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Open Doors 
'· 

By Richard R. Price 
(Director of University Extension) 

I N the midst of the gorgeous imagery and 
oriental symbolism of the book of Revela

tion there is found a verse which might well 
be adopted as a motto by all organizations 
and individuals interested in adult education. 
This is the verse: "Behold, I have set before 
thee an open door." The saying is valuable 
not so much for what it reveals as for what it 
suggests. Therein is set forth food for fruitful 
reflection. 

Every human being has around him in early 
life, and especially in adolescent life, many open 
doors. They represent the potentialities of apti
tude, taste, appreciation, interest. They offer 
outlets to the latent or dormant possibilities 
and unrevealed talents of human nature. 

There is a door called art; another bears the 
label, music; over here is biography; over there 
is nature; and so we might name religion, 
poetry, philosophy, architecture, science. There 
could be assembled a catalogue of the titles 
of forty or fifty open doors which encircle the 
average human personality. This is because 
each one of us at the beginning is endowed 
with more or Jess developed capacities or inter
ests or aptitudes connected with all these things. 
By these means the soul is not "cabin'd, cribb'd, 
confined," but has outlets in numerous directions. 

BUT it seems to be a law of our human 
nature that these doors remain open only so 

long as they are habitually used. Through 
these inlets and outlets the mind gets its con
tacts with the great wide and interesting world 
of its environment. The more open doors, the 
wider the sweep of the horizon. Reading is 
made fruitful only by these contacts and im
pressions. Here we get the record of human 
experience and the interpretation thereof. 
Knowledge is transmuted into education only 
as it is supported and fortified by experience, 
observation, and reflection. Through the open 
doors this process is carried on. The more 
doors a man habitually uses, the wider is his 
vision, the keener his observation, the truer his 
perspective. In versatility of interest may be 
found richness of living. Here also may be 
found the basis of social attitudes, of human 
values, of moral ideas. 

I have said that so long as a man makes 
habitual use of his potential capacities, so long 
as he touches life in its manifold aspects at as 
many points of contact as possible, the doors 
remain open, and he passes in and out freely. 
He is interested in many things, and he draws 

\.< 
inspiration and wisdom from man)'Jt JC 

As Plato says : "The more things thou !earnest 
to know and enjoy, the more complete and full 
will be for thee the joy of living." 

But there is a darker side to the picture. 
To many a man there comes a time when he 
ceases for a season to use a certain open door. 
Engrossed in other matters, perhaps business 
cares, he neglects letting his mind range over 
that particular field of activity. The door that 
formerly swung back and forth easily now 
creaks a little and opens with more difficulty. 
With further neglect there comes a time when 
he tries to go out of that door and, lo, it is 
rusted shut. And once rusted shut, it seldom 
opens again. 

THE pity of it is that the inexorable clos
ing of one door is too often followed by the 

closing of another, and so on in a series, as a 
man's range of interests narrows. The net 
result is that many a man ultimately finds him
self surveying life and its problems through 
three or four narrow little doors instead of 
encompassing himself with the wide circle of 
the horizon. We say very aptly of such a man 
that he is "narrow-minded." Under such cir
cumstances it is almost inevitable that there 
ensues a certain starving or withering of the 
faculties, and as a result the individual never 
attains his full intellectual stature. There is 
ample testimony on this point. Perhaps it will 
suffice to cite the rather pathetic confession 
made by Charles Darwin in his Autobiography: 

"If I had my life to live over again, I 
would have made a rule to read some poetry 
and listen to some music at least once a 
week; for perhaps the parts of my brain 
now atrophied would have been kept alive 
through use. The loss of these tastes is a 
loss of happiness, and may possibly be 
injurious to the intellect, and more prob
ably to the moral character, by enfeebling 
the emotional part of our nature." 
The moral of all this is that life is not 

wholly lived in length, but also in depth and 
in breadth. Some men live more in ten years 
than other men live in thirty. How? By keep
ing more doors open ; by seeking experience 
and knowledge in numerous ways; by cultivat
ing every nook and corner, every innate capa
city, every potential outlook. Some men vege
tate; other men live richly and fully. Yet we 
must add that there is also a qualitative factor. 
Those doors open on the fairest prospect for the 
human personality when they lead to those 
"fields of study which enlarge and enrich the 
human spirit, which purify human ideals, which 
teach men how to think in terms of spiritual 

(Continued on page three) 

Humming Birds 
By the Editor 

No.1 

Certain observers have suggested from time 
to time that many Extension students pursue 
their education like so many humming birds 
who flit from flower to flower with apparent 
lack of plan. Without implying any indict
ment of humming birds, or of students who 
emulate them, we are now in a position to say 
that the comparison is apt. 

Recently we completed a study of the records 
made by 1270 Extension students who regis
tered for the classes in Freshman English be
tween the years 1933-1938. Some startling 
facts emerge from this study. And, since Fresh
man English is, in many ways, the key course 
in the University curriculum, being required 
of all candidates for degrees, these facts should 
be known to all persons interested in Exten
sion classes. The facts are not flattering, but 
they are facts, and they must be faced. 

Freshman English in Extension is a three
semester course (Composition 4-5-6). During 
the years 1933-1938, 768 students began this 
sequence by registering for Composition 4. 
Only 121 of these students actually finished the 
sequence (Composition 4-5-6) in Extension 
classes. During the same years, 340 students 
began a longer sequence-four semesters-from 
Subfreshman Composition through Com
position 6. Of these 340 students, only eighteen 
actually finished. 

Of the 1270 students who registered for some 
part of the Freshman English stquence during 
these years, 255 took only the class in Sub
freshman Composition ; 435 took only the class 
in Composition 4. Many, even more definitely 
in the humming-bird category, did not even 
begin at the beginning, but, despite rules and 
warnings, attempted some advanced part cf the 
sequence-and stopped there. 

To what may we attribute this amazing lack 
of consistent and persistent work toward a 
given end. The reason apparently does not lie in 
inferior work. Only twenty-five students failed 
in Subfreshman Composition during the years 
1933-1938; and only nine failed in Composition 4 
during that time. But 141 of the 340 who 
registered for Subfreshman Composition either 
cancelled, dropped, changed to the status of 
auditor, or allowed an incomplete or a con
dition grade to remain delinquent. And 256 of 
the 845 students who registered for Com
position 4 gave up the battle in the same ways. 

No, the answer must be sought elsewhere. 
Perhaps it lies in one or more possible mistaken 
beliefs. Perhaps there are students who as
sume that because they have had difficulty dur-

(Continued on page three) 
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English Composition 
(Composition 4, 5, and 6) 

All students who plan to register for Compo
-sition 4, 5, or 6 should note the following regu
lations : 

1. All students registering for Composition 4 
must take the Placement Test prescribed by 
the University. 

2. If the student took this test within the 
last four years, in high school or at the Univer
sity, he must ask for assignment to the proper 
composition class a week before the first 
meeting of the class. (He need not take 
the test again.) Telephone, write, or call in 
person. 

3. Normally no student will be admitted to 
a class in Composition 4, 5, or 6 unless he has 
attended the first or second meeting of the class. 

4. Composition 4, 5, and 6 must be taken in 
sequence. 

5. If the student who plans to register for 
Composition 4 has not taken the test within the 
last four years he should report for the test at 
the first scheduled date, as given below. 
The test will be given only as scheduled. 
There will be no other opportunity to take 
the test. 

Placement Tests Schedule 
7:00 Thursday, September 28, Room 110, 

Folwell Hall, Campus 
7:00 Thursday, October 5, Room 110, 

Folwell Hall, Campus 
7:00 Thursday, September 28, St. Paul 

Extension Center, 200 

Calendar 
Note that the classes begin 

October 2 

September IS--Registration begins. 
September 25-29-How To Study Institute. 
September 28--English Placement Tests. 
October 2-Ciasses begin. 
October 5-Last chance to take English Place

ment Tests, for those who did not take the 
tests September 28. 

October 7-Last day for registering without 
extra fee. 

December 23-Christmas recess begins. 
January 2 (1940)-Classes resumed. 
January 29 to February 2-Final examinations. 
February 3-First semester ends. 
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Socrates Reaches the Mississippi 
By the Editor 

Each Friday last year a group of instructors 
in the Extension Division met for lunch and for 
high talk about their adventures in following 
the urging of President Robert M. Hutchins of 
Chicago, and Stringfellow Barr and Scott 
Buchanan of St. John's College to read and 
re-read the Great Books of the world. From 
the enthusiasm of these instructors has sprung 
a new addition to the curriculum of the Exten
sion Division-something new in the adult edu
cation world which may prove of g:·eat signifi
cance. 

Briefly, the Extension Division offers students 
an opportunity to read with some of these in
structors, and to enjoy with them, the Great 
Books which have formed the basis of our pres
ent literature, our modern science, and our 
modern thought. The educational philosophy 
which is at the root of the new curriculum has 
been preached by President Hutchins for ten 
years. :Many of our readers are familiar with 
it, but those who meet it for the first time here 
should read the article by Milton S. Mayer, 
"Socrates Crosses the Delaware," in H arpcr' s 
Maga:::i11e for June, 1939. 

With the permission of the publishers we 
quote from that article: 

"Good learning eventually finds its way into 
books. We all admit that good books are some
how good. We recognize that there exists an 
unbroken tradition, going back to Greece and 
Rome, in which our American institutions and 
ideals ~: e rooted. We concede that this tradi
tion is most classically recorded and expressed 
by the best men and the greatest teachers in 
every age, men who, though they may have 
lived centuries apart, went to school together, 
refining, reworking, and bequeathing the tradi
tion they inherited. We know that man alone, 
through the medium of language, hands down 
to his descendants something more than mere 
reflexes. 

"\Ve know all this. We know what most of 
the great books are, beginning with Homer. 
\Ve pay them homage whenever we hear them 
mentioned, and we quote them impressively out 
of Bartlett's Quotatio11s. They are the books 
we all intend to read some day, though we 
didn't read them in school or college. 1\fost · 
of them are found in every standard library. 
They are published and sold in standard sets, 
most of them selling for less than a dollar. ... 
Whatever our occupation, whatever our station, 
we can read these books if we want to." 

These were the books that the group of in
structors read last year: the Great Books of the 
world from Homer to James and Freud. And 
as they read and re-read, they realized that they 
we:·e getting values that their college courses, 
and their graduate courses had not given to 
them. Among them, as among the teachers at 
St. John's College, where the Great Books form 
the basis of four years' college work, intense 
enthusiasm developed. \Ve quote again from 
the H arpcr' s article: 

"To-day at St. John's the teachers are ex
cited. They are meeting old and eternally ex
citing ideas, and since they are meeting them 

for the first time those ideas are not only excit
ing but novel. To the degree that the teachers 
are stimulated, they stimulate their charges. 
Shakespeare is no longer memorized or covered 
a scene at a time; the world and wonder of 
Shakespeare are lived by men and boys to 
whom they have suddenly become as real as 
the current newspaper and infinitely more 
readable." 

And today the instructors in the Extension 
Division of the University of Minnesota are also 
excited; and they offer the opportunity for stu
dents to share their excitement. Three courses 
in the Great Books will be offered this autumn. 
One is in the Great Books of Science, led by 
William S. Carlson. One is in the Great Books 
of Philosophy, led by Alburey Castell. The 
third is in the Great Books of Literature led bv 
Curtis E. Avery ' -

Education for Living 
Traditional educational theory is inclined to 

be smug. But the old order is often challenged 
by provocative heresies which sometimes attain 
the status of accepted theory Of the current 
"heresies," one of the most vital and swiftly
growing is general education, exemplified at the 
University of Minnesota by the General College .. 

General education operates on the theory that 
the traditional four-year liberal arts course is 
not, as has often been maintained, a nostrum 
good for any ailment of man or beast. Not all 
of us will be called upon to pull sheepskins 
from mortarboards, not all of us expect to fol
low highly specialized professional careers. On 
the other hand, each of us must buy and sell, 
must earn a living, must get along with his fel
lows-and in the doing feed certain yearnings 
toward beauty and happiness. It thus seems 
likely that we will better play our parts as 
happy and intelligent citizens in a democracy if 
we are trained in the arts of effective modern 
living. Accordingly, the General College in
vites the student to verse himself in the duties 
and the amenities of living in the world of 
today. This invitation the General Extension 
Division now extends to its students. 

Do you find difficulty in understanding the 
pages of The Scientific Monthly or the science 
section of Time magazine? Then perhaps the 
survey course in the physical sciences is some
thing you have been looking for. And there 
is an equally interesting survey course in the 
biological sciences. If the headlines and news
casts leave you wondering, try the courses in 
current affairs and propaganda analysis. Per
haps your food dollar doesn't seem to produce 
what it should, either over the counter, in your 
kitchen, or in the restaurant-in which case you 
might find worth while the class in food selec
tion. And for personal growth and enjoyment 
there are courses in the literature and music of 
today and in indoor and home gardening. For 
a complete list of these interesting new oppor
tunities see the 1939-40 Bulletin of the General 
Extension Division. 
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Irving Willard Jones 
The General Extension Division mourns the 

loss of Irving W. Jones who died July 12. 
Mr. Jones, chairman of the Division's Students' 
Work Committee and in charge of night classes, 
was not only official adviser to extension students 
but an old and devoted friend of many of them. 
They too will miss him. 

Irving Willard Jones was born in Nashua, 
New Hampshire, on March 21, 1875. He was 
an instructor in the New Hampshire Normal 
SchQol from 1906 to 1911. He was an instruc
tor in the University of "Wisconsin from 1911 to 
1916. In 1916 he obtained his Ph.B. degree 
from the University of Wisconsin. The years 
1918 and 1919 he spent as an assistant professor 
at the University of Wisconsin. In the latter 
year he became adjunct professor at the Univer
sity of Texas, where he remained until 1921. 
From 1921 to 1924 he was associate professor 
at Beloit College in Wisconsin. In 1921 he 
began coming to the University of Minnesota 
to have charge of the entertainment and recrea
tion program of the summer session. In 1924 
he came to the University on a half-time basis 
to pursue his graduate studies. He became a 
full-time member of the faculty at the Univer
sity of Minnesota on February 18, 1926, where 
he remained save for two years as assistant to 
the president of the University of Idaho. 

From 1926 to 1928 he was in charge of the 
correspondence study work while at the same 
time assisting with the recreational program of 
the summer session. Since 1930 he has been in 
charge of the extension programs and chairman 
of the Students' Work Committee of the Exten
sion Division. 

Mr. Jones was very versatile in his gifts and 
in his interests. Chief among these interests 
was music, which he taught at the University of 
Texas and Beloit College. At the University 
of Minnesota he showed his musical interest in 
the formation of the State Public School Music 
League, in his membership in musical clubs and 
organizations, and in his consistent patronage of 
the Minneapolis Symphony Orchestra. He was 
an earnest and consistent advocate of good 
music. He was interested also in gardening as 
an avocation. His chief professional interest 
was in adult education, and in that field his 
zeal and good judgment were of great value in 
the development of the program of extension 
and adult education as adopted and fostered by 
the C'niversity of Minnesota. 

Certificate Awards 
Extension certificates were awarded to nine 

students at the sixty-seventh annual commence
ment exercises held in Memorial Stadium on 
June 17. Institute of Technology certificates 
went to Nicholas W. Kangas, Robert Lind, and 
Kenneth L. Muir; Business certificates to 
George ]. Krenik, Carl H. Nelson, and Claude 
J. Rooney; and the Junior College certificate to 
Gustav A. Larson. Forty-five credit Business 
certificates were awarded to Joseph L. Coulombe 
and Kenneth L. Fredine. Commencement guides 
for the Division, appointed on a basis of scholar
ship by President Ford, were Margaret Eliza
beth Eckstrom and Mary Elizabeth Edwards. 

Dr. Price at N.U.E.A. 
From June 22 to 24, 1939, the National Uni

versity Extension Association held its twenty
fourth annual conference at the University of 
California in Berkeley. Dr. Richard R. Price, 
director of the General Extension Division at 
the University of Minnesota, attended the meet
ing. He made two addresses, one in honor of 
Dr. L. ]. Richardson, director emeritus of uni
versity extension at Berkeley, and a second in 
explanation of the educational services of Radio 
Station WLB at the University of Minnesota. 
Dr. Price is now the senior among the Associa
tion's directors of university extension, having 
headed up extension work at this university 
for twenty-six years and before that at the Uni
versity of Kansas for four years. 

The theme of the convention was "Adult Edu
cation and the State." Among the interesting 
discussions which developed from this theme 
were two of special significance to university 
extension and to adult education in general. The 
subjects of these discussions were "Should 
There Be Federal Aid for Adult Education?" 
and "What Should Be the Role of University 
Extension in the Totality of Adult Education 
Endeavors?" Both questions provoked spirited 
and able debate. 

The convention was made an occasion for tes
timonials in honor of Dr. Leon J. Richardson, 
for twenty years director of university extension 
at the University of California and director 
emeritus during the past year. Dr. Richardson 
delivered an address of welcome which was re
sponded to by Dr. Price on behalf of the mem
ber institutions of the Association. Dr. Robert 
G. Sproul, President of the University of Cali
fornia, gave the principal address at the annual 
banquet, speaking to the delegates and over a 
nationwide NBC broadcast on the theme-subject 
of the convention, "Adult Education and the 
State." Mr. Morse A. Cartwright, director of 
the American Association for Adult Education, 
spoke on "Adult Education and the Democratic 
Process." 

Humming Birds 
(Continued /rom .oage one) 

ing one half of one semester in one class, that 
therefore there is no use in continuing. Perhaps 
there are students who believe that they can 
master a subject such as English Composition 
in one semester, and who are either content to 
stop when they have finished this one semester 
or who know that they have not mastered the 
subject in one semester and hence assume that 
they never can master it. These are mistaken 
notions. Freshman English, like many other 
academic courses, is a unit made up of several 
parts. Judgments made at any time short of 
the completion of the entire unit, by student 
or instructor, are untrustworthy as final j udg
ments. But perhaps the answer lies in the 
psychology of the student. Regretfully, we 
suspect that the humming-bird analogy is shock
ingly apt. Even when we are reminded that 
humming birds are interesting creatures and 
that they, with all their flitting, get something 
from each flower-even then we regret the 
humming-bird student. 

Open Doors 
(Continued from page one) 
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needs and forces." Not without wisdom did 
the poet say : 

"The world is so full of a number of things, 
I'm sure we should all be as happy as 

kings." 
It will bear reiteration that duration of time 

is not living, that human life is more than the 
mere growth of the plant or the tree. It is the 
content of the life that makes it valuable and 
significant. "Better fifty years of Europe than 
a cycle of Cathay." Life for the human indi
vidual, life lived on its noblest and richest 
terms, life lived on the level above the vegeta
tive, means the expansion and improvement of 
the latent capacities, talents and aptitudes to the 
outmost perimeter reachable through the innate 
endowment. Whether the measure of a man's 
capacity be a pint or a gallon, it should be full. 
There is no greater source of satisfaction and 
happiness than that to be found in the adequate 
and symmetrical development of one's native 
powers. 

The secret of mental growth, then, is interest, 
and a wide range of interest is likely to insure 
a wide range of intellectual activity. Thus may 
one acquire what has been ascribed to one of 
the ancient notables-"a spacious mind." Mental 
curiosity, versatility of interest, joy in the pur
suit of knowledge, satisfaction in the exercise 
of expanding powers-these are ingredients of 
what has been vaguely called "the abundant 
life." After all, true success is not getting the 
better of someone else; it is getting the best 
out of one's self. A wide outlook brings a 
discriminating sense of values, appreciation of 
the best, and a perception of the motives and 
principles governing the conduct of men and 
society. 

Keep all the doors open! 

How to Register 
Students may register for extension classes by 

mail or by personal application, from September 
18 to October 7. Late registrations are subject 
to a late fee. The importance of registering 
before the first meeting of classes cannot be 
too emphatically stressed. 

The first step in registration is to apply for 
registration blanks, program of classes, and 
other necessary material. This can be done by 
mail, by telephone, or in person, at the main 
office of the General Extension Division on the 
campus. Registration in person may be made 
at any of the offices of the Extension Division, 
as listed below. From September 25 to October 
7, all offices will be open from 8 :30 a.m. to 
8 :30 p.m., including Saturday. 

WHERE TO REGISTER 

Minneapolis: 402 Administration Building, 
Campus. Telephone Main 8177 

690 Northwestern Bank Building, Mar
quette Avenue and Sixth Street South. 
Telephone Main 0624 

St. Paul: 500 Robert Street. Telephone 
Cedar 6175 

Duluth: 404 Atworth Building. Telephone 
Melrose 7900 
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Advice 
Editor's Note: This following little essay 

was written as an impromptu theme in an 
Extension class in Composition 5 last May. 
The student was allowed just fifty minutes to 
write this theme. We print the theme with
out editorial revision. 

By Ruby C. Preston 

Why do you ask me if going to night school 
is worth while? After all, if you consider that 
I am now completing my fifth consecutive year 
in University night classes, you must realize 
that if I did not think them very much worth 
while, I would not spend the time and money 
that they require. 

Although you must go to work now that 
you have finished high school, it would be too 
bad to discontinue your education. If your 
work requires a great deal of time and energy, 
it will be better to start with only one class. 
Later on, if you find that you have the time, 
you can take more than one. One of the things 
that I like about night school is that one can 
take one class or several, depending upon one's 
personal inclination. As for myself, I prefer to 
take one course at a time, and spend all of the 
time I have available on it. 

I cannot speak from experience about cor
respondence courses, since I have never taken 
any of them. It has always been my belief, 
however, that they do not offer the stimulation 
and challenge that is to be had by attending a 
class. The questions raised by different mem
bers of the class sometimes lead to very interest
ing discussions. An idea brought out may 
start a train of thought in your own mind. I 
believe that you will enjoy personal contacts 
with your fellow-students. 

The University offers a very wide selection 
of courses. If you are interested in improving 
yourself with relation to your position, you will 
undoubtedly find one or more courses dealing 
with your particular type of work. If you are 
more interested in general culture, you will find 
many courses in languages, literature, history, 
geography, science, and music. I find that my 
principal difficulty in choosing a course is not 
to find something in which I am interested, 
but to narrow my choice down to one thing. 

Some very worth-while hobbies have grown 
out of night school. A girl of my acquaintance 
who had never cared especially for plant life 
took a course in biology several years ago. 
It opened up a new life to her. Since that time 
she has gone on with the study of plants, par
ticularly wild flowers. She belongs to the 
Municipal Hikers, a group of men and women 
who take trips all over the state. Nearly every 
summer this group charters a bus for a trip 
through some part of the United States. This 
girl has gathered together a large collection 
of wild flowers from these various trips, and is 
continually adding to her collection. 

Study makes one more observing. Since I 
studied psychology, I have noticed and under
stood the uses of psychological terms used by 
writers in discussing problem children, criminals, 
and so forth.. Since I studied composition, I 
have watched in my reading for good writing. 
I was quite surprised to find that former Queen 
Marie of Rumania, in the series of articles My 
Life as Croum Princess, did not always observe 
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the rules of good writing. On the other hand, 
I occasionally find a paragraph that is beautiful 
in its method of expression. 

It is true that night school requires a great 
deal of hard work, but the rewards more than 
compensate for the cost. Besides obtaining a 
fund of general knowledge, you will acquire a 
broader outlook on life and a deeper under
standing of people and things. 

Tune in WLB 
This fall there is to be a series of informal 

radio talks about the educational opportunities 
available through the General Extension Divi
sion of the University of Minnesota. These 
talks will be broadcast by Station WLB on '760 
kilocycles at 6 :15 p.m. on Mondays and Wed
nesdays, beginning Wednesday, September 6, and 
continuing through September 11, 13, 18, 20, 25 
and 27. 

Sound Films Available 
. Erpi 

Alimentary Tract (I reel) 
Arts and Crafts of Mexico (I reel) ...... 
A Boat Trip (I reel) 

............. $1.00 

Bring the World to the Classroom (2 reels) ............ . 
The Cattleman (I reel) ................................. .. 

1.00 
1.00 
1.00 
1.00 

Distributing Heat Energy (I reel) .... .. 
Fuels and Heat (I reel) ............ . 
Heredity (I reel) ...................... .. 
Land of Mexico (I reel) ...... .. ......................... . 

1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
2.00 
1.00 

Navajo Indians (I reel) .. .. ............................... .. 
New England Fisherman (I reel) .............. .. 
People of Mexico (I reel) ...................................................... .. 
Primary Teacher at Work (2 reels) ............................... .. 
Thermodynamics (I reel) . 
Three Little Kittens (I reel) 1.00 

March of Time 
Alaska's Salmon Fisheries (272 ft.) ............ $0.7 5 
Britain's Undernourished (231 ft.) ........................ .75 
Cancer, Its Cure and Prevention (216 ft.)...... .75 
Child Labor Amendment (232 feet) . .7 S 
A Ghost Town Saves Itself (228 ft.)... . . 7 S 
Heart Disease (240 feet) ...................... .7 5 
International Munitions Ring (13S ft.) .SO 
Japan's War in China (455 ft.) .... 1.25 
Juvenile Delinquency (316 ft.) 1.00 
Key West (397 ft.) ........................... 1.00 
Fiorello H. LaGuardia (375 ft.) 1.00 
League of Nations (257 ft.) ............. .7S 
Lessons of War in Spain (224 ft.) .75 
Life's Summer Camps ( 492 ft.) ..... 1.2S 
Milk and Health (247 ft.) ...................... .7 S 
Politics and Civil Service (214 ft.) .75 
Problem of Relief (200 ft.) .50 
Problems of Working Girls (288 ft.) .75 
Progressive Education (306 ft.) 1.00 
Protecting the Consumer (229 ft.) .7 5 
Safety at Sea (200 ft.) .SO 
Safety on the Highway (174 ft.) .SO 
Sharecroppers (276 ft.) .......... .75 
Soil Erosion (218 ft.) . .............................................................. .75 
Supreme Court (350 ft.) 1.00 
TVA (307 ft.) 1.00 
U. S. Neutrality and Ethiopia (174 ft.) .50 
War on Insects (187 ft.) . ............................................ .50 
Wild Fowl Conservation (250 ft.) .7 5 
Worker's Alliance (236 ft.) .75 

Strand Series 
Fingers and Thumbs (2 reels) 
Five Faces (3 reels) 
Mites and Monsters (2 reels) 
Zoo Babies (2 reels) .......... . 

Gaumont British 

................ $2.00 
3.00 
2.00 
2.00 

The Amoeba (I reel) ............... .............. ........................... $1.00 
Animal Life in the Hedgerows (I reel) 1.00 
Shakespeare (I reel) .... 1. 00 

Struggle To Live Series 
Beachmasters (I reel) $1.00 
Deadly Females (I reel) .. ................................... 1.00 
Desert Land (I reel) ........................ 1.00 
Hermits of Crabland (! reel) 1.00 
Living Jewels (I reel) ..... 1.00 
Neptune's Mysteries (I reel) .... 1.00 
Swampland (! reel) ............................... 1.00 
Underground Farmers (! reel) 1.00 

The Ant City (I reel) 
Liquid Air (I reel) .. 

UFA 

Plant Power (I reel) ......... .. 
Sensitivity of Plants (I reel) ....... 

. $1.00 
1.00 
1.00 
1.00 

(This list of sound films will be continued in the Octo
ber issue of The Interpreter.) 

How To Study 
The General Extension Division cordially in

vites all students and all prospective students 
to attend a special institute on how to study. 
The institute is open to all, without tuition 
charge, and is offered in the belief that experi
enced and inexperienced students alike may 
profit by expert advice and training in effective 
study habits. 

Kenneth H. Baker, Assistant Professor of 
Psychology, will be in charge of the institute. 
Mr. Baker regularly teaches a course in How 
To Study, both in the Extension Division and 
in the daytime. 

The institute will be held on five consecutive 
nights preceding the opening of regular classes, 
from Monday, September 25, to Friday, Sep
tember 29. Meetings will be from 7 :00 to 
9 :00 p.m. in the auditorium of Burton Hall 
on the campus. Mr. Baker will lecture for 
one hour each evening. The remainder of the 
time will be devoted to discussion and the 
answering of questions. 

Evening Student Players 
Extension students who are interested in dra

matics are invited to joint the Evening Student 
Players, an organization of amateur actors which 
meets each second and fourth Friday during the 
academic year, and which provides the enter
tainment for the annual Holiday Frolic and 
May Mixer. Membership offers practice in 
directing one-act plays as well as in acting. 
Visitors are welcome at any meeting or re
hearsal. 

The Chanters 
If you have a good voice and can read music 

you will be welcomed by the Chanters, a 
mixed chorus composed of students in the Gen
eral Extension Division. Experience and previ
ous training are not essential. Tryouts are 
private. The Chanters meet in room 4, Music 
Building, Wednesday evenings throughout the 
academic year at 8 :OS p.m. 

Entered as sec<m 4-88 matter, October f, 1916, 
at the post office in Minneapolis, Minn., under 
the Act of August 14, 191t. 
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Adult Education: Behind the Seen 
OF the twenty-seven million adult Americans 

who engaged in serious continuous study 
during 1938, some 350,000 were students in uni
versity extension. These relative figures indi
cate little of the unique importance of university 
extension in relation to the totality of adult edu
cation activities. It is only in university exten
sion that students can work toward college 
credits and degrees. It is in the university tradi

·tions of excellence and integrity and in the uni
versity practice of scientific inquiry that there 
exists a medium for developing and a fulcrum 
for raising standards in adult education as a 
whole. And it is in university extension that 
are found many of the eminent leaders in adult 
education, men who, because of their long, hard 
won experience and their prestige in the educa
tional world, exercise important influence at the 
council table of adult education. 

Yet those of us who are engaged in uni
versity extension must not let the press of daily 
problems obscure the fact that university ex
tension is only one sector of the far-flung battle 
line of adult education. We believe it is an 
important, even a unique, sector. But only if 
effective liaison is maintained between our sec
tor and the rest of the line can the army operate 
efficiently. 

What are some of the problems which face 
the high command? They are numerous and 
thev have often been raised, but they are still 
before us. Of the many, three especially press 
for solution. 

THE first and most important question is 
this : How should adult education be organ

ized? This does not refer to organization within 
the various areas and agencies of adult educa
tion. It is obvious that in areas so different as, 
for example, night schools, parent education, and 
education by radio there must be complete free
dom for each kind of adult education to develop 
and maintain that scheme of organization most 
conducive to successful operation there. But it 
is pertinent to ask what administrative rela
tionships should obtain amo1zg the various areas 
and agencies, and what should be the overall 
plan, if any, for the nation as a whole. 

The historical development of adult education 
in the United States occurred mainly under 
private agencies, and under private agencies 
much of it remains. But boundary and jurisdic
tional disputes inevitably arose, not only among 
these private agencies but also between them 
and public agencies such as schools, universities, 
and community organizations, as these latter 
came upon the scene of action. Thoughtful 

By Watson Dickerman 
(Program Director, General Extension Division) 

persons realized that for the good of consumers 
it was imperative for producers of adult educa
tion, private and public, to meet around the 
council table for the purpose of composing inter
agency jealousies and constructing related pro
grams. The adult education council was put 
forward to meet this need. Such councils have 
been only moderately successful, but the plan 
was retained in tne program recommended by 
President Roosevelt's Advisory Committee on 
Education in 1938. The committee suggested a 
program of nation-wide adult education in which 
private agencies should continue to function 
alongside public ones, with the states directing 
the program and the federal government lend
ing financial aid. 

T HE Committee's recommendations bring us 
to the second important problem in a na

tional view of adult education: How should 
adult education be financed? That this is a 
crucial question is demonstrated by the fact that 
adult education is generally considered to be a 
marginal function-at least in public educational 
programs. For example, in the proposed re
trenchments necessitated by the recent cut in 
New York City's educational budget, night 
classes were among the services which it was 
planned to eliminate-this in spite of the oft
heard claim that in as dynamic a civilization 
as ours today, adult education is just as im
portant as, if not more so than, the education 
of children. Again, recent ventures in adult 
education by the federal government have seemed 
to indicate a demand for free education for 
adults in excess of the supply. But who is to 
finance free or low cost adult education? "The 
federal government, through taxes," says the 
Advisory Committee-especially since many 
states cannot finance their own programs. 
"Never!" say the states-rights educators, fear
ing that federal aid will bring federal control. 
And so the issues are drawn and the battle is 
on. 

The third problem concerns personnel, meth
ods, and materials in adult education, of which 
the most pressing is probably the matter of 
materials. Early attempts to provide learning 

A program of Extension Classes 
available each day will be found 

on page three 

materials for adults of limited reading ability 
consisted of taking over bodily, matter originally 
prepared for children. This was entirely un
satisfactory, for obvious reasons. There was, 
for example, the class for negro illiterates in 
which one student was preparing to read his 
morning lesson from The Little Red li c11 when 
a long-suffering classmate arose and threatened, 
"Jim Dacy, I'se sick and tihed heahin' about 
that doggone hen. One mo' wohd an' Ah'll 
bash yo' haid !" 

