report. The Presi
ential response also contained the following statement that 
pertains to implementation: 

Third, it is sometimes said that recognizing a problem 
is half of the solution. The selection of the six 
themes and the appointment of the Task Force members 
proved exactly that. Both prompted an increased sensi
tivity to selected problems; both also resulted in 
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a number of immediate corrective actions. In other 
words, even prior to the completion of the Task Force 
reports, various issues were being addressed andvarious 
recommendations implemented. 

The Presidential response noted above also listed some steps 
that have already been taken to implement certain recommendations 
in the Report. That list described actions being taken on the 
following selected proposals: 

An all-University Recruitment Steering Committee has been 
appointed and charged with improving contacts with prospective 
students and their parents; 

Over $700,000 has been allocated to strengthen University 
recruitment and information efforts, directed towards increasing 
the number of high-ability students in the University; 

A Presidential letters series has been initiated which 
is aimed at the top twenty-percent of high school students 
in Minnesota and in neighboring reciprocity states; 

The number of National Merit Scholarships has been increased 
by a quarter and the number of Presidential Scholarships 
has been doubled; 

An all-University committee has been appointed to consider 
the issues and problems to be resolved in a possible transition 
from a quarter to a semester system; 

The Office of Student Affairs has implemented more than 
thirty changes related to common office hours, "holds" 
on records, registration, intercampus bus transportation, 
the coordination of publications, the mailing of grades, 
transcripts, and diplomas, and the availability of notaries, 
cash machines, and advisor information. 

The above list is but a portion of the actions that are directed 
at responding to the recommendations in the Final Report. The 
following detailed list is an attempt to provide a more comprehensive 
picture of implementation activities, particularly those that 
pertain to the Twin Cities campus. 

Recommendations AbOUt the Quality of Student Services 

To improve what the Task Force called, "the quality of student 
services," nine recommendations were submitted. 

1. Routine interactions with undergraduates should be made 
as easy and efficient as possible. 
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• The Office of Student Academic Support Services in CLA 
designed and began to use a unit-wide referral form to 
help students understand referral procedures and to locate 
the office to which they are directed, to assure clear 
communication among offices, and to provide a way in 
which inappropriate referrals may be corrected. 

• The University Visibility Project, with then Vice President 
Keller's signature, distributed nun ask me badges at 
the beginning of Fall Quarter as an effort to be friendly 
and helpful to new students on campus. 

• Common office hours have been established for several 
student services offices and some offices are now open 

until 6:00 p.m. on Mondays. 

• The CLA Student Services Committee is discussing additional 
actions to improve student services along the lines noted 
in the Final Report. 

• Discussions are underway about revising the hold system, 
and several types of holds have been removed on a trial 
basis. 

• The $.10 bus fare has been eliminated: 

• Plans are underway to revise the service use procedure 
that now requires both an identification card and fee 
statement. 

• Changes are being made on the Twin Cities campus to achieve 
24 hour turnaround on fee processing for Fall Quarter 
1984 to encourage payment by campus drop box or by U.s. Mail. 

• Necessary programming work has been started to implement 
multiple quarter registration. The development work 
is considerable and will cost about $92,000. The earliest 
possible date the work could be finished is Spring 1985. 

2. Performance standards for student contact personnel should 
be established and communicated to the University staff. 

• A new faculty handbook on undergraduate education at 
the University is being planned by Educational Development 
Programs. 

3. A central mechanism to oversee the development of publications 
should be created. 

• The Calendar has appeared on a weekly basis in the Minnesota 
Daily, supported solely by $20,000 funding from the Presi
dent's Fund. 
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• The CLA Career Development Office has drafted a letter 
to send to CLA students in the Spring of their junior 
year to offer help with students' post-baccalaureate 
plans. 

• The quantity of printed material at orientation has been 
reduced, in part, because a new and better Undergraduate 
Student Handbook has been prepared. 

• A student publication network has been created. 

4. Information about the University's facilities, services, 
and resources should be more effectively provided to under
graduates. 

• The student-staff director was provided last Fall at 
no charge to students. 

• A tentative registration schedule is now available well 
in advance of registration. 

• A phone-in course closure system is available for advising 
offices. 

• A new student handbook is being planned and will be available \ 
Fall Quarter 1985. ~ 

• Physical Plant is planning the location for several more 
weatherproof roadside maps similar to the one installed 
near the Pleasant Street driveway. 

• Physical Plant is currently planning the locations for 
several more nYou Are Heren type signs. Contingent upon 
available funds, the proposal includes three sites on 
the St. Paul campus, two sites on the West Bank and two 
or three additional sites on the East Bank. 

• The physical condition of the pedestrian tunnel system 
has begun with improvements made to the tunnel connecting 
Northrup and Nolte. 

• The need for information booths is being discussed as 
part of the Twin Cities Parking study and recommendations 
concerning the dissemination of information to campus 
visitors will be incorporated into the final report. 

• The idea of a main •gate• to campus is being pursued 
by the Twin Cities Long Range Campus Parking Study Committee. 
The final report is expected to be completed in early \ 
1985. ..,., 

• The Administrative Data Processing Department, with the 
assistance of Academic Affairs, is planning an operations 
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management study to get a longitudinal picture of students' 
interactions with University procedures/services/offices. 

Realistic expectations about undergraduate education should 
be emphasized in contacts with high school counselors and 
students. 

• More emphasis is being placed on advance placement activi
ties. The detailed discussion of issues and policies 
is summarized in a November 21, 1984 memorandum from 
Karen Murray. 

6. Increased efforts should be undertaken to assist students 
who transfer into the University. 

7. University administrators should respond quickly to valid 
student complaints about the physical environment that 
could be remedied with minimal additional financial resources. 

• A nine-meter bench is scheduled to be put in the front 
hall for use by students in Vincent Hall who are between 
classes. 

• More staff have bee~ assigned to keep high student traffic 
areas cleaner. (Trash pick up schedules have been changed 
to daily pick up and cleaning schedules have changed 
from twice a week to three times a week.) · 

e An internal 0 0mbudsman" within Physical Plant Operations 
has been assigned to help address problems and concerns. 

• Physical Plant has taken steps to police, check, or clean 
at least once during the day all public areas in Fraser 
and Williamson Halls. This includes wiping down furniture, 
picking up cigarette butts, restocking the bathrooms, 
etc. 

• All preliminary work on a Quality Control Unit has been 
completed by Physical Plant and is scheduled to begin 
no later than January 1, 1985 in conjunction with new 
custodial standards and guidelines. This unit would 
inspect on about a monthly basis which in turn should 
increase quality. 

A bi-yearly survey, to be distributed among the University 
community serviced, has been prepared. This will be 
an integral part of the Quality Control program with 
all returned surveys addressed personally by the custodial 
department. 

• A preliminary request for cost estimate to air condition 
rooms Bl2, 120 and the entire second floor of Fraser Hall 
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has been completed. Cost estimates range from $414,000 J 
to $456,000. Providing additional lounge space in the 
building would be difficult at this time because all 
usable areas in the building are already assigned and 
occupied. 

• It is quite appartent that bathrooms, especially during 
day hours are of great concern to the University community. 
Some areas have been given additional day service on 
West Bank, especially female areas, to help improve conditions 
in extremely high traffic areas, but it is realized that 
this has not been campus-wide and shortcomings still 
exist. The problem of isolating priority areas and finding 
female students that can work from 11:00 a.m. to 3:00 
p.m. are two major drawbacks. 

• As part of the Electrical Engineering/Computer Science 
project, 200 lockers for students will be provided. 

• The Committee for Improved Access for the Physically 
Handicapped is responsible for identifying physical 
barriers and recommending priorities for funding correction 
of deficiences. Each biennium the University requests 
legislative funds for elimination of physical barriers 
with the last funding received in 1981. Recent handicapped 
projects completed include modifications to Northrup, ~ 
Lind and Botany. The University is currently requesting 
$500,000 from the Legislature for handicapped improvements. 
Elimination of physical barriers are currently being 
planned in Shevlin, Norris and the Physics building. 
Funds required to correct most deficiencies on campus 
are estimated to be $4.5 million. Further progress is 
contingent upon available funds. 

• A facilities consultant has been hired to study student 
support needs. An interim solution could be remodeling 
of Fraser Hall 20 for Accounts Receivable in the same 
manner as Fraser 120 was remodeled for Student Employment. 

• Improvements in lighting can be anticipated, particularly, 
as it relates to the perimeter of the West Bank boundaries. 
The completion of the Music building, the Humphrey building 
project, the revised parking lot and the new West Bank 
Ramp as well as 19th Avenue improvements should provide 
substantial upgrading to exterior lighting. If this 
should not be the case, specific deficiencies need to 
be identified so that they can be considered for appropriate 
remedial response. 

• A plan has been prepared to improve the West Bank commons 
area. The plan has been approved and is moving ahead. 
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• A committee has been appointed to develop a plan to improve 
the pedestrial bridge between the East Bank and the West 
Bank. 

• The Office of the Vice President for Finance and Operations 
has pulled out for consideration all of the items that 
relate to maintenance of the physical plant. 

• Discussions are underway to identify more student common 
space on campus. 

• The Newman Center has written a letter welcoming any 
students to use their facilities and building as a common 
area. 

• Standards for student commons space have been established 
in the Minnesota Facilities Model. A request for funds 
to renovate Walter Library has been approved by the Board 
of Regents and will be submitted to the legislature. 
A utilization analysis of the approximately 145 classrooms 
assigned to departments will be conducted. 

8. On-campus facilities to increase undergraduate peer inter
action and student-faculty interaction should be increased. 

9. The physical environment for undergraduates should be improved • . 
• Access to the Twin Cities campus is being studied by 

the Long Range Parking Committee. In addition the Physical 
Planning Office is working with the City of Minneapolis 
to improve vehicular access (e.g. the 19th Avenue bridge 
and roadway and the proposed Motley bypass roadway.) 
It is anticipated that completion of the proposed intercampus 
busway facility would have a positive effect on facilitating 
access to campus. 

• _The Twin Cities Campus Long Range Parking Committee was 
appointed primarily to address parking concerns. In 
addition the Regents have approved the development of 
an intercampus busway facility which includes the development 
of a minimum additional 2,000 parking spaces. Studies 
indicate that this facility will meet approximately one-half 
of the current estimated parking space deficit. Studies 
to develop interim or temporary parking facilities prior 
to completion of the above and other long range parking 
solutions are currently being prepared. 

• The issue of short-term visitor parking is also being 
addressed by the Long Range Parking Committee. 
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• In fiscal year 1982-83 the Legislature appropriated Progam 
Accomodation Remodeling funds, a portion-of which has 
been designated for classrom upgrading. Murphy Hall 
auditorium has been upgraded, Vincent Hall classrooms 
have been improved and cost estimates for classrooms 
in Zoology and Ford have been processed. In March, 1983 
a set of criteria was developed to direct the flow of 
remodeling funds to the most needed areas. 

• The need for Recreational Sports facilities has been 
identified in ten separate reports since 1960 including 
the October 1977 Recreational Sports Facilities Study 
and the more recent, November 1979 Ad Hoc Committee Athletic 
Facilities. The 1977 report highlighted the unsatisfactory 
condition of Recreational Sports facilities on the Twin 
Cities Campus, concluding that fully 80% of the existing 
facilities were substandard. The report further substantiated 
that participation levels in additional participation 
were also very high. In particular, increased women's 
participation was predicted. The report concluded with 
a recommendation that two Recreational Sports Centers 
be constructed: one on the St. Paul Campus and one on 
the Minneapolis Campus to satisfy the needs of both Recre
ational Sports and Physical Education. The 1979 report 
included a complete review of all previous reports and 
reached the conclusion that current athletic facilities .) 
are inadequate to meet demands placed on them. 