But the need for appropriate materials is 
perhaps even more pressing among those adults 
who can read, but who have insufficient ground
ing in the social sciences to make successful use 
of current books and articles in those fields so 
vital to intelligent citizenship today. Courageous 
attacks have been made on this problem by per
sons on the firing line of adult education, espe
cially by some of the federal projects. But 
scientific assistance was necessary and this was 
finally forthcoming. An excellent example is 
the new series of books, "The People's Library" 
(Macmillan). Initiated by James Harvey Rob
inson's stirring call in his Humanizing of Knowl
edge, assisted by the Carnegie Corporation, and 
produced by Columbia University and the Mac
millan Company, this little series is at least a 
beginning in a concerted and scientific attack on 
the problem of providing the lay public with 
readable, accurate, inexpensive books on impor
tant current issues. 

THERE are equally su·>''l' pr0hkrrh ;,, tH\l· 

versity extension; but. ;., t\li, tield d ,,.~ul• 

education, practices have k. , ,q IKicntly -:·,,.,' 
ardized to permit a reasonably satisfactory basis 
of operation. Among the many important prob
lems which still face extension directors is this 
one: What is the proper role of university ex
tension in relation to the activities of other areas 
and agencies of adult education? This question 
can be attacked but not solved by debate; its 
answer can be found only through experimenta
tion and courageous adventuring. Its solution 
will probably involve a compromise between 
what the clientele of university extension de
mands and what the university feels it can hon
estly and properly do well. And the solution 
will involve one thing more: effective liaison 
with other agencies of adult education. For 
only through accurate knowledge of what other 
agencies are doing and how they are doing it, 
and through agreement as to who can best pro
vide what services, can university extension ad
vance its sector of the battle line. This calls 
for sitting down around the council table. 
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Adult Education 
and the State 

If democratic individuals are to hold their own 
against the increasing pressure of totalitarian 
sycophants, education must be a lifetime process. 
Adult education is not merely a substitute for 
schooling that was missed in youth. Nor is it 
a type of recreation designed to fill the so
called leisure hours which men and women are 
coming to enjoy as a result of shorter working 
hours. It is a vital necessity in the preservation 
of the democratic ideal. 

\Ve cannot shrug off this matter of adult edu
cation with the smug assertion that our democ
racy has survived for a century and a half 
without our giving much attention to regular 
mental exercise. In this year of 1939 democracy 
is undergoing a competitive test in the eyes of 
its own people, and of the people of the world, 
that overshadows any test that it has yet faced. 
Moreover, the United States of America is 
rapidly changing from a nation of young minds 
to a nation of old minds. Our birth rate, like 
that of many of the leading nations of the world, 
has been declining for a number of years and is 
still going down. At the same time our achieve
ments in medical science have prolonged the 
average lifetime of American citizens by fifty 
per cent in the past few generations. This means 
that we have fewer young people and more old 
people. It is estimated that by 1960 there will 
be almost twice as many people over forty-five 
years of age as there were in 1930. The con
dition of these older minds is going to be a 
matter of great import in the continued prog
ress of the American democracy. We want to 
live longer, but not merely in order to grow 
older; we want to live long and stay young. 
That means keeping o·Jr minds young through 
contin;Jed learning and continued thinking. 

DR. RoBERT GoRDON SPROVL 

fit an address before the National Uni
versity Extension Association, Berkeley, 
California, June 23, 1939. 

Dr. Powell's Classes 
This year will mark the end of Dr. John 

Walker Powell's long association with the Gen
eral Extension Division. He will retire next 
spring. Hence this year will offer the last op
portunity for students to register for the classes 
which have so long been almost uniquely re
spected by Extension students. Dr. Powell will 
offer, during the first semester, classes in The 
Bible as Literature, and in Browning and 
Tennyson. 

The Interpreter 

New Classes of Especial Interest 

By the Editor 

As we write this, we have before us an ad
vance copy of the new 1939-1940 Announcement 
of Extension Classes. By the time this issue 
of The lHterpreter goes to press, our readers 
will also have copies of the Announcement, or 
may obtain them by calling any office of the 
Division. 

We have seen many former Announcements 
and might be expected to have developed an 
immunity to any form of contagious enthusiasm 
which this publication is designed to create, but 
we say frankly and honestly that, looking over 
the current issue, we could wish that we might 
occupy a classroom chair instead of a rostrum 
this year. 

As we thumb through the pages we note, for 
instance, a new section headed "General College 
Classes." Here are some fifteen classes for per
sons who want to know more about the world 
they live in, and the business of living in it, 
without specializing as they might were they 
training to become professional scientists, artists, 
or economists. The whole section will be worth 
your study. Then, still skipping rapidly through 
the pages, we note classes in Advanced Ex
tempore Speaking, American Economic His-

tory, Contemporary Philosophy, The Nature 
of Physics, and The Geography of Commer
cial Production. Personally, we'd like to take 
all those, but we've mentioned only a few of 
the new classes and perhaps we should print 
the entire list. Here it is: 

Camp Leadership 
Current History 
Educational Sociology 
Family Relations 
Food Selection and Purchase 
Hotel Organization and Operation 
Literature Today 
Modern Scandinavian Novel 
Orchestra 
Parasitology 
Personnel Work in Schools of Nursing 
Piano Playing for Pleasure 
Propaganda Analysis and Public Opinion 
Radio Drama 
Retail Store Management for Pharmacies 
Senior Electrical Engineering 
State and Local Government in Minnesota 
Tabulating Equipment Laboratory and 

Methods 
The Human Body in Health and Disease 
Unemployment Insurance Accounting 

And, in the front of the Announcement, on 
pages three and four, are two items which should 
not be missed. One deals with the new course 
in The Great Books; the other announces the 
How To Study Institute. 

Travel 

Editor's Note: This department is for all readers who 
have traveled and all readers who would like to 
travel. Send the editor your travel notes: they will 
have the same appeal for many that the original 
journey had for you. The travel sketch this month is 
by Miss Mary H. Thompson, a student in Advanced 
Writing. 

By Mary H. Thompson 
Foreign travel is interesting in proportion to 

the differences which exist between a foreign 
country and one's own. These differences are 
rapidly disappearing, as even remote countries 
are fast becoming westernized. It is with regret 
that one sees this change taking place. In Greece 
are still to be found many of the old traditions 
and customs which belong peculiarly to that 
country. Hence, to travel in Greece is still an 
interesting experience. 

It cannot be said that the Greeks are a back
ward people, but to many a traveler they appear 
to do things backwards. For instance, when 
they beckon to you they mean, "stop" ; and 
when they reverse the gesture they mean, "come 
on. I have been told that many automobile 
collisions are caused by a misunderstanding of 
these signals. Another misleading custom is the 
use of the word mi (nay) for "yes." I had 
my introduction to the backward way of doing 
things upon arriving at my hotel. I was as
signed to a room on the first floor. Imagine my 
astonishment when I was carried to the top 
floor, which really is the first. 

One of the most surprising customs was 
explained to me by a fellow traveler while we 
were enroute to Delphi. This man was an 
American who had lived in Patras for several 

years. He told me that one of his greatest 
problems was the buying of meat. He said, 
"You cannot go to the meat market and buy 
the particular cut of meat you want ; you wait 
until customers arrive and buy the meat that 
must be disposed of before your cut is reached." 
Only in a country like Greece, where the men 
have much idle tirrie, could such a custom exist. 

While the men seem to have a great deal of 
leisure, the women work incessantly. In the 
villages one can see men sitting at the sidewalk 
cafes from morning until night, drinking black 
coffee, or sipping wine, and carrying on endless 
conversations. The industry of the women pre
sents a strong contrast to this leisurely existence 
of the men. In the rural districts, women work 
in the fields, do their washing in the streams, 
prepare the meals in their homes, care for the 
children, and do the necessary weaving and 
spinning in the time which is left. 

In rural communities the people live in the 
villages, going at daybreak to the farm land and 
returning at twilight to their homes. One of the 
interesting sights at Delphi is the long proces
sion of villagers at nightfall, winding their way 
slowly homeward after a day of labor in the 
fields. The picture reminds one of Biblical 
scenes. The shepherd carries his staff and wears 
shoes, curved and pointed, with a tiny bell at 
the tip of each. The little donkeys carry the 
necessary equipment. Sometimes, they also 
carry lordly males, while the women trudge 
along behind with the goats, carrying children 
111 their arms. 

(Contimted on page four) 
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Program of Extension Classes Available Each Day 

MONDAY 

CLASSES IN MINNEAPOLIS 

4:20p.m. 
Drawing from Still Life and Pose 

6:00p.m. 
Vocabulary Building I 
Badminton Club (Nov. 6 to March 13) 

6:20p.m. 
General Botany I 
Ancient Sources of the Modern World 
vV riting Laboratory 
Short Story 69 
Essay W riling 81-82 
Introduction to Literature 22 
Book Reviews 
Beginning German 1 
Beginning German 3 
German for Graduates 
German Composition S0-51 
European Civilization 1 
General Physics 9 
American Government and Politics 1 
General Psychology I 
Beginning Spanish I 
Rural Sociology 14 
Practical Speech Making 
Speech Correction: Stuttering 
General Zoology I 
Histology 21 
Survey of Conditions and Trends in 

Nursing 69 
Principles of Public Health Nursing 62 
Accounting 20L, Principles and Labora-

tory 
Auditing B.A. 135 
Direct Mail Advertising 
Elements of Money and Banking 
Business English 
Fire and Marine Insurance 
Textiles 

6:30p.m. . . 
Intermediate and Advanced Swtmmmg

for Women 
American Country Dancing-for Women 

6:40p.m. 
Elements and Principles of Accounting, 

AlB (N. W. Bank) 

7:00p.m. 
Vocabulary Building 
Interior Decorating 3 
Reading Drawings 38 
Strength of Materials 

7~30 p.m. 
Human Anatomy 5 
Immunity 116 
Beginning Swimming-for \Vomen 
Commercial Drawing I 
Senior Electrical Engineering 
Elementary Algebra 
Metallography and Heat Treatment of 

Iron and Steel 

8:05p.m. 
Behavior Problems 140 
Seminar in Writing 91 
Psychology of Music 93ex 
Abnormal Psychology 144 
Speech I 
Advanced Extempore Speaking 
Ward Administration 60 
Salesmanship 
Hotel Organization and Operation 
Labor Problems and Trade Unionism 

CLASSES IN ST. PAUL 
4:20p.m. 
Fundamental Experiences in Design 

5:00 p.m. 
Foundations of Elementary School 

Methods 
Basic Principles of Measurement 

6:20p.m. 
Subfreshman Composition 
Farm Management (346 Jackson St.) 
American History 20 
Human Behavior Mechanisms (Wilder 

Disp.) 
Income Tax Accounting B.A. 134 
Accounting Practice and Procedure 
Cost Accounting B.A. 152 
Business Law 5 I 
Economics 6, Principles of 

8:05 p.m. 
Family Relations 84 
Recent American History 22 
Cost Methods B.A. 133 
Accounting Practice and Procedure 
Radio Script Writing I 
Business Law 51 
Jlusiness Law 52 

TUESDAY 

CLASSES IN MINNEAPOLIS 

4:00p.m. 
Speech I (N. W. Bank) 

4:30p.m. 
Browning and Tennyson (N. W. Bank) 

6:20p.m. 
Great Books of Science 
The Nature of Physics 
Home Landscape Planning 
Food Selection and Purchase 
Child Training 40 (N. W. Bank) 
Freshman Composition 4 
Freshman Composition 5 
Advanced Writing 27 
Bible as Literature 40 (N. W. Bank) 
Shakespeare 55 
Human Geography II (51) 
General Geology I 
Economic Geology 3 
Physiography of the United States 19 
American History 20 
How To Study 
Harmony 4 
Man in Nature and Society I 
State and Local Government in Minne-

sota 
Psychology of Advertising 56 
Intermediate French 3 
Nineteenth Century Realistic Novel 
Intermediate Spanish 3 
Spanish Composition 20a 
Beginning Swedish 7 
Introduction to Sociology I 
Social \York Agencies 
Legal Aspects of Social Work 
Speech Hygiene I 
Parasitology 51 
Interior Decorating 3 
Accounting 20L, Principles and Labora-

tory 
Cost Accounting B.A. 152 
Unemployment Insurance Accounting 
Production Management B.A. 89 
Business Law 51 
Business Law 52 
General Insurance 3ex 
Advanced Textiles 
Production Control M.E. 171 

7:00p.m. 
Use of Engineer's Slide Rule 
Trigonometry 
Differential Calculus 

7:30p.m. 
General Bacteriology 41 
Orchestra (Section 2) 
Aeronautics and Airplane Construction 
Freehand Drawing, Beginning 
Chemistry lex, Quantitative Analysis 
Chemistry 9ex, General Inorganic 
Chemistry 123-!24ex, Advanced Quanti-

tative Analysis 
Elementary Structural Steel 
Plane Surveying 
Elementary Structural Design 
Alternating Currents Machinery 
Petroleum Products and Testing 

8:05p.m. 
Dynamic Geology Laboratory A 
Judging Modern Books and Plays 
Propaganda Analysis 133ex 
Problems of Philosophy I 
Social Protection of the Child 
Radio Drama 
Swimming-for Men 
Income Tax Accounting B.A. 134 
Accounting Practice and Procedure 
Business Law 53 
Cost Estimating G.E. 81 

CLASSES IN ST. PAUL 
6:20p.m. 
Book Reviews 
American Economic History 
General Psychology I 
Beginning French 1 
Beginning Spanish 1 
Fundamentals of Speech 
Art Metal vVork (Univ. Farm) 
Accounting 20L, Principles and Labora-

tory (First Nat!. Bank) 
Elementary Advertising 

6:30p.m. 
Recreational Gymnastics and Plunge-

for Women (Univ. Farm) 

7:30p.m. 
Swimming-for Women (Univ. Farm) 

8:05p.m. 
Europe in the Twentieth Century 65 
Sociology I 
Fundamentals of Speech 2 
Fundamentals of Speech 3 
Principles of Teaching and Supervision 

in Schools of Nursing (Ancker Hos
pital) 

WEDNESDAY 

CLASSES IN MINNEAPOLIS 

4:20p.m. 
General Psychology I 

6:00p.m. 
Badminton Club (Nov. 6 to March 13) 

6:20 p.m. 
Great Books of Philosophy 
Literature Today G.C. 55 
Music Today G.C. 122 
Indoor and Home Gardening G.C. 166 
Current History G. C. 7 3 
Descriptive Astronomy 11 
General Morphology of Plants 2 
Freshman Composition 4 
Advanced Writing 29 
American Literature 73 
Geography of South America II 0 
Early Modern European History 57 
Ilach, Beethoven, Wagner and Brahms 
General Physics 9 
Beginning French I 
French for Graduate Students 
Social Pathology 49 
Fundamentals of Speech I 
Practical Speech Making 
Verse Speaking Choir 
General Zoology I 
Histology 21 
Educational Sociology 73 
Orientation in Simple Handicrafts 
Elementary School Curriculum 119 
Intermediate Accounting 26 
Tabulating Equipment, Laboratory and 

Methods 
Advertising, B.A. 88 
Investments B.A. 146 
Business Law 51 
Elements of Statistics, Econ. 5 
International Economic Problems 166 
Textiles (N.W. Bank) 
Solid Geometry 

6:30p.m. 
Beginning Swimming-for Women 
Badminton and Body Building Exer-

cises-for Women 

7:30p.m. 
Human Anatomy 5 
Immunity 116 
Orchestra (Section I) 
Intermediate and Advanced Swimming-

for Women 
Aircraft Engines 1 
Freehand Drawing, Advanced 
Rein forced Concrete and Concrete Design 
Advanced Mechanical Drawing 29 
Alignment Charts 
Senior Electrical Engineering 
Foundry Practice 
Machine Design M.E. 27 
Internal Comhustion Engines 
Air Conditioning M.E. 65 

8:05 p.m. 
Freshman Composition 4 
Recent American History 22 
Introduction to Reporting 13 
General Psychology 1 
The Family 119 
Fundamentals of Speech 2 
Fundamentals of Speech 3 
How To Develop Confidence in Speaking 
Personnel Work in Schools of Nursing 

61 
Advanced Accounting Problems 
Mathematics Review 

CLASSES IN ST. PAUL 
4:20p.m. 
Fundamental Experiences in Design 1 

6:00p.m. 
Vocabulary Building I 

6:20p.m. 
Introduction to Literature 22 
Beginning German 3 
Logic 
Interior Decorating 3 
Auditing B.A. 135 
Elements of Money and Banking, Ec. 3 

7:00p.m. 
Vocabulary Building I 

7:30p.m. 
Architectural Drafting (Mech. Arts H.S.) 
Engineering Drawing 1 (?tiech. Arts 

H.S.) 
Advanced Mechanical Drawing 29 ( Mech. 

Arts H.S.) 

8:05p.m. 
Advanced Public Speaking 51 
Accounting Topics-Budgetary Control 
Business English 
Elements of Statistics, Ec. 5 

THURSDAY 

CLASSES IN MINNEAPOLIS 

5:00p.m. 
Construction and Use of Group Apti-

tude Tests (N.W. Bank) 

6:20p.m. 
Great Books of Literature 
General Biological Concepts in Relation 

to Mankind 
Subfreshman Composition 
Freshman Composition 4 
Freshman Composition 6 
Mineralogy 23 
Europe in the Twentieth Century 
American Economic History 83-84 
Ear Training and Sight Singing 
History of Music 34-35 
Modern Philosophies of Social Reform 
World Politics 25 
General Psychology I 
Elementary Russian 
Beginning Norwegian 1 
Introduction to Sociology I 
Principles of Case Work 84 
Radio Speech 
Introduction to the Theater 
Parasitology 
Accounting 20L, Principles and Lab. 
Accounting 20L, Principles and Labora-

tory (N.W. Bank) 
Retail Credits and Collections 
Business English 
Advanced Economics 103 
Transportation: Services and Charges 

6:30 p.m. 
Modern Dance--for Men and Women 

6:40p.m. 
Accounting Practice and Procedure 

(N.W. Bank) 

7:00 p.m. 
Figure Sketching, Drawing and Painting 
Higher Algebra 

7:30p.m. 
General Bacteriology 41 
Chemistry lex, Quantitative Analysis 
Chemistry 9ex, General Inorganic 
Chemistry 123-124ex, Advanced Quanti-

tative Analysis 
Engineering Drawing I 
Structural Drafting 22 
Diesel Engines 
Air Conditioning M.E. 67 
Paint Materials 
8:05p.m. 
Advanced Norwegian 4 
Acting 77-78-79 
Salesmanship 
Economics 6, Principles of 

CLASSES IN ST. PAUL 
4:30p.m. 
Browning and Tennyson 

6:20p.m. 
Freshman Composition 4 
Rible as Literature 40 
Beginning German 1 
l\ian in Nature and Society 1 
Accounting 20L, Principles and Lab. 

6:30p.m. 
Swimming-for Women (Univ. Farm) 

7:00p.m. 
Higher Algebra 

8:05 p.m. 
Freshman Composition 5 
Practical Speech Making 
Economics of Public Utilities 

FRIDAY 
CLASSES IN MINNEAPOLIS 
6:20p.m. 
Piano Playing for Pleasure 
Psychology Applied to Daily Life 
Radio Script Writing I 
Advanced Traffic and Transportation 
Public Welfare 151 

6:30p.m. 
Consultation Period 

6:40p.m. 
Elements and Principles of Accounting, 

AlB (N.W. Bank) 

CLASSES IN ST. PAUL 
10:00 a.m. 
Recreational Gymnastics and Plunge--

for \Vomen (Univ. Farm) 

6:20p.m. 
Accounting 20L, Principles and Lab. 
Unemployment Insurance Accounting 
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Why I Moved 

By Pauline Silver 
. Editor's Note: It is with pride that we print the 

little essay which appears below. It was written in a 
class in Subfreshman Composition, at the very begin
ning of the sequence of composition courses which the 
Extension Division offers. The essay is valnable not 
only because it suggests what a student may learn to 
accompli"h in this elementary course. but because it 
illustrates a feeling which is shared by many Exten· 
sian students. 

One of the reasons for my moving to Min
neapolis was that I wanted my children to avoid 
having a childhood similar to my own. vVhen 
I was twelve years old, my parents moved from 
New York City to the prairies of North Dakota. 
It was a difficult adjustment for me to make. 
I found school dull, the teacher illiterate; after 
a few days I refused to go there. I missed my 
studies, companions, and-most of all-the li
brary. I was desperately unhappy. I would 
walk miles to neighboring homesteads, hoping 
to borrow something to read. Usually I'd come 
home with a seed catalog or an almanac. 
Finally I was sent to the village school. There 
things were much better, although I still suf
fered from lack of reading material. I could 
not understand why people smiled when I would 
anxiously inquire, "Have you anything to read?" 
After a time I grew shy and had someone else 
inquire for me. 

It seems ironical that. some twenty years later, 
my children had to face a similar situation. 
The village, by this time, had built a large, im
posing school, but the library remained the same. 
My children demanded books. I subscribed for 
magazines; I ordered books from Sears and 
Roebuck; I would come from "The Cities" laden 
with books. old and new. and for a time there 
would be peace. The children were not very 
interested in school. The course of study was 
limited; native ability was not recognized or 
encouraged. vVhen I spoke about this to the 
principal, he said that I fussed too much about 
my youngsters. I disagreed with him. To me 
the mental development of my children was im-

':1:. 

\ ll ·''I~. for moving to Minneapolis 
· ·• · my children to have the ad-

1 _.,·t'''' ., , tlltural and educational facili
nes. l t was a oistinct pleasure to watch their 
reaction to their new environment. They were 
delighted with the school, the teachers, the 
music, and the library. They were fascinated 
with the city, its parks, playgrounds and 
theaters. Life suddenly became interesting. This 
interest showed in their school work. It be
came apparent that one of my children had 
artistic ability. She was given a short scholar
ship at the Minneapolis Art Institute. Later she 
won a one-year scholarship at the University. 
I shall always feel grateful for the understand
ing and encouragement the children received 
from their teachers. 

I had still another reason for moving to Min
neapolis. It was that I also felt a need for cul
tural self-improvement. I wanted to take courses 
at the University. At the time, circumstances 
prevented my doing so. However, it seemed 
wonderful again to have access to books. It was 
a relief not to be thought eccentric or queer, 
because here I found many others who, like me, 
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felt that man cannot live by bread alone. I was 
not criticized for sacrificing my home, friends, 
and economic security to an ideal. I feel fully 
justified in moving to Minneapolis. My chil
dren have had the advantage of a good educa
tion and I've had the privilege of sharing their 
intellectual development. I've learned that (apart 
from those who are especially talented) educa
tion is necessan• to intelligent living; that it 
gives a meaning and a purpose to existence. I've 
also realized my ambition. I've spent a most 
enjoyable and profitable winter taking a course 
from the University Extension Division. 

Travel 
(Continued from page two) 

In Greece, as in many southern countries, the 
shops close from twelve to three, the idle hours 
constituting a pleasant interlude for siesta or 
diversion. Naturally, the dinner hour is later 
than in America, usually being set for eight
thirty. Much to the annoyance of the chef and 
other hotel attendants, the hour was changed 
to eight o'clock in order to accommodate the 
Americans of my party. Because of the lateness 
of dinner, one can see why afternoon tea in 
Greece is not only delightful but necessary. 

All through Greece, I noticed men carrying 
strings of amber beads. Upon inquiry I found 
these were called "conversation beads." The 
men played with their beads much as men else
where play with their watch charms or other 
gadgets they may be wearing. The possessor 
of conversation beads doesn't need to make 
scratches with a pencil or pull his ear while 
he talks. VI' e might do well to borrow the idea ! 

Calendar 
September 25-29-How To Study Insti-

tute. 
September 28--English Placement Tests. 
October 2-Classes begin. 
October 5-Last chance to take English 

Placement Tests, for those who did not 
take the tests September 28. 

October 7-Last day for registering with-
out extra fee. 

December 23-Christmas recess begins. 
January 2 (1940)-Classes resumed. 
January 29 to February 2-Final exam-

inations. 
February 3-First semester ends. 

lmportan.t! 
Please remember that first semester classes 

in the Extension Division will begin Monday, 
October 2. It is impossible to overemphasize 
the importance of early registration, and of at
tendance at the first meeting of Extension 
classes. Don't let the class get started ahead 
of you. Sometimes it is difficult to catch up 
with it. And don't forget that Saturday, October 
7, is the last day for registration without extra 
fee. Until October 7, all offices of the Exten
sion Division will be open from 8 :30 a.m. to 
8 :30 p.m., including Saturday. 

English Composition 

(Composition 4, 5, and 6) 
All students, both beginners and those who 

have already started the sequence of classes, 
should read with care the regulations printed 
in the Announcement of Extension Classes, pages 
25-26. 

Placement Test Schedule 
7:00 Thursday, September 28, Room 110, 

Folwell Hall, Campus 
7:00 Thursday, October 5, Room 110, 

Folwell Hall, Campus 
7 :00 Thursday, September 28, St. Paul 

Extension Center, 200 

Class Changes 
Public Welfare (Social Work 151-152) 

Friday, 6 :20 instead of Tuesday, 6 :20 
Instructor : Miss Margaret Bleckner instead 

of Mr. James Zeck 
Man in Nature and Society (Orientation 1) 

(St. Paul) 
Instructor: Miss Mary ]. Shaw instead of 

Mr. Emerson Schmidt 
Economics of Public Utilities (Economics 

165) 
Instructor: Mr. Floyd R. Simpson instead of 

Mr. Emerson Schmidt 

Sound Films Available 
United States Government 

Help by the Carload (2 reels) ............... . ..... $1.00 
Learn to Swim (2 reels) .............................. ..... .............. ........ 1.00 
Ski Time (1 reel) ··················-················ 1. 00 
Tree of Life (2 reels) ......... ........................ .. . ....... 1.00 
\Vhat's in a Dress (1 reel) .................. .......................... .50 
Winter Wonderland (I reel) ..... . 50 

Our World in Review Series 
How the Earth Was Born (I reel) ... 
Through Galileo's Telescope (I reel) 

Comedies 

. .... $1.00 
1.00 

Grand Uproar (I reel) ................... . . .................. $1.00 
Mad Melody (1 reel) ···-······ 1.00 

Miscellaneous 
Giants of the North (1 reel) ............... $1.00 
Highlights and Shadows (5 reels) 1.25 
Men and Oil (2 reels) .......................... 2. 00 
Shock Troops of Disaster (1 reel) .... .50 
Territorial Possessions of the U. S. (2 reels) 2.00 
Wheels Across Africa (I reel) ..... 1.00 

Entered as second-class matter, October !, 1.9!6, 
at the post office in Minneapolis, Minn., under 
the Act of August !4, 1911. 
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Why Study History? 
By Tom Bard Jones 

(Assistant Professor of History) 

W HY study history? This is a question 
which the teacher of history must face 

in these days when criticism of the traditional 
curriculum is rampant and on every side de
mands are heard that only "useful" subjects he 
taught in pur schools. It is not enough to say 
that history has been included in almost every 
educational program the world has ever known, 
for only the most hard-shelled conservative 
would contend that tradition and mas maiorum 
are adequate excuses for the retention of any 
custom or practice. Instead, the question ought 
to be faced squarely, and the teacher of history 
should ask himself, "Is history useful?" 

In the past, three justifications for the study 
of history have been especially popular. They 
might be characterized as follows : Propaganda, 
Profit, and Prophecy. 

(1) Propaganda. From very primitive times 
people have held that the study of tribal (or 
national) history uplifts and ennobles ·man. 
This, of course, has proved to be pure non
sense. The teaching of nationalistic history in 
Germany, Italy, France, and Great Britain
to cite some outstanding examples-never has 
paid, and never will pay dividends, except in 
blood and hatred. 

(2) Profit. The theory that history teaches 
us to profit by the mistakes of others is an 
excellent one, but, like most theories of its 
kind, it has not worked out in actual practice. 
It seems to be a sad and disheartening truth 
that the human race as a whole is far too ego
tistical to believe that it cannot succeed where 
its predecessors have failed. On the other hand, 
it might be argued that we do not yet know 
enough about the past to say definitely why 
certain policies failed and others succeeded. 
Perhaps the day will come when our knowl
edge of history will be useful in this respect, 
but today the cynical phrase, "Man learns noth
ing from history," is uncomfortably close to the 
truth. 

(3) Prophecy. There are many who believe 
that by studying the past we may predict the 
future. This point of view is not tenable, for 
there is one very important element which de
termines the course of history-chance-and 
this, of course, is unpredictable. The notable 
failure of two men in particular, Marx and 
Spengler, should be sufficient warning to all 
minor prophets. 

In the light of the foregoing considerations, 
the case for history begins to look rather hope
less. True, the historian can always say, "I 

(Continued on page three) 
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On the Art of Seeing Clearly 
By Curtis E. A very 

(Editor of The Interpreter) 

T ONIGHT, when you have finished read
ing your newspaper, and while you are 

waiting for the radio to bring the latest bulle
tin from Europe, think of these lines from 
Matthew Arnold's poem, "Dover Beach": 

"The world ... 
Hath really neither joy, nor love, nor light, 
Nor certitude, nor peace, nor help for pain; 
And we are here as on a darkling plain 
Swept with confused alarms of struggle and 

flight, 
Where ignorant armies clash by night." 

Somehow, these lines are not so pessimistic 
today as they were a few years ago. They are 
too true. Their aptness is almost devastating. 

Ahead of us lies the prospect of continued 
existence on a "darkling plain." Remote from 
Europe as we may be, we shall hear none-the
less the sound of "struggle and flight." I 
hope that we do not join the clashing ignorant 
armies; but whether we join them or not, the 
ground under our feet will tremble with their 
gun fire. And I greatly fear that no act uf 
Congress will give us real certitude, or help 
for pain. 

We all know this-in our hearts. And, 
knowing it, we listen with desperate hopeful
ness to the debaters and the orators. We 
clutch at each new straw that is called "the 
hope of the world." But, secretly, we know 
that in 1939 even neutral states can enjoy no 
real peace. All nations are on the dark plain 
together ; and confused alarms echo even where 
armies do not clash. 

And while the alarms echo, we face this ques
tion-a practical and cogent question : What 
private resources of joy, or light, or help for 
pain can we personally muster for these dark 
days? This is not a social question, nor a 
rhetorical question. It is a personal and indi
vidual question. What resources have I? What 
resources have you? 

Out of all the possible answers, I choose one 
for your consideration. I point to the resourc<:s 
of clear seeing. Gilbert Murray once wrote 
that "the great difference, intellectually speak
ing, between one man and another is simply 
the number of things they can see in a given 

Note: "On the Art of Seeing Clearly" 
was delivered as a radio talk over WLB, 
the University of Minnesota station, on 
September 18, 1939. 

cubic yard of world." I submit that on our 
darkling plain the great difference between one 
man and another, as far as resources for joy, 
or light, or help for pain are concerned, is 
simply the number of things they ca • scf d · 
spite the darkness. 

A few weeks ago news gatherers ". " rauio 
commentators in Europe were strick.::u dum:... 
by the sudden and strict censorship which a 
newly declared war imposed. The night was 
indeed black. But out of it came a remark
able news story which proved the resources of 
at least one man. Edward R. Murrow, talking 
over short-wave from England, told of Lon
don's blackout. He told of walking through 
the strangely silent streets to an almost de
serted Leicester Square. He told of the sus
pended movement, the anxiety that was almost 
fear; and then he told of a blind street musi
cian, scarcely visible in the gloom, playine- -
Beethoven's Moonlight Sonata. 

I wonder how many other radio commenta
tors and writers of news stories, frantically 
searching in the dark for copy, passed by that 
street musician and neither saw him nor heard 
him. Mr. Murrow differed from them in the 
number of things he was able to see, despite 
the darkness. Reporting of this sort is often 
more valuable than that which gives "spot 
news." 

We are concerned, remember, with the re
sources of the art of clear seeing in giving 
some measure of light (perhaps even of joy), 
in a world darkened J,y w~··. But ju;.t for a 
moment let us forget t;1<. ci?rkness :J." ·~ cOE

sider this art in its simpJp-- '1Spt"t't>. \'.':. ·' h 

necessary in acquiring the :...b;!ity to 3eo.: dc .. i'ly? 
If we assume at least ordinary intelligence, 

the first essential is the sharpening of the 
senses. In self-defense against the complexity 
of civilization, many of us have deliberately ac
quired a convenient blindness, or a convenient 
deafness. To learn again to see and to hear, 
we must re-sharpen our faculties; consciously 
and painstakingly develop a new sensitiveness, a 
new alertness and awareness. Just as photo
graphic films are hypersensitized by exposure 
to certain vapors, so must our senses of sight, 
and hearing, and smell and touch be hypersen
sitized. This can be done-through discipline 
and careful training. The first essential of 
clear seeing is to acquire what John Burroughs 
called "an eye practiced like a blind man's 
touch." 

This sensitiveness can be developed. You 
may have proof of this by looking at the prac-

(Continued on page three) 
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L ATEST among the many schemes to pro
mote adult education is the practice of 

putting it forward as the savior of democracy. 
"Adult Education and Democracy" is cur
rently the favorite designation for articles, 
books and addresses on the subject of adult 
learning. 

The designation is suspect on two counts. 
It is readily identifiable as an example of a 
propaganda technique known as the "transfer 
device," seeking public approval for an idea or 
an institution (here, adult education) by linking 
it to something which has already been ac
cepted (here, the democratic way). Secondly, 
adult education per se is no better adapted to 
preserving democracy than it is to preserving 
fascism or any other political theory. Totali
tarian states, for example, are using certain 
techniques of adult education to promote their 
political theories within and without their 
borders. 

It is imperative, therefore, that we identify 
and advance those particular procedures of 
adult education which are uniquely suited to 
preserving democracy-such procedures as dis
cussion groups, public forums, and uncensored 
sources of information. This intention seems 
to be motivating the American Association for 
Adult Education in its recently announced shift 
in emphasis from studies in the social sig
nificance of adult education to inquiry into and 
advancement of such techniques of adult educa
tion as seem most fitted to furthering the for
tm1es of r!emncracy. 

-Watson Dickerman 

Hill Reference Library 
The Hill Reference Library of St. Paul, 

which occupies the ~Iarket Street end of the 
general library building on Fourth Street, 
cordially inYites the members of the faculty and 
the students of the University Extension Divi
sion to use its resources. The Library is open 
daily from nine a.m. to ten p.m. throughout the 
year, and on Sundays from two to six p.m. dur
ing the fall, winter, and spring quarters. 

Faculty Tea 
The women of the Evening Students' Asso

ciation will entertain the Extension faculty at a 
tea on Sunday afternoon, November 26, 1939. 
from 3 :00 to 5 :30 o'clock, at Powell Hall, 500 
Essex Street Southeast. All women students 
are invited. Agnes Olson will be chairman 
of invitations. 
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Books in Review 

JOURNEY TO A WAR. By W. H. Auden 
and Christoper Isherwood. Random House, 
1939. 

NOT PEACE BUT A SWORD. By \Tin
Doubleday Doran & Co., 1939. cent Sheean. 

Reviewed by Bess R. Dworsky 

There is an unconsciously Hardian note in 
l ourney to a War, which in some measure 
might characterize the underlying query of both 
that book and Vincent Sheean's N of Peace But 
a Sword. ·while Auden and Isherwood are 
visiting the American Hospital at N anchang, 
a young Chinese suffering from shock ap
~roaches Auden, asking him, "Can you, please, 
mtroduce me to the President? I want to know 
if I'm still in the experiment. Then I shall 
be comforted." The feeling of bewilderment 
and the persisting desire to believe in the even
tual working out of the good mark the ac
counts of the wars and catastrophes on both 
sides of the Eurasian continent. 

More than Isherwood and Auden, Sheean 
seems passionately and personally bound up 
'":ith what he observes-the war in Spain, the 
dtffidence of the English, the fall of Austria 
and Czechoslovakia, the betrayals of human 
values and human faith. But Loyalist Spain 
holds his interest most. He describes the warm 
courage of the Spanish fighters, the feeling in 
the foreign brigades -American German 
French, and others who thought tha~ the Span~ 
ish war had implications which set aside na
tional boundaries. And certainly not the least 
interesting part of the book are the descrip
tions of the war correspondents and the mad 
haphazard, seemingly charmed lives they led 
recording the darkening paths of the war with 
notebook and camera. 

Journey to a War is a more casual and in
formal book, based on diary notes kept by 
W. H. Auden and Christopher Isherwood dur
ing their travels through China in 1938. Per
sonally, I was more interested in the prose 
account by Isherwood than in the obviously 
intellectual and philosophical poetry of Auden 
which preceded and followed the main body of 
the prose descriptions, though the poetry is not 
without its stirring lines and provocative ideas. 
The authors obviously favor the Chinese, but 
reveal remarkably little animus towards the 
invaders. The two men were primarily inter
ested in observing and recording aspects of 
Chinese life. The pervading presence of the 
war is inescapable in its consequences-the mul
titudes of destitute and homeless refugees, the 
maimed and dying in the understaffed, and often 
makeshift, hospitals, the ruins of cities. Never
theless the book is the study of a people rather 
than of an event. Doubtless beca~se of that 
emphasis, there is much more humor, and even 
laughter, here than in Sheean's book; for though 
events may be thoroughly depressing, people 
still remain various : gallant, boorish, dignified, 
ridiculous, gracious, scheming, curious-yellow 
and white alike. 

There is an anecdote of the missionary who 

denied bed and food to two fliers because one 
of them smoked and both of them occasionally 
drank ; but there is also the missionary whose 
mere presence was sufficient safe conduct for an 
enemy general who needed to pass through ban
dit country. We get sketches of Chinese Com
munists and anti-Communists, of important 
government officials and lowly coolies, of the 
men and women of vision and the complacent 
parasites. But we put down the book feeling 
that the Chinese as a people are basically 
amiable, and that when they have learned the 
lesson of cooperation for the general welfare 
and have been freed from the destructive immi
nence of bombardment and death, they will 
make for themselves a friendly and gracious 
place in the sun. Will they get that chance 
or will they be doomed as Spain was, and 
Austria, and Czechoslovakia, and the increas
ing list of those who have been crushed by 
force? Both books hold the same question: 
Against what odds can the human spirit con
tinue in its groping towards the Good Life
towards security for the body and integrity 
for the mind? 

Travel 

Editor's Note: This department is for all 
readers y.'ho have traveJed and aJl readers who 
would hke to travel, Send the editor your 
travel notes: they wtll have the same appeal 
for many that the original journey had for you. 

ILL YRIA, LADY 
By Eleanor Fargo 

Most English visitors to the Dalmatian coast 
go there to see the land beloved by the Duke 
and Duchess of Kent. They may see a yacht 
anchored in Dubrovnik's harbor or note the 
Kents' house among the staccato cypresses on 
the hillside above Cavtat but they will prob
ably look in vain for royal romance. Most 
Americans go to recapture the charm of Ann 
Bridge's Ili:yrian Spring-with little more suc
cess. Yet Dalmatia is still a land of charm 
and, for me, of happy memories. 

For me there is still the main street of Du
brovnik, lined with open shops. There are still 
the old churches, the monasteries in whose 
cloisters dates and peaches ripen. There is 
still the Ombla, brimming its banks in its 
three-mile course from source to mouth. Along 
the river, grass and trees grow lushly, in bright 
contrast to the duller cypresses on the gray 
hills above. And on summer evenings in the 
courtyard of the Sponza Palace an orchestra 
plays Mozart, Brahms, and the works of native 
composers; it is not Salzburg but it is pleas
antly done in the Salzburg manner-and no 
airplanes roar overhead. 

Inland lie the Dinaric Alps, so barren and 
gray that this has been called a "lunar land
scape." The Turkish towns hereabouts are 
accented by minarets, and their streets by 
veiled women. In a Mostar courtyard coffee 

(Continued on page four) 



lor November, 1939 

On the Art of Seeing Clearly 

(Continued from page one) 

titioners of many trades and professions. The 
good mechanic detects in the performance of ~n 
engine irregularities which the ordinary ~an wtll 
never notice. The cowboy knows that hts horse 
is lame even before the horse begins to limp. 
The doctor is sensitive to the symptoms of 
the human body. The politician knows the de
tails of public feeling before the public knows 
them. The artist sees colors which the layman 
cannot see. Sometimes such specialized sensi
tivitv confounds us-seems magical. But it is 
not -magic. It is simply the result of training, 
and the result, too, of a keen interest. 

But this alertness, and this sensitiveness, are 
not enough, either for the limited function of ~he 
specialist or for the larger function about _whtch 
I shall speak in a moment. The mechamc, the 
physician, and the artist must be able to recog
nize the significance of what their senses per
ceive. That is, the true observer must see not 
only with his eyes, and hear not only w~th 

his ears but also with his mind. And the m
dispensable condition of the operation of mind 
is knowledge-or experience. 

Now, let us return to the kind of clear seeing 
which is our real concern. This is the clear 
seeing which includes-and engulfs-the cl~ar 

seeing of the specialist. This is the clear seemg 
of the man who has made all humanity his 
study. This is the clear seeing of the man who 
is sensitized to the largest possible number of 
human phenomena, and to the largest possible 
number of phenomena which influence human 
beinrrs. It is the kind of clear seeing which 
Ho~er had, and Shakespeare. And it is also 
the kind of clear seeing which Edward Murrow 
has. For clear seeing of this sort has no ab
solute measure. We recognize it, but we can
not measure it. And therein lies its value for 
the average man. It pays its own dividends. 
\Vhen it is used professionally it becomes lit
erature· but when it is used privately it is a 
resourc~ of light and joy and a help for pain. 

But just as the clear seeing of the specialist 
depends upon knowledge and experience, just 
as the doctor must study medicine and the me
chanic must study machines, just so must tbe 
observer of humanity study human beings. 
The experience which he must acquire in order 
to recognize significance is not alone individual 
experience. That, of course, will be useful. 
But most important will be his familiarity with 
a concentrated distillation of all buman ex
perience from the beginning to the present. This 
concentrated distillation we sometimes call cul
ture. And we find it in the records whicb tbe 
clear seers of the past bave left to us : in their 
books, their inventions, and their traditions. 

On our darkling plain we are going to turn 
more and more frequently to this experience of 
the past which makes what we see in the present 
intelligible to us. We are going to discover 
how much joy and light and help for pain 
there is in a knowledge of the past. I have 
just been reading the journal of C. K. Scott
Moncreiff, the noted British translator. One 

entry in his journal is especially interesting. 
It reads: "In the field, France, 26th October, 
1914. The sun is getting into my eyes as I 
scribble this, and a man is dying at ~y feet, 
so I am afraid it will be a sorry scnbble. I 
have the Oxford Book of English Verse lying 
in the mud behind me." That entry from the 
diary of a soldier needs no comment. . . 

The kind of knowledge of which I wnte ts 
further annotated by Sidney B. Fay, in his 
Roads to Knowledge, when he says, " . . . . 
we cannot understand aright the thoughts of 
today and the very words which clothe them 
unless we have some knowledge of the founda
tions from which they spring. . . . And in the 
inner loyalties of the spirit the modern reader 
treads on common ground with the thinkers of 
the past. The searchings of Plato after the 
realities which lie behind the shadowy forms 
of this our life, the quest of Plotinus for the 
good the true, the beautiful, the meditations of 
Cice;o and of Seneca on the soul's duty in 
this world and her hope for a future-all these 
are our own today." 

And they are ours-not merely to enjoy, but 
to make so much a part of our lives that they 
enable our eyes and ears genuinely to see and 
to hear. This experience of the past will not 
be confined to what the philosophers and his
torians have left us. If we learn truly to see 
in the dark days, we shall need the help of 
the mathematicians, the chemists, the astrono
mers, the political scientists, the generals, the 
engineers. 

But practically, and finally, here is the re
markable thing about clear seeing: \Vi thin the 
limits of normal intelligence, it is self-regenera
tive. The act of acquiring human experience 
through reading or study also quickens the 
senses. And, conversely, practice and disci
pline in sharpening the faculties. make th~ mind 
more receptive, quicken the tnterest m the 
knowledge that one MUST acquire, add color 
and shadow to the monochrome of life. Learn
ing to see clearly is a lifelong process, but 
when we acquire the ability to see, we shall 
find at least some joy, and love, and light, on 
this darkling plain where ignorant armies clash 
by night. 

Parking on the Campus 
Students who attend Extension classes on the 

campus are warned that the parking regulations 
will be rigidly enforced by the City Police 
Department. There will be no parking within 
the campus on Fifteenth and Seventeenth 
.<\venues at any time, nor on the Folwell Hall 
side of University Avenue. The "No Parking" 
signs apply to Extension students as well as to 
students in day classes. 

Refunds 
Applications for refund oi fees for the first 

semester because of cancellation must be made 
no later than November 25. Applications will 
not be considered if made later. 

3 

Why Study History? 
(Continued from page one) 

read history and conduct historical research be
cause I enjoy it." If the historian enjoys his
tory, he should be allowed to have hi_s fun. . We 
may assume that he will conduct htmself m a 
gentlemanly and dignified fashion while at play, 
and thus he is entitled to his simple pleasures 
just as much as the man who plays golf or 
goes fishing. Again, the student of art, litera
ture, political science, or philosophy obvious!! 
cannot understand to the fullest extent the mam
festations or the developments of his particular 
subject in any given period unless he is familiar 
with the historical background of that period. 
Certainly, these are cases in which the study 
of history could be justified, but they do not 
pro\'ide an adequate excuse for inflicting t_he 
studv of history upon those who are not hts
tori~ns or students of special fields which re-
quire an historical background. . 

What, then, can be said in defense of htstory? 
The writer himself does not believe that all is 
lost. He feels that the study of history can 
justify itself without the help of the propa
gandists and the prophets, and the pleasure
seekers and the specialists. Therefore, the 
writer will now speak for himself and offer his 
own opinions. 

His tory is not worthless. Its study can be 
something more than a pleasant pastime, for 
history rewards her followers in direct propor
tion to their efforts. The study of history can 
provide a sane and rational view of life, but 
these benefits cannot be sprinkled or bestowed 
upon the population c11 masse. The teacher of 
history can perhaps stimulate interest in his 
subject, but, in the end, it will rest with e~ch 
individual student whether he gains anythmg 
from his work. The study of history involves 
much more than the mere registration for a 
"course," attendance and note-taking at lectures, 
and the fulfillment of reading requirements. 
One must also think constructively about the 
work at hand, for memorizing a number of 
facts for the purpose of passing an examination 
cannot really be called studying. 

Precisely, what does history offer the stu
dent? 

Fi1·st of all, there is something to be said 
for the rigorous discipline of historical research 
in which one attempts to find an elusive some
thing called "the truth." Historical research 
obi ectives and methods are, of course, funda
mentally the same as those used by other work
ers in the natural and social sciences. One 
tries to consider with impartiality all the evi
dence, the actual facts, which relate to a cer
tain problem. When a problem cannot be 
sol\'ed, the researcher is obliged to admit his 
failure, and, at the same time, to present the 
arguments for both sides of the question. It 
is considered unethical to falsify or to conceal 
evidence in order to prove one's point. 

It is clear that such a discipline would be 
very useful if it could be applied to every-day 
affairs. Again, however, this is the affair of 
the individual, and it is perfectly true that 
many historians and other scientific workers 

(Continued on page four) 
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Why Study History? 
(Continued /rom page three) 

who employ the discipline in their researches, 
completely abandon it after working hours. It 
requires great strength of character and real 
determination to be calm, impartial, and un
emotional upon leaving the study or the labora
tory and coming face to face with problems of 
a personal nature. Nevertheless, the way to 
rationalism is open for those who care to take 
advantage of it. 

In addition, historical research has valuable 
lessons to teach. One learns just how elusive, 
how hard to find, the "truth" may be. The 
student eventually discovers that definite knowl
f'OVe of many things is almost unattainable; 
"'"' ''"-' t toil endlessly to capture even one 
<;.: •• :~. ;;:•d sometimes unimportant, fact. Theo
r;·~;~:.l') at least, one might learn to mistrust 
, 1,"p juJgments and to hesitate before taking 
anything for granted. To be more specific, 
perhaps history's greatest lesson is that "only 
time will telL" An event which occurs today 
may seem very significant, but tomorrow may 
show it to have been a false alarm. 

Last of all, there is one concrete justifica
tion for historical study and teaching which 
seems particularly to the point at the present 
time. There are certain definite conclusions 
which the writer, as a student of history, has 
been able to draw from his work. He does not 
mean to imply that these conclusions could not 
have been obtained elsewhere; he is content 
merely to state his own source of information. 
The writer, for example, can find no evidence 
which convinces him that any one race is in
herently superior or inferior to any other, 
nor can he discover that any division of the 
white race is possessed of superior abilities. He 
can find no common denominator, except that 
of language and tradition, to aid him in dis
tinguishing Frenchmen from Germans, Italians 
from Englishmen, or Russians from Americans. 
There is no evidence known to him which indi-

;: ,;, · ;~!1 the members of any single re
!i:!'' •;s ; · .n]i;ical group are either demigods 
u .... l.•.'llf"':·' 

"l htsr:: tkg~'''e findings mentioned in the 
preceamg paragraph lead us back to the sub
ject of propaganda. We have agreed t~at 

propaganda (nationalistic history) is not des~r
able. Now, it seems fitting to suggest that hts
tory might be employed to combat propaganda. 
Thus a new use of history is discovered: Anti
Propaganda. 

The point is this : 
Nationalistic history, propaganda, or what

ever we may call it, is not history at all. N a
tionalistic history presents neither the whole 
story of the past nor the whole truth of that 
story, whereas true history unfolds the past in 
its totality-"all that man has ever done, or 
felt, or thought, or hoped for." In the history 
of every country there are men and achieve
ments to which the patriot may point with 
pardonable pride, but there are also on the 
record ghastly mistakes and evil deeds which 
ought not to be forgotten, lest they be repeated. 
Pride alone may become overbearing, whereas 
pride tempered with due humility is never out 

of place. It is entirely possible that the World 
War, or the current European conflict, might 
never have taken place if true history instead 
of propaganda had been taught in European 
schools. 

Unfortunately, it is not only the Europeans 
who have been guilty of substituting propa
ganda for true history. We in the United 
States have often taught our history in na
tionalistic fashion. It is not pleasant to think 
of certain dark chapters in American history
witchcraft in New England, the treatment of 
the American Indian, the Sacco-Vanzetti case, 
Teapot Dome, economic imperialism in Latin 
America, and some of the others, but think of 
them we must, or .we shall help to p<U'e the 
way for an American Hitler. 

In conclusion, it would be foolish to con
tend that history is a panacea, a cure-all, but 
it would be equally absurd to say that it is 
entirely useless. The writer is content to rest 
his case as he has stated it. 

New Film Bulletin 
The 1939-40 supplementary Film Bulletin, 

listing about 150 new sound and silent films, 
is now ready for distribution to film users. Re
quests should be addressed to the Bureau of 
Visual Instruction, in care of the General Ex
tension Division, University of Minnesota. Be
low is a partial list of films included in the 
supplement: 

Title 
Rental 

Fee 
Eastman 

i~~~s~ ¥:~: <;nJes12la·n;~;:;d~;~ .. ··u .. ·;~~ii 
The Living Cell (1 reel) .............. . 
A Lost World (1 reel) .................... . 
Peanuts (I reel) 
Poland (1 reel) .................... . 
The Protozoa (2 reels) 
Rocky Mountain Mammals .(i···;~~i")"··· 

.... $0.75 
.7S 
.75 
.75 
.7 5 
.75 

1.50 
.7 5 

United States Bureau of Mines 
Automobile Lubrication (I reel) ...... .25 
Story of Asbestos (2 reels) ...... . 50 
Story of Gasoline (2 reels) ....... .. .SO 
Story of Lubricating Oil (2 reels) .SO 

Living Natural History Series 
The Anthropoid Apes ( 1 reel) 

t~: l~i~~~~ 1 
( ~e~l~el) ·::: : ::::::::::::: : 

Kangaroos and Opossums (1 reel) 
New World Monkeys (1 reel) ..... . 
Short-Fanged Poisonous Serpents ( 1 reel) ....... . 
Turtles and Tortoises (I reel) 

M iscel/aneous 
Jeursalem (2 reels) .......................................... . 
Praha and Near-by Castles (1 reel) ......... . 
Praha, the Rome of the North (I reel) 

New Sound Films 

.75 

.75 

.7 5 

. 7S 

.75 

.7 5 

.7 5 

1.50 
.75 
.75 

Air Waves (I reel) ..... u •••••••••••••••••••••••••••••••••• $0.25 
Tells the spectacular and .enterta~ning story .of 
radio broadcasting from sts earltest formats~e 
stages up to its present-day status; closes unth 
the NBC Symphony Orchestra. (RCA Manu
facturing Company) 

Irrigation Farming (I reel) ........................... $1.00 
Show.s the need for irrigation in certain sec
tions and demonsf1-ates both the furrow and 
flooding methods of irrigating. ( Erpi) 

Ohio Travelogue, I (I reel) ............................. $0.25 
Describes a scenic trip by steamer up the 
Ohio River, from Cincinnati to Pittsburgh. 

Ohio Travelogue, II (I reel). ............. $0.25 
Describes a visit to the H~ckmg State Park, 
urhich includes the cave regwn. 

Ohio Travelogue, III (1 reel) . ··········:u .. $0.25 
Features Ohio's coast resorts and ~nemonals_ on 
Lake Erie; stresses both geographsc formations 
and amusements 

Ohio Travelogue, IV (I reel) .... $0.25 
Includes a visit to the Mohican Forest Park, 
the heavy forests near Loudonville, and the 
experimental farms at Wooster. 

Ohio Travelogue, V (I reel) .... . : $0.25 
Shows the Natural. Bridge near Manetta, the 
fifty-four-year fire tn the coal regwns of Perry 
County, and other points of interest in central 
Ohio. 

Travel 
(Continued from page two) 

is being pounded in a churn; its pungent odor 
persuades us to stop at a native cafe. The 
coffee is delicious, the best brew Europe has 
offered us in a long summer. And there is 
Turkish paste for which Mostar is justly 
famous, and Turkish cigarets. A busybody 
grimly hints that the latter are drugged. She 
is disappointed, however, and so are we, for they 
are scented. 

Trebinje's museum was once the home and 
harem of Ibrahim Pasha. Our guide, a gay old 
Mohammedan, speaks no language we under
stand, nor does he need to. In pantomime he 
becomes the welcoming host, shows us to the 
men's salon, brings water and towels, food, and 
Turkish water pipes. The pleasant room over
looks the river and the overshot water wheel 
used to irrigate the Pasha's corn. Built-in 
cupboards house the library, pharmacy (a good 
stock of herbs and a "doctor book"), bedding, 
and a shower. This last is a closet in which 
the bather stands in one pan to have water 
poured over him from another pan. In the 
smaller room for the women hang costumes 
of bygone favorites. The gowns our guide 
drapes upon his lean person, peering through 
the old-fashioned white veil and the more mod
ern black one. 

From Kotor the road needs forty-seven hair
pin jumps to climb from the water's edge to 
Cetinje four thousand feet above. Our driver 
takes pride in making each hairpin turn in a 
single wide sweep. We close our eyes and 
hope for the best or gaze fascinated at the 
stones which shoot from beneath the wheels to 
carom down the mountainside. Far below, 
the waters of the gulf shade from aquamarine 
in the shallows to blue violet in the depths 
where the Yugoslav navy maneuvers. An eagle 
soars above us and children spring from rocky 
ambushes to fling bunches of rosemary and 
lavender into the car. We fling back dinars 
recklessly, for a dinar is but two cents while 
rosemary and lavender are-Dalmatia . 

Entered as secmul-class matter, October I, 1916, 
at the post office in Minneapolis, Minn., under 
the Act of August f4, 191S. 

FRA~K K. WALTER, LIBRARIA~ 
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MlN~EAPOLIS, UI~~ESOIA 



The Interpreter 
Published by the General Extenaion Diviaion, Univenity of Minnesota 

EDUCATION A UFELONG PROCESS 

VoL. XIV 

Effective Citizenship 
By Albert M. Fulton 

(In charge of Extension Speech Classes) 

DURING the now historic debate on the 
repeal of the Arms Embargo, I heard over 

the radio an informal round table discussion on 
the subject of neutrality. One faction was repre
sented by a member of Congress who oppos.ed 
repeal or revision of the so-called neutrahty 
taw. The other faction was represented by a 
prominent news analyst who soug~t to discover 
what our attitude towards neutrality should be 
by discussing the probable effec~ of our sta~d 
on the world situation. As I hstened to th1s 
discussion, in which leaders prominent in the 
formation of both law and public opinion in the 
United States were participating, three things 
stood out quite clearly. 

In the first place these leaders shared no 
common background of knowledge concerning 
either contemporary or ancient history. It is 
true that there were some references to the 
World War and to our own early American 
history. But there was no indication that the 
participants in that discussion were even r~

motely acquainted with the information that IS 

available regarding problems of human rela
tions dating from the time of Homer and con
tinuing to the present day. 

In the second place there was no evidence of 
emotional stability in the discussion which I 
heard. I realize that the problem of developing 
emotional stability is for individuals, and con
sequently for nations, an exceedingly difficult 
one. But it does seem to me that those of us 
who have reached maturity ought to see the 
importance of emotional stability and the neces
sity of developing objective habits of thinking 
and speaking. There have been plenty of les
sons even in the brief span of our own Ameri
can history from which to learn. And now 
our relation to world affairs makes mature and 
seasoned judgment essential. We may like 
neither what has happened in the world re
cently nor the part which so many people feel 
we must play in world responsibility today. 
But we must be realistic-face the problems 
which do exist and, if possible, solve them in 
a manner consistent with the knowledge that 
has given us the age in which we live. 

Closely allied with the lack of information 
concerning the past and with the lack of emo
tional stability, there was a third important 
quality missing from the radio discussion. 
There was little evidence that the participants 
had the ability to think objectively or to speak 
logically. There was a great deal of argu
mentative speaking, but it was short on logic 
and very long on emotion, both in tone of voice 
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A . ' mer1cas Forums 
Editor's Note: Mr. Fulton's article was 
delivered as a radio talk over W LB, the 
University of Minnesota station, Septem
ber 13, 1939. 

and in selection of words. I suppose that we 
must face the fact that such speaking is typi
cally American. But it does seen: :easona~le 
to suppose that the educational trammg wh1ch 
is given under a democratic form of govern
ment should include the technique of analysis
the teaching oi habits of observation-in order 
that the facts involved in any problem may be 
duly recognized and their importance carefully 
weighed. . 

If there ever was a time when Amencans 
needed knowledge of the past, emotional stabil
ity, and the ability to think and speak objec
tively, it is today. 

Where can we go for knowledge of the past? 
How can we develop habits of emotional stabil
ity? What do we mean by objective thinking 
and speaking? Not only must we answer these 
questions, but we must be exponents of ~he 

characteristics which they suggest. Effective 
citizenship has become a necessity. 

Our first task as citizens is to find out what 
is now known about the problem of living to
gether. It is a commonly accepted fact that the 
ancient Greeks plumbed the depths of every 
major human problem. Yet, curiously enough, 
few of us know what they recorded in the great 
books which have come down to us. And, 
unfortunately, we have not always profited in 
our own times by applying the basic principles 
of conduct to the human problems which they 
knew so well. 

Or, if we are disturbed by the thought of 
reading books of such ancient origin, we can 
find this same information in contemporary and 
modern discussions of the problems at hand. 
In every library there are thousands of books 
which deal with fundamental problems of living 
together as individuals and as nations. And in 
every college and university there are many 
courses in sociology, psychology, political 
science, literature and human relations, to men
tion only a few, which offer ample opportunity 
for atl of us to become better acquainted with 
the knowledge that now exists on the problem 
of human relations. We have not assimilated 
this knowledge-made it a part of ourselves. 
We must do so before it is too late. This is 
our first task as citizens. 

(Continued 011 page four) 

By John A. Bekker 
(Federal Forum Counselor) 

A PEACEFUL movemem :c. :·;,ar·•··:~ ""'''. 
strides in our country ·,<)(h) I' · 

ment of phenomenal and ''" ;n: :••g g~·ov. tl•, 
yet it goes about its work quietly, without 
any noisy and ostentatious parades or malevo
lence. It has proceeded so undramatically t?at 
the majority of people are only now becommg 
aware of its possibilities. 

This moverr.ent is the forum movement. It 
has already enrolled an amazingly large p~r
tion of our adult population. One can find 1ts 
units in every section of the country. Its fol
lowing embraces persons from all walk~. of 
life and from all social, economic, and pohtlcal 
strata. 

The forum movement can be considered as 
the successor of the prewar Lyceum and Chau
tauqua. But its significance and influence are 
infinitely greater. When socially-minded mem
bers of our prewar communities looked for 
inspiration, they got William Jennings B:yan, 
Russetl Conwell, and a host of other promment 
orators to provide it. In our turbulent and 
puzzling days, people want not only ins?~ration 
but reliable information and opportumt1es to 
discuss common problems and remedies as 
well. They get Boake Carter, Dorothy Thomp
son, W. E. B. DuBois and a host of other 
"current events lecturers" to present informa
tion and lead the discussions. The Chautauqua 
audience heard the inspiring lectures of 'the 
speakers and went home. But today, in most 
cases, after the presentation of the speaker, 
the forum audiences stay on to argue about 
various controversial issues. Usually an un
hampered give and take between the speaker 
and the audience takes place. In these forums 
American citizens exercise their inalienable 
right to hear and to be heard. 

There are functioning today more than 
100 000 forums and discussion groups in the 
United States. More than a thousand Listeners' 
Discussion Groups have been organized around 

· the broadcasts of the Town Meetings of the 
Air. Des Moines maintains more than a score 
of paid-speaker forums, and Chicago operates 
nearly a hundred. The Farmers' Discussion 
Groups of the United States Department of 
Agriculture number close to 80,000. The 
W.P.A. and the C.C.C. are also in the forum 
business. The General Federation of Women's 
Clubs, with more than 14,000 local chapters, 
has gone in heavily for discussion and debate. 

(Continued on page three) 
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Books in Review 

By Bess R. Dworsky 

Those of you who want to buy books for 
yourselves or for your friends this Christmas 
will face the usual problem of deciding what 
book to get. If you are buying books for other 
people, the best plan is to make them commit 
themselves during an unwary conversation about 
the books they would most like to have. Other
wise, the only other plan is to buy some book 
you have heard or read about and to hope that 
your choice will be approved of. The short 
reviews which follow may help you in your 
decisions. 

Kit13• Foyle, Christopher Morley's latest 
novel, is a man's attempt to present a woman 
as she is, thinking to herself, recalling the emo
tions and situations which stand out most 
clearly in her twenty-eight years of life. With
out question, the book is interesting, partly be
cause of what ~forley is attempting to do, partly 
because of the earthiness of its contents in large 
part. }Ien. no doubt, will assume mistakenly 
that now they know all about women, just as 
many of them did after seeing The TYomen. But 
basically, I fear, Kitty is little more than a 
foil for Kit (I hope the pun excuses the 
familiarity). For people who like epigrams 
and the ~forley brand of whimsicality and who 
like being shocked by the casual frankness of a 
"natural woman," K illy Fo3•le is the book. 

An altogether different kind of imaginative 
reconstruction is the basis of \V. L. River's 
novel, The Torguls. The story of the novel is 
the historical mass migration in 1771 of half a 
million Torguts, a Mongolian people, from the 
southeastern Russia of Catherine the Great back 
to China. Theirs is the story of one betrayal 
after another in their search for freedom. In 
its account of the petty jealousies, the bickering, 
the varieties of the noble and the mean in man, 
the imperturbable sequence of birth and death, 
the book inevitably recalls Robert Nathan's 
Road of .-lges (1935), a novel about the sup
posed expulsion of the Jews from all the Oc
cidental countries and their march across 
Europe to their only possible haven in the Gobi 
desert. 

Next in the ascending scale from fiction to 
fact is TO\msend Scudder's biography, Jane 
Welsh Carlyle, which I found so interesting 
that I stayed up half the night to finish the 
book. The _\ppendix suggests the great quan-

(Continued on page four} 
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The Engineer Takes a Vacation 

By Charles H. Dow 
(Assistant Professor of Civil Engineering) 

sIGHTSEEING in Florida, a part of the 
country then new to us, was the principal 

purpose of our trip down through the South and 
up the eastern coast in the summer of 1938. 
T. V. A. lay conveniently along our route; 
hence we scanned it for engineering and eco
nomic features. It is natural that on such a 
trip as ours a variety of situations and struc
tures should stand out, appealing to my engi
neering background. The first example was 
the Iowa stadium which has been cleverly fit
ted into the depression of a natural amphi
theatre. Then at Keokuk we noted the mile
long power dam, the last and largest to ob
struct the Mississippi, with its far-reaching 
lake above and choppy bay below, dotted with 
a variety of fishing craft. 

At Hannibal, we visited Mark Twain's birth
place. Oddly, almost humorously, the house is 
protected by an automatic sprinkler system in
stalled outside rather than, as customarily, in
side the house. The engineer in me noticed that, 
but something more primitive detected Tom's 
cast-iron drain pipe still reaching to his second 
story bedroom window. "Man Made Moun
tains" below St. Louis were too conspicuous 
to be overlooked. They are conical waste 
dumps, almost two hundred feet high, from the 
lead mines. The whole countryside is carpeted 
with the same sterile material. 

To avoid the Ohio, we searched the map for a 
crossing of the Mississippi below Cairo, finally 
choosing a ferry and hoping to find a good 
road on at least one side. We found one at 
Cottonwood Point, almost at the Arkansas line, 
which landed us in Tennessee at Heloise, on 
paved Number 20 for Jackson. There is a 
certain fascination about ferries and their fre
quently home-made engineering features. They 
are usually cheaper than competing toll bridges 
and, while involving some delay, really afford 
a nice little rest from the grind of steady driv
ing, besides providing a different view of the 
river scenery. We turned aside a little from 
our direct route to see the Shiloh Battlefield. 
It is a Government reservation carefully mapped 
in smallest detail and kept as nearly as possible 
as it was in 1864 with "Sunken Road" and 
"Bloody Pond." Its many beautiful memorials 
are significant of a generation nearly passed. 
From a high bluff the battlefield overlooks the 
Tennessee River just below Pickwick Landing, 
where the first T. V. A. dam is located. 