• A campus tree replanting program was developed in 1978. 
A list of specific landscaping improvement projects has 
been prepared in Physical Planning. In July, 1983, $100,000 
was appropriated for landscape improvements. Examples 
of recent improvements include the CMU transit stop and 
the Pleasant Street mall. The St. Paul Campus Landscape 
Advisory Committee conducted a fund drive several years 
ago fo .r landscape improvements to the St. Paul Campus. 
Improvements resulting from this effort include the green 
space between the new library and Coffey Hall, landscaping 
of the Cleveland and Folwell Avenue intersection and 
the Commonwealth entrance to campus which is currently 
in progress. The cost of required landscape improvements 
to the Twin Cities Campus has been estimated to exceed 
$5 million. A capital request for $535,000 will be submitted 
to the Legislature during the next session. 

Becommendations AbOUt the Quality of Teaching and Learning 

To enhance what the Task Force called "the quality of teaching 
and learning," 24 recommendations were submitted. 

10. Efforts to increase high ability student enrollment and 
retention should be continued. 
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• student input relative to the admission of high ability 
students has occurred. A summary of a survey of several 
hundred high ability students has been prepared. 

• A University wide position as Director of Recruitment 
for High Ability Students is currently being advertised, 
with the hope that the person will begin by July 1, 1985. 

11. A clear, consistent approach to meeting the remedial needs 
of students should be developed. 

• Procedures for reviewing admission requirements and remedial
course offerings are being developed. 

• Two subsets of deans of the Undergraduate Deans Council 
have been appointed to look at the issues of admission 
requirements in mathematics and admission requirements 
in languages. 

12. Expectations about the level of academic preparation required 
by the University should be clearly communicated. 

• A proposal has been prepared to house students based 
on their academic goals. 

• The Alliance for Science, an example of a program to 
foster relationships· between the University and the high 
schools, is now more closely connected to the Office 
of the Assistant Vice President for Undergraduate Education 
and Outreach. 

• An overall policy statement concerning students • preparation 
for the University is being prepared. The policy addresses 
issues for both ill-prepared and well-prepared students. 
As part of this work, a Policy Advisory Committee of 
deans is being proposed. 

13. A student's progress from lower division to upper division 
should be facilitated. 

14. Entrance requirements for various colleges and their relation
ships to institutional, program and degree requirements 
should be reviewed. 

15. Studies to identify the most effective learning strategies 
for lower division student should be initiated. 

• The Office of Educational Development Programs is planning 
to initiate new University-wide training sessions for 
teaching assistants beginning Fall Quarter 1985. These 
plans are being guided by: <a> a survey of a random 
sample of teaching assistants: and (b) a survey of depart-
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mental policies and procedures relevant to training of 
teaching assistants. 

• A committee, chaired by Vice President Robinett, is exploring 
the implications of a change to the semester system. 

16. Additional ways to reward superior teaching should be created 
and procedures for dealing with poor instruction should 
be developed. 

• A procedure is being drafted by Kenneth Doyle in Academic 
Affairs to enable students to voice directly their complaints 
about the quality of instruction. 

• Language training opportunities, and associated assessment 
procedures, are now in place for non-English speaking 
teaching assistants. 

17. Budgetary flexibility should be increased to respond to 
the programmatic and course demands of students. 

18. Staff resources to alleviate course access problems should 
be identified. 

19. Programs to facilitate the integration of new students 
into campus life should be increased. 

20. The benefits of participation in student clubs and organiza
tions should be emphasized. 

• Discussions about how to develop an activities inventory 
are underway. 

21. Coordination and scheduling to create small student groups 
within the larger student environment should be emphasized. 

22. Priority should be given to non-classroom space for the 
promotion of student interaction. 

23. Active learning strategies for undergraduates should be 
fostered by the Vice Presidents for Academic Affairs and 
Student Affairs. 

• A portion of this year's Educational Development Program 
fund will be targeted to proposals that emphasize active 
learning. 

• As part of the recruitment project, a fund of money is 
available to colleges for proposals to enrich and expand 
learning opportunities for students. .) 

24. More active learning opportunities should be offered to 
students. 
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• The Office of the Vice President for Academic Affairs 
is collecting information about ways to increase the 
use of the Twin Cities areas as an educational resource 
for students. Two areas of initial concern are field 
learning opportunities and cultural and arts activities. 

25. Active learning programs that are important to the recruitment 
and retention of highly motivated students should be encour
aged. 

• Responsibility for the administration of scholarships 
for undergraduates has been shifted to the Office of 
the Vice President for Academic Affairs. 

• A series of meetings have been held to discuss a Residential 
College. Tentative plans are ready to implement the 
idea on a trial basis, pending meetings with student 
and faculty representatives. 

• The Student Counseling Bureau conducted a survey supporting 
the recommendation regarding financial planning skills. 
The first offerings for undergraduates will be this Spring. 

26. Research studies on class size should be conducted. 

27. Special help for the development of teaching large classes 
should be provided. 

• A portion of this year's funding through the Educational 
Development Program will focus on large classes. 

28. A public information program relating to average class 
size should be initiated. 

• A segment of this Spring's orientation leaders training 
program will include a discussion of large University 
classes and how to help students deal with large classes. 

29. Opportunities for student-faculty interaction on a one-to-one 
basis should be publicized. 

30. Opportunities for faculty-student contact outside the classroom 
should be expanded. 

• A survey of faculty advising roles and responsibilities 
in each of the colleges was conducted. This data is 
now being analyzed within the context of thinking about 
the University's mission relative to undergraduates. 

31. Funds to increase faculty-student interaction should be 
identified. 
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• Plans are nearly complete to begin an undergraduate .) 
research monitoring program to be implemented on a trial 
basis beginning Spring Quarter 1985. 

Recommendations on Implementation 

The last six recommendations describe actions necessary to imple
ment recommendations in Parts I and II of this report. 

32. The Vice President for Academic Affairs should appoint 
a small committee to oversee the implementation of this 
report, to continue the planning for the improvement of 
undergraduate education begun by the Task Force, and report 
annually to the Budget Executive and the Senate Comm1ttee 
on Educa~i~_na_!_P_?_l:_!_~x_-on a~t1ons __ ex"!c~~-!~"---~-lld pl~ll_n~a. 

• The overall responsibility for implementation of this 
Task Force report has been delegated to the Assistant 
Vice President for Undergraduate Education and Outreach. 
He will review each recommendation and after establishing 
priorities and costs, shall determine appropriate assignments 
for implementation. He will consult with and be assisted 
in these efforts by-rep-re-sentafives''"£r'om t'h"e··-offices 
-or-tne··-vrce- -Pr-esTderi fc: f-or·-- St-i:ident- -ArfaTi s· a"na F iriance 
and Operatl.ons;--o·y-flie-Provos£9--"an_a __ theTr-aeslgne-es; \ 
ana oyappropr iate corisfu11::a-tTveooares~a fliin--th·e-unTve rsl ty. ..., 

--~-"- • - •n~~~ •< "" •<·~• __ • .,. __ • • 0~~-----..... .-._.,.._..~ ----c-0'~<""'-·--'!•"" .. -'"'~'';>'N"' ... \~-.r.-" ....... , .... ,'-Ajl""~ ...... - .. ,, •<':"·~•...,_l'--' ...... _.,.. .• ..._-.._. -~---~-· 'Y~' "<' ,_ ___ .,..,....._,,. ·~.-

33. The Vice Presidentsfor Academic Affairs and Student Affairs 
should take steps immediately to see that academic programs, 
admissions, financial aid, recruitment, and orientation 
are guided by a common philosophy and authority. 

• This recommendation is interpreted as underlining the 
importance of having cohesive and unified institutional 
policies to guide the various undergraduate programs 
and support services. Such policies are found in the 
Mission Statement and other planning documents. The 
Vice Presidents for Academic Affairs, Health Sciences, 
and Student Affairs are charged with ensuring that the 
operations for which each is responsible are carried 
out in accordance with such an intent. The Budget Executive 
will coordinate among the Vice Presidents on day-to-day 
planning and budgeting issues relating to these matters. 
Moreover, as part of the recently established efforts 
to recruit high-ability students, a permanent structure 
has been put in place to coordinate recruiting, admission, 
financial aid, and honors program issues. 

• In response to concerns expressed by students at open 
meetings as part of the work of the Task Force, a staff ..) 
member of Academic Affairs is preparing a report on 
cheating. As part of this activity, each college's 
official policies on cheating are being collected. 
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34. The Vice President for Academic Affairs should immediately 
take steps that will result in explicit attention to documen
tation of the quality of instruction and advising. Guidelines 
should be developed describing how the quality of these 
activities will influence resource allocation to the units 
responsible for them. 

• This recommendation is already under study by the Assistant 
Vice President for Undergraduate Education and Outreach 
in consultation with appropriate persons within the colleges 
and the Office of the Vice President for Student Affairs. 
A variety of quantitative and qualitative measures are 
being examined and a number of resource allocation criteria 
are being considered. As soon as the staff work is completed, 
proposed guidelines will be brought forward for University 
discussion. 

• The Committee on the Quality of Undergraduate learning 
has been appointed to formulate issues and recommendations 
for the Undergraduate Deans Council to consider. 

• Discussions are underway in Academic Affairs to develop 
data base to look at accountability issues in undergraduate 
education. As part of this effort, a revision of the 
Departmental/Program Review Protocol has b~en drafted 
and includes considerably more focus on undergraduate 
education. 

35. The Vice President for Student Affairs should immediately 
take steps that will result in explicit attention to documen
tation of the quality of co-curricular activities. Guidelines 
should be developed describing how the quality of these 
activities will influence resource allocation to the units 
that sponsor them. 

• Implementation of this recommendation began in 1981 through 
the Office of St~dent Affairs' Task Force on Research 
and Planning Information. Currently, an additional study 
is being initiated by the Offices of Academic Affairs 
and Student Affairs to examine the quality and educational 
impact of co-curricular activities. Appropriate guidelines 
will be developed once the study is completed. 

36. Standards for the quality and accessibility of service 
courses should be established and implemented. 

37. Goals and the progress towards them in terms of the honors 
programs and enriched learning opportunities should be 
established and monitored. 

• The Undergraduate Deans Council chaired by Vice President 
Wallace, was established to focus University-wide attention 
on specific aspects of Undergraduate education. 
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In addition to the above activities, other actions have taken 
place that do not fit neatly into the above list: 

• The UMD Student Life Group prepared a response to the 
Final Report, including their Preliminary Report on the 
Student Experience at UMD. 

• The Co-chairs of the 1984-85 Collegiate and Office for 
Student Affairs Student Personnel Group provided a set 
of reactions to the Final Report. 

J 

J 
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REVISED FO~ 
Please dIscard prev lous fona 

REPORT TO THE SENATE PLANNING COfiUTTEE 

An Overview of the Status of Implementation 
of Five Task Force Reports 

·. 
May 16, 1986 

""· 

Task Force Name: Task Force on the Student Experience Date: 5/16/86 

Person responslble~for progress report: 

Name: John Wallace Telephone: 624-8802 

Address:200 Morrill Hall 

Overview of the present Implementation status: 

PLEASE SEE ATTACHED 

Implementation plans for 1986-87 academic year: Follow-through on: 

1. The Report of the Committee on Quality Undergraduate Teaching and 
Learning: Increasing the Number of Faculty Members, of Departments, 
and of Students Assigning a Higher Priority to Quality Undergraduate 
Teaching and Learning (The Page Report, August 1985) 

2. The Report of the Special Committee on Enriched Advising for Academically 
Fragile Students (The Wales Report, April 1986) 

3. The Report of the Task Force on Teaching Assistant Development (May 1986) 

4. The Report of the President's Advisory Committee on Connections between 
the University and the Schools (June 1986) 

5. The Report of the Special Committeeon Unified and Increased Preparation 
Requirements (The Collins Report, March 1986) 

6. The Report of the Special Committee on Coordinated Lower Division Education 
on the Twin Cities Campus (The Hanson Report, May 1986) 

Several programs for which funding is being sought in the Minnesota Campaign 
fall under the report of the Student Experience Task Force. 
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An Overview Page 2 J 
Suggestions to Improve the usefulness of future task force reports as well 
as suggest Ions on how to ensure that approved recommendatIons are In fact 
Implemented: 

Someone has to be responsible for following through. 