Pickwick Dam was practically complete with 
locks and power house. At the much older 
\Vilson Dam, near Tuscumbia, the enormous 
power plant was in operation, a show place 
where visitors are provided with guides and 
given educational printed matter. Chicamauga 
Dam, just east of Chattanooga, was in the ini
tial stages of construction. A high lookout 
had been provided for visitors to view the far
reaching foundations, but no provision had been 
made for "close-ups." A visit to Helen Keller's 
birthplace in Tuscumbia with its cool gardens 

was a pleasant interlude between dams and 
concrete. On the way to Chattanooga, disre
garding a construction detour sign, we did 
penance by being nearly smothered while we 
drove with windows closed and lights on (in the 
daytime) through many miles of the dense dust 
of a fresh subgrade. An engineer hoist by his 
own petard! Chattanooga ("Eagle's Nest" in 
Indian) lies in the shadow of Lookout Moun
tain, which, with precipitous sides and flat top, 
reminds one of Mesa Verde. A road has been 
engineered to the top, where the "Battle above 
the Clouds" was fought in the Civil War. 

The power and navigation functions of the 
T. V. A. dams, power houses and locks were 
obvious, as were hillside soil conservation, 
"electric villages" and some other features of 
this social experiment. A few years ago we 
noticed giant causeways across the ravines and 
valleys tributary to the Dayton basin, which we 
recognized as empty dams prepared against 
the event of floods. Then in 1937, when the 
Mississippi was at flood, we drove by a num
ber of the dams between St. Paul and La Crosse. 
Every "bear trap" was up and every obstructing 
passageway wide open for fear the mounting 
waters would top the earth wings that flank 
the concrete channel structures. So we ap
proached the T. V. A. with some curiosity as 
to the extent of its less obvious function of 
flood control. The only answer appears to be 
the Norris Dam near Knoxville, across the 
Clinch River, a tributary of the Tennessee. 
An attendant spoke of the impounded lake as a 
"checking account" to be accumulated and drawn 
upon at will to maintain the necessarily pre
cise levels at power dams and locks below. 
Sixty feet variance in level at Norris is con
templated. Evidently there is some incidental 
flood control here. The dam, which is over 
three hundred feet high, is topped like Wilson 
Dam with a trunk highway, running between 
solid parapets, keeping traffic moving by cut
ting off the view. Pictures I took from below 
hardly indicate the enormous size of the dam; 
trees appear as shrubs and human beings are 
too small to register. 

In the outskirts of Atlanta, on the vertical 
face of Stone Mountain (literally) we saw 
emerging the Gargantuan equestrian figure of 
General Robert E. Lee, the present design 
having superseded Borglum's, which, partially 
completed, has been blasted away. In central 
Florida our road suddenly detoured around the 
massive piers and abutments of a highway bridge 
planned to span the Florida Ship Canal. There 
they stood in landed isolation many miles re
moved from the partially dug ditches, now de
funct as "Quoddy." 

The trip continued to be unusually interest
ing in its general features and in details that 
appealed particularly to my engineering eye. 
I noticed the sundial on the face of the Bok 
Singing Tower with an elaborate carved tabu
lation of time, place and magnetic data. The 
material of the carillon tower is the peculiar 
shell conglomerate, coquina. The tower stands 

(Continued 011 page four) 
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America's Forums 

(Continued from page one) 

The American Association of University 
\Vomen sponsors about 500 "current events" 
groups. The C.I.O. has made discussion an 
integral part of its unionization program. 
Forums have become a remedial technique to 
the "Sunday evening problem" in many a rural 
and urban church. 

The forum movement is a relatively recent 
phenomenon. It reflects a current passion for 
information and debate on the part of the 
American people. There existed forum groups, 
of course, before the depression years. But 
most of these were organized mainly by in
tellectuals whose presentations usually failed 
to influence the average community. In con
trast, today it is the average member of the 
community who dominates the forum move
ment. 

The majority of the forums are local, inde
pendent, and as diverse as the citizenry organ
izing them. For instance, in Chicago we find 
an Anti-Fascist Forum, and in Long Beach, 
California, a forum for Exploring the Times. 
South Bend, Indiana, has a Taxation-Education 
Study Circle, and Libby, Montana, a \Vranglers' 
Club. The talks in all of these forums are 
neither casual nor academic. They operate on 
substantial bread-and-butter levels. 

The forums vary greatly as to the methods 
used for conducting discussion. Usually meth
ods that are practical in given situations and 
which best fit the subjects and audiences are 
chosen. Some use the panel discussion method ; 
that is, presentation of the subject and discus
sion by several qualified persons, commonly of 
differing opinions, followed by participation on 
the part of the audience. In other cases a 
competent speaker presents the issue, encourag
ing questions, and then guides the discussion. 
The symposium method, too, is applied. It 
consists of experts presenting different aspects 
of controversial issues and the participation of 
the audienc~ following the presentation. A 
fourth method, applied by many forums, is the 
debate. In this case, the subject is presented 
by two speakers from opposite points of view. 
The debate is followed by discussion. 

Socio-civic education of the adult population 
must be given full recognition as a public 
obligation. The adequate solution of this prob
lem cannot be entrusted to private initiative or 
chance. It is too important an issue. And this 
truism is gaining more and more recognition. 
One of the most encouraging developments 
within recent years has been the public initia
tive in the organization of socio-civic forums. 
In 1936 the Office of Education, with a federal 
emergency appropriation of half a million dol
lars, set up forum demonstration centers. Dur
ing the last three years nearly 600 local com
munities in thirty-eight states have conducted 
public forum demonstrations promoted largely 
by the Office of Education. These demonstra
tions were, for certain reasons, promoted largely 
through public school authorities. In practi
cally all cases, citizens' advisory committees 
\\'ere formed to confer with the school superin-

tendents and those working directly in forum 
programs. The forum leaders as well as the 
subjects to be discussed by the groups were 
selected by the communities. 

Recently the Office of Education has 
launched a new program. With the objectives 
of establishing eventually state and local co
operative arrangements for the operation of 
public forums on a permanent basis, promoting 
the extensive association of small communities 
for the pooling of resources to secure forum 
leadership, and strengthening ex1stmg pro
grams in the field of adult socio-civic educa
tion under the auspices oi public education, a 

Editor's Note: Mr. John A. Bekker is 
a Federal Forum Cozmselor working 
with the University of Milmesota and 
the Office of Education, United States 
Department of the Interior. Mr. Bekker 
is traveling throughout the state of Min
nesota encouraging the organi:::ation of 
forums and discussion groups in com
mwzitics mzd areas where such facilities 
are not now available. This plan for the 
promotion of informed, intelligent, and 
functioning citizenship has developed 
from the enthusiasm of John W. Stude
baker, whose forum organizing in such 
cities as Des Moines mzd Mimzeapolis 
during the last si.r 'years has attracted 
much attention. 

Mr. Bekker's function is to stimulate 
interest in the forum moz,eme1zt. He will 
aid in the organi:::ation of local com
mittees, and will help ir.c the organization 
of "town cluster" schemes wherein a 
number of towns can shore on a circuit 
basis the forttm speakers which mze in
dividual town might be able to afford. 
Ill a later issue of The Interpreter, 11fr. 
Bekker will ·write about the fontm move-
1/li!llf in 1liillllesota. 

Mr. Bekker Himself 
111r. Bekker's own history is so izzter

esting that it deserves special note. We 
quote his owl! laconic account: "I was 
bom of Dutch parentage in the Ukrailze, 
U.S.S.R. I spent m:;• childhood ilz the 
Crimea and the Ukraine. I went through 
the Re11olution of 1917, the Civil TVar 
of 1918-19, and the Star·uation of 1921. 
In 1928 I deserted the Red Army mzd 
fled through Siberia. I was smufwled 
illto C!zilla in 1929, and worked 111}' way 
toward Tibet. Then I relumed to North 
Chilla, from whence I a•e11t to Korea 
and Japan. From Japan, life's course 
tool< me to Hawaii. I c1zto·ed the 
United States on the basis of preferred 
quota. I ha<·e attellded several European 
mzd Clzi1zese schools, mzd I hold several 
degrees from wziversities in the Ullited 
States. Recenti'y I !zm,e spent consider
able time in the Scalldinavian countries 
studyilly the educatio1zal system there." 
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number of forum counselors have been ap
pointed. The work of the forum counselors 
is to be jointly sponsored by the Federal 
Forum Project of the Office of Education and 
the state agencies of public education, mainly, 
the State Departments or State Universities. 

There are several ultimate objectives domi
nating the counseling program. The most im- · 
portant one at present is the organization of 
adult education programs within as many com
munities or groups of communities as possible. 
The need for adult education along socio-civic 
lines must first be recognized. Funds will have 
to be allocated for the conduct of forums. 
Leadership will have to be secured. The forum 
counselors are to aid in meeting these problems. 

Pericles once made a statement to the effect 
that it was by free debate and discussion that 
the Athenian democracy maintained its integ
rity and solidarity. There is sufficient evidence 
that similar practice has been the fundamental 
explanation for all successful democratic sys
tems in the twenty-three centuries since the 
days of Pericles. Lively discussions and debate 
are healthy signs of a body politic. If we 
judge by that symptom, the health of the body 
politic of our nation has good chances of be
coming sound and flourishing. But that should 
not make us complacent. Much is yet to be 
done. \Ve are still very far from perfect. \Ve 
are still in great need of adult socio-civic 
education. And every one of us can do his 
share toward meeting this need, thus helping 
to make our democracy a realized ideal. 

Water Safety Courses 
In cooperation with the American Red Cross, 

the General Extension Division will offer two 
Instructors' Courses in \Vater Safety. The 
courses will be open to persons who hold senior 
life-saving certificates; completion of the 
courses will be required for eligibility to the 
official water safety instructors' review in April. 
The course for men will be taught by Mr. 
Thorpe on Tuesdays at 6 :30 p.m. in Cooke 
Hall beginning December 5; Miss Starr will 
handle the women's division Thursdays at 6:30 
in the \\'omen's Gym, beginning December 7. 
Each course will meet once a week for seven
teen weeks, and will cost $5.00. 

Holiday Frolic 
The fifteenth annual Holiday Frolic of the 

Evening Students' Association will be held 
Saturday evening, December 9, in the Minne
sota Union. There will be dancing and other 
entertainment from 9 :30 p.m. to midnight. Re
freshments will be served. All extension stu
dents are invited, not only to attend the affair, 
but to take part in the entertainment and serve 
on committees. Tickets may be obtained before 
December 7 for SO¢ from class representatives, 
from the manager of the Minnesota Union, 
from the down-town Minneapolis office of the 
Extension Division, or from the St. Paul Ex
tension Center. A limited number of tickets 
will be sold at the door at 75¢ each. 

Christmas Recess 
Christmas recess for extension students will 

begin officially Saturday, December 23. Classes 
will be resumed Tuesday, January 2. 
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Effective Citizenship 
(Continued from page one) 

Our second task as citizens, it seems to me, 
is not only to understand, but to control our 
behavior. In other words we must develop 
emotional stability. 

In this attempt to gain control over our be
havior no problem is more important than that 
of inferiority in its many phases. Thus of all 
the habits that we may have, no one is to be 
more deplored and, therefore, more to be 
avoided, than this one of belittling ourselves. 
We must never, regardless of any set of cir
cumstances, allow ourselves the feeling that we 
~r~ 11n;,hle to meet, face, and solve any such 
,.,.:.,._.... ,>!t0•r n:ust we allow anyone else to 
... ~;:l· ,, . fed tLat we are incompetent, unworthy, 

·· ·. ·.:, : .• . , P: with the difficulties of living. 
~ : .. , live, :·.·.•t :: ,.-,,n that we are perfect, for we 
must know our limitations. It does not mean that 
we are all-powerful, for we must be willing to 
ask advice and help. Nor does it mean that we 
should develop conceit and egotism, for humility 
is a greater virtue. But it does mean that we 
must recognize that we ourselves and 'all other 
people have a certain sense of "personal worth" 
which must not be destroyed, else our attitude 
will come dangerously close to that of the unbal
anced person whose perspective on life has be
come so distorted that reason has slowly but 
consistently been left behind, and in whom emo
tion rules supreme. 

I suggest that our third task in developing 
into an effective citizenry is to solve our prob
lems by an objective method rather than by an 
argumentative one. In the past we seem to 
have been satisfied with the argumentative 
method in our attempt to solve public prob
lems. Too often we have made only a half
hearted attempt to find the real issues in
volved. We seem to believe that our con
stitutional rights to freedom of thought and 
speech mean that we are justified in defending 
any point of view which we see fit to hold, 
just because we hold it. How adequate or in
adequate our background is for a completely 
objective understanding of the question may be, 
too frequently, of little or no concern to us. 
According to this view, the final effect of our 
proposed solution on our own society or on the 
world at large is of no importance. We defend 
what we believe with all of the power and skill 
in argument which we possess. 

Let us train ourselves in analysis : in the 
technique which, in and of itself, not only 
enables us to cut through the nonessentials 
to the core of the problem, but more important 
yet, makes emotionalism virtually impossible. 
Such a procedure is difficult because it means 
that we must become more socially-minded, 
less individualistic. It means that we must 
change our position from that of defending by 
argument what we believe, simply because we 
believe it, to that of finding by analysis the 
best road to follow. Quite naturally, one does 
not develop such procedure over night. But 
there are at our disposal countless opportunities 
for such training. One has only to read in 

the natural or social sciences to come in con
tact with the scientific method of investigation. 

Let us consider the round table discussion 
which I mentioned at the beginning of this dis
cussion. Would it not have been much more 
profitable and illuminating if the technique had 
been objective and scientific? If so, then it 
seems to me that the first question should have 
been : What does the typical American believe 
about neutrality? Second, why are these be
liefs on neutrality held? Third, what factual 
evidence justifies these beliefs regarding neu
trality? And fourth, as a result of this analysis, 
what change, if any, should be made in our 
beliefs and attitudes toward neutrality? 

Such an analysis of the problems which I 
have mentioned and of the many others with 
which we are continually confronted will lead 
to genuinely effective citizenship. And if we 
want to preserve and continue our freedom, we 
must be more effective citizens. 

Books in Review 
(Continued from page two) 

tity of research and documentation underlying 
the book. Besides being the story of the wife 
of Thomas Carlyle, the book is a fine study of 
] ane as a person in her own right, an equal 
spirit among the great of the nineteenth cen
tury. 

Literature and life meet most closely in the 
autobiography. A Goodly Fellowship describes 
Mary Ellen Chase's educational progress from 
a country schoolhouse in Maine to Smith Col
lege. Extension students will be particularly 
interested in her account of her teaching in the 
Extension Division at the University of Min
nesota and in her comments on Extension stu
dents. 

Of wider interest is Louis Untermeyer's 
literary autobiography, From Another World. 
He describes the change from the world of 
creative excitement before 1917 to the suspicious 
and distorted America of the war years, and 
from that to our uncertain, unintegrated world 
of today.. The document of the times is seen 
in the lives of the artists and writers, whose 
lives express and reveal the spirit of the times, 
sometimes courageous struggle, sometimes de
spair, sometimes laughter. 

Three books in a lighter vein than any of 
the preceding are Hector Bolitho's Haywire, 
an amusing and for the most part complimen
tary journal of his lecture tour through the 
United States; Father Feeney's You'd Better 
Come Quietly, a collection of character sketches 
and imaginary conversations; and Arthur 
Kober's Pardon Me for Pointing, a series of 
character betrayals in the dialect manner popu
lar with The New Yorker. 

For those who missed the best of the best 
sellers of past years, the bookshops offer a fine 
array of special reprints in prices ranging from 
one dollar to two dollars. In this group one 
can find such bool!:s as Clarence Day's Life 
with Father, Thomas Wolfe's Of Time and the 
River and Look Homeward, Angel. Eve Curie's 
Madame Curie, Thomas Mann's Magic Moun
tain, and others of similar excellence. 

Engineer's Vacation 
(Continued from page twoj 

on Florida's only mountain, 325 feet above sea 
level. A seven-mile toll causeway crosses the 
bay from Tampa to Clearwater, and a some
what shorter one leads to St. Petersburg. Here 
we first crossed the Intra Coastal Waterway 
which skirts Florida, the Carolinas and goes on 
up through Chesapeake to Delaware Bay, lying 
inside almost continuous low, off-shore islands 
or threading coastal streams and lagoons. 
Through the Everglades to Miami, a single 
dredging operation created a low highway em
bankment, barely above water level. The canal 
beside it, incidentally, was visibly full of fish. 
A highway now replaces the railroad to Key 
West over bridge and concrete causeway one 
hundred thirty miles. 

The ancient forts and buildings of St. Augus
tine, like Bok Tower, are built of coquina, 
seemingly imperishable. On the way up the 
coast we took a spin on Daytona Beach, ten 
miles or more of natural speedway. This is 
part of one hundred miles of coastal road in 
actual sight of the ocean. No other such 
road exists in such extent along the Atlantic 
coast. On the short cut to New York from 
Norfolk I was much interested in the large 
ferry boat on which we crossed Hampton Roads 
to Cape Charles. It was streamlined to the top 
of the stack. Recent engineering achievements 
in elevated highways, tunnels and speedways 
enable the motorist to pass through New York 
City into New England, scarcely touching a 
commercial street. 

A new bridge across the St. Lawrence right 
through the Thousand Islands had just been 
opened by the President of the United States; 
nevertheless we crossed the Morristown-Brock
ville Ferry because it was cheaper and joined 
better roads on our route to North Bay and 
Callander. A new fast scenic route to the east 
was being created by the engineers, with vast 
"cuts and fills" eliminating steep grades and 
sharp curves. I hope to travel it again some day. 

Entered as seccmd-clasB matter, October !, 19!6, 
at the post office in Minneapolis, Minn., under 
the Act of August !4, 191!. 

FRA~K K. WALTER, LIBRARIA 
U~IVERSITY OF MIN~ESOTA L BRA 
Mit~;.EAPOLIS, MIN:>ESOTA 
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Shifting Patterns of World Production 
By Samuel N. Dicken 

NEARLY thirty years ago the productive ac
tivity of a small iron mine in eastern Ken

tucky came suddenly and finally to an end. 
From the local point of view the reason was 
obscure : the mining operations were simple; 
the ore was close to the surface; and it was 
only necessary to remove a few feet of soil and 
loose rock to expose the iron-bearing formation. 
Small steam shovels, tiny in comparison with 
those of today, scraped away the overburden, 
scooped up the ore, loaded it on cars bound for 
the coal fields. The mining cost was low, but 
the ore was not of high quality and production 
in large quantities was not possible, although 
the deposit was by no means exhausted. Now 
the open pits are all but obliterated by the 
briars, weeds, and thickets of scrub oak and 
sassafras. Why did production stop? It hap
pened that some years earlier, men seeking iron 
ore had discovered and developed the Mesabi 
Range in Minnesota, and other iron mines in the 
Upper Great Lakes Region. Here the ore was 
excellent, it was easy to mine in large quan
tities and, furthermore, it could be transported 
cheaply over the Great Lakes to the vicinity of 
the coal fields. As a result, scores of small 
mines in the Appalachian Region could no 
longer compete. 

{ N the arid region of northern Mexico lies 
the Hacienda Soledad, a solitary oasis sur

rounded by a monotonous desert plain. A dozen 
years ago, two thousand working men were busy 
gathering guayule, a native shrub yielding rub
ber. On some of the alluvial plains the plant 
grows wild in a profusion rarely seen in the 
desert. The peons gathered it, hauled the en
tire shrub to the fab,·ica. where the processing 
took place. From the sap, extracted by cook
ing in huge vats, a good quality of rubber was 
made. But successful exploitation depends on 
the price of tree rubber on the world market; 
if the price is low, extraction does not pay. To
day, therefore, the guayule grows unmolested 
on the parched alluvial slopes, and the peons, 
those who have not departed, are idle save for 
their inevitable cultivation of corn and beans. 
Changes in the world price of a commodity 
can make or break an industry. 

But changes in world production are not al
ways unfortunate, either for the region directly 
concerned or for any other district. Many 
changes are slow, all but imperceptible to the 
people involved. Forty years ago, for ex
ample, southern Minnesota was a great wheat 

Editor's Note: Samuel N. Dicken, 
Assistant Professor of Geography, a fre
quent contributor to The Interpreter, here 
presents an essay which stems from a new 
course which he will offer for the Exten
sion Division during the second semester. 
The course is Geography of Commer
cial Production. The class, like the 
essay, has a peculiarly pertinent value 
in the light of the current world situation. 

country; most of the crop land was in wheat, 
and there were many local flour mills. Little 
corn was grown and only slight attention paid 
to livestock. Gradually a change took place. 
Not only were the crops changed but an en
tirely new farm type was developed. Wheat de
clined, corn and hay increased ; livestock for 
meat and milk became the focus of the farmers' 
attention. In short, the corn belt was driving 
out the wheat belt, and, in turn, wheat was ad
vancing into the grazing region and driving the 
range cattle farther to the west. On the whole, 
the effect was a general increase in the inten
sity of production without serious loss to any of 
the regions involved. 

Usually, however, what is one region's loss 
is another's gain. In the early days of rubber 
production Brazil had what amounted to a mo
nopoly. It had the climate, the land, and vast 
groves of wild rubber trees, from which latex 
could be had for the tapping. But tapping on 
a permanent basis requires skilled labor, which 
Brazil did not have. As a result the Brazilian 
rubber tree was transplanted to Malaya and the 
East Indies, where there was an abundance of 
docile and teachable labor. In a similar manner 
the coffee tree, native to Ethiopia, was shifted 
to Arabia, India, Java, and eventually to Brazil 
-in compensation, perhaps, for the loss of rub
ber. The potato, native of the Andean high
lands, finally found its acme of development in 
northern Europe, where it is used widely as feed 
for livestock. 

The above examples are but individual cases 
in the changing world pattern of production, 
which is like a mighty maze but not without 
order and reason. It is easy to say that all 
changes are caused by competition, but the 
generalization is not very meaningful; the ex
planation of all life on the earth may be 
explained (or obscured) as the struggle for ex
istence. In particular, the shifts in world pro
duction are associated with changing demands, 
new inventions and discoveries, substitutions of 

cheaper or better products, better transporta
tion, tariffs, trade agreements, and boycotts. 
These factors reach the most remote regions and 
affect the most primitive as well as the most 
complex forms of production. 

THE production changes of the past are easy 
enough to study; the trend in the immedi

ate future is more difficult to gauge. In some 
regions and in some forms of production, how
ever, the general nature of the change in the 
immediate future seems to be indicated. In the 
United States we have become accustomed to 
change, but only in terms of greater production. 
That era is, unfortunately, at an end. With only 
slight increases in population to be expected, 
and with declining foreign markets, there is 
no alternative: our production in a few in
stances can increase; in many cases it must 
decline. Some regions are more fortunate in 
this respect than others. The wheat belts are 
not greatly over-expanded but production will 
be less in the immediate future than in the past. 
Our corn belt is fairly stable; only slight de
clines may be expected in the production of 
corn-fed meat. Our cotton belt, accustomed to 
supply more than half of the world's cotton, is 
in a most precarious position. The competi
tion is becoming very keen, especially in South 
America and Russia. Our export of cotton 
last year was lower than in any year since 1884. 
New uses for cotton aLu cct:'"' >eed :n tr:.' 
country will alleviate the lo« · h•1t rhe export 
subsidy will be too costly t:> save the situati<'ll, 
and we may expect a decii.1e to 60% or iv:" or 
our peak production. 

L ATIN AMERICA with its cheaper land 
and cheaper labor is stealing our markets 

and its production is increasing, as did ours a 
half century ago. Brazil will make a bid for a 
large part of the cotton market, at the same time 
slowly losing its dominant position in coffee. 
Argentina will increase its export of wheat, 
corn, and meat. The attempts of Henry Ford 
and others to bring the rubber industry back to 
Brazil will have little effect on the world mar
ket for years to come. Middle America will 
continue to dominate the banana industry and 
will hold its own in coffee, but will lose slowly 
in cacao. Mexico will grow more wheat and 
cotton, somewhat less corn, and at the same 
time the production of petroleum for export will 
decline. 

Lagging behind South America in commer
(Continued on page fonr) 
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Why? 
By the Editor 

One of the most curiously persistent of all 
human weaknesses is the inability to analyze 
personal motives genuinely and frankly. By this 
we mean to say that our real reasons for 
doing many of the things we do are all too 
frequently not the reasons which we profess 
to our friends-{)r even to ourselves. Perhaps 
there are moments when we see our secret 
motives clearly; but these are not everyday 
moments, and often they are so uncomfortable 
that we protect ourselves as best we can from 
their recurrence. Thus our actions are some
times as unsatisfactory as are the professed 
reasons for them. 

The motives and the actions of persons who 
register for adult education classes are pe
culiarly interesting in this connection. Fre
quently the true motives of students are more 
clearly understood by the administrators than 
by the students themselves. This is the secret 
of the financial success of many a commercial 
correspondence study school. In university 
extension the less obvious motives for registra
tion are also important; but here the clearer 
understanding of the administrators can be 
used more directly for the benefit of the stu
dents. 

In university extension, the most frequently 
expressed reasons for registration are so rea
sonable that they are readily accepted as the 
true reasons : "Desire for credit." "Professional 
advancement." They are legitimate motives, 
certainly. But are they the true motives in 
as many instances as we are led to believe? 
This is a question not immediately answerable; 
but it is a question which should be considered 
carefully by student and administrator alike. 
That is why we consider the essay "Why Do 
I Do It?" valuable. The essay is by an ex
tension student and it appear on this page. 

The exercise in analyzing her own personal 
motives has been a valuable one for Miss 
Schneider. Similar exercises would be valu
able for many another student or prospective 
student. And the administration is genuinely 
concerned with helping students to make such 
analyses, and especially with helping them to 
select the classes most suitable to their true 
motives for taking extension work. During 
the registration period, or at any other time, 
students may get such help from advisers in 
the main office of the General Extension Divi
sion on the campus of the university. Take 
advantage of this opportunity. 

The Interpreter 

Why Do I Do It? 

By Lucille C. Schneider 

(Editor's Note: Miss Schneider is a student 
in the course, Advanced Writing.) 

"I haven't had any supper yet-I just dashed 
over from work-" At these words, rising 
above the din of the trolley, I started as if I 
had caught myself talking aloud ; and I couldn't 
refrain from glancing around to see who was 
describing my own condition. I had not far 
to look; the vivacious countenances of the two 
girls across the aisle marked them as inveter
ate night-school students. Judging from their 
enthusiasm, they might just have found on 
newly-returned essays unexpected words of 
praise to lend them wings on their homeward 
flight. My heart saluted them as comrades, 
and then I fell to wondering what is this 
subtle urge that compels us to harass our 
souls, overthrow our ordinary habits of life, 
and sacrifice the very necessities on the altar 
of Adult Education. Is it satisfaction? Is it 
pleasure? 

For my part, half the week I worry and 
fret, casting about for some likely theme to 
enlarge into an essay for the class in Ad
vanced Writing. Then on Sunday afternoon, 
pulling out my thesaurus, the dictionary, and 
Crabb's Synonyms, taking a sheaf of paper, 
and filling my fountain pen, I plump down at 
the table ready to begin. For four hours I 
sit and squirm, writing a few phrases at a time, 
desperately pursuing words from one book to 
another, my free hand meanwhile exploring 
the bumps on my cranium and literally making 
my hair stand on end. By evening I have a 
very rough draft. On the following days before 
class convenes, I snatch every extra minute of 
my noon hour in the fruitless endeavor to 
mould the hopeless mess into something re
sembling an essay. Five o'clock of the fateful 
evening finds me still despairing over the right 
word in the right place. In order to be on 
time for class I have fifty minutes in which 
to finish my essay-sixty-five if I don't mind 
being five minutes late, and if no one else ob
jects. In class I sit in agony awaiting my 
turn for vivisection, and when my turn comes, 
agony fails to describe my feelings. Nothing 
very pleasant in all that-why do I do it? 

Is it because I hope that someday, by emu
lating the slow and painstaking methods of 
the coral, I may pile up enough of those intan
gible things called credits so that I may claim 
the equally intangible reward symbolized by 
the roll of sheepskin? No, fifty-year plans do 
not appeal to me ; neither do I relish the pic
ture of the hoary B. A. who would creep for
ward at Commencement to claim the prize. 

Could a chance word of praise from a 
stranger v,eigh heavily enough to make me 
stand by with equanimity when family and 
friends flee the sight of my harried eyes and 
the sound of my groans and lamentations? 
No, too uncertain of attainment and too fleet
ing in effect is that word to tempt me as a re
ward. The hours that I struggle with words, 
building up and tearing down, smoothing off 
and rounding out, blind me to the good in the 

final structure; and the moment of bliss that 
follows a word of praise quickly gives place 
to torment at the thought of the faults that 
could as well have drawn censure. 

But is it not pleasant to hear others en
viously sigh, "My! I wish I had your ambi
tion !" Beguiling as is this temptation, any 
feeling of superiority melts away like butter 
in a hot pan before the consideration that they 
are really pitying my folly in wasting a beauti
ful afternoon over a handful of unentertaining 
words while my friends ride over the varied 
country-side. 

Neither is any hope of material gain a 
factor. I have lived long enough in the world 
of fact not to look for any Horatio Alger 
recognition of my "increased value to the firm." 
Nor do I foresee the remotest possibility that 
any brain-child of mine will ever find itself 
in the unaccustomed dress of print, unless, long 
after my demise, an attic rummager coming 
upon my odd assortment of faded papers should 
think them curious enough or historically in
teresting enough to publish them, under his 
own name, and well interlarded with his own 
notes, as a foil for his observations on the 
times. 

No, for such weak inducements as these, I 
would not part with the required fee, much 
less face the travail of composition, or the 
drudgery of learning any other subject I might 
choose. Such pitiful dross of payment quickly 
vanishes in the solvent of weariness, disgust, 
and craving for the bread of idleness. The 
answer lies deeper, perhaps in the very ele
ment of struggle, perhaps in the feeling that 
I have reached out a hand to stay life as it 
glides by, to seize an iota of its meaning. 

For I am aware of profound ignorance of 
many things ; and, although I am predestined 
to that state in greater or lesser degree for the 
rest of my natural life, I can not abide the 
greater; I must feel that I am at least minutely 
approaching the lesser degree. And every 
glimmer of light, although it may hardly more 
than intensify the inky caverns I must yet 
tread, brings its own little thrill of pleasure. 

"Pleasure!" Then it is pleasure, after all
that subtle urge. 

Calendar 
January 2, 1940--Classes resumed after 

Christmas recess. 
January 22-Registration for second 

semester begins. 

February 5-Second semester classes 
begin. 

English Placement Tests 

February 1, 1940 

(See the Bulletin, pages 6, and 25-26.) 
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Books in Review 

By Bess Dworsky 
More than three centuries ago Bacon said, 

"I take all knowledge for my province." But 
that all-inclusive desire for information about 
many things was neither born with Bacon nor 
extinguished with his death. Indeed, one of the 
results of the democratization of education has 
been to increase the number of people who 
want the world of the intellect to show them 
no completely closed doors. 

It is the recognition of the desire and the 
necessity for varied knowledge that largely 
inspires the Peoples Library, published by the 
Macmillan Company. The books in the series, 
sponsored by a committee of the American 
Association for Adult Education, are written 
specifically for the interested non-specialist, 
for that middle class America which is alert 
to the movements in the arts, in the several 
sciences, in the social group, and which wants 
to have some speaking familiarity with them. 
For sixty cents a volume, the people can build 
itself a small reference library. 

The series began early in 1939 with Let Me 
Think by H. A. Overstreet; by May, six vol
umes of the series had been published. And 
now late in November three more books have 
appeared: Getting and Spending by Mildred 
Adams, Science in Your Life by John Pfeiffer, 
and How Criminals Are Caught by Arnold 
Miles. 

For those who are as yet unfamiliar with 
the series, the best introduction is Mr. Over
street's book. The chief virtue of its contents 
is that it makes us alive to the pleasure and 
stimulation that come from observing the mul
titude of things about us, things which most 
of us exclude from the drowsy world of our 
minds. In this book, as in the rest of the 
series, the style is neither condescending nor 
pretentious. Points are made by the frequent 
use of examples and illustrations drawn largely 
from experiences common to most of us. And 
the chapters are short, easily grasped units. 

The same general comments apply to the 
new additions. How Criminals Are Caught 
has less catchy chapter headings than the 
others, and does not make so much use of odd 
detail. I did learn from it, however, that the 
chemicals in wallpaper may turn blood spots 
purple or green. And certainly there are 
enough examples of detection of criminals to 
interest the Dick Tracy element in all of us. 
Of course, more important than that is our 
greater understanding of the problems which 
face the police and the methods they take to 
solve them. 

Miss Adams subtitles her book The ABC of 
Economics, and most of her discussion consists 
of answering the question, "What do we mean 
by-." What do we mean by land, labor, capital, 
enterpriser, price'! But she tries so far as 
possible to bring these answers in close relation 
with our own purses, with our neighborhood 
grocer, with our milkman, with our private 
expenses and our private savings. Here, more 
than in any other of the series, the use of graphic 
illustrations makes the point of the discussion 

more clear. Not necessarily clear, to be sure. 
Miss Adams readily admits the difficulty of see
ing the economic order, in any country, in all 
its parts and all its interdependent relations, but 
she does an efficient job of clarifying the basic 
substructure of economics. We may not be 
able to do any more about things after reading 
Getting and Spending; but we will know ap
proximately where in the scheme of things we 
are, and we will have a better idea of what it 
is economists are trying to understand and ex
plain. 

For those who, like me, marvel at, rather than 
comprehend, the elements of physical science, 
John Pfeiffer's Science in Your Life is probably 
the most difficult of the books in the Peoples 
Library. But even "dubs"-if only they have 
ever been curious about such things as lightning, 
telephones, radios, X-rays, and atom!-will find 
the book the most interesting of the series so 
far, and the most satisfying. For two reasons. 
In the first place, it succeeds remarkably in 
conveying the impression of a man talking to a 
mature though perhaps relatively uninformed 
contemporary. In other words, the approach 
seems to compliment one's intelligence. And in 
the second place, Mr. Pfeiffer's book is a fine 
example of cumulative unity. By that phrase, 
I mean that he takes his two most important 
concepts, heat and motion, and traces their im
portance through the growing complexity of 
scientific advancement. This is not the sort 
of book one races through ; one travels the way 
slowly and carefully, intent on the landscape 
about him. 

Three books of local interest have recently 
been published. E. W. Ziebarth and R. B. 
Erekson, both members of the University of 
Minnesota faculty, are editors of Six Classic 
Plays /or Radio, which includes such plays as 
Camille, Macbeth, and A Doll's House adapted 
for radio presentation. 

Stamp collectors will be interested in Es
sentials in Stamp Collecting by Gerald H. Bur
gess, who from 1934 to 1938 taught a course in 
stamp collecting for the Extension Division at 
the University of Minnesota. In addition to 
the essays, the book has useful cuts and a bibli
ography for those interested in further research. 

The inveterate plant-grower will doubtless 
want to read The Indoor Gardener by Daisy T. 
Abbott, which has just been released by the 
University of Minnesota Press. Perhaps the 
subtitle of this book should read: "And the in
door and outdoor deserts shall blossom like the 
rose r' 

Nebraska Anniversary 
The University of Nebraska celebrated, on 

December 12, the thirtieth anniversary of its 
foundation. Delegates from many other exten
sion divisions attended the dinner in honor of 
the event. The affair celebrated not only the 
thirtieth year of service by the Extension Divi
sion, but also the tenth birthday of high school 
supervised correspondence study as offered by 
the Division. 
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New Classes 
Two classes in Subfreshman Composition 

will be offered during the second semester. 
Both will meet on the campus. One will meet 
vVednesday at 8 :05 as announced in the bulle
tin. The other will meet Tuesday at 6 :20. 

Special attention is called to the class, 
Speech Correction: Stuttering which will be 
offered during the second semester Mondays 
at 6 :20. All stutterers will find the class 
valuable. 

Four classes for life insurance salesmen will 
be offered by the School of Business Admin
istration and the General Extension Division 
during the second semester. These classes are 
offered at the request of the Minneapolis Char
tered Life Underwriters and are open to any 
interested insurance salesmen. All classes ex
cept Finance (Corporation Finance) are non
credit, and will be offered only to a minimum 
of fifteen students. The schedule is as follows: 
Life Insurance Fundamentals, Mr. Specht, 

Monday, 8:05, Vincent Hall 112 
General Education (Orientation 2), Mr. Carl

son, Wednesday, 6:20, Vincent Hall 115 
Law, Trusts, and Taxes, Mr. Jackman, 

Wednesday, 8:05, Vincent Hall 207 
Finance (Corporation Finance) Mr. Stehman. 

(Carries university credit), Monday 6 :20, 
Vincent Hall 115 

Other new classes beginning in the second 
semester are : 

Camp Leadership 
Contemporary Philosophy 
Geography of Commercial Production 
Modern Scandinavian Novel . 
Retail Store Management for Pharmacies 
The Human Body in Health and Disease 
The Nature of Chemistry 

The Great Books classes (See Bulletin, 
page 4) are open to all students in the second 
semester, whether or not they have taken the 
first semester work in these classes. 

General Physics 9 will be offered during 
the second semester in place of General Physics 
7 as noted in the Bulletin. 

How To Study 
The General Extension Division cordially 

invites all students and all prospective students 
to attend a special institute on how to study. 
The institute is open to all without tuition 
charge, and is offered in the belief that experi
enced and inexperienced students alike may 
profit by expert advice and training in effec
tive study habits. 

Kenneth H. Baker, Assistant Professor of 
Psychology, will be in charge of the institute. 
Mr. Baker regularly teaches a course in How 
To Study, both for the Extension Division and 
in the daytime. 

The institute will be held on five consecutive 
nights from Monday, January 29, to Friday, 
February 2. Meetings will be from 7 :00 to 
9 :00 p.m. in Room I, Vincent Hall. 
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The Quotation Game 
By the Editor 

Recently we-and some of our friends-have 
been playing a new game. It consists of dis
covering in literature particularly quotable pas
sages which are applicable to the contemporary 
state of world affairs. It's an amusing game 
for anyone who likes to read. Perhaps it 
proves something about the universality of good 
books. If it does, that is obvious and needs no 
elaboration. We print herewith some sample 
passages. The competitive aspect of the game 
comes, of course, from matching quotation with 
quotation; and we invite our readers to join 
in-via the mails. 
In regard to foreign news and the reasons be

hind the curious European events: 
Our knowledge is a tore!'. of smoky pine 
That lights the pathway but one step 

ahead 
Across a void of mystery and dread. 

-George Santayana, "Sonnet III." 

After it's all over: 
What still of strength is left, employ 
That end to help attain: 
One common wave of thought and joy 
Lifting mankind again! 

-Matthew Arnold, "Obermann Once 1.-fore." 

After reading any daily newspaper: 
The kings of modern thought are dumb; 
Silent they are, though not content, 
And wait to see the future come. 

-Matthew Arnold, "Stanzas from the Grande 
Chartreuse." 

An oath ~~ allegiance (to be repeated after cer-
tain Leaders): 

Henceforth, following our example, you 
will recognize no other gods but Chaos, 
the Clouds, and the Tongue, these three 
alone. 

-Aristophanes, The Clouds. (Anonymous trans· 
lation for The Athenian Society.) 

To be quoted by all radio news commentators: 
Another Rule of Battle, that Alice had 
not noticed, seemed to be that they al
ways fell on their heads; and the battle 
emi<'d with their both falling off this 
way, side by side. 

1 ,~.:wic:: Carrol1, Through the Looking-Glass 
,~; n ~., ·.,. indicated: 

. . Let us forget 
All but the one word Freedom, calling us 
To live, not die by altars barbarous. 

-Euripides, Iphiginia in Tauris (Translation by 
Gilbert Murray.) 

New Films 
The University Film Library will make 

available to schools and to other organizations 
for the second semester this year the so-called 
Teaching Film Custodian films selected for an 
experimental period of three years by the Ad
visory Committee on the Use of Motion Pic
tures in Education. This committee was formed 
upon the invitation of the Motion Picture Pro
ducers and Distributors of America to develop 
plans to make educational short subjects avail
able to the schools under conditions acceptable 
both to the schools and to the owners of the 
pictures. 

The University Film Library has already 
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sent out a list of forty-seven of these films 
to all sound-film users and has asked school 
men to select the twenty best subjects. The 
film library hopes to make at least twenty or 
twenty-five of these available during the second 
semester of the current school year, and more 
of them next year if they prove popular with 
the schools. 

A catalogue of about two hundred fifty of 
these film subjects may be had for fifty cents 
from Teaching Film Custodians, Inc., 25 West 
43rd Street, New York City, New York. 

Correspondence Study 
Meteorology: Sixteen lessons, three quar

ter credits. This is a beginning course which 
is being prepared by Professor L. F. Miller of 
the Physics Department and will be ready for 
use January 2, 1940. It includes the following 
topics: physical characteristics of the atmos
phere, weather elements, visibility, solar radia
tion, weather forecasting, U. S. weather bureau, 
and related topics. 

Basic Principles of Measurement, Ed. 120: 
three quarter credits. The course is prepared 
by \Valter W. Cook, head of the Department 
of Educational Research, as a companion course 
to Educational Statistics, Ed. 60. It examines 
the difficulties of measurement in education and 
psychology and studies the currently accepted 
principles of test construction and scoring. The 
course is acceptable toward a principal's cer
tificate by the State Department of Education. 

Rural Education and Community Leader
ship: Sixteen lessons, three quarter credits. 
The course is prepared by Albert M. Field of 
the .\gricultural Campus. It includes discussion 
of rural people, rural education and industry, 
rural libraries and organizations. 

New Physical Education Courses: each 
of sixteen lessons and three quarter credits, 
which are acceptable for a teacher's certificate 
by the State Department of Education. These 
courses were prepared by three members of the 
Department of Physical Education for Women. 
(I) Health and Safety Education deals with 
the health education program for the handi
capped child, the school, and the commuuity. 
(2) Principles and· Curriculum of Physical 
Education offers instruction in the biological, 
physiological, social and psychological bases of 
the curriculum, together with topics on lesson 
plans, teachers, organization and management 
of classes, objective and subjective standards 
in teaching. (3) Administration of Physical 
Education discusses Physical Education as a 
profession. the plant, maintenance of play
grounds and athletic field, equipment, budget, 
personnel, schedules, course of study and com
petitive days and tournaments. 

THOMAS MANN 
Thomas Mann, the famous novelist 

and lecturer, will address a special Uni
versity convocation in Northrop Audi
torium. Thursday evening, February 15, 
at 8:15, on "The Problem of Freedom." 
For the next issue of The Interpreter, 
Frederick Pfeiffer of the German De
partment has written an article on ~fann. 

Shifting Patterns 
(Continued from page one) 

cia! development is Africa, the dark horse of 
production in the future. Already it has given 
some indication of what will happen ; the bulk 
of the cacao industry has been absorbed by the 
Gold Coast, Nigeria, and other districts of west 
Africa. Coffee and rubber plantations have 
been established and Africa will take away some 
of the trade of Brazil and Malaya, respectively. 
Meanwhile South Africa will produce larger 
quantities of wheat, wool, meat, and fruits, con
tinue its dominance in gold and diamonds, and 
increase its production of copper. 

European production will be quite stable, in 
spite of artificial stimulation such as Italy's "bat
tle of the grain." The war, to be sure, wiii 
temporarily distort the picture, but Europe is 
less susceptible to permanent production change 
than any other continent. 

In Asia there will be great changes. ] a pan 
has muffed, temporarily, its opportunity to be
come the focus of an industrial growth com
parable to that of western Europe or north
eastern United States. The basis for an exten
sive manufacturing industry certainly exists and 
] a pan will continue to dominate cotton textiles, 
but will have small success with iron and steel. 
Japan's efforts to secure China as a source of 
raw material and as a market will turn out to 
be a rather costly and unsuccessful experiment. 

In any event, the curious student of produc
tion geography finds himself in a world far 
from static. The geography of yesterday is not 
that of today or tomorrow, even though some 
of the elements are relatively changeless. The 
first question is, "Where are goods produced?" 
followed by, "Under what conditions?" "Why 
are these goods produced here?" "What changes 
in production are taking place?" The last two 
questions are the most difficult. But even 
partial and inadequate answers contribute to
ward a vivid awareness of our world. 

Entered as sec<md-class matter, October r, 19t6, 
at the post office in Minneapolis, Minn., under 
the Act of A. ugwt 14, 111f. 

FRA~K K. WALTER, LIBRARl N 
U~JIVERSITY OF UI:1:;ESOTA lBR. 
MI~~EAPOLIS, KI~~ESOTA 
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Thomas Mann 
By Frederick L. Pfeiffer 

(Assistant Professor of German) 

THOMAS MANN was born of a patrician 
family in the Free City of Luebeck-on-the

Baltic in the year 1875. There were two 
brothers, one older (the famous writer Hein
rich Mann) ; one younger; and two sisters. 
His well-to-do conservative father was a whole
sale merchant and senator; his beautiful, tem
peramental mother, Julia da Silva-Bruhns, of 
mixed German and Portuguese parentage, came 
from Rio de Janeiro. When, at the father's 
death in 1890, the long established grain busi
ness was liquidated, the family moved to Mu
nich, where Thomas Mann was to reside for 
over forty years until the advent of Hitler. 

After a ten-year spell of comparative ob
scurity, Thomas Mann rose to sudden fame with 
his semi-biographical family chronicle, Bud
denbrooks (1901). This book has remained a 
favorite with the general reading public, and it 
was mainly on the strength of this first success 
that the author was awarded the Nobel prize 
in 1929. The appeal of his second major novel, 
The Magic Mountain (1924), while perhaps 
even more striking, was of necessity more 
limited owing to its esoteric philosophical theme 
and its forbidding locale, an Alpine sanitarium. 
At present Thomas Mann is engaged on the 
concluding volume of his third great venture in 
fiction, the "Joseph" cycle, a magnificent re
ligious epic, which may well be recognized one 
day as the greatest novel of the century. 

If Thomas Mann were asked to characterize 
his prevailing mood or attitude he would no 
doubt speak of "irony and love" or, rather, 
"loving irony." To understand how Thomas 
Mann employs this term is to understand why 
he carries conviction without bias, how he 
manages to harmonize without compromise, to 
reject without blindness, to defend without 
fanaticism. 

(C01ztinued 011 page two) 

Thomas Mann, famous novelist and 
lecturer, will address a special University 
convocation in Northrop Auditorium 
Thursday evening, February 15, at 8:15, 
on "The Problem of Freedom." There 
will be an admission charge for this con
vocation. Dr. Mann's lecture will not be 
broadcast, but WLB, the University of 
Minnesota radio station, will make a 
recording of the lecture, which it will 
broadcast Thursday morning, February 
22, at 11 :30. 

FEBRUARY, 1940 No. 6 

An Instructor Looks at Students 
By Frank Buckley 
(Instructor in English} 

W HEN a teacher faces his first class of 
adults in the Extension Division, he 

knows certain things besides the fundamentals 
of his subject. He knows, for instance, that 
both theoretically and practically the regular 
university courses and those in night school are 
alike in many respects ; that the students must 
meet the same entrance requirements, use the 
same textbooks, and write the same number of 
reports or term papers. He knows, also, that 
no difference is to be made in the standard of 
work required. Viewed solely as a routine, 
then, the methods of instruction in the two 
schools seem identical. 

Almost from his first glance over a class
room, however, he realizes that he has different 
material to deal with from that in his day 
classes. The whole atmosphere is different. 
Here there are no girlish giggles quickly sup
pressed as he enters the room, no rustling, no 
whispering, no furtive glances exchanged be
tween members. In the first row sit a gray
haired woman, a middle-aged man, a youth in 
his twenties. Each is apparently unaware of 
those beside or behind him; each steadily looks 
at the front of the room. There is no marked 
curiosity in their attitude, no shyness, and no 
hostility. They are reserved, but neither un
friendly nor afraid. Even before he begins his 
preliminary discussion, the instructor realizes 
that these students are men and women rather 
than school children and that he must teach 
them not only as individuals but also as a class. 

If he is teaching composition, the impression 
is strengthened as soon as the first papers come 
in. And to this idea is added another : that 
here is a wealth of material and that only the 
methods of extracting and refining the ore need 
to be taught. The tools cannot be primarily 
those of a textbook. That is, the instructor 
wastes time if he talks about tools simply as 
such, no matter how persuasively he may point 
out their qualities. These people want to know 
their use, and they soon conclude that they can 
learn this best through working in their own 
material. 

Thus, when papers are read before the class, 
there is no suggestion of boredom, no telltale 
blushes, or no glances of proud superiority, 
which one notices so frequently among youth. 
At first one wishes there were more response, 
even if the wrong kind, for the stony impassivity 
seems inherent and eternal. Soon, however, it 
is apparent that the students remain quiet partly 
because they are unacquainted with one another 

and largely because they do not know the method 
of criticism. 

The method of making them acquainted, of 
welding the separate units into a class, while 
still retaining the praiseworthy individuality, 
is through the frequent reading of these papers. 
Fortunately they will never reach the stage of 
fraternity handshakes or Kiwanian shoulder 
slapping, but they quickly will learn to recog
nize each other's ideas and to respect them. This 
is due to two conditions: their widely varied 
experiences and their unity of thought and pur
pose. Their life stories are different enough 
to arouse interest; their ideals are sufficiently 
alike to prevent prejudice. 

The gray-haired woman, for example, has 
seen and felt things unfamiliar to her classmates. 
She can tell of a childhood in a foreign city 
with its strange customs and unusual adventures, 
she can describe a life of poverty and one of 
comparative wealth, and she can relate her joys 
in motherhood and the terror that gripped her 
when death entered her home. That these are 
her tales everyone in the class knows, but the 
knowledge brings no self-consciousness either 
to her or to others. For the others, too, have 
their individual characteristics that are almost 
as readily recognized. There is the girl who 
has spent over half of her life in an orphanage, 
first as a ward and then as a counsellor. For 
those who have known only the love and pro
tection of home she has striking information. 
The nurse in the class recounts her b ~ 
disease and her experiences with d· 
tients, and visitors in the ward; tL , •Uci!'c'' 
man tells how he has succeeded or :· •.. ,,!,~ 
the minister relates his experiences With tnat 
intangible thing, man's soul, and sometimes 
shows how material problems in his church have 
become inextricably mingled with the work of 
salvation. Each of them has a tale to tell which 
will interest his classmates and make him 
known to them. All that remains is to show 
them how to write this tale well and to judge 
the good or bad quality of their work. 

In this task (a difficult one as every teacher 
of composition well knows) the reading and the 
analyzing of themes are not sufficient. For 
various reasons it is well to supplement that 

(Continued on page four) 

A program of second semester Ex
tension Classes available each day will 

be found on page three of this issue. 
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New Classes 
The following new classes will be offered by 

the Extension Division during the second semes
ter. They are not listed in the regular Bul
letin. 

Backgrounds of Contemporary Affairs. A 
class designed to give authoritative infor
mation on the present world situation. 
Some of the topics included for study are: 
origins of the present war, American neu
trality, war aims, European regional prob
lems, and possibilities of a new world order. 

Instructor: 11r. Harold C. Deutsch. 
(Wednesday 8:05; St. Paul Extension Center; no 

credit; fee $10.) 

Canine Physiology. A course of lectures and 
demonstrations for kennel owners and others 
interested in the physiology of the dog. 

Instructors: Mr. Charles F. Code and Mr. 
Gordon K. Moe. 

(Tuesday, 8:05; Millard 301; no credit; fee $10.) 

Farm Management 2. The class will deal 
with the operating and financing of farms, 
including problems of tenancy. 

Instructor: Mr. Spencer B. Cleland. 
(Monday 6:20; University Farm Administration Build

ing 132; no credit; fee $10.) 

The Philosophy of History. A survey of the 
various interpretations of history. 

Instructor: Mr. Sverre C. Nor borg. 
;day 8:05; Folwell 303; three credits; prereq
tes: six credits in philosophy, or ten credits in 
xy, or consent of the instructor; fee $10.) 

Insurance Fundamentals. 
instructor: Mr. George Specht. 

(Monday 8:05; Vincent 112; no credit; fee $10.) 

General Education (Contemporary Society). 
Instructor: 11iss Hedvig Ylvisaker. 

(Wednesday 6 :20; Vincent !15; no credit; fee $10.) 

Basic Law for Life Insurance Salesmen. 
Instructor: Mr. Jerome Jackman. 

(\Vednesday 8:05; Vincent 207; no credit; fee $10 
plus $1 fee for materials.) 

Finance (Corporation Finance). 
Instructors: Mr. J. Warren Stehman and 
:\Ir. Laurence R. Lunden. 

(Monday 6 :20, Vincent 115; and \Vednesday 6 :20, St. 
Paul Extension Center 203; three credits; fee $10.) 

English Placement Tests 
Thursday, February 1, 7:00 p.m., Room 110 

Folwell, Campus. 
Thursday, February 1, 7:00 p.m., Room 206, 

St. Paul Extension Center. 
Thursday, February 8, 7:00 p.m., Room 110 

Folwell, Campus. 

Thomas Mann 
(Co11tinued from page one) 

To Thomas Mann the world, while of a 
piece, is stratified. In The Magic Mountain, for 
instance, he distinguishes (without separating) 
among several layers, one superimposed on the 
other-notably the realms of the inanimate, the 
organic, the psychic, and the spiritual. In terms 
of "natural" values, each substratum is superior 
to the upper one; superior, that is, because 
stronger than the next and indispensable for it. 
From the "idealistic" point of view, however, 
the scheme of values appears reversed. Here 
the spirit tops off the psychic, the psychic the 
organic, the organic the inanimate. It is this 
insight into the antinomical character of ideal
istic and natural scales of value which explains 
Thomas Mann's loving irony. What is higher 
in the ideal order of things is lower in the 
natural order, and that which you prize ac
cording to one gradation is ironically found 
wanting according to the other. 

Thus in Buddenbroolu, as its sub-title indi
cates, we are invited to trace through four 
generations the gradual deterioration of a once 
great family. The decline in terms of vitality 
is unmistakable, nor can there be any doubt as 
to where Thomas Mann's natural sympathies 
lie ; they go out to the founder of the line, a 
tower of strength, compared with whom the last 
Buddenbrook is a drooping twig in the hands 
of death. And yet, ironically, each successive 
generation is made to surpass the preceding one 
in terms of spiritualization. And if we view 
the development from this angle, we must count 
the robust forebear a mere clod in comparison 
with his precocious great-grandchild. 

In tracing Thomas Mann's basic cateo-orv of 
"loving irony" to Schiller and Goethe, w~ b~gin 
to realize his rootedness in German tradition. 
There is a direct line of descent between Schil
ler's and Mann's critical writings on the one 
hand, and Goethe's and Mann's educational 
novels on the other. As a critic Thomas Mann 
never loses sight of Schiller's blandly satirical 
classification in accordance with two types
first, those who, like himself, are of the spirit but 
yearn for nature and, second, others who, like 
Goethe, are natural yet hanker after the spirit. 
Apart from the fact that Mann, like Goethe, 
looks down on the creatures of his imagination 
with smiling benevolence, we find in both 
writers a preoccupation with archetypal char
acters and situations, an ever-widening circle of 
significant relationships, leitmotif and con
trapuntal effects, a pedestrian but sure-footed 
progress. 

Even more. direct is the debt which Mann's 
Jl.fagic Mountain owes to Novalis' novel Hein
rich von Ojte1·dingen, which was itself meant 
as a companion piece to Goethe's TVilhelm 
Meister. In this unfinished cycle the hero 
Ofterdingen was to be taken to the "house of 
the dead" in preparation for his journey through 
life, just as Mann subjects Hans Castorp at 
Haus Berghof to the experience of death in 
furtherance of life. It was Navalis who re
introduced into German literature the Christian 
notion that the human spirit is a disease of 
the human animal, that he who treasures the 
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spirit has risen superior to the mortified animal 
in him with loving irony. As the pearl is, iron
ically, of greater value than the more important 
oyster which produces it, so is the spirit greater 
than its organic host and, like the pearl, a 
symptom of disease and life triumphant. The 
Magic Mountain idea of physical mortification 
as a spiritualizing agency returns in a different 
setting in Mann's Joseph-a novel where 
Joseph's soul is made to profit from his stay 
in the "pit." 

Following up speculations of Jacob Boehme, 
Novalis was inclined to identify the natural 
element in man with the female principle, the 
spiritual element with the male. Thomas Mann's 
J oscplz cycle develops this idea in the elaborate 
manner later suggested by Bachofen's M.ttl

terreclzt. According to Bachofen the ascendancy 
of spiritual man over natural woman marks the 
turning point between the pre-historical pericd 
and history proper. The emancipation of man 
from woman, of the spirit from nature, neces
sitated a complete re-evaluation of values. The 
moral order under the patriarchate becomes 
diametrically opposed at every point to that 
under the matriarchate. In Mann's Joseph 
series, which plays at the dawn of history, we 
witness a period of transition. The Hebrews 
have already taken comparatively great strides 
toward male ascendancy and spiritualization; in 
contrast to them, Egypt is still largely en
thralled by the old code of the matriarchate. 
Hence the horror which Jacob and Joseph feel 
for Egypt, hence also its secret fascination and 
seductive power. Once more Mann's gift of 
loving irony, his sincere respect blended with 
mocking condescension, delight the reader as he 
observes the motives and behavior of the pro
tagonists in the light of a double perspective,
patriarchal and matriarchal, Jewish and pagan. 
An additional piece of irony may be glimpsed 
in the fact that Thomas Mann chose to devote 
the most ambitious work of his life to a glori
fication of Israel as pioneer of the spirit at the 
very time when "spirit," just because of its 
Jewish associations, had become taboo in Ger
many. 

vVe must not overlook another salient feature 
of the Joseph series which Bachofen anticipated. 
I refer to the religious-covenant theory accord
ing to which the relation between the Deity and 
his worshippers is one of complete interde
pendence. The epiphany of God and his cult 
are one and the same ; they are but two as
pects of a single fact. Thus Mann can say 
that God "fathered" Abraham but also that, in 
a sense, Abraham "fathered" his God. The 
same holds true for the relation of a human 
ancestor to his descendant. Abraham "lives" 
again in Jacob because Jacob "lives" in Abra
ham. As long as and to the extent that Isaac, 
Joseph, and their descendants keep alive the 
memory of their ancestors, these are renewed 
in them. 

This mystical identification of Jacob and 
Eliezer with their namesakes and forebears, of 
Abraham and Isaac with their God, has puz
zled l\fann' s public. Are they or are they not 
truly identical, we ask. And what does Mann 
himself think of their belief? Does he share 

(Continued on page four) 
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Program of Extension Classes Available Each Day 

MONDAY 

CLASSES IN MINNEAPOLIS 
4:20p.m. 
Drawing from Still Life and Pose 

6:00p.m. 
Vocabulary Building I 
Beginning Tennis-for Women 

6:20p.m. . 
Minnesota Plant Ltfe !Oex 
Classical Literary Tradition 
Writing Laboratory 
Short Story Writing 70 
Essay Writing 82-83 
Introduction to Literature 23 
Book Reviews 
Beginning German 2 
Intermediate German 4 
German for Graduates 
German Composition and Conversation 

51-52 
European Civilization 2 
General Physics 9 
American Government and Politics II 
General Psychology 2 
Beginning Spanish 2 
Intermediate Spanish 4 
Social Interaction 6 
Rural Organization 110 
Advanced Extempore Speaking 
Speech Correction: Stuttering 
General Zoology 2 
Health of the School Child 59 
Principles of Public Health Nursing 63 
Accounting 25L, Principles and Labora-

tory 
Auditing, B.A. 136 
Direct Mail Advertising 
Radio Script Writing I 
Corporation Finance, B.A. 15 5 
Business Correspondence 
Casualty Insurance, B.A. 61 

6:30p.m. 
Intermediate and Advanced Swimming

for Women 
Intermediate Golf-for Women 

6:40p.m. 
Accounting, Elements and Principles, II 

AlB (N. W. Bank) 

7:00p.m. 
Vocabulary Building II 
Interior Decorating 3 
Intermediate Tennis-for Women 
Golf-for Men 
Strength of Materials, M&M 128b 

7:30p.m. 
Physical Growth and Development 
Yeasts, Molds, and Actinomycetes 
Beginning Swimming-for Women 
Intermediate Golf-for Women 
Commercial Dra,wing II 
Senior Electrical Engineering 126 
Elementary Algebra 
Metallography and Heat Treatment of 

Iron and Steel 

8:05 p.m. 
Child Psychology 80 
Seminar in \\l riting 92 
Abnormal Psychology 145 
Speech 1 
Salesmanship 
Hotel Organization and Operation 
Business English 
Personnel Administration, B.A. 167 
Life Insurance Fundamentals 

CLASSES IN ST. PAUL 

5:00p.m. 
Construction and Use of Group Aptitude 

Tests 

6:20p.m. 
Farm Management 2 (Univ. Farm) 
American History 21 
Psychiatric Aspects of Social Case \Vork 

65 (Wilder Disp.) 
Accounting, Practice and Procedure 151 
Cost Accounting 15 3 
Business Law 51 
Principles of Economics 7 

8:05 p.m. 
Child Training 40 
Cost Methods, B.A. ISlA 
Accounting, Practice and Procedure 151 
Business Law 53 

TUESDAY 

CLASSES IN MINNEAPOLIS 
4:30p.m. 
Milton 62 (N. W. Bank) 

6:20p.m. 
Great Books of Science 
Nature of Chemistry G.C. 89 
Home Landscape Planting and Materials 
Later Childhood and Adolescence 82 

(N. W. Bank) 
Subfreshman Composition 
Freshman Composition 4 
Freshman Composition 5 
Freshman Composition 6 
Advanced Writing 28 
Bible as Literature 41 (N. W. Bank) 
Shakespeare 56 
Geography of Commercial Production 
Historical Geology 2 
Geology of Minnesota 4 
American History 21 
How To Study 
Harmony 5 
Man in Nature and Society 2 
Functions of Government 3 
Intermediate French 4 
Nineteenth-Century Realistic Novel 67 
Spanish Composition 20b 
Beginning Swedish 8 
Introduction to Sociology I 
Acting 
Speech 2 
Speech 3 
Speech Hygiene II 
Birds of Minnesota 
Advanced Interior Decorating 22 
Elements of Preventive Medicine 53 
Accounting 25L, Principles and Labora-

tory 
Cost Accounting 153 
Business Law 53 
Suretyship 
Production Management M.E. 174 

6:30p.m. 
Beginning Golf-for Women 

7:00p.m. 
Use of Engineers Slide Rule 
Analytical Geometry 13 
Integral Calculus 25 

7:30p.m. 
Special Bacteriology 102 
Orchestra (Section 2) 
Aeronautics and Airplane Construction 

II 
Freehand Drawing, Beginning 
Chemistry 2ex, Quantitative Analysis

Volumetric 
Chemistry 7ex, Quantitative Analysis

Premedical 
Chemistry 12ex, Qualitative Analysis 
Chemistry 124-125, Advanced Quanti-

tative Analysis 
Curves and Earthwork 
Alternating Currents 1\lachinery 
Petroleum Products and Testing 

8:05 p.m. 
Canine Physiology 
Historical Geology Laboratory B 
Contemporary Philosophy 
Philosophy of History 15 I 
Principles of Teaching and Supervision 

in Schools of Nursing 
Swimming-Men 
Accounting Practice and Procedure 151 
Retail Store Management for Phar-

macies 
Business Law 51 
Cost Estimating G.E. 81 

CLASSES IN ST. PAUL 

5:00p.m. 
Grain Grading (Univ. Farm) 

6:20p.m. 
Book Reviews 
American Economic History 
Household Physics 35 (Univ. Farm) 
General Psychology 2 
Beginning French 2 
Beginning Spanish 2 
Speech 2 
Speech 3 
Art Metal Work (Univ. Farm) 
Accounting 20L-2SL, Principles and 

Laboratory (Combined) 

6:30p.m. 
Recreational Gymnastics and Plunge-

for Women (Univ. Farm) 

7:30p.m. 
Swimming-\Vomen (Univ. Farm) 

8:05 p.m. 
Historical Geography of North America 
Psychology Applied to Daily Life 
Social Interaction 6 
Speech I 

WEDNESDAY 

CLASSES IN MINNEAPOLIS 
4:20 p.m. 
General Psychology 1 

5:00 p.m. 
Psychology of Adolescence 158 

6:20p.m. 
Great Books of Philosophy 
Literature Today G.C. 56 
Music Today G.C. 123 
Home Gardening G.C. 165 
Current History G.C. 74 
Practical and Stellar Astronomy 13 
Taxonomy of Flowering Plants 
Freshman Composition 5 

·American Literature 7 4 
Early Modern European History 58 
Bach, Beethoven, Wagner, and Brahms 
General Education (Contemporary So-

ciety) 
Ethics 3 
General Physics 9 
Beginning French 2 
French for Graduates 
Speech 2 
Speech 3 
Practical Speech Making 
General Zoology 2 
Orientation in Simple Handicrafts 
Advanced General Accounting 
Cost Methods, B.A. 133 
Securities Market B.A. 148 
Principles of Economics 6 
Business Cycles, Econ. 149 
Business Law 54ex 

6:30 p.m. 
Beginning Swimming-for \Vomen 
Intermediate Golf-for \Vomen 

7:30p.m. 
Physical Growth and Development, 

Anatomy 6 
Yeast, Mold.-., and Actinomycetes 
Orchestra (Section 1) 
Intermediate and Advanced Swimming-

for \Vomen 
Intermediate Golf-for \Vomen 
Aircraft Engines 2 
Freehand Drawing, Advanced 
Reinforced Concrete and Concrete De-

sign 
1tfechanica1 Drawing, Advanced 
Senior Electrical Engineering 126 
:Mathematics Review 
Feundry Practice 
M1chine Design M.E. 27 
Internal Combustion Engines 5 Ob 
Air Conditioning 66ex 

8:05 p.m. 
Su.bfreshman Composition 
Freshman Composition 4 
Newspaper and :Magazine Articles 
Psychology Applied to Daily Life 
Business Statistics B.A. 112 
Basic Law for Life Insurance Salesmen 

CLASSES IN ST. PAUL 
6:00p.m. 
\' ocabulary Building II 

6:20p.m. 
Introduction to Literature 23 
Intermediate German 4 
Europe Since 1918-History 66 
Advanced Interior Decorating 22 
Accounting 25L, Principles and Labora-

tory AlB (1st Nat'! Bank) 
Audits and Investigations 
Corporation Finance B.A. ISS 

7:00p.m. 
Vocabulary Building I 

7:30p.m. 
Architectural Drafting (Mech. Arts 

H.S.) 
Engineering Drawing 2 (Mech. Arts 

H.S.) 
Advanced Mechanical Drawing (1\Iech. 