·~ .. 

Issues you feel might be the subject of all University task forces In future 
planning: · 

A. Achievement Standards for the Baccalaureate Degrea (This would be the 
analog of the Collins Task Force on Unified and Increased Preparation 
Standards, but on the outcome side of our undergraduate programs.) 

B. Improved Information Systems to Support Undergraduate Education. 

C. Integration of Liberal Education and Professional Education . 

J 
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Executive Summary 

This progress report addresses the extent to which the re.commendat ions of the T?sk 
Force on the Student Experience and the Committee on Qua 11 ty Undergraduate Teach1 ng 
and Learning have been implemented and also id:ntifies those c_ri.tical.needs still ~o 
be addressed. Discussion of the implementat10n has been d1v1ded wto four ma1n 
headings: quality of teaching and learning, space and physi~al env.ironment, student 
services and coordination between Student Affairs and Academ1c Affa1rs. , . 

QUALITY OF TEACHING AND LEARNING 
Achieved: 
- Increased high ability student enrollment 
- Expanded honors programs 
- Explicit expectations about level of academic preparation required of students 
- Teaching assistant training and development program (to begin fall 1986) 
- English proficiency program for international teaching assistants 
- Undergraduate Research Opportunities Program (UROP) 
Needed: 
- Documentation of the quality of instruction and provision for the improvement of 

instruction 
- Budgetary flexibility to eliminate the problem of closed classes 
- Review of allocation of faculty resources to the lower division 

SPACE AND PHYSICAL ENVIRONMENT 
Achieved: 
- Remodeling and re-equipment of several large classrooms on the Minneapolis and 

St. Paul campuses · 
- Pilot project to monitor the condition of heavily used classrooms and report needed 

repairs 
- Preparation of legislative request for classroom renovation 
Needed: 
- Spaces for i nforma 1 student/professor interactions and spaces where students may 

study 
- Classroom maintenance 
- Signs, interior and exterior 

STUDENT SERVICES 
Achieved: 
- Three-quarter registration schedule available in summer 
- Continuing students may register in spring for fall classes 
- Performance standards for student contact personnel have been established 
- Information about the University's facilities, services, and resources are being 

more effectively provided to undergraduates 
Needed: 
- Improvement in quality and coordination of registration and advising for lower 

division 
- Improvement in effectiveness of premajor advising 

COORDINATION BETWEEN STUDENT AFFAIRS AND ACADEMIC AFFAIRS 
Achieved or in Process: 
- The report of the Special Committee on a Unified Lower Division has addressed the 

concern for a common philosophy and authority 
Needed: 
- A common philosophy and authority binding together academic programs and the 

offices of admissions, financial aid, recruitment orientation and counseling and 
advising ' ' 

With cont.inued effort! these needs will be met and the quality of undergraduate 
student l1fe and learn1ng at the University of Minnesota will be enriched. 



Discussion with the Senate Consultative Committee 
about the Task Force on the Student Experience 

September 22, 1983 

1. Name: Task Fore~ on the Student Experience 

2. Focus: undergraduate baccalaureate education 

3. Membership: 13 faculty, 5 professional staff, 6 students, and l alumnus 

4. Background assumptions: {a) the undergraduate education the University 
is now offering has considerable strengths 
and some weaknesses 

{b) the Task Force should make concrete recom
mendations that will lead to improvement, 
especially in areas of relative weakness 

{c) undergraduate baccalaureate education at 
the University is diverse; different colleges 
and campuses may have different missions, 
different strengths and weaknesses, and 
different needs for improvement 

5. Principles: {a) policies for faculty development and policies for educa
tional development are necessarily interdependent. 
(Faculty development policies include faculty recruitment, 
promotion and tenure, compensation and reward system and 
work load policies as well as sabbatical and other paid 
leave, research grant, and educational development grant 
policies. Educational development policies cover pro
spective student programs, entrance, continuation and 
completion standards, financial aid, advising and counsel
ing, food and housing services, related space, libraries, 
cocurricular programs, and internsip opportunities as well 
as classroom instruction and distribution and graduation 
requirements.) 

(b) it is appropriate to view the University as part of the 
State's higher education system and to coordinate the 
development of the University's missions in undergraduate 
baccalaureate education with the development of the 
missions of the State University System and the Community 
College System, so as to produce for the citizen's of the 
State the best possible higher education system 
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(c) because large numbers of their students can 
live at home and work while going to school, 
urban public universities are accessible in 
ways that those in the countryside and in 
small cities are not; this is a kind of 
accessibility the University has and cannot 
back away from 

6. Data on students: (a) average high school rank of entering freshmen 

(b) percentage of State high school seniors in the 
top 20% of their class who do not apply to the 
University 

(c) student preference rankings of institutions of 
higher education 

(d) advanced placement 

(e) mix of undergraduate and graduate students 



Extracted from: "200 Colleges Having the Largest Number of AP Exams Among Entering Freshmen" 

' 
1982 1981 1978 % Change 
Rank Rank Rank in Cand 

on on on 1982-1978 
Exams Exams Cand Exams Exams Cand Exams Exams Cand 1978 

U of Minnesota 164* 131* 170 171 125 96 77 +70.1% 

U of Wisconsin 382 92 267 347 93 241 218 172 +55.2% 

U of Iowa 337 104 251 271 122 214 98 84 +198 .8% 

Northwestern 1444 17 701 1528 16 756 1122 654 +7 .2% 

U of Illinois 2416 5 1379 2203 7 1301 1361 945 +45.9% 

U of Illinois 247 142 174 272 119 188 213 173 +0.6% 
Chicago Circle 

U of Hichigan 2739 3 1477 2733 3 1481 1749 1155 +2 7. 9% 

Hichigan State 861 36 609 824 33 591 685 526 +15.8% 

Indiana 651 55 428 510 8 350 322 230 +46.1% 

Purdue 628 57 385 565 59 362 388 279 +38.0% 

~o State 679 52 489 686 44 482 367 305 +50.1% 

U of Calif/ 2991 1 1597 2510 4 1288 1489 1106 +44.4% 
Berkeley 

U of ~.Jashington 588 61 443 532 65 390 279 226 +96.0% 

Carleton College 367 94 166 284 117 141 203 133 +24.8% 

*~ot ranked this year among top 200 schools (figures from College Board) 



-
Big Ten Student Enrollment Fall Quarter 1982 

Undergraduates Graduates Professional 
Number % Number % Number % Total 

Illinois 26315 75.4 7631 21.9 968 2.8 34914 
(Champaign-

Urbana) 

Indiana 24555 72.4 6253 18.4 3093 9.1 33901 
(Bloomington) 

Iowa 19345 66.8 5792 20.0 3811 13.2 28948 

Michigan 21249 61.3 8393 24.2 5016 14.5 34658 
(Ann Arbor) 

Michigan 30413 74.9 6282 15.5 3932 9.7 40627 
(East Lansing) 

Minnesota 34654 73.1 7740 16.3 4989 10.5 47383 
(Twin Cities) 

Northwestern Data Not Available 15761 

Ohio State 39281 73.4 8776 16.4 5477 10.2 53534 
(Columbus) 

' Purdue 25421 78.3 4586 14.1 2448 7.6 32455 
(West Lafayette) 

Wisconsin 29224 68.7 8567 
(Hadison) 

20.1 4755 11.2 42546 
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TO: 

UNIVERSITY OF MINNESOTA Office ot the President 
202 Morrill Hall 
100 Church Street S.E. 
Minneapolis, Minnesota 55455 

September 22, 1983 

Sabra S. Anderson, Head, Department of Mathematical Sciences, UMD 
Jean K. Andrews, Associate Professor, School of Nursing 
Elizabeth S. Blake, Dean, Academic Administration, UMM 
John R. Borchert, Regents• Professor, Department of Geography 
James L. Bowyer, Professor, Department of Forest Products 
W. Andrew Collins, Director, Institute of Child Development 
Mary E. Corcoran, Professor, Department of Educational Psychology 
Marjorie Cowmeadow, Director, Inter-College Program 
Jerome E. Gates, Professor, Division of Arts, Communication, and 

Philosophy, General College 
Russell G. Hamilton, Associate Dean, College of Liberal Arts 
Glen E. Holt, Director, Honors Program, College of Liberal Arts 
Samuel R. Lewis, Director, Student Support Services 
Gary L. Nelsestuen, Professor, Department of Biochemistry 
Charles Osborne, Alumnus, School of Management 
Stephen W. Roszell, Executive Director, Department of Alumni Relations 
Frank J. Sorauf, Professor, Department of Political Science 
Matthew V. Tirrell, Associate Professor, Department of Chemical 

Engineering and Materials Science 
flo wiger, Director, American Indian Learning Resource Center 

Special Student Affairs 
C. Arthur Williams, Professor, School of Management 
John R. Wallace, Assistant Vice President, Academic Affairs 
Jim Anderson, President, Minnesota Student Association 
James Botzet, President, Tau Beta Pi 
Janet Van Benthuysen, President, St. Paul Student Board of Colleges 
Heidi Johnson, Student, UMD 
Deirdre Alexander, Student, UMM 
Stephen Ansolabehere, Student, College of Liberal Arts 

Dear Colleagues: 

I am writing to ask you to serve as a Task Force on the Student Experience. 

The Task Force is being set up as a means of pursuing one of the themes selected 
for the current cycle of institutional planning. Other task forces have been 
established to deal with the quality of graduate education and research and higher 
education and the economy of the State. The themes of international education and 
the impact of new computation, communication, and information technology on the 
University are also being pursued at this time through other mechanisms. 

T~e are~s have been chosen for emphasis in this planning cycle after extensive 
d1scuss1ons with the President•s Planning Council, deans, and the Senate Consul
tative Committee. It is also my personal conviction that, in addition to the 
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careful planning in collegiate and support units that has been under way for some 
time, we need to focus attention on these areas as a matter of institutional 
concern. 

I am most gratified that John Wallace, Assistant Vice President !or Academic 
Affairs, has agreed to chair the Task Force on the Student Exper1ence. I 
would appreciate it very much if those of you named above would be able and 
willing to join Professor Wallace in this important task. 

As a means of introducing you to the task being placed before you, let me quote 
from the plan for the current cycle of planning: 

Objective: To meet more effectively the intellectual, social, and physical 
needs of the University's students, especially undergraduates, and 
to provide an intellectually stimulating environment. 

For more than a decade, the University has had to cope with unpre
cedented enrollments, especially at the undergraduate level. The 
next decade offers the prospect of a reduction in the number of 
undergraduates to levels for which the University's programs are 
more properly designed and funded. This is thus an opportune time 
to focus on needed improvements in curriculum, in means and methods 
of instruction, in student services, and generally in the environ
ment in which learning is to take place. The problems differ from 
campus to campus, but all segments of the University with significant 
undergraduate clientele should share in the revitalization that 
somewhat smaller numbers will make possible. Projects that are 
already under way should be properly supported, and the insights and 
experiences gained should be shared on an institution-wide basis. 
(Examples include CLA's "Report on the B.A. Degree," UMM's Title III 
project, the SCC's teaching project, the special leaves funded by 
the Bush Foundation, and the "active learning" program funded by 
the Northwest Area Foundation.) In the area of curriculum and 
instruction, important steps involve the tightening of liberal 
education requirements, new methods of delivering instruction 
under the distribution requirements, evaluation of teaching, and 
special learning opportunities such as honors programs and programs 
for educationally disadvantaged students. In the area of student 
services, every type of service from the first contact with potential 
students to career counseling and placement may be considered, with 
special attention given to the question of centralized vs. 
decentralized service. 

The task placed before you is thus to make recommendations concerning steps that 
should_be t~ken.to achi~ve the objective of improving the student experience at 
the Un1vers1ty 1n a var1ety of ways. The recommendations may include new or 
amended policies, internal reorganization, funding priorities, etc. I would like 
to receive your recommendations as soon as possible, and no later than 
December 15, 1983. This does not mean that the work of the Task Force would 
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necessarily end by December 15. I hope to receive by that date some recom
mendations concerning steps that can be taken immediately, but I also encourage 
you to recommend steps that may require further analysis and planning before they 
can be implemented. In other words, I would like to be able to consider an 
extension of the life of the Task Force after I have had an opportunity to review 
your recommendations. 

In order to ensure coordination of various aspects of our planning effort, I'm 
asking the various task forces to cooperate with the President's Planning Council. 
I am asking Associate Vice President Linck, as the central officer now serving as 
chairman of the Presidentis Planning Council, to serve as liaison between Central 
Administration and the Task Force. I would also appreciate it if at some point 
in your deliberations, a discussion with the Senate Consultative Committee could 
be arranged in order to ensure that this important group is kept abreast of 
developments in the Task Force. I will, of course, be forwarding your final 
report to the Consultative Committee for discussion when I receive it. 

For your information, I enclose a brochure on the Second Cycle of Planning. If 
you have any questions concerning the planning effort, or the Task Force, please 
feel free to contact John Wallace. 

Thank you for considering this important assignment. If for some reason you find 
that you cannot accept appointment to the Task Force, please let me know as soon 
as possible. 

CMP:pln 

cc: Board of Regents 
University Vice Presidents 
General Counsel 
University Provosts 

Cordially, /~ 

(< £t-1,,rlfL---
c. Peter Magrath 
President 

John Howe, Chair, Senate Consultative Committee 
Mark Brenner, Chair, Senate Planning Committee 

Enc: Second Planning Cycle 
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This description of the second planning cycle was 

prepared by the Department of University Relations. 
If you have any questions about the University\ 

planning effort or want further information. please call 
or write: 

Nils Hasselmo. Vice President for Admini'>-
tration and Planning 

200 Morrill Hall 
100 Church Street S.E. 
University of Minnesota 
Minneapolis. MN 55455 
(612/373-4911) 

Second 
Planning 
Cycle 

University 
of 
Minnesota 

.. 
'· 



Planning at the University 
The Uni\·ersity of Minnesota is engaged in a compre

hensi\e planning process aimed at allocating resources 
on the basis of programmatic decisions and priorities. 

The first cycle of planning began in 1979 and was 
completed in the spring of 1982. One result of the first 
cycle was a statement of academic program priorities. 
lfsting almost 100 programs in which money was to be 
sa\ed. 

The second cycle. which builds on the first. was 
initiated in the late spring of 1982 and will run through 
the spring of 1984. It will focus on fiscal years 1984 and 
1985 and beyond. 

As one step in the second cycle. collegiate units and 
support services were given targets in the winter of 1983 
for budget reductions 0\er the next two years. On a\er
age. the goal is to cut 6 percent from the budgets in 
1983-84 and 3 percent in 1984-85. 

The proposed cuts of about $16.5 million in the first 
year and $7.5 million in the second are intended to create 
a pool of flexible resources that can be directed to areas 
of highest priority or greatest need. to the extent that 
they are not needed to cover current retrenchments and 
projected reductions in state appropriations. 

Planning at the University is guided by policies set 
down by the regents and instructions issued by the 
president. It is viewed as an aspect of the decision 
making of line officers rather than an enterprise separate 
from regular decision making. 

In the collegiate units plans are drawn up by deans. in 
consultation with faculty members and students. on the 
basis of questions raised by the vice presidents for aca
demic affairs and health sciences. College representa
tives meet with the appropriate \ice president to discuss 
their plans. 

The vice presidents responsible for support services 
work with those units to establish appropriate service 
priorities and resource targets. 

Plans from all units are discussed by the Budget 
Executive(a group of four vice presidents). After consul
tation with the Senate Consultative Committee. the 
Budget Executive draws up recommendations for the 
president and the regents. 

In the 1960s. programmatic changes at the University 
usually consisted of adding programs to what already 
existed in order to meet new needs. In the 1980s. in an 
environment of limited resources and projected enroll
ment declines. such a course of action will not be 
possible. Planning is essential if the University is to take 
new initiatives and avoid across-the-board budget cuts 
and erosion of quality. 

Setting priorities 
Planning decisions at the University arc made on the 

basis of a mission statement and an institutional plan
ning statement. 

The mission statement. which describes the basic 
characteristics of the Uni\crsity and defines its basic 
policies. was adopted by the regents in 1975 andre\ ised 
in 1980. 

In the institutional planning statement. first issued in 
1981 and to be reviewed every few years. the president 
sets forth the goals and objectives of the institution for a 
particular period. taking into consideration the eco
nomic. demographic. social. political. and technological 
conditions it is likely to encounter. 

The U niversity"s plans are shaped by its dual role as a 
land-grant institution and a leading national and inter
national research university. It is devoted to teaching at 
the undergraduate. graduate. and professionalle\eb. to 
research. and to service. 

Broad access to basic programs is coupled with a high 
degree of selectivity in advanced programs. Basic 
research is coupled with applied research. teaching and 
research are coupled with service. Responsiveness to 
societal needs is highly valued. as is the maintenance of 
strong programs in the arts and sciences. 

Basic priorities among colleges are defined by the 
mission statement and the institutional planning state
ment. In setting priorities among programs and services 
within units. a more specific set of criteria has been 
developed in consultation with the Senate Consultative 
Committee. These criteria are as follows: 

Quality-It is difficult. as a practical matter. to build 
quality in a conscious and deliberate way. Where it 
occurs. it is often the result of the happy combination of 
opportunity. good luck. and foresight. Once the Univer
sity has achieved a high level of quality in a program. it 
should make every effort to preserve it. and where an 
obvious opportunity exists to make a substantial 
improvement in quality with a realistic investment of 
resources. it should be taken. 

Connectedness - This term refers to the extent to 
.. which the programs of a department or college serve 

other departments and colleges. Where this connected
ness is high. it is unrealistic to consider extensive reduc
tions in its activities unless alternative arrangements can 
be made to provide for the instructional or support 
activities. 



Integration - The University's particular commit
ment to teaching. research. and service suggests that 
those programs that integrate all of those activities well 
are especially appropriate and important. 

Uniqueness- The University's land-grant mission 
suggests that where we have a unique and useful pro
gram. we should have a strong commitment to maintain 
it. In making this determination. it is also important to 
consider whether the program is appropriate to the 
Uni\ersity's roles and strengths and whether it could or 
should be offered elsewhere. 

Demand- Demand is ob\iously important. but it 
must not be interpreted too narrowly. We must avoid 
considering demand to be measured only by the number 
of students seeking ad mission to regular. full-time 
undergraduate or graduate programs. Part-time stu
dents and outreach audiences must also be considered in 
assessing demand. The needs of employers for individu
als trained in certain disciplines constitute a form of 
demand. The demand for other ~products" of the Uni
versity. such as its research contributions to the solution 
of pressing economic and social problems and its con
tribution to the quality of life. must also be considered in 
assessing this factor. 

Cost-effectiveness - Because our aspirations are 
always limited by the resources a\ailable. we must con
tinually examine our programs to see if there are less 
costly ways to offer the same program or more efficient 
ways to accomplish the same ends. Yet cost alone must 
not govern our decisions. for the effectiveness of the 
program must also be weighed. When taken together, 
cost and effectiveness provide one important measure of 
whether we are putting our funds to best use. 

Resource allocation 
In addition to programmatic priorities. a number of 

resource allocation questions are considered in the plan
ning process. 

Appropriate budgets- The first of these questions is 
that of internal equity: Is a unit appropriately funded in 
comparison with its peers in other institutions and other 
units within the University? Extensiw comparisons have 
been used to establish ~appropriate" budgets. taking into 
consideration both the quality of the units as they now 
exist and the potential for quality imprO\ements in the 
future. 

Budget targets - The second question is that of 
realistic expectations: What funding le\els are within 
realistic limits for the institution as a whole and for 
individual units bv the mid-1980s? In dealing with this 
question. it is i~portant to provide some room for 
institutional aspirations while at the same time keeping 
the institution's financial feet on the ground. A "high 
target" has been set for each unit to allow some room for 
program development: a ~low target" has been added to 
prepare for a possibly less affluent future. Since the 
targets ha\e been made partly dependent on projected 
enrollment reductions. even the "high targets"lie below 
the current funding level for many units. 

Margins of flexibility- The third question is that of 
budgetary flexibility: How can the institution retain 
some leeway for programmatic development. and sud
den retrenchments. while faced with a general decline in 
resources? The answer is clearly that a certain propor
tion of the budget must be freed up. Margins of flexibil
ity must be created both in order to make possible 
programmatic changes within a particular unit and in 
order to reallocate resources among major units. 

Charting paths - Finally. the discussions of fiscal 
constraints deal with the question of ~paths": How is a 
unit to reach the budget target set for the mid-1980s? 
The paths may vary greatly among units. since they will 
depend on such factors as the occurrence of vacancies. 
be they from retirement. resignation. or termination. the 
need to allow students enrolled in a particular program 
time to complete a degree. and changes in enrollment. 
As planning progresses. these paths will be charted with 
increasing precision. 
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Five themes 

Planning within the units is the heart of the planning 
process. In addition. five themes have been selected for 
planning throughout the Uni\ersity. 

Quality of graduate education - Perhaps the best 
way to address the question of quality in an instil ution 
such as the Uni\ersity of Minnesota is through its grad
uate programs and research. The University has many 
graduate programs and many faculty members of 
national and international distinction. but in the past 
two or three decades a number of programs that u~cd to 
rank among the top 10 to 15 in the country ha\ e 'lipped 
in the rankings. Systematic steps must be taken to 
ensure that quality programs are maintained and pro
grams that offer an opportunity for imprmemcnt are 
enhanced. 

Economy of the state - The University could pro
vide more aggressive leadership within the state in a 
concerted effort to improve the economy. especially 
through the development and transfer of technology 
and management skills. This is fully consistent with our 
long-term view that the University is a wise investment 
for the citizens of Minnesota. Many areas of the U niver
sity already have a strong reputation for responding to 
the needs of the Minnesota economy. 

Student experience- For more than a decade. the 
University has had to cope with unprecedented enroll
ments at the undergraduate le\el. The next decade offers 
the prospect of a reduction in the number of undergrad
uates to levels for which the University's programs are 
more properly designed and funded. This is an oppor
tune time to focus on how we can meet more effecti\ely 
the intellectual. social. and physical needs of students 
and to provide an intellectually stimulating environment. 

International character- The objective is to enhance 
the international character of the Uni,·ersity's programs 
of teaching. research. and service. The need is docu
mented in many recently published reports on the sorry 
state of international knowledge and understanding of 
American college students and on the serious global 
problems that face us. 

Computer technology- The technology is changing 
, ·-.-.~ .. rapidly in the areas of communication .. computation~ 

and information. The University is by its nature in the 
information business and could be affected dramatically 
by these changes. The objective is to ensure orderly 
consideration of changes. including applications to 
teaching and research as wei! as to administrative 
services. 

\.
.I 

~ I ' 
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Planning and budgeting cycle 
Each two-year cycle for planning and budgeting is 

di\ ided into a planning year (the second ) car of one 
legislative biennium) and a budgeting year (the first year 
of the next). This arrangement reflects the need for 
decision making with a capability to anticipate the 
action in the legislature and respond to actual legislative 
decisions. 

The timetable for the second planning cycle. now in 
progress. is summari1ed below. 

Planning year. Falll982- Falll983 

Re\iew of merall approach with 
senior officers. dean,. Senate Consulta
ti\e Committee. regents 

Issuance of instructions to vice 
presidents. deans. directors 

Assignment of responsibility for 
dealing with institutional planning 
themes 

Preparation of 1983-84 (FY '84) 
annual budget 

Planning/ budgeting conferences 
with units 

Issuance of planning memoranda to 
units. program priority summary to 
the University community; re\ision of 
institutional planning statement 

Budgeting Year: Falll983- Falll984 

Preparation of 1984-86 
two-year budget plan 

Preparation of 1985-87 
biennial request 

Fall 19X2 

Winter 1983 

Winter 1983 

Spring 1983 

Spring 1983 

Fall 1983 

Fall/Winter 
1983-84 

Spring/ 
Summer/ Fall 

1984 

By the fall of 1984. the University will be preparing for 
the third cycle of planning. building on the results of the 
second cycle and making adjustments appropriate to the 
environment. 
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STUDENT EXPERIENCE 

INSTITUTIONAL GOALS: 

To maintain and improve the University's arts and science core. 