Arts H.S.) 

8:05 p.m. 
Backgrounds of Contemporary Affairs 
Accounting Topics B.A. 182A 
Salesmanship 
Business Correspondence 

THURSDAY 
CLASSES I.V .11/NNEAPOLIS 
5:00p.m. 
Construction and Use of Educational 

Tests and Examinations 140 (N. \V. 
Bank) 

6:20p.m. 
Great Books of Literature 
The Human Body in Health and Dis

ease G.C. 103 

Freshman Composition 5 
Advanced Writing 29 
Elements of Rock Study 25 
Europe in the Twentieth Century 66 
American Economic History 84-85 
Ear Training and Sight Singing 
History of Music 35-36 
Logic 
Imperialism 
General Psychology 2 
Beginning Norwegian 2 
Recent Social Trends 
Principles of Case \York 85 
Supervision in Social Case Work 94 
Radio Speech 65 
Introduction to Theater 
Camp Leadership 
Accounting 2SL, Principles and Labora

tory 
Accounting 2SL, Principles and Labora

tory (N. W. Bank) 
Advanced Advertising Procedure B.A. 

194ex 
Retail Credits and Collections 76B 
Advanced Economics 104 
Transportation: Services and Charges 72 

6:40p.m. 
Accounting Practice and Procedure 151 

AIB (N. W. Bank) 

7:00p.m. 
Figure Sketching, Drawing and Painting 
College Algebra 

7:30p.m. 
Special Bacteriology I 02 
Tuberculosis and Its Control 60 
Chemistry 2ex, Quantitative Analysis-

Volumetric 
Chemistry 7ex, Quantitative Analysis

Premedical 
Chemistry 12ex, Qua1itative Analysis 
Chemistry 124-125, Advanced Quantita-

tive Analysis 
Engineering Drawing 2 
Structural Drafting 22 
Diesel Engines 
Air Conditioning 68ex 
Paint Materials 

8:05 p.m. 
Introduction to Norwegian Literature 
l~adio Drama 66 
Retail Advertising 
Elements of Public Finance 
Principles of Economics 7 

CLASSES IX ST. PAUL 
4:30 p.m. 
l\Iilton 62 

5:00 p.m. 
Grain Grading (Univ. Farm) 

6:20 p.m. 
Freshman Composition 
Bible as Literature 41 
Literature Today 
Beginning German 2 
Man in Nature and Society 2 
Accounting 25L, Principles and Labora-

tory 

6:30 p.m. 
Swimming-for \Vomen (Univ. Farm) 

7:00p.m. 
College Algebra 

8:05p.m. 
Freshman Composition 4 
Advanced Extempore Speaking 
Advanced Public Speaking 52 

FRIDAY 

CLASSES IN MINNEAPOLIS 
6:20p.m. 
Piano Playing for Ple:-t,ure 
l\todern Scandinavian Novel 
Public Welfare 152 
Radio Script Writing TT 
Advanced Traffic and Transportation II 

6:30p.m. 
Consultation Period 

6:40 p.m. 
Elements and Principles of Accounting 

II-AIB (N. \\'. Bank) 

CLASSES IN ST. PAUL 
10:00 a.m. 
Recreational Gymnastics and Plunge-

for Women (Univ. Farm) 

6:20 p.m. 
Accounting 25L, Principles and Labora

tory 
Accounting 20L-25L, Principles and 

Laboratory (Combined) 
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An Instructor Looks at 
Students 

(Continued from page one) 

with other kinds of work. Particularly is this 
true during the first weeks of the term when it 
is necessary to turn to certain exercises and 
review principles of grammar which some in the 
class have not thought about for two decades 
or more. If one wishes, one may keep at this 
work for an indefinite time. These people are 
not children that grow restless. Like soldiers 
slogging in the mud they will keep at an exer
cise until told to stop. But also, like soldiers, 
they will do it automatically. Only when they 
can see the application of a principle to their 
own work is their interest aroused. They are 
not preparing for an examination; they want 
to know how to write. 

Although some drill in technical grammar 
and the criticism of errors in papers is always 
essential, the best results come from an analysis 
of selected essays and the stressing of their ex
cellent qualities rather than the emphasizing of 
errors that must be avoided. These adult stu
dents may not be able to point out all the noun 
clauses, gerund phrases, or periodic sentences 
in the essay or to define every unfamiliar word. 
But they readily learn the difference between 
the beginning of a printed essay and their own 
and to see the effectiveness of greater unity, 
coherence, and emphasis. Not only are sen
tences illustrating these principles marked in 
their text, but comments about the principles are 
written in their notebooks and application of 
them made or at least attempted in next week's 
themes. 

As their knowledge of writing technique in
creases their passivity begins to vanish. No 
especial elation or disappointment shows in their 
faces, but in response to praise of their attempts 
they replace short, choppy sentences with paral
lel phrases and clauses and attempt other means 
of improving their style. Also, they begin, 
rather haltingly at first, to criticize one another's 
work. It is then that the instructor feels that 
he has begun to get results. 

As the semester advances and he watches cer
tain students, he feels greater encouragement. 
He observes more closely, for instance, a young 
chap in his twenties. The boy never has mani
fested the pertness or surliness of an adolescent, 
but at the beginning he has been frankly dubious. 
Some years before, he was graduated from high 
school, in his own words, "with little knowledge, 
less self-confidence, and total unpreparedness 
for the future." Now in college, preparing for 
his profession, he fears the same dull grind, the 
same narrowness of scope, in a word, the same 
poor teaching he has experienced. 

His first themes reveal a rich background, 
gained in general since his high school years, 
and an original mind. Errors in grammar keep 
his first grades low, but these errors are soon 
eliminated.. Now he begins to note how sen
tences and paragraphs are constructed in the 
essays he studies and to use the principles in 
his own writing. His long introductions are 
pared down, his jerky sentences smoothed out, 
his formless paragraphs held within bounds, and 
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his whole paper worked into a well-knit unit. 
Ideas he has in abundance, and he begins to 
take pleasure in expressing them effectively. 
As he learns the value of sentence variety, he 
argues in the smoothly flowing' phrases of the 
philosopher or he lashes out with the short, 
snappy sentences of the satirist. As his progress 
is commended, he strives even harder for im
provement, and others, noting his success, try 
the same methods with their own style and ma
terial. And when the quarter ends, the in
structor knows that whatever the class may do 
in the final examination, even the poorest of 
them has made some progress in self-expression. 

He knows this by his own judgment of their 
work and by their attitude. Although little con
cerned about grades, having no fraternity or 
sorority averages to make, the students have 
gathered around his desk after each class ses
sion asking questions as long as he can stay 
to answer them. And at the end of the quar
ter he feels that their expressions of gratitude 
are sincere. In these days of advanced educa
tional theories any remark about this gratitude 
being the major reward of a teacher would be 
considered sentimentality or sheer hypocrisy. 
Nevertheless, to one who during certain un
fruitful terms has plead with or commanded 
whole classes of youngsters to no avail, the 
thankfulness of a few adults for efforts in their 
behalf is a reward that cannot be ignored. 

Thomas Mann 
(Continued from page two) 

it, or is he merely making sport of his char
acters and gullible readers? Well, his previous 
record shows that Thomas Mann has never been 
one to take the name of God in vain. And as 
for ancestor-worship, this word is not too strong 
to define Mann's own creed. He is enough of 
a conservative to insist on unbroken continuity 
and the indispensable sanction of precedent. 
Mann is steeped in tradition; to him the present 
and the future are the past maintaining itself in 
the fact of altering circumstances. It is through 
us that our ancestors live on, through us that 
the reminiscent honor we bestow on them be
comes indistinguishably merged with their 
prophetic faith in us. Through our solicitude 
they become as truly our children as we are 
theirs. And the resultant fusion of filial and 
parental piety is bathed in an atmosphere of 
ironic love, of loving irony. 

Smiling devoutness, irony with piety, these 
words must sound incongruous to Anglo-Saxon 
ears until it is remembered that Shaftesbury, 
the English "Virtuoso," was among the first 
in modern Europe to proclaim their harmony. 
If, initially, Shaftebury's irony proved some
what disconcerting to his solemn German read
ers, so does Mann's' today to his over-serious 
English and American public. In the end, it 
was found, Shaftesbury conquered Germany 
more thoroughly and lastingly than he did his 
own country, and a similar experience seems in 
store for Thomas Mann. Schiller, we know, 
derives his Weltanschauung largely from 
Shaftesbury, and the same holds true of Herder, 
Goethe, and Hi:ilderlin, all of whom Mann 
counts among his tutelary spirits. Small won-

der, then, that the great English champion of 
freedom should foster Thomas Mann's political 
convictions across the abyss of time, convictions 
strong enough to force him into exile from his 
beloved country. 

Mann's espousal of the liberal cause is not 
simply a case of apostasy, as his German de
tractors would have it. If in his political re
flections Betraclttungen eines Unpolitischen, 
written during the World War, Mann assumes 
the ironical role of the "devil's advocate" by 
preparing all possible arguments against West
ern democracy, he did this as a true "promoter 
of the faith," as is made abundantly clear in 
The Magic Mountain, where the selfsame re
actionary arguments are put into the mouth of 
the "villain," Naphta, who is confronted by 
the advocatus dei, Settembrini. It is to Set
tembrini, the staunch republican, that Mann's 
ironic love goes out; his case is made the 
author's own in Mann's most important political 
speech, Von deutscher Republik (1922). 
Shaftesbury's moral concern for the inalienable 
dignity of man, his aversion to deformity of 
sentiment and action, his love of beauty, har
mony and truth in the life of the individual and 
society inspire this stirring address to the Ger
man nation. 

Ten years later the Weimar Republic "laid 
down its weapons before its assassins." Mann's 
lone warning-call had not sufficed to pierce the 
dangerous illusion that compromise with fascism 
is possible. Unable to breathe in a totalitarian 
atmosphere, Mann sought an honorable refuge 
in the "classic land of democracy," which is now 
so busily engaged in taking stock of its liberal 
heritage. Freedom, says Mann in The Coming 
Victory of Democracy (1938) must rediscover 
its virility. 

Second semester classes begin Mon
day, February 5. The last day for sec
ond semester registration without extra 
fee penalty is Saturday, February 10. 

Entered a. •econd-claN matter, October I, 19111, 
at the post of!lce in Minneapolis, Minn., under 
the Act of Augwt 14, 1111. 
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Correspondence Study 
By A. H. Speer 

(Head of Correspondence Study Department) 

I N the offices of the Correspondence Study 
Department are files containing thousands 

of record cards which reveal many important 
facts regarding persons who register for work 
in that department. One may learn from these 
cards how the registrants came to take cor
respondence study courses, how old they are, 
what they do to earn their livings, and what 
their purposes are in taking correspondence 
study work. 

Perhaps you have wondered about the pre
vious education of those who study in the Cor
respondence Study Department. You may 
learn something concerning this from an analy
sis of 1803 cards relating to the years 1934-
1936. You will find that 85.8 per cent of the 
total number of registrants had college standing 
when they first began correspondence study 
work, and that 13.5 per cent had taken some 
high school work. Only seven-tenths of one 
per cent had taken grade school work only. 
It is clear, then, that the Correspondence Study 
Department serves a group in which persons 
of advanced educational standing predominate. 

Look a little farther. Of the total number 
(1803), 812 or 45 per cent were of junior col
lege standing, and 642 or 35.6 per cent were 
of senior college standing when they registered 
for correspondence study work. Graduate stu
dents form a considerable group--93 individuals, 
or 5.2 per cent of the total. It is interesting 
to note that women constitute 64 per cent of 
each one of the upper educational groups al
though they constitute only 40 per cent of the 
high school and grade school groups. The 
first graph, reproduced below, makes thi~ story 
clear. 

CO~RESPONDENCE STUDY REillSTRA!ITS CLASSIF"IED 

ACCORDING TO PREVIOUS EDUCATION 

XEARS OF SCHOO~ 
COMPLETED 

17- ~.2~ ~ 
15-16 35.6~ 

13-H 45.0~ 

ll-12 12.1~ 

9-10 l.d ~ 
0-8 .7:l ,. 

Graph I 

It may be interesting next to note the age 
groupings of correspondence study students. 
Graph number 2 shows eight age groups ar
ranged approximately in five-year divisions. 
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Editor's Note: Readers of The Inter
preter who are unable to use the _regul<~;r 
classroom facilities of the ExtensiOn DI
vision will find this issue especially in
teresting. 

On page four is printed a list of all 
the courses offered by the Correspondence 
Study Department. Mr. Speer's analysis 
of the record files in his office tells an 
interesting story about Correspondence 
Studv students. 

Mr. Bekker's article on Minnesota's 
Forums is likewise, of especial interest 
to readers 'who live outside the Twin City 
area, although it should not be ignored 
by city dwellers. 

Note that the greatest number (584) belong in 
the second age group, which includes about 
one-third of the total. Note, too, that the third 
group involves 18.6 per cent of the total regis
tration. Note that 12.5 per cent of the total 
number of students were nineteen years of age 
or younger when they registered for correspond
ence study work and that nearly 3 per cent 
were fifty years of age or older. The average 
age is approximately twenty-eight years. It 
may be pointed out in passing that the most 
popular subject was English, which ranks first 
for all ages up to forty-five years. Courses in 
education rank second in the twenty-five-year
old group and first in the two oldest groups. 
In the twenty- to twenty-four-year group, edu
cation courses rank fifth. Other popular sub
jects were psychology and sociology. 

CORRESPONDENCE STUDY REGISTRANTS CLASSIFIED 

ACCORDING TO AGES 

1-19 12.5% 

20-24 32. 4:l 

2~-29 18.6% 

30-34 13.8% 

35-39 9.4% 

40-H 6.4% ~ 
46-49 4.1% ~ 
50-100 2.?% • 

Graph 2 

And now, what are the occupations of these 
students who register for correspondence study 
work? In classifying the students, the Minne-

(Continued on page three) 

Persons expecting to obtain degrees 
in any college of the University at 
the graduation exercises in June, 1940, 
should notify the Registrar's office of 
the University as soon as possible. 

No.7 

Minnesota's Forums 

By John A. Bekker 
(Federal F arum Counselor) 

I N the December issue of The Interpreter 
the writer reflected upon America's forums 

in general. The following discussion will con
cern itself with forums in the Commonwealth 
of Minnesota. 

Not so long ago the author had an interesting 
discussion with a layman whom he chanced to 
meet in a train going to Duluth. During the 
conversation, which centered on the question 
of civic forums, the co-traveler said: "We in 
Minnesota don't need these forums. We are 
distant from both the Pacific and Atlantic 
shores and, hence, don't have to bother about 
what is going on in other countries. And as 
far as Minnesota is concerned, nothing is wrong. 
Moreover, these forums would help all kinds of 
dangerous isms to nest themselves in our com
munities." 

VI as this Minnesotan right in his assertions? 
Is there no need for civic forums where mem
bers of communities can discuss their problems 
in a give-and-take fashion and under competent 
leadership? These queries must be answered 
hefore venturing a discussion about plans and 
programs for forums in Minnesota. There is 
onlv one answer to these queries. There can 
be . only one when realities are considered. 
This answer is that adult citizens of the Min
nesota Commonwealth do need better oppor
tunities for truth-seeking under competent 
leadership. 

The next question is : "How can forums be 
organized and financed?" In the larger cities 
such as Minneapolis, St. Paul, and Duluth the 
need has been met, though not fully, to a greater 
extent than in the smaller cities and towns in 
the state. Service clubs and similar organiza
tions maintain discussion programs through 
which they utilize competent local and outside 
leadership. In Minneapolis a great deal has 
been accomplished through the federal forum 
demonstration center. About a dozen forums, 
maintained by clubs, flourish in Minneapolis and 
St. Paul. 

The need for civic forums seems more ap
parent in rural Minnesota. The rural popula
tion represents about 40 per cent of Minnesota's 
total population. This percentage is very ineffi
ciently served by socio-civic forums. There 
exists considerable discussion among these rural 
c1ttzens. But the forum ty:Je of organization 
with speakers and leaders of high standing is 
little used. Various forum organizations such as 
those of the University of Minnesota and the 

(Continued on page three) 
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Abnormal Psychology 
By Bess Dworsky 

One of the most interesting meetings of the 
year for Extension students in Abnormal Psy
chology is the visit they make to a state hospital 
for the insane. This year the class visited the 
hospital at St. Peter, Minnesota. In other years 
it has gone to the hospitals at Rochester and 
Hastings. 

Having got permtsswn to accompany the 
group, I joined the members of the class on the 
River Road behind the Psychology Building at 
noon on Saturday, January 20, to take the bus 
which had been chartered for the excursion. 
Except for one stop downtown to pick up the 
rest of the party, we rode directly to St. Peter 
and to the hospital grounds. 

\Ve were seated in one of the lecture rooms 
in the Admissions Hospital. The two doctors 
conducting the clinic for our group had the 
attendants bring in patients illustrating some 
of the various types of mental diseases which 
the class had been learning about in its reading 
and lectures. The doctors gave brief histories 
for each of the patients, commented on typical 
behavior, and by questions tried whenever pos
sible to have the patient reveal the nature of 
his mental disabilities. I noticed the nods of 
recognition by the students as the doctors gave 
the technical description of the disorders. 

Since the terms for the most part meant little 
to me, my interest lay chiefly in the patients 
themselves. There was, for example, the 
pleasant-faced old man in his sixties who in
sisted that he was sixteen, that he was living 
in Manchester, England, and that he had made 
only a "momentary stop" in the United States. 
There was a very attractive middle-aged woman 
who believed that she had recently been given 
a beautiful voice. There was the young woman 
afflicted with hiccups, but never-as the doc
tors pointed out-in the middle of a word. 

\\'hen the clinic was over, Mr. Harris, the 
instructor, suggested that the doctors describe 
the general setup of the hospital to the stu
dents. After being told of the various facilities 
of the hospital as a whole, which has some 
twenty-two hundred inmates, we were shown 
through the wing of the building we were in, 
the rooms of the patients, the lounge, the rooms 
where treatments were given. 

Certainly, for the most part the trip was 
not a depressing experience, but it was rom
forting to be riding home in the bus, singing as 
some of the students did, or discussing the 

Remembrances 

By Monica Molander 
(Student in the Extension class, Composition 4) 

A very pleasant part of my girlhood was spent 
at a girls' camp in the St. Croix river valley, 
and my earliest memories are of the murmur 
of the \vind in the birch and pine trees, the 
rushing and slapping of the waves against the 
stony shore, the hoarse croaking of the frogs 
in the slough beyond the camp grounds, the 
raucous call of the woodpeckers and the inces
sant trilling of some unknown warbler just 
after dawn, and the snapping and spitting of the 
burning logs at campfire. 

I think back to those far-off days spent in 
the green woods and fields, and I wonder if 
it was not then that I first became aware of 
beauty in the world about me. I do not believe 
this awareness came to me because of my prox
imity to the out-of-doors. I had spent the pre
ceding summers on a farm, and then I had given 
little thought to nature except as it formed a 
background for my play or actually could be 
used for my pleasure. It is possible that ap
proaching adolescence-I was twelve that first 
year at camp-brought about this refinement of 
the perception and quickening of the senses. 

I distinctly remember one evening when the 
entire camp group had been taken across the 
lake to an island where we had eaten a picnic 
supper on the beach. There was a great deal 
of hilarity and jesting and running about, and 
the girls had difficulty settling down around 
the campfire. The sun had finally disappeared 
and the purple shadows were darkening and 
closing in around us. The coals in the fire 
burned brighter ; close by lay the lake, not as 
friendly as it had been by day, now still and 
waiting. The girls moved closer together; they 
sang and talked ; they shut out the black world 
outside the circle of light and fire. Finally, it 
was time to go : the burning logs were quenched, 
the boats made ready. As we moved down 
to the water's edge, our figures shadowy and 
blurred, I raised my head and found the sky 
alive with a strange light-a radiance that 
sprang from the northern horizon. Now we 
were out on the lake, the depthless waters 
cradling us, our boats like paper shells, foolishly 
defying the unknown below. Above us, glory 
shone, the lights streaking across the vaulted 
sky, receding, fading, turning, changing subtly 
in intensity and color. Stillness mantled us; 
wonder enfolded us. We dared not raise our 
voices. There was no sound except the soft 
splash of water or an occasional low murmur. 
But there should be sound-there should be a 
mighty rushing of wings, the clarion call of 
trumpets, the music of voices raised in a paean 

afternoon's observations as others did, or just 
looking out of the window and watching the 
rising moon gleam down on the wayside hills. 
And in spite of cold feet and hungry stomachs 
that resented their lack of lunch, we were all 
glad, I am sure, that we had been spectators 
rather than actors in the little tragedies we 
had witnessed that afternoon. 
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of triumph-this should be the accompaniment 
to the breath taking splendor of the heavens. 
There was no sound except the creaking of the 
oarlocks, no sound except that which was un
heard-the song that welled within me, praising 
God for the beauty of His universe, for the 
wisdom of His plan. 

This feeling of oneness with nature was not 
one frequently experienced. More often at 
camp came the physical pleasures-the swim
ming and canoeing, the barbecues and midnight 
lunches, the long awaited "overnight" hike. 
These are all vivid in my memory, but they were 
only a continuation of those pleasures experi
enced earlier in my childhood. This new ap
preciation of beauty, this sensuous delight in the 
created world about me made me strangely 
lonely at times and a little afraid, as though I 
had caught a glimpse of something unearthly, 
something I was not yet ready to see. I did not 
think of it in this manner at the time; I don't 
believe I even realized there was a change in 
my perception. But it has stayed with me 
until the present, and oh, this is a lovely world. 

New Films 
The following sound films, issued by Teach

ing Film Custodians, Inc., are now available 
from the Bureau of Visual Instruction, General 
Extension Division. 

BIOLOGY AND NATURE STUDY 
Beneath Our Feet (Educational Battle for Life 
Series, 1 reel) ' 

GENERAL SCIENCE 
Anesthesia (Metro Goldwyn Mayer, Pete Smith 
Specialty Series, 1 reel) 
Romance of Radium (Metro Goldwyn Mayer, Pete 
Smtih Spectalty Series, 1 reel) 
The Story of Dr. Jenner (Metro Go/d-wyn .'\Iawr, 
Passmg Parade Series, I reel) · 
They Liye Again (Metro Goldwyn Mayer, M inia
t ure S enes, 1 reel) 
Story of Alfred 1\'obel (:Hctro Goldn·yn ,1/aycr) 

GEOGRAPHY 
Pagodas of Peiping (20th Century Fox Magic 
Carpet Series, 1 reel) ' 
The Land of Contentment (20th Century Fo~ 
Magic Carpet Series, 1 reel) · ' 
Haiti's Black Napoleon (Columbia, Colortour Series} 

GOVERNMENT 
How to Vote (Metro Goldwyn Mayer, Miniature 
Senes, 1 reel) 
Servant of the People (Metro Goldwyn Mayer, 2 
reels) 

HISTORY 
The Perfect Tribute (Metro Goldwyn Mayer, 2 
reels) 
Song of Revolt (Metro Goldwyn Mayer, Tabloid 
Musical S cries, 1 reel) 

LITERATURE 
Master Will Shakespeare (Metro Goldwyn Mayer, 
Miniature Series, 1 reel) 
Robinson Crusoe (Columbia, 3 reels) 

MUSIC 
That Man Samson ( RK 0, Radio Musical Series, 2 
reels) 

SOCIOLOGY 
Hit and Run Driver (Metro Goldwyn Mayer,' 
Story of Dr. Carver (Metro Goldwyn Mayer, Pete 
Smith Specialties Series, 1 reel) 
A Criminal is Born (Metro Goldwyn M a}'Cr) 

Sound Film Special 
A feature film (with sound), which has been 

called "the greatest adventure story ever filmed" 
has just bee-n added to the library of the 
Bureau of Visual Instruction. The film, in eight 
reels, is called "Tundra." It is said to have no 
equal in the presentation of wild animal life in 
the Alaskan North Country and in its spectacu
lar scenic effects. 
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United States Department of Agriculture Ex
tension Service sponsor many meetings. But 
usually these meetings deal with problems of 
a purely technical and practical character. 

It was in realization of this fact that it was 
decided to concentrate promotional and coun
seling work in the rural communities. To do 
the promotional and counseling work with the 
greatest economy and efficiency possible, the 
state was divided into clusters of communities 
near college towns. In these clusters co-opera
tive forums are eventually to be established. 

What are the initial steps taken toward or
ganizing or helping to organize a forum in a 
community? Two methods are followed: With 
few exceptions, there are, in all communities, 
serv1ce clubs, CIVIC organizations, religious 
groups. Individually these clubs cannot afford 
to maintain long range forum programs en
tailing large expenses and competent manage
ment. But collectively they can do a great 
deal toward organizing good forum programs. 
The first problem is to get these organizations 
to co-operate. Hence, representatives of these 
organizations convene to discuss the needs and 
the possibilities of jointly maintained forums. 
In these meetings Community Forum Councils 
are eventually formed. These councils elect 
Executive Boards which are vested with admin
istrative responsibilities. 

In some instances, especially where the or
g·anizations in the community are not likely to 
co-operate directly, a different approach is 
made. Leading citizens of the community are 
gathered and a Citizens' Forum Committee is 
formed. \Vhenever possible the Superintendent 
of Public Schools is elected as chairman of this 
committee. This committee elects from its own 
body a smaller unit to which administrative 
functions are assigned. Broadly speaking these 
functions are: to inform the people about the 
forums ; to induce participation in the planning 
as well as in the discussions ; to select leaders ; 
to choose subjects and conduct meetings: to 

. secure meeting places. 
\Vithin the various commumtles, work has 

uncovered a number of obstacles which must be 
o\·ercome if success is to be attained. Several 
of these may be briefly discussed. 

.\mong the. most important obstructive factors 
are lack of competent leadership, lack of funds, 
educational inertia and fear of controversial is
sues. Some leaders who have attempted to or
ganize forums complain of the difficulty in 
securing qualified forum leaders. This problem 
seems to be recognized by individuals connected 
with colleges in either administrative or peda
gogical capacity. They are becoming more 
aware of growing responsibility for this state 
of affairs. There is, no doubt, an increasing 
demand for training courses in the university 
and colleges for forum leadership and forum 
management. 

"When we are having a tough time main
taining our daily schools, how can we be ex-

pected to organize and maintain forums for 
adults?" This is the query that one hears again 
and again as one talks with leaders of the com
munities. The problem of financing these pro
grams is indeed a complex one. In most 
instances the first step in solving this problem 
of adequate finance for public forums is the 
establishment of a plan of co-operative financing 
and administration of forums in several adjoin
ing communities. The communities must help 
each other and thus help themselves. The solu
tion of this financial problem is in co-operative 
self-help. 

Inertia is an obstacle of no less importance. 
This tendency to pursue beaten paths is, as a 
matter of fact, a retarding factor in any pro
gressive movement. To be sure, there is really 
nothing novel in the idea of public forums for 
adults, but to many it appears to be an inno
vation. There is need for enlightenment along 
this line. 

Frequently one runs against a fear of con
troversial issues. Many fear that discussion of 
controversial issues will lead to attacks upon 
established institutions, mores, and traditions. 
There is fear of partial presentations-presenta
tions propagandistic in character. This fear of 
controversial issues is itself a danger to our 
democracy. Within a democratic system con
troversial issues must be discussed by members 
of the democracy. Only through reflection and 
deliberation upon these issues can we hope to 
develop the civic intelligence so essential to 
successful democracy. After all, democracy 
means the will of the people translated into life. 
And this will must be intelligent if the course 
of democracy is not to go in undemocratic di
rections. 

Of course, forums can become propagandistic. 
Minority groups can use the discussion method 
to promote an ism. But in well managed and 
well conducted forums this can be avoided, and 
it is avoided. In a good forum all sides of 
a question are granted fair hearings, for all 
have a right not only to hear but also to be 
heard. Much, of course, depends upon the 
forum leaders. They should be unbiased in 
their presentations. This is not to imply that 
they should have no convictions or opinions of 
their own. They may, upon occasion, even 
express their opinions freely-but they must do 
>o with full recognition that dissenting views 
may also be valid and they should never attempt 
to impose their own opinions upon their audi
ences. 

These and many other obstacles must be over
come if _:..rinnesota is to have a more extensive 
forum program. We need more forums-that 
we know. There is need for an increase of 
our civic competency and intelligence. Through 
adult civic education we can safeguard our 
cherished democracy and preserve the many 
things it stands for. Forums will help us to 
take commonsense approaches to our many 
complex problems. These commonsense ap-

(Continued from page one) 

sota Occupational Scale was used as a criterion. 
This scale is divided into seven occupational 
groups as follows: Group I, professional men 
and women (lawyers, doctors, librarians, teach
ers, etc.) ; Group 2, semi-professional men and 
women (accountants, social workers, brokers, 
etc.) ; Group 3, skilled workers and clerks 
(electricians, nurses, stenographers, etc.) ; 
Group 4, farmers; Group 5, semi-skilled work
ers; Group 6, slightly skilled workers. The 
seventh group, the largest of all in this investi
gation, is composed of day laborers, housewives, 
and persons who can be classed solely as stu
dents. Note that 80 per cent of the registrants 
belong in Groups 1 and 7. Note that women 
predominate in the third group, composed of 
clerical or skilled workers. This group in
volves about 9 per cent of the total number of 
registrants. Clearly, teachers and students pre
dominate in the total registration. The entire 
picture is given in Graph 3. 

It may be said, finally, that the investigation 
involving the years 1934-1936 reaches conclu
sions which correspond closely to the conclu
sions reached as a result of an invetsigation 
made a few years ago. 

CORRESPONDENCE STUDY REGISTRANTS CLASSIFIED 
ACCORDING TO OCCUPATION 

PROFESS !OIIAL 

SEMI -PROFESSIONAL 

SKILLED 

FARMING 

SEMI -SKILLED 

SLIGHTLY SKJLL!:Il 

UNSKILLED 41.1~---------
Graph 3 

proaches are essential in democracy which, after 
all, has to do mainly with the disposition of 
power in the hands of the populace. Forums 
will determine the direction of action. They 
will create intelligent instead of nonrational 
action of the sovereign power, the people. In 
these facts lies a great challenge to all of us 
who love democracy and enjoy the things it 
stands for in our daily lives. In Europe many 
people are risking their lives for democracy 
today. They do it in battlefields, in concentra
tion camps. We too are risking something. 
But we are not risking our li·ves for democracy. 
No, we are risking our democracy itself ! We 
do this through passive attitudes, ignorance 
and unwillingness to act our parts on the 
democratic stage. \Vho knows how long we 
are going to be in a position to differ? \Vho 
knows what fate has in store for this land of 
the free? Nobody. But one thing we do know! 
We shall have to make our democracy a more 
intelligent system. The end: a more ideal 
democracy in reality. The means: public forums 
for our adults. 
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University of Minnesota Correspondence Study Courses 

ANTHROPOLOGY 
Introduction to Anthropology 27 

ART EDUCATION 
Fundamental Experiences in Design 16 
Interior Decoration 16 
Application of Desig;:;···t;;···N~~dl;;;~aft 16 

ASTRONOMY 
Descriptive Astronomy 

BUSINESS 

.......... 27 

•Business English ............. 16 
*Business Correspondence ...... 24 
Business Law 51, 52, 53 54 

(Four Courses) ........................ . .. 16 
Elements of Public Finance 16 
Life Insurance ....................................... 16 
Fire and Marine Insurance 16 
Casualty Insurance 16 
Retail Store Management ........................... 16 
Office Organization and Management 16 
Elementary Advertising 16 
Investments ....................................... 16 
Corporation Finance ............. 16 
Credits and Collections 16 

CHILD WELFARE 
•Child Care and Training ($1.00) .. 16 
*The Older Child and Adolescent 

($1.00) ······ ····•························· 16 
Child Training ·················································-·· 16 
The Guidance of Children's Interests 16 
Later Childhood and Adolescence 16 

CLASSICAL LANGUAGES 

Greek 
Beginning Greek I, II, III 

Ep\~hP~etr";ur~.=~>. .... :::::::::::::::: .. :::::::::=::::=:~::::: i~ 
Dramatic Poetry .. 16 
History-Herodotus 16 

Latin 
Beginning Latin I, II 

(Two courses) ............ 27 
Caesar ...................................................... 27 
Cicero I, II (Two courses) 27 
Vergil's Aeneid I, II (Two ~;;;;~~~;)" 27 
Livy ....... ........................ . ......................... 27 
Roman Comedy 24 

ECONOMICS 
Elements of Money and Banking.. . 27 
Principles of Economics I, II 

(Two courses) ........ 27 
Elements of Accounting ............... .............. 16 
Labor Problems and Trade Unionism 16 

EDUCATION 
Educational Sociology .......................... 16 
Introduction to Secondary School 

Teaching I, III (Two cocrses) ...... 16 
Introduction to Statistical Methods ... 16 
Historical Foundations of Modern 

Education ...... ............................ 16 
History of Modern Secondary 

Education ............................................................... 16 
Historv of Modern Elementary 

Education . ................... 16 
Junior High School .................................... 16 
Rural Education and Community 

Leadership 16 
Extra-curricular ... A~ii~·iti~·~ 16 
Basic Principles of Measurement ...... 16 
Visual Aids 16 

ENGINEERING 
Engineering Drawing I, II 

(Two courses) 16 
Freehand Lettering 6 

~Mg~P ~~~hem~ti~~ J; fi: 6 

(Two courses) 16 
College Algebra ............. 27 
Trigonometry 27 
Analytical Geometry 27 
Differential Calculus 27 
Integral Calculus ................... 27 
*Elementary Mechanics ................. 16 
Technical Mechanics-Statistics 27 
Technical Mechanics-Dynamics ......... 27 
Strength of Materials 27 
*Elementary Aeronautics .............................. 16 
Elementary Structural Steel Design 16 
Steel Bridge Design 16 
Steel Building Design 16 
Plain Concrete ........................................... 16 
Advanced Reinforced Concrete 

Design . ...................................... 16 
•Direct Current Machinery I 16 
*Steam Power Plant I 16 
Heating and Ventilating 16 
Refrigeration 16 
*Diesel Engines ................................... 16 
Elementary Air Conditioning 16 

The figure following the name of the course indicates the 
number of lessons in that course. 