To ensure a University environment that attracts, retains, and supports 
high quality faculty, staff, and students. 

OBJECTIVE: TO MEET MORE EFFECTIVELY THE INTELLECTUAL, SOCIAL, AND PHYSICAL 
NEEDS OF THE UNIVERSITY'S STUDENTS, ESPECIALLY U1\1DERGRADUATES, AND 
TO PROVIDE AN INTELLECTUALLY STIMULATING ENVIROMv!ENT. 

DISCUSSION: For more than a decade, the University has had to cope with un
precedented enrollments, especially at the undergraduate level. The 
next decade offers the prospect of a reduction in the number of 
undergraduates to levels for \oJhich the University's programs are 
more properly designed and funded. This is thus an opportune time 
to focus on needed improvements in curriculum, in means and methods 
of instruction, in student services, and generally in the environ-· 
ment in which learning is to take place. The problems differ from 
campus to campus, but all segments of the University with significant 
undergraduate clientele should share in the revitalization that 
somewhat smaller numbers will make possible. Projects that are 
already undenvay should be properly supported, and the insights and 
experiences gained should be shared on an institutionwide basis. 
(Examples include CLA's "Report on the B.A. Degree," l.]\1M's Title 
III project, the SCC's teaching project, the special leaves funded 
by the Bush Foundation, and the "active learning" program funded by 
the Northwest Area Foundation.) In the area of curriculum and 
instruction, important steps involve the tightening of liberal 
education requirements, new methods of delivering instruction under 
the distribution requirements, evaluation of teaching, and special 
learning opportunities such as honors programs and programs for 
educationally disadvantaged students; the question of remedial 
instruction, which is being addressed by a task force appointed as 
part of the first planning cycle, should receive continued atten
tion. Attention should also be given to the international dimension 
of instruction, and to the needs of our international students. In 
the area of student services, every type of service from the first 
contact with potential students to career cotmseling and placement 
should be considered, with special attention given to the question 
of centralized vs. decentralized service. The impact and potential 
of computerization within certain services should be investigated 
~d the findin~s incorporated into a universit~vide plan on cornrnunica
tlon, computation, and info1Tiation systems. 

PROPOSED STEPS: 

1.) Fomulating strategies for dealing systematically \vi th questions of 
curri~ular and instructio-nal de\·eloprnent; teaching evaluation; special 
learning opporttmities; remedial instruction; international education; 
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2.) 

3.) 

4.) 

5.) 

prospective students/admission; advising/counseling; career develop
ment/placement; and financial aid. 

Conducting a study of the alternatives for improving the physical 
facilities related to the student learning environment, including 
instructional space and study/lounge space. 

Conducting a study of how existing dormitory space is used in support 
of the students' learning eA~erience, and of the feasibility of 
providing additional dormitory space through contracting with private 
developers. 

Giving priority to proposals that address the improvement of the \ 
undergraduate experience, including biennial requests, reallocation 
of funds, and outside fund raising. 

Amending, or seeking to have amended, policies, rules, or regulations 
that hinder the development of a stimulating learning environment; 
formulation of new policies. 

OliTCOJ'vlES Al\TD TH1ING: 

Outcomes 

Strategy papers 

curricular/instructional development 

teaching evaluation 

special learning opportunities 

remedial instruction 

international education 

prospective students/admissions 

advising/counseling; career develop
ment/placement 

financial aid 

Instructional and lounge space 

Dormitories 

Policy amendments, ne\v policies 

Selecting targets of opportunity 

Timing 



Lrn UNIVERSITY OF MINNESOTA Office of the Vice President for Academic Affairs 
213 Morrill Hall 

November 7, 1983 

100 Church Street S.E. 
Minneapolis, Minnesota 55455 

(612) 373-2033 

TO: Julie Iverson 
John Howe 
Paul Schulte 

FROM: John Wallace~ 'vj~ 
SUBJECT: The Undergraduate Experience 

I appreciate the points you make in your November 1, 1983 letter about 
the charge to the Task Force on the Student Experience. As was brought 
out in the Consultative Committee meeting on November 3, the six areas 
in which the Task Force is moving to concentrate its efforts correspond 
very well with the concerns you express. I look forward to further dis
cussion with you as the work of the Task Force proceeds. 

pw 
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Dr. John lvallace 
Assistant Vice President 
105 Walter Library 

Dear John: 

University Senate Consultative Committee 

614 Social Sciences 
267 19th Avenue South 
Minneapolis, Minnesota 554)5 

Telephone (612)373-322~ 

Novembe:r i, l9 8 3 

I' 

I 
At our last meetins, the Cor.su1_._t-.:..ative Committee once 

again discussed the St~~ent EXf~~~ence Task Force and its 
focus. Although this item Was placed on our agenda by student 
members, the discussion pointed out a number of concerns which 
were shared by all membe~s present. 

The most basic, and largest, of these concerns was the 
shift in focus that we perceived from the undergraduate 
experience to undergrad~ate education. This re-orientation 
was part1cularly obvious to our continuing members who recalled 
earlier discussions witi former Vice President Hasselmo and 
others. 

As ori~inally presented and endorsed by several bodies 
(SCC, University Plar.l1ing Council, and SCEP among others), this 
plan~ing theme was to examine the total environment of under
grae~a~e learning at this institution. This of course included 
the ;~~lity cf education and means of instruction but went beyond 
these in expi~citly recognizing the importance of support 
ser . .7! ::e: ". ( e~., advising) and facilities (including dorms and 
lou~;ss) in ~=i~~aining or improving our degree programs and 
enhancing th~ student experience. It was this broader concept 
whic::J. firs\. fngendered the title "Student Experience" and generated 
the enthusia~~~and support of students and faculty alike. 
All of the grc1ps that were consulted were in agreement that 
~hese_foundat~ns_of underg~aduate academic work needed 
1mmed1ate and 'r1ous scrut1ny. The Senate Consultative 
Committee wishes~o reaffirm its support for the original 
intent of this vitd_ issue in University planning. 



Dr. John Wallace 
November 1, 1983 
page 2 

Since our initial discussion with you was brief, it may 
be that you simply were not able to tell us about the full 
range of concerns that the Task Force will address. We would 
appreciate the opportunity, however, to talk with you about 
our concerns when you next meet with us. 

Sincerely yours, 

~~/ ;~ f}U-(1 

Julie Iverson 

JI&JH:mp 
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UNIVERSITY OF MINNESOTA 

October 14, 1983 

Office of the Vice President for Academic Affairs 
213 Morrill Hall 
100 Church Street S.E. 
Minneapolis, Minnesota 55455 

(612) 373-2033 

TO: The Task Force on the Student Experience 

FROM: John Wallace~~ 
RE: The First Meeting (October 14 and October 18, because of the size 

of the group) 

Welcome to a large and important task! Undergraduate education at the Uni
versity makes an essential contribution to the human vitality and quality of 
life of the citizens of the State. Our Task Force has an opportunity to 
help insure and improve the quality of this contribution. My sense of the 
importance of our task has been enhanced in recent weeks by comments of 
faculty and students who are looking to this Task Force for statements and 
recommendations for the development of undergraduate education in the 1980s. 

The President's letter makes clear the rationale for the Task Force. My 
objective for this meeting is to decide on the kinds of issues the Task Force 
will address and on its method of operation. Four questions need answers: 

One: should the Task Force take a broad or a narrow view of its charge? 

Two: should the Task Force divide into teams to accomplish its work? 

Three: should the Task Force foster coordinate committees on the coordinate 
campuses? 

Four: in what ways should the Task Force seek input from the University 
COI11J."llunity and the bt·oader community? 

Before making some comments that bear on these questions, let me say some
thing about the resources available to the Task Force. I have been working 
for about six weeks with a group of colleagues (Tom Benson, Steve Blake, 
Darwin Hendel, Rick Heydinger, Gayle Grika, Elizabeth Petrangelo, Jim Preus, 
Steve Schomberg) to discuss the agenda of the Task Force and to identify and 
gather information that seems likely to be useful to it. This activity has 
generated the Information Notebook. Still to be added to this notebook are 
summaries of past task force and committee reports. Some members of the group 
will be available to gather information which the Task Force decides it needs. 
In addition, many members of the University community have expressed their 
willingness to appear before the Task Force. 

Turning now to question one, in my view the Task Force could quite properly 
take up issues falling in four areas. 
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I. The University's approach to prospective students and its role as an 
educational leader in the State. The University does many things, and 
it could do more, to influence the academic preparation of students 
before they enter the University. Examples of policies and practices 
(possible or actual) in this area are: 

A. Publications which provide information about the University for 
prospective students, parents, faculty and counselors in the high 
schools, faculty and advisors in the community colleges. 

B. Counseling and advising for prospective students, especially adults 
turning (or returning) to higher education. 

C. Visits to high schools and community colleges by University students, 
faculty, staff, and administrators; visits of prospective students 

D. 

E. 

F. 

G. 

to the University. 

Projects in which high school and University faculty cooperate in 
developing curricula and learning materials. 

Educational programs at the University for special groups of junior 
high and high school students. 

Financial aid policies. 

Develop and aggressively promote programs--e.g., honors programs, 
advanced placement programs, ethnic studies programs--which attract 
certain types of students. 

H. Admission requirements and transfer policies. 

II. The educational opportunities and environment the University provides for 
its students. Here the Task Force might proceed by assessing the validity 
of some standard criticisms and difficulties and, insofar as they are 
valid, recommending remedies. Examples: 

A. The University is too impersonal; it does not treat its students as 
individuals; it provides an alienating and not a caring environment 
for its students. 

B. In the lower division there are too many large classes; many students 
have a steady diet of these classes for too long a time, which is 
bad for learning and bad for their attitude toward the rest of their 
University experience. 

C. The learning situations the University provides make the students too 
passive; the students have insufficient opportunity to receive 
detailed and constructive criticism of their work. 

D. The pressures toward specialization inherent in a research and 
graduate faculty have overly influenced undergraduate education; the 
research oriented faculty members at the University do not care about 
undergraduate students and consequently the quality of instruction 
is low. 



October 14, 1983 
Page 3 

E. Most students and all faculty commute to the University; there is 
consequently an educationally damaging lack of a sense of community; 
there are not enough opportunities for informal interaction among 
students; because of the commuter character of the campus and because 
of the priority most faculty members attach to their research and 
their graduate students, there are not enough opportunities for 
informal interaction among faculty members and undergraduate students. 

F. Many of the University's undergraduate students work ten, twenty, or 
even more hours per week. This means that in terms of attitude and 
energy, if not in terms of credit hours undertaken, they are part-time 
students, partially committed to the educational enterprise. 

G. The metropolitan area (and something similar can be said for the 
areas of the coordinate campuses) could be a rich laboratory for 
many kinds of educational involvements, but in fact it is too little 
used in this way. 

H. The University does not provide enough decent "related" space-
study space, lounge space, eating space, space for conversation-
for its students. 

I. The University too often disrespects its students' time and dignity 
in the way it provides services; this is shown in excessively long 
lines, curt and ill-informed personnel, the lack of perspicuously 
presented and clearly written information. 

III. Accountability systems and information systems. If some of the above 
criticisms are valid to any substantial degree, it is likely that their 
validity is due in part to decisions made over many years by faculty 
members and administrators. It is certainly not because the criticisms 
and problems are new; they are the same as have been raised for urban 
public research universities for at least thirty years. This suggests 
that there may be structural flaws in the system: incentives are wrong, 
the right information is lacking, accountability is absent, or something. 
Examples: 

A. Student retention is an important concern. The University does not 
provide retention data that can be compared with resource allocation 
for specific aspects of undergraduate education. 

B. Few mechanisms exist to recognize faculty contributions to under
graduate education outside the classroom. 

C. Clint Hewitt, Associate Vice President for Finance, tells me that many 
of the University's buildings, in their early days, had substantial 
amounts of "related" space for student use. Gradually much of it has 
been reallocated for office, laboratory, and other non-student uses. 
Somehow nothing in the information/accountability system caught the 
aggregate serious deterioration of a crucial educational resource. 

D. Departments differ greatly in the seriousness with which they treat 
their responsibility for undergraduate education. "Seriousness" 
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being shown by professors teaching lower division courses, collec
tive departmental attention to training and supervision of teaching 
assistants, faculty involvement in student organizations, and other 
less tangible qualities of departmental attitude and culture. I 
would be hard put to say what University policies reward the strong 
performers and hold the weak accountable. 

IV. The composition of the undergraduate population in relation to the over
all mission of the campus. There is tension between the composition of 
the undergraduate population, in terms of academic preparation, motivation, 
and ability, and the research character of the Twin Cities faculty. The 
academic quality of the Twin Cities undergraduate population is signifi
cantly lower than that of the undergraduate populations at peer research 
universities. Steps should be taken to improve this quality and to enhance 
other desirable characteristics in the composition of the undergraduate 
population. Examples: 

A. Publications giving a detailed sense of the academic preparation high 
school students need to flourish at the University. (At the Univer
sity of Wisconsin at Madison a committee of university and high 
school faculty has prepared and now periodically revises an excellent 
publication of this kind.) 

B. Vigorous development and promotion of advanced placement programs. 
William Gardner, Dean of the College of Education, has recently 
received letters from several school superintendents expressing 
strong support for and willingness to cooperate in such development 
and promotion {this is an upshot of the Gardner Task Force on 
Academic Skills). 

C. The Bush Sabbatical Program encourages the integration of research 
and undergraduate education and thus is an example of a program that 
attempts to foster undergraduate education that only a research 
faculty can offer. 

D. Think through the implications of the inloading of CEE and Summer 
Session instruction for the composition of the undergraduate popula
tion. 

I suppose that "the student experience," narrowly conceived, would include only 
the second of these four areas. I frankly urge that the Task Force take all 
four areas for its province and make recommendations that, first, point out 
general directions in which the University should move and, second, identify 
one or two concrete, immediately actionable steps in each of the recommended 
directions. 

On questions two and three, less needs to be said. The difficulties of such 
a large group functioning as a working group are obvious. Also, our deadline 
is a reason to divide the labor. The difficulty--really, impossibility--of 
giving a uniform, detailed treatment of the student experience on campuses as 
diverse as ours is also obvious. 

On question four, I have met with the Senate Consultative Committee. I am 
planning to meet again with it, with the Senate Committee on Educational Policy, 
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and with groups of student leaders. We should consider holding open meetings 
for faculty and students. Working teams, if we form them, may wish to consult 
with offices or individuals having especially relevant experiences and per
spectives. 

Onward and upward! 

pw 
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TASK FORCE ON THE STUDENT EXPERIENCE 
Task Groups 

GROUP I: STUDENT SERVICES 

Sam Lewis (chair), Jim Anderson, Jim Bowyer, Charles Osborne 

l 
j 

This area emcompasses the quality and delivery of all consumer services that 
the University has in common with organizations such as banks, airlines, and 
department stores. 

Possible Specific Problems (in areas like admission, registration, housing, 
financial aid) 

long lines and delays 
ill-informed and unfriendly staff 

Possible Recommendations 

conduct more registration by mail 
set up a University-wide customer service function 
develop alternative plans for collecting delinquent bills 

GROUP II: SPACE AND TIME 

Andrew Collins (chair), Stephen Ansolabehere, Gary Nelsestuen, Arthur Williams 

This area focuses on problems which are direct functions of the space provided 
for student/faculty use at the University and the University's scheduling system. 

Possible Specific Problems 

unavailable space for after-class student/faculty discussion 
inadequate study and leisure space 
poor use of space to encourage student/faculty and student/student 
interaction 
quality of classroom space and faculty role in its selection 
ventilation in classrooms 
inflexibility of space used for instruction 
unimaginative use of housing space to promote intellectual motivation 
lack of designated space for use by lower division students 
back to back class scheduling which inhibits after-class discussion 

Possible Recommendations 

placement of related space allocation and development under central 
control 
establishment of a place on campus for commuter students to spend the 
night 
require each campus building to have at least one designated student 
commons room 
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GROUP III: THE LOWER DIVISION 

Frank Sorauf (chair), Elizabeth Blake, Janet Van Benthuysen, flo wiger 

This area encompasses curricular and co-curricular problems encountered by 
lower division students. 

Possible Specific Problems 

course inaccessibility 
retention 
imbalance between small and large classes 
departmental priority assigned lower division instruction 
uneven T.A. preparation 
passive learning environments 
lack of continuity for students with no departmental attachment 

Possible Recommendations 

GROUP IV: 

build more course information into course numbering system 
make lecture classes big (not 45 students) 
increase use of small group tutorials 
educational development projects to improve quality of instruction 
(e.g., summer support, a master educator program) 
improved teaching evaluation 
increase student input on departmental level 

THE UPPER DIVISION 

Mary Corcoran (chair), James Botzet, Francesca Cuthbert, Matthew Tirrell 

This area encompasses curricular and co-curricular problems encountered by 
upper division students. 

Possible Specific Problems 

orientation of transfer students 
mechanisms for making better and more matches between interested students 
and faculty doing research in specific areas 
the effect of sabbaticals and single-quarter leaves on a student's 
educational plans 
widespread lack of opportunity to participate in research 
correlati~n between student's work and education 

Possible Recommendations 

a program to provide a large number of undergraduate research assistantships 
a program to involve students in faculty-directed internships in the 
community 
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~ GROUP V: ADVANCED PLACEMENT/RELATIONS WITH HIGH SCHOOLS 

Glen Holt (chair), Jerome Gates, Russell Hamilton, Heidi Johnson 

This area encompasses general University relations with high schools, focusing 
on strategies to increase use of advanced placement for students at the University. 

Possible Specific Problems 

inadequate academic preparation of college-bound high school students 
recruiting of high ability students 
poor and infrequent contact between high schools and University 
provision of accurate, timely, and effective information to prospective 
students 

Possible Recommendations 

establishment of a University-wide Advanced Placement Committee 
establishment of five-year goals for target quota for advanced placements 
closer relations with high schools in preparing better secondary school 
curricula 
the development of University programs for special groups of high school 
students 

GROUP VI: STUDENT DECISION MAKING 

4t, Marjorie Cowmeadow (chair), Deirdre Alexander, Jean Andrews, Steve Roszell 

This area focuses on the University's role in providing sound advice and com
plete information to students in order to help them make better educational 
and career choices. 

Possible Specific Problems 

academic and career advising 
the timely delivery of clearly written perspicuous information to students 

Possible Recommendations 

establish mechanism to reward faculty contributions beyond the classroom 
greater communication among faculty and staff with advising responsibilities 
provide more information on instructional style of specific faculty members 
require t~at each student talk with an academic adviser during the quarter 
before graduation 



LIST OF PAST REPORTS TO BE USED BY THE TASK FORCE ON THE STUDENT EXPERIENCE 

1. Perspectives on the Commuter Student at the University of Minnesota (March 1983) 

2. New Directions: Liberal Arts Missions and Curriculum (Sept. 1971) 

3. Communiversity (conference report - Sept. 1967) 

4. Toward 1985 and Beyond (June 1971) 

5. University Outreach Report (Nov. 1978) 

6. Report of the Task Force on Student Access (March 1977) 

7. Self-evaluation Report of the University of }1innesota (Jan. 1976) 

8. Task force report on developing and encouraging excellence in teaching (May 1978) 

9. CLA report on undergraduate education (Spring 1980) 

10. Brasted memo to subcommittee on Senate Reorganization (Dec. 1979) 

11. Developing Undergraduate Education at the University of Minnesota -CLE (Jan. 1967) 

12. Report of the task force on academic skills (Aug. 1983) 

13. CEP report on improvement of liberal education (May 1973) 

~ 14. Report of the Task Force on Higher Education and the State Economy (July 1983) 

15. COEEP report to senate 

16. CLE report on liberal education (June 1965) 

17. CLE report on liberal education policy (July 1970) 

18. CLE report on development of undergraduate programs (May 1970) 

19. University of Minnesota Students: A Research Profile, (July 1975) 

20. Northwest Area Active Learning Proposal (July 1982) 

21. Student Fact Book (1981) 

22. A Proactive plan for Attracting Students to the Twin Cities Campus (March 1981) 

23. Report from the Committee on Related Space (June 1968) 

24. Summary of Twin Cities undergraduate colleges' entrance and transfer requirements 

25. Undergraduate Enrollment Policies and Programs (June 1983) 
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STUDENT AGE TRENDS AT THE UNIVERSITY OF MINNESOTA 

Are students attending the University of Minnesota older than in the past? Are younger students being 

replaced by older non-traditional ones? How do the ages of University of Minnesota students compare with 

those of other universities? These are the questions the inaugural issue of STUDENTRENDS, a new factsheet 

from Data and Reporting Services, attempts to answer. 

Twin Cities Campus Age Trends 
Since 1974 there has been a shift toward older students at the Twin Cities campus. Chart 1 shows that 

from 1974 to 1981 the proportion of day school students over age 24 has Increased from 23% to 33% of the total 

student population (from 9888 to 15,515). Only Twin Cities day school students are included in these figures; 

there are no comparable data for Continuing Education and Extension (CEE) students. Who are these "older" 

students at the Twin Cities Campus? In 1981, the last year for which complete data are available, the majority 

(58%> were in the lower end (25 to 29 years old) of the "older" age range. Most (55%> were men and over half 

were enrol led in graduate or professional programs (42% graduate, 9% professional, 32% undergraduate, 17% 

adu It spec i a I). 

However, recent trends indicate that changes may 

be underway in the demographics of "older" students. 

These trends become more apparent if "older" students 

are divided into those aged 25 to 29 and those 30 and 

over. Bet·,.,een 1978 and 1981 the number of women aged 

25 to 29 grew from 3329 to 3647, an increase of over 

9%. In contrast, the number of men in this age group 

remained about the same (5440 in 1978, 5433 in 1981). 

Those in the 25 to 29 age group are also shifting Into 
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UNDER 25 

degr~e-granting programs; since 1978 the proportion of "" 

adult special students (those not enrol led in degree 

programs) decreased by 13% while enrollments in both 

undergraduate and professional programs increased 

considerably (by 10% and 22%, respectively). 

Among students 30 and older there has been a 

steady increase In enrollments by both sexes. Between 

1978 and 1981 the number of students 30 and over rose 

from 5406 to 6435, an increase of 19%. These students 

appear to be enro I I i ng in advanced degree programs; the 

proportion of students over age 29 in graduate programs 

increased from 48% in 1978 to 52% in 1981. 

25 & OVER 

• 

u+-------~--------------~------~ 
1874 1171 1871 1877 1871 1178 1110 1811 

YEAR 

Thus, to summarize recent trends, the Twin Cities campus has been gaining women in the 25 to 29 age 

group. Students in this age group are more likely to be committed to some type of degree program. The number 

of students over age 29 has also been increasing; most of these persons have been enrolling in graduate 

programs. 

Student Age: University of Minnesota vs. Other Universities 
Despite gains in the number of older students at the Twin Cities campus over the past few years, the 

University of Minnesota may lag behind other schools in attracting them (Chart 2). Estimates of 1980 nation

wide college attendance place the majority (62%> of students in the traditional (under 25) age bracket; 16% 

were 25 to 29 years old, about 10% were 30 to 34, and 12% of all college students were 35 or older. At the 

The University of Minnesota is an equal opportunity educator and employer. 