ENGLISH 

COLLEGE COURSES 

27 lessons-5 credits-$17.00 
24 lessons-4y,! credits-$15.00 
20 lessons-4 credits-$13.50 
16 lessons-3 credits-$10.00 
11 lessons-2 credits-$ 7.00 
6 lessons-! credit-$ 5.00 

* Carries no credit. 

HIGH SCHOOL COURSES 

27 lessons-! unit-$17.00 
20 lessons-Y.! unit---$12.50 
12 lessons-14 unit-$ 7.50 

Freshman Literature I, II, III 

In~~:~~io~0~~s"Lite~~t;;~~ i,i( iii 
16 

MATHEMATICS 
Higher Algebra 

(Three courses) ....... ...... . .............. 27 
The English Novel I, II (Two 

courses) ......................... . 
Later English Novel ........ . 
Shakespeare I, II (Two courses) ... 
American Literature I, II (Two 

16 
16 
16 

courses) ............................................................... 16 
*Subfreshman Composition ($7.50) ...... 12 
Composition IV, V, VI (Three 

courses) 16 

Trigonometry ...... . 
College Algebra ......... . 
Commerce Algebra 
Logarithms ...................................... . 
Mathematics of Investment 
Analytic Geometry .. 
Differential Calculus 
Integral Calculus ............. . 
Theory of Equations I 
Differential Equations 

MUSIC 

27 
27 
27 
27 

6 
27 
27 
27 
27 
16 
16 

Advanced W~ltlng ... I, II ... (T;~ 

Sh~0r~rsslory "W~iii;;g·· I; It ("T:;;;~ 16 

COUI'SeS) ............................ . 16 
16 

courses) .... 16 

Harmony I, II, III (Three courses) 16 
Instrumentation and Orchestration ..... 16 
Form and Analysis 16 

•Independent Writing 
Versification I, II (Two 

ESPERANTO 
*Beginning Esperanto 
• Advanced Esperanto 

GEOLOGY 
Introductory Geology 

GERMAN 
Beginning German I, II, III (Three 

16 
16 

27 

courses) ................................... 27 
Intermediate German IV 27 
Chemical German 25, 26 (Two 

M~di:,";tsber.:;;:a:;; Jo; Ji; 32 (Th;~~ 20 

courses) .................................................. 16 
Elementary Composition I, II (Two 

courses) 11 
Drama I, II (Two courses) 24 

HISTORY 
European Civilization I, II (Two 

PHILOSOPHY 
Logic 

PHYSICAL EDUCATION 
Introductory Princip1es ........................... . 
Organization and Administration 
Nature and Function of Play ... 
Physical Education for Women 
Principles and Curriculum 
Health Education 
Administration 

PHYSICS 
Elements of Mechanics .......... . 
Introduction to Meteorology 

POLISH 
*Beginning PoJisb 
*Advanced Polish 
*History of Polish Literature 
*Modern Polish Literature .... 

POLITICAL SCIENCE 
American Government 

and Politics I, II, 
I II (Three courses) 16 

Comparative European 

16 

16 
16 
16 

16 
16 
16 

16 
16 

16 
16 
16 
16 

Spanish 
Beginning Spanish I, II (Two 

courses) . . ................ 27 
Intermediate .. Sp~;;l~h·· I, ... ii (Two 

courses) .......... .................... 27 
Elementary Composition 16 
Advanced Composition 16 

SCANDINAVIAN 
Norwegian 
Beginning Norwegian I, II (Two 

courses) ................................... 27 
Intermediate Norwegian 27 
Advanced Norwegian ............. 27 
Introduction to Norwegian Literature 27 
Modern Norwegian Literature 27 
Ibsen ................................... 16 
Bjornson 16 
Swedish 
Begin. Swedish I, II (Two courses) 27 
Intermediate Swedish .... 27 
Advanced Swedish I, ···rf (Two 