CHART 2 

same time, almost 71~ of the day school students 
throughout the University of Minnesota system were in 
the traditional age group; 17~ were 25 to 29 years old, 
less than 7~ were 30 to 34, and only 5% were 35 or 
older. At the University of Minnesota coordinate cam
puses, even more than at the Twin Cities campus, stu
dents In the traditional age bracket dominate the 
student population (for 1981: Duluth, 87~; Morris, 92%; 
Crookston, 80%; Waseca, 85%>. Many students at 
Crookston (14%>, however, were 30 or older. 

COMPARISON OF STUDENT AGE DISTRIBUTIONS 
1880 

Traditional students also predominate In the student 
populations of all colleges and universities In 
Minnesota to a greater extent than Is found nationally. 

Implications 

I .. , 
I 

Hi 

.. 
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ACIE 

The predominant age group (25 to 29) and program choice (advanced degrees) of older students at the Twin 
Cities campus suggest that the University has attracted previous students returning to school tor a career 
change or enhancement. The number of older students attending college tor the first time Is still relatively 
low, although It has been Increasing. Many such students may be enrolling In CEE courses. Concerns about 
projected enrollment declines among younger students through the 1990s prompt the questions: Should the 
University of Minnesota do more to attract students outside of the traditional college age range? It so, what 
programs should be directed toward this potential student group? 
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Table 1 

Universitx of Minnesota Enrollment Trends 1973-1982a 

Total Total Total Agriculture Libera 1 Arts Institute of Technology 
University Twin Cities Twin Cities Lower Upper Lower Upper Lower Upper 
Enro 11 ment Cam~us Undergraduates Division Division Division Division Division Division 

Year 

1973 43,978 35,906 33,305 664 402 7,001 6,005 2,813 2,379 

1974 44,452 36,412 33,478 686 489 6,588 5,654 3,090 2,377 

1975 46,491 38,226 34,803 677 525 6,681 5,736 3,209 2,383 

1976 47 '911 38,998 35 '187 793 567 6,652 5,399 3,303 2,590 

1977 48,570 39,162 35,384 848 590 6,489 5,471 3,429 2,768 

1978 4 7' 196 37,869 34,013 798 582 6,252 4,957 3,401 2,855 

1979 46,914 37,629 33,872 748 610 6 '198 4,959 3,454 2,959 

1980 47,945 38,393 34 '770 680 586 6,327 5 '164 3,678 3 '181 

1981 49,579 39,470 35,755 639 591 6,530 5,225 3,765 3,417 

1982 49,675 39,607 36,229 609 562 6,566 5,365 3,893 3,637 

% Change 
1973-1982 +12.9 +10.3 +8.8 -8.3 +39.8 -6.2 -10.7 +38.4 +52.9 

ainformation from the Revised Headcount and FYE Enrollment Forecasts, April 19, 1983, Management Planning and Information 
Services, University of Minnesota. 
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Table 2 

Preferred System of Enrollment for New College Freshmen in 1982: 
All Freshmen in Minnesota, University Freshmen, and University Applicants Who Do Not Enrolla 

All College Freshmen in Minnesota Universitt Freshmen Non Enrolled AQQlicants to University 
First Choice Second Choice First Choice Second Choice First Choice Second Choice 

Preferred System N % N % N % N % N % N 

University of Minnesota 4717 28.1 3251 19.3 2520 53.8 1391 29.7 717 41.6 481 

Four Year Liberal Arts 3023 18.0 2854 17.0 472 1 0. 1 676 14.4 235 13.6 314 

Community Colleges 1471 8.8 1262 7.5 143 3.1 211 4.5 46 2.7 85 

Private Junior College 112 . 7 153 .9 14 .3 25 . 5 7 .4 6 

State Universities 3044 18. 1 3147 18.7 434 9.3 640 13.7 203 11.8 250 

AVTI 1347 8.0 1444 8.6 241 5. 1 307 6.6 76 4.4 76 

ainformation from responses to the Student Plans and Background Survey for 1980-81 high school juniors who 
enrolled as college freshmen in 1982. The data are part of the Post-High School Planning Program of the 
Minnesota Higher Education Coordinating Board and are analyzed by the Technical Division of the Student 
Counseling Bureau at the University of Minnesota. 

% 

27.9 

18.2 

4.9 

. 3 

14.5 

4.4 
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Table 3 

Residence of New High School Graduates 
Who Applied to the University for Fall 1982: Total Admissions to the Twin Cities Campus 

Those Who Enrolled and Those Who Did Nota 

Total Admissions Shows No Shows 
Region N % N % N % 

11780 
Anoka 508 4.3 377 74.2 131 25.8 
Carver 83 . 7 61 73.5 22 26.5 
Dakota 592 5.0 424 71.6 168 28.4 
Hennepin 3298 28.0 2374 72.0 924 28.0 
Ramsey 1414 12.0 1051 74.3 363 25.7 
Scott 103 .9 71 68.9 32 31.1 
Washington 346 2.9 241 69.7 105 30.3 
MN Region 1 215 1.8 173 80.5 42 19.5 
MN Region 2 91 .8 77 84.6 14 15.4 
MN Region 3 1227 10.4 980 79.9 247 20.1 
MN Region 4 255 2.2 171 67.1 84 32.9 
MN Region 5 140 1.2 96 68.6 44 31.4 
MN Region 6 219 1.9 147 67.1 72 32.9 
MN Region 7 392 3.3 253 64.5 139 35.5 
MN Region 8 144 1.2 101 70.1 43 29.9 
MN Region 9 309 2.6 220 71.2 89 28.8 
MN Region 10 581 4.9 377 64.9 204 35. 1 
Illinois 140 1.2 53 37.9 87 62.1 
Iowa 49 .4 24 49.0 25 51.0 
North Dakota 124 1.1 99 79.8 25 20.2 
South Dakota 141 1.2 93 66.0 48 34.0 
Wisconsin 762 6.5 431 56.6 331 43.4 
Other States 365 3.1 142 38.9 223 61.1 
Foreign 282 2.4 153 54.3 129 45.7 

aThese data are obtained by comparing the applicant files and enrollment files in the 
Office of Admissions and Records at the University of Minnesota. 
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Year 

1973 

1974 

1975 

1976 

1977 

1978 

1979 

1980 

1981 

1982 

(' 

Total 
University 

N Median Mean 

6728 76 --

6815 75 --

7454 74 --

7047 73 --

7848 74 68.5 

7901 73 68.1 

8250 73 67.8 

8415 72 66.6 

8238 72 66.9 

7683 73 67.5 

~ f' 

Table 4 

Average High School Rank of 
Freshmen Entering the University 1973-1982a 

Agriculture Liberal Arts General College Institute of TechnolQgy 
N Median Mean N Median Mean N Median Mean N Median Mean 

124 83 -- 2977 80 -- 588 36 -- 534 87 

222 82 -- 2991 78 -- 551 36 -- 654 86 

233 77 -- 3126 79 -- 516 33 -- 624 88 

214 81 -- 2850 78 -- 586 34 -- 561 89 

167 82 77.9 3154 79 75.8 799 33 34.8 777 88 85.1 

180 79 76.3 3145 78 75.4 830 33 34.3 830 89 85.9 

148 83 78.0 3260 78 74.8 874 32 33.5 925 89 85.7 

147 82 78.0 3188 78 74.7 971 31 31.9 974 90 86.4 

118 78 74.8 3073 77 74.3 892 31 32.2 1019 91 88.3 

78 82 77.6 2920 78 75.1 801 30 32.3 992 91 87.4 

arnformation taken from the report New Student Characteristics, published annually by the Office of Admissions and Records, 
University of Minnesota. 
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Table 5 

Mean High School Rank for 
1979 New Entering Minnesota Freshmen, by System and Sexa 

System Total Males Females 

Private Four-Year 77.4 74.4 79.6 
(N=4238) 

University of Minnesota 71.4 69.4 73.7 
(N=5099) 

State Universities 67.3 61.6 71.6 
(N=5169) 

Community Colleges 56.5 51.0 61.5 
(N=5491) 

AVTI 47.3 40.3 54.6 
(N=7437) 

a!nformation from the 11 Report on the Characteristics of 1979 
Minnesota High School Graduates who entered Minnesota Post
Secondary Institutions 11 published by the Minnesota Higher 
Education Coordinating Board. Data have been collected for 
subsequent years but have not been analyzed. 
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Table 6 

Comparisons between the University of Minnesota and Other Institutionsa 

Minnesota Wisconsin Ohio State Berke let Michigan Rutgers 
N % N % N % N % N % N % 

Number of Undergraduates 36,229 31 ,547 41,108 20,507 22,232 28,476 
Fall 1982 (Twin Cities) 

Residence of Entering Freshmen 8,189 4,797 
Fall 1982 

7,236 4,284 6,001 

In State 7,194 87.9 3,700 77.1 6,823 94.3 90.0 3,019 70.5 5,454 90.0 

Non-Resident 1,097 22.9 1 ,265 29.5 
Other States 842 10.3 363 5.0 8.0 503 8.4 

Foreign 153 .8 50 .7 1.0 44 . 7 

Average High School Rank of 
Entering Freshmen Fa 11 1982 

Median 73 85% 91.0 83.0 

Mean 67.5 80.4 71.5 in top 20% 

(A 11 Campuses) (Columbus) 

Undergraduate Baccalaureate 6,391 5,243 6,917 5,412 5,081 5,987 
Degrees Conferred 1981-82 (5,851 Twin Cities) 

alnformation from other institutions ~1as obtained through telephone conversations with staff in their statistics and information offices. 
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Transferred From 

State Universities 

Community Colleges 

AVTI 

University of Minnesota 

Private Two-Year 

Private Four-Year 

Other Minnesota 

Out-of-State 

Total 

~ 

Table 7 

Numbers of Undergraduate Transfers to the University of Minnesota 
from within Minnesota and from Out-of-State: All Campuses Combined 

and Twin Cities Only for 1978-79, 1979-80, and 1980-Bla 

1978-79 1979-80 

(' 

1980-81 
A 11 Campuses Twin Cities All Campuses Twin Cities All Campuses Twin Cities 

737 644 843 726 783 674 

1 ,608 1,294 1 ,499 1 ,236 1 ,537 1 ,294 

0 0 0 0 0 0 

950 695 877 624 769 209 

58 56 74 62 67 52 

869 787 878 782 804 752 

0 0 0 0 4 0 

1 ,678 1 ,505 2,291 2,127 1,930 1,669 

5,900 4,981 6,462 5,557 5,894 4,626 

aoata are from the reports, "Transfer Acitivity of Minnesota Undergraduate Students Academic Year 1978-79, 1979-80 
and 1980-81" published by the Minnesota Higher Education Coordinating Board. 
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Group 

Tota 1 Minority 

Black Non-Hispanic 

American Indian or Alaskan 

Asian or Pacific Islander 

Hispanic American 
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Table 8 

Trends in Enrollment of Minorities from Fall 1973 through Fall 1982: 
Total University and Twin Cities Campus Minorities and by Minority Groupa 

Increase in Attendance 1973-77 
Total University 

1973 1977 Change 
N N N % 

2077 2664 587 +28.3 

840 1108 268 +31. 9 

304 402 98 +32.2 

707 767 60 +8.5 

226 387 161 +71.2 

Twin Cities 
1973 1977 Change 
N N N % 

1867 2300 433 +23.2 

776 1003 227 +29.2 

239 273 34 +14.2 

650 666 16 +2.5 

202 358 156 +77.2 

Increase in Attendance 1978-82 
Total University 

1978 1982 Change 
N N N % 

Twin Cities 
1978 1982 Change 
N N N % 

2548 3076 528 +20.7 2245 2755 510 +22.7 

1004 971 33 -3.3 

335 349 14 +4.2 

791 1314 523 +66.1 

418 442 24 +5.7 

909 865 44 -4.8 

232 213 19 -8.2 

716 1269 553 +77.2 

388 408 20 +5.2 

ainformation from official HEGIS reports submitted by the University of Minnesota. 
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Table 9 

Enrollment of Females and Males, Twin Cities Campus 
of the University of Minnesota, Fall Quarter 1973-1982a 

Total Female Male 
Year N N % N % 

1973 41005 15898 38.8 25107 61.2 

1974 42970 16950 39.4 26020 60.6 

1975 45265 18503 40.9 26762 59.1 

1976 45788 19284 42.1 26504 57.9 

1977 44777 19280 43.1 25497 56.9 

1978 44828 19763 44.1 25065 55.9 

1979 45765 20416 44.6 25349 55.4 

1980 47386 21158 44.7 26228 55.3 

1981 47433 21106 44.5 26327 55.5 

1982 47383 20994 44.3 26389 55.7 

aofficial figures contained in the HEGISreports submitted by the University 
of Minnesota 
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Table 10 

Programs of Study Available to Undergraduate Students 
at the University of Minnesota, by Campus and Size of Program 

c a.IJll2U.S.. Number of Programs Available 
Size of Programa N % 

Twin Cities Campus 155 
Fewer than 10 69 44.5 
10-24 28 18. 1 
25-49 33 21.3 
50-100 graduates 11 7.1 
Over 100 14 9.0 

Morris 27 
Fewer than 5 T5 55.6 
5-10 8 29.6 
Over 10 4 14.8 

Waseca 23 
Fewer than 5 T5 65.2 
5-10 3 11.1 
Over 10 5 21.7 

Crookston 51 
Fewer than 5 36 70.6 
5-10 9 17.6 
Over 10 6 11.8 

Duluth 61 
Fewer than 10 37 60.7 
10-24 15 24.6 
25-49 6 9.8 
50 or more 3 4.9 

aThe size of programs was based on the number of 1981-82 graduates 
from each of the programs contained in lists produced by the Office 
of the Vice President for Academic Affairs. 
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Table 11 

Information on Ability Test Scores 
of Students who are Admitted to the University 

and Honors Programs Available to Studentsa 

Preliminar~ Scholastic A~titude Test American College Testing 
Total Admissions Shows No Shows Total Admissions Shows No Shows 

Test Score N % N % N % N % N % N % 

Total Universit~ 8625 6023 2602 5361 3622 1739 
Above 90th Percentile 2219 25.7 1539 69.4 680 30.6 495 9.2 318 64.2 177 35.8 

81-90th Percentile 1602 18.6 1127 70.3 475 29.7 635 11.8 428 67.4 207 32.6 

6l-80th Percentile 2232 25.9 1550 69.4 682 30.6 1173 21.9 774 66.0 399 34.0 

4l-60th Percentile 1555 18.0 l 085 69.8 470 30.2 1103 20.6 738 66.9 365 33. l 

2l-40th Percentile 689 8.0 484 70.2 205 29.8 1060 19.8 713 67.3 347 32.7 

20th Percentile or Less 328 3.8 238 72.6 90 27.4 895 16.7 651 72.7 244 27.3 

Minnea~olis Cam~us 5340 3447 
Above 90th Percentile 1728 32.4 1214 70.3 514 29.7 407 11.8 264 64.9 143 35. 1 

81-90th Percentile 1089 20.4 757 69.5 332 30.5 480 13.9 326 67.9 154 32.1 

6l-80th Percentile 1324 24.8 908 68.6 416 31.4 798 23.2 511 64.0 287 36.0 

4l-60th Percentile 775 14.5 528 68.1 247 31.9 693 20. l 455 65.7 238 34.3 

21-40th Percentile 296 5.5 207 69.9 89 30.1 590 17. l 382 64.7 208 35.3 

20th Percentile or Less 128 2.4 87 68.0 41 32.0 479 13.9 347 72.4 132 27.6 

--Table 11 Continued--
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Table 11 (Continued) 

Preliminar~ Scholastic A~titude Test American College Testing 

Total Admissions Shows No Show Total Admissions Shows No Shows 
Test Score N % N % N % N % N % N % 

St. Paul Cam~us 276 173 
Above 90th Percentile 67 24.3 33 49.3 34 50.7 15 8.7 7 46.7 8 53.3 

81-90th Percentile 51 18.5 29 56.9 22 43.1 20 11.6 9 45.0 11 55.0 

6l-80th Percentile 83 30.1 37 44.6 46 55.4 43 24.9 20 46.5 23 53.5 

41-60th Percentile 53 19.2 25 47.2 28 52.8 44 25.4 20 45.5 24 54.5 

21-40th Percentile 17 6.2 10 58.8 7 41.2 31 17.9 18 58.1 13 41.9 

20th Percentile or Less 5 1.8 5 100.0 -- -- 20 11.6 8 40.0 12 60.0 

--Table 11 Continued--
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College 

Liberal Arts 

Biological Sciences 

Institute of Technology 

Home Economics 

School of Management 

Agriculture 

Forestry 

University College 
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Table ll (Continued) 

Date Honors Established 

1966 

1981 

1983 

1983 

Planning phase 

Includes 

Honors courses and seminars 
Special advisors 

Directed research under faculty supervision 
Two honors seminars 

Honors course examining applications of science and 
technology to social problems 
Honors courses in five departments 

Registration in graduate courses, enhanced versions of 
regular courses 

No program as such. Study-travel program and independent research projects available 
to high ability students. 

Currently in the process of developing more opportunities. 

Use honors courses in other colleges. 

aComparisons between students who enrolled and those who did not were based on a special study done by the Data Retrieval 
Center, Office of Admissions and Records. 
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Table 12 

Registration Patterns for Students Enrolled on the 
Twin Cities Campus of the University of Minnesota, by College of Enrollmenta 

Institute of Libera 1 General 
Management(N=l867} Education{N=4022} Technolog~(N=6704} Arts(N=20309) College(N=4030) Agriculture(N=l904) 

Patterns N % N % N % N % N % N % 

One Term Only 
(F, W, or S) 

357 18.2 1821 45.2 983 14.7 3541 17.4 806 20.0 317 16.7 

Two Terms Only 222 11.9 552 13.7 656 9.8 2704 13.2 736 18.2 289 15.2 
(FW, FS, or WS) 

Three Terms 771 41.3 785 19.5 3318 49.5 9546 47.0 1907 47.3 964 50.6 
(FWS) 

Three Terms 450 24. l 470 11.7 1498 22.3 2472 17. l 399 9.9 273 14.3 
Plus Summer 

)ther Combinations 67 3.6 394 9.8 249 3.7 2046 1 0. 1 182 4.5 61 3.2 

a Information summarized from a computer report "Continuity of Registration" generated annually for the Summer Session 
Office. 
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Table 13 

Number of Offerings 
Average Class Size for 

Undergraduates on Twin Cities Campus of the University 
for 1977-78: lXXX, 3XXX, and 5XXX Level Coursesa 

1 XXX Level 3XXX Level 5XXX Level 

Number of Number of Number of 
College Sections Mean Median Sections Mean Median Sections Mean Median 

Agriculture 334 37.1 23.3 210 25.4 20.3 284 17.2 12.5 

Biological Sciences 339 38.8 24.0 177 34.8 21.1 154 17.5 14.0 

Business Administration 96 41.7 43.4 260 50.4 44.0 55 35.8 34.5 

Education 550 20.3 17.7 607 20.4 14.3 576 13.7 1 o. 5 

Forestry 20 34.1 27.0 5 53.8 24.5 51 39.2 26.7 

General College 708 28.8 21.8 82 20.5 18.7 

Home Economics 115 34.4 26.6 97 20.4 18.0 102 21.2 10.3 

Liberal Arts 2,592 32.6 22.4 1 ,542 27.0 16.0 1 ,336 17.8 12.3 

Institute of Technology 1 ,492 42.7 26.8 752 33.5 21.5 883 21.5 16.1 

aSpecial data analysis in a report 11 A Summary of Average Collegiate Class Size from 1975-76 through 1977-78 11 based 
on enrollment data supplied by Management Planning and Information Services. 
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Table 14 

Overall Satisfaction with Experiences 
at University for Fall 1977- Summer 1978 Graduatesa 

Associate(N=458) Bachelors(N=4287) 

Response N % N % 

Very dissatisfied 1 0 71 2 

Moderately dissatisfied 13 3 153 4 

Slightly dissatisfied 17 4 261 6 

Slightly satisfied 42 9 555 13 

Moderately satisfied 196 43 1987 46 

Very satisfied 189 41 1260 29 

alnformation collected as part of the Former Student Survey Project, 
a joint endeavor of the Offices of the Vice Presidents for Student 
Affairs and Academic Affairs. 
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Table 15 

Ratings of Performance of Major Advisers 
for Fall 1977 - Summer 1978 Graduates from the Universitya 

Associate(N=435) Bachelors(N=4079) 

Res~onse N % N % 

Very poor 19 4 507 12 

Poor 23 5 555 14 

Fair 72 17 944 23 

Good 107 25 833 20 

Very Good 119 27 724 18 

Excellent 95 22 516 13 

arnformation collected as part of the Former Student Survey 
Project, a joint endeavor of the Offices of the Vice Presidents 
for Student Affairs and Academic Affairs. 
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Table 16 

Baccalaureate Degrees Conferred by the University of Minnesota, 1970-71 through 1980-Sla 

Total Universit.l: Twin Cities Agriculture Libera 1 Arts Institute of Technology 
Year BS BA BS BFA BS 

1970-71 6598 5421 143 2000 30 638 

1971-72 7087 5928 173 2221 43 754 

1972-73 7207 6085 190 2262 52 688 

1973-74 7356 6220 200 2361 17 63 760 

1974-75 6895 5956 191 2037 19 47 656 

1975-76 6735 5872 239 1781 58 51 693 

1976-77 7002 5917 319 1675 83 68 759 

1977-78 6703 5737 262 1605 87 66 829 

1978-79 6828 5876 334 1591 112 65 916 

1979-80 6789 5605 310 1536 95 53 944 

1980-81 6933 5949 276 1625 113 55 1051 

1981-82 6391 5851 

aOfficial degrees conferred information from the Office of Admissions and Records. 
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Table 17 

Current Residence of Graduates of the University of Minnesota: Total Graduatesa 

All Graduates from All Campuses 
N % 

Tota 1 A 1 umni 271 ,368 

Total Good Addresses 214,381 79.0 

Living in Minnesota 145 '779 68.0 

Seven-County Metro 87,357 40.8 

Outstate Minnesota 58,422 27.3 

Other States in Region 11 '152 5.2 

Living in Iowa 2,092 1.0 

Living in Wisconsin 6,351 2.9 

Living in North Dakota 1 ,557 .7 

Living in South Dakota 1 '152 .6 

Other States 55,306 25.8 

Foreign 2' 144 1.0 

aData obtained from the Alumni Office. The computerization and updating of addresses 
occurred in 1972. Although the file contains graduates from as far back as 1900, the 
coverage is higher for more recent groups of graduates. For example, the list of Twin 
Cities graduates contains names for 2,579 1971-72 BA graduates, 3,034 1976-77 graduates 
and 6,231 1981-82 graduates; numbers for PhD graduates for the three time periods are 
110, 119, and 456, respectively. 
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Table 18 

Numbers and Percentages of 1977-78 Graduates Enrolled 
in Degree Granting Programs One Year After Graduation, Total and by Collegea 

Call ege 

All Twin Cities Campuses 

Management 

Education 

Institute of Technology 

Biological Sciences 

Liberal Arts 

University College 

Agriculture 

Forestry 

Home Economics 

Nursing 

Total Graduates Responding 
N 

5807 

708 

815 

785 

174 

1903 

167 

293 

117 

202 

144 

Enrolled in Degree Granting 
N % 

1639 

198 

187 

223 

70 

634 

40 

81 

22 

38 

28 

28.2 

28.0 

22.9 

28.4 

40.2 

33.3 

24.0 

27.6 

18.8 

18.8 

19.4 

alnformation collected as part of the Former Student Survey Project, a joint endeavor of the Offices 
of the Vice Presidents for Student Affairs and Academic Affairs. 