courses) ····-·········· 27 
Swedish Literature I, II, III (Three 

courses) 16 

SOCIOLOGY 
Introduction to Sociology 
Social Interaction . 
Rural Sociology . 

~~~i~l ::~:::ft~~~ ~£ the Chiiii::::::·· 
Social Organization ············-···-··-········ ..... 
Rural Community Organization 
The Family . ................ . ............... . 
Social Life and Cultural Change 
The Field of Social Work ................ . 

SPEECH 
Playwriting 

HIGH SCHOOL COURSES 

27 
16 
16 
16 
16 
16 
16 
16 
16 
16 

16 

Elementary Bookkeeping ... 12 
English Composition A, B, ····c; .. D 

(Four courses) 20 
English Literature A, B, C, .. D 

(Four courses) .............. ........ .......... 20 
American History A, B ...... (T.;;~ 

courses) .. ......... ................................... . .... 20 
World History A, B (Two courses) 20 
Elem. Algebra A, B (Two courses) 20 
Plane Geometry A, B (Two courses) 20 
Solid Geometry .................................................... 20 

~!~?:~in~~~~;,;a;;( I( iii (Th;~~ 20 

courses) 27 
Intermediate German IV 27 
Beginning French I, II (Two 

courses) 27 
Intermediate ·F·;;;;;~J; ..... i; . ii". (Two 

courses) 27 
Beginning sl';;-;;i~h· . i, il: (·T:;;;~ 

courses) 27 
Intermediate Spanish I, II .. ··(·T;~ 
Be~~~·;~·~ N~~:;;;~gi~;:; · ( Ii (1'.;;~ 27 

courses) .... .......................... 27 
Intermediate Norwegian 27 
Advanced Norwegian 27 
Beginning Swedish I, ...... II .... (T;~ 

courses) ................................. 27 
Intermediate Swedish ....................................... 27 
Social Sciences A, B (Two courses) 20 

E~;N;;:eskist~;y I, II, III (Tb;~~ 27 

A~~~[~~~) Hi~t~~y i, i( III (Th;~~ 16 

A~~i~~~esiiistn~y I, ii; "iii (Th;~~ 16 

A~~~l~~~) &~;;-~·;;;;~ Hi~t~~y 1:, ii; 
16 

Government ........... ....... 27 
Elements of Political 

Science ........................ . 27 
World Politics, 1878-

Entered as second-class matter, October !, 19!6, 
at the post office in Minneapolis, Minn., under 
the Act of August !4, 19H. 

III (Three courses) ................. 16 
Europe in the Middle Ages.... 27 

HOME ECONOMICS 
Textiles 

HOME LANDSCAPING AND 
GARDENING 

Home Landscape Planning 

HYGIENE 
*Maternal and Child Hygiene (No 

16 

16 

fee) IS 

JOURNALISM 
Rural Community Reporting ........ 

1 
... 
1 
.. I ... 16 

Newspaper Reporting I, II, 
(Three courses) ........................... ......... 16 

Newspaper and Magazine Articles I, 
II (Two courses) ..................................... 16 

Supervision of School Publications 16 
Edttorial W riling I, II, (Two 

courses) 16 
Radio Writing 16 

LIBRARY TRAINING 
Elementary Cataloguing 
Elementary Classification 

16 
16 

1929 ..... . ....... . 
American Parties and 

Politics 

PREVENTIVE 
MEDICINE AND 
PUBLIC HEALTH 

Pub! ic and Personal 

27 

16 

Health ........... ... ....... . 16 
Health Care of Family 16 

PSYCHOLOGY 
General Psychology I, 

II (Two courses).. 16 
Psychology Applied to 

Daily Life 16 

ROMANCE 
LANGUAGES 

French 
Beginning French I. 

II (Two courses).. 27 
Intermediate French I, 

II (Two courses) 27 
Elementary French 

Composition 16 
Advanced French 

Composition 16 
Italian 
Beginning Italian I, II 

(Two courses) 27 
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Whose English Is It? 
By Duncan Mallam 

(Assistant Professor of English, Iowa State 
College) 

NOBODY nowadays, in school or out, thinks 
that English belongs exclusively to the 

specialists. The duties and opportunities of 
English teachers in big metropolitan universi
ties are more numerous and varied than most 
people imagine. Besides conducting classes, 
they tutor and advise, plan and confer, and try 
to carry on a little research on the side. Their 
colleagues in technological departments call 
upon them to edit articles intended for publica
tion. The chief engineer of a large Twin City 
research project called members of the English 
staff into conference several years running to 
assist him in the writing of his annual reports. 
Bankers invite them to give special short courses 
to officers, secretaries, and stenographers. Busi
ness men and women often telephone the Eng
lish department for information on points of 
usage, punctuation, or other technical conven
tions. This is not an enumeration but a mere 
sampling of the extracurricular services the 
people of the community expect English teach
ers to perform. They are happy to be able to 
perform them, and they are reminded every day 
that English belongs to everybody and that 
everybody is concerned about its correct and 
effective use. 

And at the University of Minnesota, itself, a 
half dozen or so separate departments, not in
cluding Journalism or Public Speaking, offer 
an impressive variety of courses in English and 
American language and literature to students 
whose needs, however divergent, are by com
mon consent regarded as essential and pressing. 
The obvious inference is that, whatever its in
trinsic worth, English is an important auxiliary 
to most other special studies. Its primary value, 
as practical persons determine it, is vocational. 

As an end in itself English can, of course, 
hold its own with any other subject that might 
be suggested. Plenty of evidence could be 
adduced in support of the assertion that literate 
people in general, dissatisfied with the mere 
distractions of movie and radio, not infrequently 
turn to literature for the consolations of philos
ophy. We are concerned here, however, with 
the merely practical advantages which students, 
of the Extension Division particularly, seek in 
courses such as "Business English," "English 
for Every Day," "Vocabulary Building," and 
others of similar or related purpose. 

Of practical values, the Extension students 
who elect the courses mentioned above are fully 
aware. They register for Business English, 
for example, sometimes as many as sixty to a 
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Editor's Note: With this issue, The 
Interpreter strikes its annual blow for 
the cause of better English. Our two 
articles are different in approach, in 
point of view, and in appeal-but they 
are essentially alike in their conclusions. 
We hope they will provoke thought, 
interest, and repercussions. 

Neither writer needs an introduction 
to Extension students. Miss Jackson's 
trenchant blade has been wielded twice 
before in our columns. Mr. Mallam, be
fore he joined the staff of the Iowa State 
College, for a number of years taught 
classes in Business English for the Uni
versity of Minnesota's Extension Division. 

section, because they are convinced that im
proving their powers of expression is perhaps 
the best way to confirm their employers' opinion 
of their present usefulness and perhaps of their 
worthiness to be advanced. Executives prize 
expert secretaries, stenographers, clerks, and 
other subordinates who manipulate language 
with accuracy and skill. They encourage their 
ambitious juniors to take college courses; some
times they even pay their fees. 

For business men believe that "good Eng
lish" is productive of profit and prestige: of 
profit directly as good letters facilitate busi
ness transaction, preventing misunderstanding, 
offense, and delay; of prestige directly (and of 
profit indirectly) as good writing and speaking 
assure the respect and compel the regard of 
strangers. For language, along with manners 
and appearance, is a principal criterion when 
people attempt to judge one another quickly, 
upon first acquaintance. And it is a criterion, 
especially when the judgment involves writing, 
which people in general apply with an emphasis 
upon correctness that might, if enforced by a 
teacher, provoke a charge of pedantic severity. 
When speaking is judged, the public is hardly 
less rigorous. The other day a friend of mine 
told me how, on a certain occasion, the whole 
audience gasped when a debater made a flagrant 
error in grammar. Whether, as he added, they 
could detect equally flagrant fallacies in the 
argument is another question. The point is 
that they did gasp at the bad grammar. 

Our students of technical writing are some 
of the most interesting that we have the pleasure 
of welcoming to our classes. They are what 
the psychologists call "well motivated"; we do 
not have to bid for their attention and industry. 
They know what they want, and it is a pleasure 
to note the sensible realism of their requests. 
They ask for grammar, without the qualifica-

(Continued on page two) 

Grammar at Work 
By Elizabeth Jackson 

(Assistant Professor of English) 

No.8 

TWO years ago The Interpreter published an 
article of mine on "Grammar and Style," 

and since that day I have never quite escaped 
from the subject of grammar in the schools. I 
have listened to the professions of faith of the 
people who believe in grammar and the lamen
tations of the teachers who aren't allowed to 
teach it. On the other side, I have heard all 
the old familiar arguments against the teaching 
of grammar, all the way from "Grammar never 
done me any good" to "Statistics prove . . . ." 
I have been told, a little acidly perhaps, by the 
extreme devotees of educational statistics that 
the educational world is not interested in per
sonal opinions. It is interested only in facts, 
and I have been told that the only facts we 
have are the facts of specific pieces of statistical 
research. 

"There is no world without Verona's walls.'' 
I wonder. I wonder whether Education, like 
Romeo, has not drawn the circle too narrowly 
about its Beloved. Other professions limit 
themselves less rigorously. Medical societies, 
for instance, listen to reports of practicing physi
cians with lists of cases, treatments, and results. 
Is it wise, I wonder, for the educational world 
to disregard entirely the reports of its practicing 
teachers? Is there no significance whatsoever 
in the testimony of teachers who are convinced, 
after five or ten or twenty years of teaching, 
that certain methods work? We can all re
member the times when we have experimented 
and failed. I wonder if we can be completely 
mistaken about the times when we think we 
have succeeded. 

If the educational world distrusts the validity 
of the practical observations made by the 
teacher, we teachers, quite as frankly, distrust 
the usefulness of some statistical studies made 
by the educator. We are not a docile tribe. 
We have taken no vow of humility. Nothing in 
our temperament or training predisposes us to 
accept a thing solely on somebody else's say-so. 
And the investigations of the educational re
searchers are not always dependably scientific. 
I never read one of these studies myself with
out thinking of the afternoon when my mathe
matical friend and I taught our dog to come 
in through a hole in the door. We stood one 
on either side and pushed him through. After 
three lessons he popped in by himself. He was 
a bright dog. Then our psychological friend 
looked up from her knitting and said, "You can't 
teach a dog that way." She cited the published 
studies that proved her point. Meanwhile the 

(Continued on page four) 
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Whose English Is It? 
(Contim1ed from page one) 

tion of "functional" or of "formal" : without it, 
they say, they can never be quite sure of them
selves, for they cannot trust themselves to 
write, or to speak either, "by ear," or to criti
cize anybody's linguistic construction without 
principles. 

Some of them simply want to brush up, but 
others declare they have never been taught 
grammar, and still others credit Latin or French 
or German with having taught them what gram
mar they do know. Sometimes they have never 
heard of syntax, but they are eager to learn 
it-in a hurry, if possible-and they are per
fectly willing to master whatever terminology 
is necessary for comprehension. They like dia
gramming; they are interested in the peculiari
ties of English conjugation and declension; they 
are even willing to do a little parsing and are 
happy to discover that such analysis brings a 
comforting sense of confidence and security. 

But the requirements of these students extend, 
of course, considerably beyond grammar. They 
need a little elementary logic and some good 
old-fashioned Aristotelian rhetoric: precept and 
practice in the art of persuasion. They don't 
want to become grammarians, logicians, or 
rhetoricians, naturally enough ; they care very 
little about theory apart from performance; 
but they are inspiringly determined to learn to 
write good letters, good advertising copy, good 
reports-and to learn to present their ideas 
acceptably when they must do so orally. 

They never are at a loss for subject matter 
or for a way to apply the instruction they get 
to their daily work. They bring to class for 
discussion all sorts of business problems arising 
in their offices, in the solution of which oral 
or written communication has a part. They 
read about current economic and political is
sues in the magazines, and if time permitted, 
they would welcome the opportunity of holding 
class forums on American neutrality or the 
plight of the shipping industry. But, wisely 
no doubt, they cannot be diverted from their 
immediate objectives: the detection, analysis, 
and elimination of their own individual linguistic 
faults and weaknesses. They speak, write, and 
painstakingly revise ; and they listen with all 
the good nature in the world to our criticism 
of their work. Presently they learn to criti
cize themselves and one another-pretty re
lentlessly. 

With them, correctness comes first, and here 

they feel they can be content with little short 
of perfection. A single misspelled word, they 
tell us, a single grammatical error or a con
spicuous error of any kind is enough to jeopard
ize the total effect of any business message. 
To spell similar like familiar or to write some
thing like "the economy of the changes we have 
inaugurated are felt in all departments" is, 
they say, to risk forfeiting respect. True, minor 
mistakes may be overlooked, but the hazard is 
too great to run. They strive, as they say 
themselves, for "lOOo/o efficiency." Paradoxically, 
those who impose this rigorous standard of cor
rectness do not, by any means, measure up to 
it themselves. Our students are very critical of 
their competitors-and of their associates and 
superiors. In the inadequacy of "business" Eng
lish as it is commonly written and spoken they 
see an opportunity: without holding their own 
abilities in especially high esteem, they still feel 
they can learn to do better than the average. 

But correctness, the world has taught our 
students, is only a prerequisite. Its presence is 
assumed, its absence severely penalized. It is 
not, however, a negative quality: it has its 
own persuasive force, its power to impart dig
nity and command respect. 

To induce a man to act in your interest, be
lieving it to be his own, is perhaps chief among 
the more subtle functions of business communica
tion. Even the simple conveying of information 
often has significant ulterior implications. For 
engineers, the hardest task, frequently, is to 
convince others of the soundness of investiga
tions or the feasibility of plans. We don't teach 
our students the principle here involved ; they 
are more likely to teach it to us. They first 
encounter it when they apply for jobs and dis
cover that they need not hope to awaken the 
sensibilities of a cold and impersonal corpora
tion to their need for work (sophistication 
teaches them, on the contrary, to conceal that 
need), but that they must make the representa
tive of such a corporation think he can 
strengthen his staff so much by adding them 
to it that he cannot afford to turn them away. 
Having realized this exceedingly nice problem, 
young applicants present themselves with a new 
emphasis and in a new manner, very different 
from the accustomed ones, and more effective
even upon trained and hardened directors of 
personnel. 

Having discovered such a principle as this 
by themselves, through experience, the business 
and technical men and women who study "prac
tical English" enjoy giving it a wide applica
tion-to sales, adjustments, collections, reports, 
and everyday routine. Rhetoric and psychology 
confirm their impression that they ought to 
seem to take their reader's or hearer's point of 
view. The same art and the same science dic
tate putting important things first or last for 
greatest emphasis. Scorning triteness, our stu
dents would never begin a letter "Yours of the 
23rd inst. received and in reply would say," 
but they would never begin one "Thank you 
for your letter of November 23," either. Rather, 
they would write something like "We agree 
with you about the advisability of retrench
ment, of which you speak in your letter of No
vember 23, but we think we can show you how 
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it can be accomplished without a reduction in 
the size of your recent order." So in the body 
of such a message they would find a way to 
reconcile conciseness with humanity and good 
nature, as well as with clearness and complete
ness. And they would reserve a strong and im
portant statement for the close, never contenting 
themselves with a long, tiresome, participial 
"hoping . . . trusting . . . and so forth"
and never feeling that courtesy required them 
to thank anybody for anything in advance. 

Best of all, perhaps, these and all students 
of "practical" or other English take the oppor
tunity to improve their powers of thinking. 
They have naturally a considerable degree of 
objectivity, of scientific detachment-they get 
it from their work. Through the study of 
words and of their combination in larger units 
of expression, phrases, clauses, sentences, para
graphs, they discover interesting things about 
the ordinary operations of their own minds and 
of other people's. They learn the differences 
between deductive and inductive procedure, be
tween fact and opinion, between propaganda 
and analysis, between explanation and persua
sion. Seeking practical values alone, they find 
intellectual ones as well ; and finally, they come 
to realize that the line of demarcation between 
the purely practical and the purely intellectual 
is not so sharp as they had once thought, and 
they embrace both disciplines with almost equal 
enthusiasm. 

And when this realization occurs, business 
English loses its identity in everybody's Eng
lish, one of the most practical, satisfying, and, 
in the broadest sense, useful subjects to be 
found either inside or outside the curriculum. 

New Films 
The following films are now available from 

the Bureau of Visual Instruction, General Ex
tension Division. For descriptions of these 
films address the Bureau at the University of 
Minnesota. 

SOUND 
Children of Holland (1 reel) 
Coffee (2 reels) ............................ . 

················ ················· $1.00 

Colonial Children (1 reel) ..... . 
Corn Farmer, The ( 1 reel) 
Endocrine Glands ( 1 reel) ...... . 
Eskimo Walrus Hunt (1 reel) 
Foods and Nutrition (1 reel) ............................... . 
Inside Nazi Germany-1938 (564 feet) .. . 
Irrigation Farming (1 reel) .............. . 
Let My People Live (1 reel) ............... . 
Men of Medicine--1938 (583 feet) ........... . 
Native Arts of Old Mexico (2 reels) ................ . 
Pig Projects Make Profits (Kodachrome) (1 \-1 

reels) ........................................................... . 
Public Health Nurse (1 reel) 
Right to Work, The (1 reel) ..... 
Science and Agriculture (1 reel) 
Shep-The Farm Dog (1 reel) 
Stop Forest Fires ( 1 reel) .................... . 
Thirty Years of Logging (2 reels) 
Tundra (8 reels) .............................................. . 

SILENT 
Child Care-Bathing the Infant (1 reel) 
Child Care--Feeding the Infant (1 reel) 
Seeing How You See (1 reel) 

1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.50 
1.00 
.25 

1.50 
1.00 

1.50 
.2S 
.so 

1.00 
1.00 
.50 
.so 

8.00 

.75 

.7S 

.2S 

Persons expecting to obtain degrees 
in any college of the University at the 
graduation exercises in June, 1940, 
should notify the Registrar's office of 
the University as soon as possible. 
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Books in Review 

Books reviewed: 
James Clarke, A Picture of Health, The Macmillan 

Company. 
Paul Grabbe and Gardner Murphy, We Call It 

Human Nature, Harper and Brothers. Publish· 
ers. 

Lancelot Hogben, Dangerous Thoughts, W. W. 
Norton and Company, Inc. 

S. I. Levin and Edward A. Boyden, The Kosher 
Code of the Orthodox Jew, The University of 
Minnesota Press. 

By Bess Dworsky 

THE adult layman must feel flattered that so 
many books are written for his express ben

efit, addressed to his understanding, and in
tended to increase his perception of himself and 
of his relations to the rest of the world. Three 
of the books which illustrate this approach are 
James Clarke's A Picture of Health, Paul 
Grabbe's We Call It Human Nature, and Lance
lot Hogben's Dangerous Thoughts. 

Mr. Clarke's book is the newest addition to 
the Macmillan People's Library, which was re
viewed as a series in the January issue of The 
Interpreter. The virtues of the series as a 
whole are likewise the virtues of this book : 
The style is direct and simple; the analogies 
and examples are based on observations and ex
periences that most of us can immediately com
prehend. A large part of the book describes 
the processes involved in eating and drinking
what the body uses and what it discards. But 
the presentation of the normal functions and the 
disturbances in them is done so calmly and 
casually that the reader does not find himself 
growing increasingly hypochondriac as the book 
goes on. 

The information in A Picture of Health is by 
no means exhaustive; it does not provide one 
with a knowledge of the skeletal structure of 
the body nor even with a complete picture of the 
organs within the body. But that is not its in
tention. Mr. Clarke is aware that his is a 
partial picture and, in the last chapter, lists 
books to supplement the information he has 
given. 

Although We Call It Human N a lure is 
also a book for the layman, it tries to familiarize 
the reader with the basic technical terms used 
in the several fields of psychology as well as 
with the basic concepts. The book is in great 
measure an experiment in teaching methods. The 
material of the book, which was worked out 
by Paul Grabbe in co-operation with Gardner 
Murphy, Professor of Psychology at Columbia 
University, is presented through text, chart, 
sketch, and photograph. There is much more 
freedom in the arrangement of the page and in 
the use of type size than we are accustomed to 
in most books. A person doesn't come away 
from the book feeling like a glib know-it-all; 
but if he were trapped in a mine shaft with a 
group of psychologists, he would not feel like 
a rank outsider. He might even venture a 
cautious "I think I know what you mean. For 
example .... " 

In contrast to these two books, Mr. Hogben's 

collection of essays is much more personal and 
intense. For Dangerous Thoughts reflects a 
philosophy of life and a system of values, the 
philosophy and values of a "scientific humanist," 
who, broadly speaking, may be defined as a 
person who believes that the advancement of 
science should be related to the welfare of so
ciety and that the breakdown of barriers in com
munication and transportation should be used to 
unite people in their efforts to build the com
mon good. 

One of the underlying themes in the essays
most of them addresses delivered before univer
sity groups, adult education societies and labor 
clubs in England-is the lag that exists between 
what we know and what we are doing with it 
or about it. Thus, for example, in "Naturalistic 
Studies in the Education of the Citizen" Hogben 
writes: "Education for citizenship demands a 
knowledge of how science is misused, how we 
fail to make the fullest use of science for our 
social well-being .... " 

As a biologist he points out the dangers of 
the decreasing birth rate; but he is also inter
ested in making parenthood endurable and society 
worth living in. In these essays, Mr. Hogben 
is interested in enlisting the adult population 
in the problems that must be faced and met 
through education-some by the children and 
some by the adults-if people are to overcome 
the imminent ignorance, discomfort, and ex
tinction that face them. The problem of living 
is the problem of decisions. And decisions 
should rest on values. The part that education 
should play in instilling those values is one of 
the most stimulating points made in the essay 
on "Education for an Age of Plenty;" it gives 
pause to those of us who have been brought up 
to believe that the sole duty of the teacher is 
to present a dispassionately objective survey of 
all sides of any question. 

* * * * * 

T HE book published late in February by the 
University of Minnesota Press will probably 

appeal to a wider group of people than its title 
suggests. The Kosher Code of the Orthodox 
Jew was prepared by Rabbi S. I. Levin of 
Minneapolis and by Edward A. Boyden, Profes
sor of Anatomy at the University of Minnesota. 
In part, the book is a literal translation of a 
section of the sixteenth century codification of 
the Babylonian Talmud, a vast report of minutes 
of conversations, formal and informal, in which 
ancient Jewish scholars and lawmakers ex
pressed their interpretations and applications of 
Jewish laws. The section used in the Press 
book discusses the defects in animals that make 
them unfit (not kosher) for food. In the ex
tensive footnotes, Rabbi Levin brings the code 
up to date, and Dr. Boyden comments on the 
scientific aspects, ancient and modern, of the 
book. 

Interest in the book need not be limited to 
orthodox Jews and to students of animal 
anatomy. For in its reflection of the life of a 
people before 500 A.D., when the Talmud was 
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ended, the book provides good material for the 
cultural anthropologist and, in general, for the 
collector of odd facts. 

It is unfortunate, however, that there is no 
summary chapter which in one place presents a 
composite picture of the anatomical theories of 
the Talmudic scholars and which points out what 
contributions to the known history of medicine 
have been made available by this present work. 

Distant Places 
By Juanita Orton 

(Student in Subfreshman Composition) 

Perhaps it's "the gypsy in my soul," or per
haps it's a natural instinct for something new or 
different; whatever the reason, distant places 
have always interested me. 

When I was a child my idea of distant places 
was largely centered on the old family geography 
book which Mother always kept on the bottom 
shelf of the bookcase. I believe that each of 
the children had his turn at studying that mys
terious book. Long before we knew "a" from 
"b," we read the story of distant places from 
the pictures and maps. And then for me there 
was always an older sister who interpreted the 
maps according to her vague knowledge of 
space and content. There must have been a 
certain intangible thrill to that large brown
covered geography book, for I can still see it 
as plainly as though it were only yesteryear. It 
laid the foundation for all the knowledge I have 
ever gained about distant places. Those maps, 
which I studied long before I knew what they 
illustrated, have never left my memory. Even 
now when someone mentions a section of the 
country which I have never seen, I invariably 
see a mental picture of that place according to 
the outline of the map. 

Since that first vague impression of distant 
places, I have learned many interesting facts 
which have somewhat altered my childhood 
conceptions. For example, now when I hear 
someone mention the West, I immediately pic
ture mountains and some of the wild life which 
I have read about and seen in movies. One 
item in particular which has quickened my in
terest in distant lands, is the travelogues which 
I have seen so often in movies. They portray 
the most picturesque lands in the height of 
their beauty. Those brief journeys through dif
ferent lands are educational as well as commer
cial. Studying the life and habits of people in 
different countries has given me a greater de
sire to become personally acquainted with 
them. My high school term theme dealt with 
the geography, history, and present customs of 
the Russian people. I learned much about the 
limitations which they are subject to. It has 
given me a rather vague impression about their 
living which I should like to clarify as well 
as verify for myself. 

Before my days of roaming are over I hope 
to see some of those places which I have read 
and heard so much about. I hope to travel 
from one ocean to the other-perhaps if I can 
get to at least one of the oceans I can sight 
my ship coming in! 
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Grammar at Work 
(Continued from page one) 

dog continued to go in and out upon his lawful 
occasions. 

I should like to ask a plain question. Why 
do the studies so frequently contradict the facts 
of experience? I am contemplating an answer 
under five main heads, but I shall discuss only 
one of the five at the present moment. My 
theory is that the studies of grammar do not 
and cannot test grammar at work. They test 
children in school. The desire to use gram
mar, the necessities and occasions for using 
grammar, arrive years and years later. The 
people who are using grammar are not con
gregated in classrooms. They are wandering 
about in the great outdoors. Some of them are 
in college. Some of them are trying to get 
married or get jobs. I doubt if there is any 
conceivable machinery for assembling and test
ing the people who are really putting their gram
mar to work: 

Some things, however, lie within our field 
of vision. I have spent half my life teaching 
English, and I have seen hundreds of students 
trying to learn to write. If I know anything 
at all, I know that I can convey an idea more 
quickly and more clearly if my students know 
some grammar. More permanently, too. A stu
dent with grammar can keep on checking him
self after he escapes from my clutches. The 
boy who wrote "of been" for "have been" can 
remind himself that have is a verb. The boy 
with no final d's can find his past participles 
and fix them up. Without grammar he is like 
the Chinese waiters in Honolulu who sprinkle 
their d's indiscriminately over the menu, so that 
we eat Frenched dressing and spared ribs. Re
cently I have watched a woman my own age 
teaching herself to say "and me." (Half the 
people I meet say "for mother and I" with 
painful care.) For a year now she has re
garded every pronoun as a subject or an object. 
And the pronouns are responding to treatment. 
This is what I mean by grammar at work. 

There is a rather different way in which the 
usefulness of grammar comes late, long after 
the tests have been given and scored and in
corporated in doctoral dissertations. The fact 
is that many grammatical problems never pre
sent themselves except to a mature mind. Take 
what is called voice, for instance. With simple 
ideas and short sentences it hardly matters. 
The problem of actives and passives doesn't 
bother a tenth-grader. The problem comes four 
or five years later when his mind is growing up 
and his ideas are churning round in his head 
and trying to get out. Then he writes sen
tences like this: "No excuse can be given for 
Jews to be looked down upon by people who 
are no better than they are, yet this humiliating 
act is being performed daily by hundreds." 
That is an actual sentence, and Isadore and I 
wrestled with it for ten minutes by the clock. 

There is no point in saying that a boy can 
handle a sentence like that just as well without 
knowing actives and passives, subjects and 
agents. The evidence of experience is that 
he can't. A child will pick up a kitten by the 
wrong handle and put it down and try again, 
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but a college freshman will stand holding a 
sentence by the tail without having the re
motest idea what to do next. "Once I've writ
ten a sentence I can't change it." If I have 
been told that once, I have been told it nine 
hundred times. All over Folwell Hall fresh
men are saying to their instructors, "Once I've 
written a sentence I can't change it." Outside 
of the University, boys who never come near a 
college are worrying helplessly about their ideas, 
in clumsy, lumpish, unmanageable sentences. 
And some of them-some of them-could think 
and talk more happily if they had two or three 
years of good grammatical gymnastics to fall 
back on,-grammar to work with. 

Personally I am interested in grammar and 
style. "The soft, fleecy clouds drifted before the 
gentle balmy breezes in the beautiful blue sky 
over the fresh green woods." Suppose I write 
"Too many adjectives" in the margin. Then 
my freshman changes breezes to zephyrs and 
cuts out the woods. He aims to please, but 
he can't please with adjectives until he knows 
an adjective. Yet he is obviously capable of 
grasping the concept. Anyone who bundles up 
his nouns that way must have some subconscious 
feeling for adjectives that could be brought up 
to the level of consciousness and put to work. 
Give him a little grammar, and he could quickly 
improve his notions of what the well-dressed 
noun will wear. 

Generally speaking, I suppose, the people who 
are abolishing grammar are already indifferent 
to style. I remember a study of "a grammatical 
versus a thought approach" in the teaching of 
sentence structure. There might be style in 
"a grammatical versus a logical approach" or 
"a grammar approach versus a thought ap
proach," but how can you discuss style with 
anyone who writes "grammatical versus 
thought"? True enough, it may be argued that 
style is only a vain affectation. In a world 
hurtling to ruin there may be no time for the 
"sweet falling of the clauses." Yet there are 
some of us for whom style will remain, with 
gardens and green grass finely shorn, among 
the purest of human pleasures. 

Finally, I can't leave a discussion of gram
mar at work without saying that I use gram
mar myself and use it all the time. I don't 
mean that I use it professionally in my busi
ness of teaching English. I mean that I use it 
as anyone else might in my ordinary unprofes
sional processes of thinking, talking, and writ
ing. I use it whenever I touch a foreign lan
guage. Above all, I use it to read with. I 
lose a train of thought and go back two or 
three sentences to pick up an antecedent. I 
puzzle over an improbable statement and then 
find that it depends on an i/ three lines down. 
I get involved in a tangled sentence and then I 
hunt out subject and verb and assign the right 
modifiers to each. I think that a great deal of 
my intellectual comfort and self-assurance is the 
result of this confident familiarity with the 
grammatical basis of thought. 

I know the educational answer to this last 
paragraph. "We aren't educating people like 
you!" Not long ago I inquired of a Ph.D. 
candidate, "Didn't any of your children profit 
by the study of grammar?" "Oh yes," she 
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said, "but only the good ones." She said it 
with a certain finality as though the bright 
children lay clearly outside her province. Mod
ern education has oddly reversed the parable 
of the Sower. "There was a Sower went forth 
to sow, and some of the seed fell into good 
ground and brought forth fruit, some an hun
dredfold, some sixtyfold, some thirtyfold. 
Whereupon the Sower abandoned that field and 
discarded the kind of seed that grew there. Then 
he started an agricultural experiment station 
to develop a kind of seed that would grow by 
the wayside, in the weed patches, and among 
the stones." 

This is supposed to be in some vague way 
democratic. It seems to me, on the contrary, 
the perfect preparation for the Fascist state. 
No Caesar, buried or unburied, likes men who 
think too much. No dictator wants a prole
tariat that boggles over if's and because's. He 
wants a crowd that will shout "Yes" and "No," 
"Down with the Jews," "Less bread, more 
taxes." It is characteristic of the Fascist state 
to burn its books and banish its thinkers. If 
modern education pursues its triumphant course 
to its last illogical conclusion, there will be no 
thinkers to banish. In that future day the books 
will have become innocuous because there will 
be no one left with the skill to read them. 
Don't think that I believe that grammar by 
itself can save a democracy. I may be simple
minded and pig-headed, but not quite to that 
extent. I merely regard grammar as one of 
the salients on the intellectual frontier. It is a 
point that can be fortified and defended. And 
I set it down as a personal opinion, which may 
or may not be supported by statistical data, 
that in the struggle that lies ahead of us, any 
defense is worth fighting for. 

May Mixer 
The annual May Mixer for students in the 

evening classes of the General Extension Divi
sion will take place on Saturday evening, May 
4, in the Minnesota Union. 

Entered as second-class matter, October !, 19!6, 
at the post office in Minneapolis, Minn., under 
the Act of August !4, 191t. 
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"Earth's Fairest Home" 

By Robert V. Cram 
(Assistant Professor of Classics) 

L AST year I was privileged to be a mem
ber of the American School of Classical 

Studies in Athens from the end of September 
until the middle of May. During the fall we 
travelled some two thousand miles in open cars 
throughout central and southern Greece, visiting 
and studying the principal sites connected with 
antiquity and observing the present life of the 
Greeks. 

The government of Greece today is largely in 
the hands of a dictator, Metaxas. Aristotle after 
studying more than a hundred different con
stitutions of Greek city states, came to the con
clusion that the best type of government is a 
benevolent despotism. Judging from the very 
superficial idea I was able to gain from eight 
months' residence in Greece, Metaxas so far has 
led a government of that type. There are plenty 
who do not like him, but the entire country 
has improved incredibly since I last visited it 
in 1927. 

There is, of course, plenty of irritating evi
dence of the dictator's hand, especially in 
Athens. I subscribe to the Nation. So many 
issues were confiscated by the Greek govern
ment that I finally had to request the Nation 
to hold my copies until I reached a free country. 
Usually we were able to receive the weekly 
edition of the Manchester Guardian, but one 
issue was confiscated in the spring. When we 
were able to secure the offending sheet in Eng
land, we found that it contained a statement to 
the effect that there was a strong undercurrent 
of hostility to Metaxas. 

AS in the countries of central and southern 
Europe, no one can send any money out of 

the country, nor take with him when he departs 
more than $3.00, and that in specie. When I 
wanted to pay certain bills in America, such 
as insurance premiums and taxes, with checks 
drawn on my personal account with my bank 
in Minneapolis, I could do so only with special 
permission. To secure this it was necessary to 
go to the Bank of Greece and search out a cer
tain high official in an inner office. I then had 
to show him my open letter and check and 
explain exactly what the latter was for. He 
himself then sealed my envelope, attached the 
seal of the Bank of Greece, stamped it with 
four different stamps, and finally signed his 
name. He was the only man in all Greece who 
had the power to permit me to send an American 
check to America, drawn on my personal ac
count in Minneapolis. If I had attempted to 
send a check without his permission and it 
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had been found by the censor, it would have 
made trouble for me and for the American 
School, of which I was a member. I was par
ticularly requested by the bursar of that insti
tution to conform with the government regula
tions. 

BUT there is much else other than politics to 
interest the visitor in Greece as he travels 

through the country. In a normal year prac
tically no rain falls in Greece between April and 
October. Roads in the country are generally 
very dusty and while many are good, many are 
full of holes and bumps. The cause of bad 
roads is not the method of construction, but 
the lack of efficiency in keeping them in repair 
in a relatively poor country. So far as I am 
aware, there is no stone crusher nor any kind 
of road machinery in Greece except miniature 
steam rollers. In places where roads are be
ing prepared, one sees men hewing chunks of 
stone out of a hillside and both men and 
women carrying these over to a cart or small 
truck. I have seen husky young women carrying 
chunks of rock which would have been heavy 
for me, and throwing them into carts. These 
are then dumped at regular intervals by the 
roadside, and both men and women sit by them
all day breaking them with hammers into small 
pieces. After these have been duly spread on 
the road, its surface is at last finished by a small 
steam roller. 

Americans are apt to be shocked by the 
sight of young women, often very handsome 
ones, doing this road work, but they appear 
healthy and cheerful. I was to.ld that they are 
glad to earn the meager wages paid for such 
work in order to obtain the dowry they re
quire for marriage. Greek peasant women are 
never idle. They work in the fields beside 
the men, even helping to break up the clods 
with heavy mattocks. When, as often, they are 
tending herds of sheep and goats, the left hand 
holds a full distaff while the right spins inces
santly with the simplest kind of spindle. 

Greece does not yet raise enough grain for 
her own needs, but the government hopes that 
in time, through more efficient methods of agri
culture, she may do so. I was told by the 
Greek representative of the International Har
vester that he has introduced much modern 
farm machinery into Thessaly, which is the most 
fertile part of Greece. So far as I could see, 
however, there was almost none in the central 
and southern sections. 

The ploughs look as if they had been fash
ioned out of the branch of a tree. The hard 
wooden point is usually shod with metal. When 
the grain is ripe, it is cut by hand with sickles 
and tied into sheaves by hand. Then it is 
spread out on circular threshing floors paved 

(Contimu:d on page three) 

The Reader's Rod 
By L. B. Hessler 

(Assistant Professor of English) 

No.9 

R EADERS of The Interpreter have been 
bombarded in almost every issue with lists 

of good books, eloquent appeals to read intelli
gently, and various other aspects of the reading 
problem ; but nothing has been said about the 
method of selection. Having been occupied 
most of my life with books, I have naturally 
endeavored to spread the gospel of the joy, 
benefits, and so forth of reading, with all the 
eloquence at my command. Although the re
sults are quite often in indirect ratio to the 
energy expended, still students do read ; and 
non-students, too, that is, the garden variety of 
homo sapiens (or is he?). 

Almost every literate person reads something, 
even if it is only tabloids or the pulps ; but in 
this article I shall not consider these as readers 
at all, since a great many of them, I should 
guess, never open a book, although they prob
ably know that books exist. I am concerned 
only with the fairly intelligent reader of books. 
How does he go about selecting the books he 
reads? If he is a Thomas Wolfe, he will try 
to read everything, but most people realize 
that time flies and govern themselves accord
ingly. 

C ELECTION goes on all along the line from 
Q the time a book is published until it reaches 
the public: the manuscript itself is selected 
from hundreds submitted; the publisher ad
vertises only a portion of his list and expen
sively features just one or two likely titles in a 
season ; only a very small number of the entire 
output of a year can be reviewed, and but a 
chosen few receive front-page treatment in im
portant journals. So the book that the reader 
holds in his hand and perhaps condemns as 
trash, bilge, or rot, has reached him by a long, 
selective process. 

Theoretically, one might suppose that any 
product of the press into which a publisher 
puts his money is a good book. By no means. 
Nor are all books published because they are 
good, but only because in the gamble with the 
public's fickle taste, they are thought likely to 
sell at the time of their appearance and long 
enough thereafter to repay the investment, with 
a little extra for luck. Certainly no one could 
have thought Dale Carnegie's How to Win 
Friends and Influence People anything but what 
it was-bilge of the first water. But it sold
ye gods, how it sold ! More than a million of 
the unwarrantedly ambitious and the lonely paid 
$1.96-the price was a stroke of genius-for 

(Continued on page two) 
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Persons expecting to obtain degrees 
in any college of the University at the 
graduation exercises in June, 1940, 
should notify the Registrar's office of 
the University as soon as possible. 

Noteworthies 
At the recent Commencement exercises in 

Northrop Auditorium, Dean Stevenson of the 
School of Business Administration was sitting 
next to Director Price of the Extension Divi
sion. As the graduates were filing across the 
stage to receive their diplomas, Dean Steven
son whispered, "Do you see that student with 
the honor chevrons on his sleeve? He has done 
a great deal of his work in your Division." 

The student was Paul B. Carlson, B.B.A. 
with distinction. Mr. Carlson did nearly one 
fourth of his work through Extension classes. 
In most of these classes he did A work. The 
Division takes pride in Mr. Carlson's record 
and in his graduation with honors. 

The first prize and the cup for the best 
exhibit in the hobby show sponsored by the 
Union Board of Governors in the Minnesota 
Union April 10 and 11, was awarded to Wil
liam Kugler, an Extension student. Mr. Kug
ler's entry was a collection of thirty rare musical 
instruments, which are valued at $4,000. 
Although Mr. Kugler is a musician, his in
terests are not restricted to music, for he has 
taken Extension courses in psychology, vocab
ulary building, and art handicraft. 

Richard R. Price, Director of the Extension 
Division has been invited to preside on Thurs
day, May 16, at the luncheon meeting of the 
N.U.E.A. convention in Ann Arbor, Michigan. 
The luncheon will be a general session at 
which B. C. Riley, president of the N.U.E.A. 
will speak. 

Presiding at the round table conference of 
Extension editors at the N.U.E.A. convention 
will be Curtis Avery, editor of The Interpreter. 

The Great Books of Literature class will hear 
a lecture by Ralph M. Sargent, Professor of 
English at Knox College, who will speak on 
Dostoyevsky's Brothers Karamazov at seven 
o'clock, Thursday, May 2. 

The Reader's Rod 
(Continued from page one) 

cheap advice that any bright college student 
could fake by the yard. The title probably sold 
this book. 

At the other end of the critical yardstick con
sider Santayana's The Last Puritan, with its 
forbidding sub-title "a memoir in the form of a 
novel." Though it led the best-selling lists for 
months and appeared on them for a still longer 
time, surely no one would contend that it was 
on the same popular level as So Red the Rose 
and Gone with the Wind; for it was definitely 
not an "easy" book--quite the contrary. Yet 
it made money. One wonders whether many 
of the hundreds of thousands of purchasers 
knew anything about Santayana or had read 
any of his beautifully written philosophical 
books. One wonders also what these people 
did with the book. Did they place it on the 
living-room table, conspicuous and unread, or 
did they turn the first few pages in increasing 
puzzledom and amazement and decide to give 
it to a highbrow relative? One of my astute 
friends argued that the snob appeal turned the 
trick for most, but I hardly think so ; great 
philosophers are not potential best-sellers. Even 
the editors of the Book-of-the-Month Club were 
extremely doubtful about recommending their 
choice, as they thought it was too good for their 
clientele. 

Perhaps this pick-'em-for-the-crowd organiza
tion accounts for the usually wide sale of the 
books they select, and there is no question but 
that they do a pretty good job; but many in
telligent and discriminating readers do not join 
it since they prefer to make their own choices. 
In an effort to discover what it is that makes 
the wheels go round, I wrote some time ago 
to a dozen of the leading publishing houses of 
the country and asked them to shed what light 
they could on the influences at work in the 
selection of books. I got some interesting re
plies, but all agreed that readers were strongly 
influenced by book reviews, especially those that 
appear in newspapers with a large circulation. 
A front-page review in the New York Times 
or Herald-Tribune accomplishes wonders. As 
a matter of fact, it should be interesting to us 
poor souls out here in the "sticks," to note that 
since the metropolitan area of New York City 
buys practically a third of the books sold in the 
entire country, a book's financial success de
pends on whether New Yorkers like it. If it 
appeals to urban taste, the rest of the country 
may go hang. 

Perhaps, then, one should discount the opin
ions of publishers since all of them save one 
are resident in New York City. However, to 
do them justice, one must admit that their tastes 
are fairly liberal : to note but two recent suc
cesses, in both the financial and literary sense, 
neither Steinbeck's The Grapes of Wrath nor 
Mrs. Rawlings' The Yearling appeals very 
strongly to the city-dweller. 

The publicity department of one of these 
houses, its curiosity aroused by an unusually 
large number of advance orders for a certain 
book, sent out a questionnaire to inquire the 
reason. "Some forty buyers [I quote from their 
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letter] had been influenced by advertising, about 
thirty-five by reviews, a few had attended lec
tures by the author, and one liked his picture 
on the back of the jacket." The astonishing 
feature of these results is, not that most of the 
buyers pinned their faith on advertising-one is 
prepared for that in this country-but that al
most as many read reviews and were influenced 
by them. Still more surprising were the re
sults of a questionnaire sent out by the pub
lishers of Abbe Dimnet's The Art of Thinking 
to ten thousand purchasers of the book. In 
this case, 3,454 persons were influenced by re
views and 2,460 by advertisements. There were 
other causes for buying, but the review was at 
the top. 

Apparently, then, reviews are read, but which 
reviews reach the greatest number, the most 
intelligent readers or persons most able to buy 
books in quantity-all this is guesswork. And 
as one man's guess in this maddening game is 
as bad as another's, I shall give mine. Probably 
the book sections of the New York Times and 
the Herald-Tribune have th~ largest circulation, 
the latter especially through its system of free 
distribution and low annual subscription (fifty 
cents, if you are interested). The reviews in 
these two are not, on the whole, discriminating, 
designed as they are to sell books, particularly 
those by friends of the reviewers. The Satur
day Review of Literature is the only magazine 
devoted wholly to the criticism of books. Its 
appraisals, though not remarkable, are fairly 
reliable, it is prominently exposed in most 
bookshops, and its weekly price is low, the same 
as that of Life, Look, Pic, and Click. Some of 
the best reviews available appear in the New 
Republic and the N a lion, especially the former, 
but I imagine that their readers are relatively 
few, though highly intelligent. 

My private opinion, publicly expressed, is that 
the most intelligent reviewing is done by Clifton 
Fadiman, "literary critic of the New Yorker 
magazine" (to quote Mr. Cross); and since 
many more than half of the copies sold go to 
buyers outside of New York, it may reasonably 
be presumed that its influence is wide. And 
of course Mr. Fadiman's success as the brilliant 
and witty master of ceremonies on the Infor
mation, Please program has done him no harm. 
On those rare occasions on which Mr. Fadi
man's taste goes haywire, the intelligentsia of 
the U.S.A. shakes its collective head and arrays 
itself in sackcloth. Even then, however, he al
ways gives one sufficient information about the 
book to enable the reader to form his own 
opinion. As much can be said for very few of 
our critics. 

The most practical advice that can be given 
a reader is to take no one's advice. He may 
read it or listen to it, but he can afford to 
wait until the first enthusiasm has cooled off 
and he has balanced one critic's say-so against 
another's. Every reviewer has his weakness; 
one whom I have in mind seldom picks a good 
book and never a great one, so I do not bother 
with her. If a reader is too impatient to "wait 
and see," he had better take a best -seller list, 
read everything from the top down, and treat 
himself to a first-class literary binge. But he 
will be a sot and not a reader. 
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Books in Review 

Books reviewed: 

David L. Cohn, THE GOOD OLD DAYS, Simon 
and Schuster, $3.75. 

H. Kent Tenney, Jr., M.D., LET'S TALK ABOUT 
YOUR BABY, The University of Minnesota 
Press, $1.00. 

By Bess R. Dworsky 

SOME explanation of the general object of 
The Good Old Days by David Cohn is given 

in the subtitle of the book: A History of Ameri
can Morals and Manners as seen through the 
Sears, Roebuck catalogs 1905 to the present. 
The book should be very useful for the social 
historian, for the essayist and novelist in search 
of external detail describing the first part of 
the twentieth century, and for the reader who, 
like Mr. Cohn, is interested in discovering the 
spirit behind the fact. 

The book, however, is not merely a handy 
reference book. It is in a sense the ballad of a 
continent. At any rate, it has passages of poetic 
prose-sometimes wistful, sometimes lusty, 
sometimes salty-which make one see sharply 
into the heart of the book. Thus, for example, 
commenting on the first mention of "A genteel, 
thin watch," Mr. Cohn describes it as "fit for 
a porcelain-fragile Daughter of the Confed
eracy living on crusts in refined retirement 
from the world, but scarcely the thing for men 
who ripped open the hard belly of a continent 
and drew forth staggering riches." 

The advertisements in the catalogues are 
not the sole material of the book. After an 
entry is mentioned, Mr. Cohn comments on 
it, points out its significance in relation to per
sonal or social values, drawing attention to 
legislation or events which put the catalogue 
entry in its proper relation to the social scene. 

The book makes us realize how close we 
still are to the pioneering days of our country. 
It shows us a people who fear God and love 
gewgaws; a people who seem to grow less 
interested in culture-as represented by books 
and music-and more interested in luxury; a 
people more sadly informed in the ways of the 
world and more naive in our faith in imitations 
than most of us suspect. 

Certainly, this is no book to be read at one 
sitting--<Jr even to be read ploddingly and 
consecutively. It is a big book, a heavy book. 
One way to approach it is to leaf through it at 
random, stopping to snort at the illustrations or 
to comment on a particularly pungent ob
servation. After that, one may decide on a 
more serious reading procedure either accord
ing to subject matter or by section. But the 
careful reader, here as well as in Whitman or 
in Sandburg, can hear America singing. 

Faced with the care of a new baby, the 
uninitiated into the ways of infants probably 
feel as apprehensive as the grossly amateur 
skier who approaches his first skiing ex
perience with a book of instructions in one hand 
and an increasingly steep mountain slope in 
the other. But put your amateur in the 

properly calm frame of mind, and the moun
tain becomes a hill (but preferably not a mole
hill), and the little monster becomes a min
iature human being, potentially reasonable and 
rational. 

In Let's Talk About Your Baby, Dr. Tenney 
.tells mothers how to be parents without being 
bewildered. The supposed observations by the 
baby at the beginning of each chapter will 
doubtless appeal to the parental more than to 
the non-parental taste. But the infant's com
ments provide an informal springboard for the 
discussion of the routine development of the 
child and the problems that are likely to arise 
in the first twelve months of his life. In addi
tion the book is provided with an appendix 
where parents may keep a record of the bio
graphical data of the baby's early days. 

"Earth's Fairest Home" 
(Continued from page o1ze) 

with stone or cement, and mules are driven 
round and round over it. The grain is then 
washed in cold water and spread out to dry on 
a sheet, sometimes along the highway, where 
every passing car sprinkles it with dust. It is 
then ground into flour and baked into bread to 
be eaten by the natives and foreign visitors. 

There are small flour mills in many parts of 
Greece; but in villages I have seen women 
spread the grain on a flat stone with a depres
sion in the middle and grind it into flour by 
rolling a round smooth stone on top of it. In 
the villages the baking is usually done in an 
outdoor oven, which is heated by a fire of fag
gots. The hot embers are then raked out, the 
dough put in, and the door closed. 

Greek peasants eat only one hot meal a day, 
often without meat. All coal is imported, and 
the cost is prohibitive for most of the peasants. 
One often sees a woman trudging along the 
road with a huge pile of small branches on her 
back or even her head, although the ubiquitous 
donkey does his share of hauling. 

Everywhere one sees large herds of sheep and 
goats. One often meets them on the road 
especially late in the afternoon and after dark: 
when they sometimes constitute a serious traffic 
problem. They are usually guarded by several 
savage dogs, and even when the flocks are 
safe in the pasture, these animals come bound
ing after cars, snapping at the tires. They are 
very dangerous and would undoubtedly tear an 
unprotected person to pieces. For this. reason 
one has to be careful how one roams the country
side or climbs mountains where there is any 
likelihood of meeting herds. One afternoon as 
a group of us were coming down from an 
acropolis, I was at the end of the line. We were 
on a country road which was a regular thorough
fare, but a veritable hound of the Baskervilles 
which was lying on a doorstep objected violently 
to me and started to attack. I backed slowly, 
swinging a stout cane in front of me, which 

(Contimted on page four) 
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New Films 
A new vocational film, Finding Your Life 

Work (2 reels--$2.00), is now ready for dis
tribution by the Bureau of Visual Instruction. 

The Bureau announces that the films listed 
below will be available for distribution in the 
fall. Not all of these films have been pre
viewed, and there is a chance that a very few 
might not be found suitable. With that reserva
tion, schools may add this list to their sources 
of available films for next year. 

Teaching Film Custodians, Inc. 

Across Amenca in Ten Minutes (1) 
Ammal Cunnmg (1) ............. . 

.............. $1.00 

Annie Laurie (!) ........................................... . 
Basketball Technique (1) ...................................... . 
Birds of the Sea (1) .............. . 
Born to Die (1) 
Boy Who Saved a Nation (1) 
City of Little Men (1) ....................................... . 
Desert Demons (1) ........... . 
Dog Days (!) ............................... . 
Fair Weather Clouds (1) ........... . 
Fifty Year Barter (!)............... . ....................... . 
Foul Weather Clouds (!) .................................... . 
Giants of the Jungle (1) ........................................... . 
Go?d Badminton (1) ................................................... . 

r:~~e R~~~eb~A) (i:) :::::: .................... . 
Inside the White House (!) ............ . 
Je_rusalem-Holy City (!) .......... . 
K1llers (1) ................................................ . 
Life in Sometown, USA (1) 
Microscopic Mysteries (1) ... 
The Mirage (!) ........ . 
Modern Dixie ( 1) ..... . 
New Roadways (1) .. . 
Seeing Eye ( 1) ............. .. . 
Songbirds of North W~;;d~ (1)::··· 
Sport Stamina (1) .. . 
Table Tennis (1) ............................ . 
That Mothers Might Live (I) 
Tracking the Sleeping Death .. '(i): 
Traffic (1).............. . .......................... . 
The Veldt (1) ............ . 
The Viking Trail (1) .. 
Washington, D.C. (1) 
Weather Wizards ( 1) ..... 
We Live in Two Worlds (i)"::··· 
Whale Ho! (1) ............................................................ . 
Witch Doctor's Magic (2) .. . 

March of Time 

1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
2.00 

Crime and Prisons (347 ft.)................ 1.00 
Inside the Maginot Line ( 710 ft.).. 2. 00 
Man at the Wheel (431 ft.)...................... . 1.25 
The Refugee-Today and Tomorrow (6ii ft.).. 1.75 
St. Lawrence Seaway (204 ft.)... .75 
U. S. Coast Guard (584 ft.)..... ... .... 1.50 
Uncle Sam-Good Neighbor (639 ft:}"::::::··:. :·· 1.75 
U. S. Secret Service (190 ft.).......... .SO 

UFA 

Sensitivity of Plants (1 ~) ........................ . 1.50 

Documentary 

The City (3) 2.50 

School Films, Inc. 

Hummingbird Home Life (1) .............. ....................... 1.00 
More Dangerous Than Dynamite (1) .. 1.00 
Redwood Saga (!)....................................... .... ....................... 1.00 
Then Came July S (1) .. ........... ............................ 1.00 

U. S. Government 

~=~~11~nd<~ity F~~;~;;c'f~i~th~; (ij 
Housing in Our Time (2) ................... . 
Labor in the Nation (1) ... . 
Social Security (1)... . ..................................... . 

Gaumo.nt British 

.so 

.SO 
1.00 
.so 
.so 

Changes in the Franchise (1) .. 1. 00 
How Plants Feed (1)... . .............. ................... 1.00 
Pollination ( 1) . ................... ......... ........ ........•....... .. 1.00 
Self Defense by Plants (1) ........ 1. 00 

Features 
Chico (6) .. 

*Httman Relations 

Alice Adams-Dance (S26 ft.) .... . 
Arrowsmith (478 ft.) ................................................................ .. 
Broken Lullaby (32S ft.) ..................................................... . 
Captains Courageous-Fish-hook (448 ft.) ........ . 
Devil Is a Sissy-Juvenile Court (567) ft.) ....... .. 
Fury-Trial (514 ft.) ............................................................. . 
Make Way for Tomorrow (63S ft.) ... . 
Life of Emile Zola (11S7 ft.) ....................................... . 
Story of Louis Pasteur-Hydrophobia (652 ft.) 
Story of Louis Pasteur-Anthrax (612 ft.) ....... . 

Eastman Teaching (Silent) 

6.00 

2.00 
1.75 
1.50 
1.75 
2.00 
2.00 
2.50 
4.00 
2.SO 
2.50 

Cleanliness-Clean Face and Hands (~)...... .40 

(Continued on page four) 
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"Earth's Fairest Home" 
(Continued from page three) 

finally came sharply into contact with the brute's 
nose. It had anything but a soothing effect. I 
learned later that the only argument these dogs 
will heed is stones. If a woman had not rushed 
out and seized the beast, this article would 
probably never have been written. 

One of the delightful sights during the 
autumn is the gathering of grapes and the 
stamping out of the juices by bare-footed 
peasants. Greece produces some of the most 
delicious wines in the world, the best of which, 
of course, are produced under scientific methods. 
The local wines are more likely to be produced 
by a method in vogue thousands of years ago. 

The grapes are placed in vats and tubs of 
various sizes or even boxe~ set 011 sa who, ;es. 
The juice is then stamped out by bare-footed 
men and children, whose faces and clothes are 
stained with the wine lees. I well remember 
two little boys, who could not have been more 
than six or eight, prancing merrily on the 
grapes in a box the size of a small bathtub. 
Much of this "foot-squashed" wine is cured 
with resin and tastes like varnish, but in spite 
of the taste and the method of preparation, it is 
very popular with foreign visitors as well as 
with the natives. 

I am often questioned about Greek food. The 
breakfasts in country hotels usually consist of 
endless cups of the sweet muddy fluid known as 
Turkish coffee, with which one may have a few 
sweet crackers. In places visited by Americans, 
hot goats' milk may be served with the coffee, 
and a cold, unpalatable variety of toast. In most 
other respects, I consider Greek food excellent, 
although more olive oil is used in its preparation 
than some visitors like. 

The staple meats are lamb and chicken, always 
fresh-slaughtered in the country. Turkeys also 
are raised, and pigs, but pork is almost never 
served. Beef is rare except in city hotels, and 
there it is likely to be tough. The chief delicacy 
in Greece is fish, which is very plentiful. If 
a fish is not larger than a good sized bass, 
it is served whole. When one cuts his fish, 
he has a horrible feeling that he is going to 
find the entrails. I was never that unfortunate, 
although I never saw any sign of an incision 
by which they might have been removed. 

On one occasion my portion was a huge fish 
head with great goggly eyes which quite spoiled 
my appetite. The Greeks are very fond of fish 
heads, and the brains are particularly esteemed, 
but I never could bring myself to try either. 
An American who has lived in Greece many 
years told me of being entertained at a mon
astery and of being served lambs' eyes as a 
special delicacy. He said, "I tried to eat them, 
but they were very tough." 

The dessert at lunch usually consists of wal
nuts, raisins, or fruit. Greek oranges are very 
good, but those raised in Crete are the most 
delicious I have ever tasted. For dinner one 
may again have fruit or ice cream, even in the 
country districts, but Greek ice cream is more 
like frozen custard and is oversweet without 
much flavor. Of course, there is no ice in 
Greece except what is made artificially. 
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The most characteristically Greek dessert is 
giaourti (pronounced ya-ur-ti-three syllables). 
This is made of goats' milk, which has been 
curdled with certain bacteria. It resembles some
what curds and whey. One may put sugar on 
it if he finds it too sour, but it is better plain. 
It is extremely digestible and nourishing and 
practically the only food allowed the sufferer 
from any of the common intestinal disorders. 

In places like Olympia, Sparta, and Delphi, 
and indeed in any of the towns usually visited 
by tourists, beds are free from what Baedeker 
calls "the more formidable enemies to repose." 
One's bed linen sometimes looks as if it had not 
been washed after the bed was last occupied, 
and this is doubtless sometimes the case, while 
the pillows and mattresses feel as if they had 
been macadamized. All the little country hotels 
now boast modern sanitation and "runoir.g 
water," but in my experience, tanks are ex
tremely temperamental and the make most fre
quently encountered, which is labeled "Better 
Niagara" is in every way the antithesis of its 
namesake. Hot water is sometimes almost im
possible to get an·d is literally supplied in a 
tea cup or small milk pitcher. 

Athens is a city two-thirds the size of St. 
Paul. In its best hotels and pensions one can 
have every comfort and even good coffee served 
with real cream. In some ways it resembles a 
European city, with its fine hotels and restau
rants, buses, and streetcars, but it has plenty of 
Greek atmosphere besides the street names and 
shop names and shop signs in Greek capitals. 
The streets are full of sights one sees only in 
Greece, such as the man with long racks of 
shoes for sale, the man with a pole over each 
shoulder on which are strung wooden con
tainers the size of a butter crock containing 
giaourti, or donkeys whose panniers are so filled 
with every kind of flower that the body of the 
animal is almost hidden. 

The chief Greek industry is fishing and water 
transportation. I was told that two-thirds of 
the world's freight is carried in Greek boats. 
The port of Athens, Piraeus, is five miles dis
tant. Though only a third the size of St. Paul, 
its harbor activities remind one of New York. 
Every evening between six and eight a veri
table flotilla of little steamboats departs for 
Mediterranean ports and the innumerable islands 
of the Aegean Sea. 

Greek steamers are usually small and intended 
primarily for freight, but they are eminently 
seaworthy, and Greek navigators are justly 
famous. The boats are apt to be primitive, but 
clean, and the food is usually very good. The 
beds are like those one encounters universally 
in the country hotels, clean but brick lined. 
The Greeks themselves and many American stu
dents do not take a stateroom but sleep on 
deck. In the fall and winter, however, one is 
very apt to encounter rain and rough weather, 
or the sea may suddenly splash over one, or 
one's next door neighbor be violently seasick. 
I prefer the luxury of a macadamized berth. 

One may have very interesting experiences on 
a Greek boat. I returned from Crete in a 
shabby looking freighter named the Acropolis. 
I had scarcely gone on deck when her chief 
officer, a very attractive young man, invited 

me, in perfect English, on to the bridge. I 
asked him how he knew English so well. He 
told me he had studied nearly two years at 
Oxford and Cambridge. His favorite poet, 
whose works he reads in the original, under
stands, and enjoys, is T. S. Eliot. I learned 
later that he himself is one of the best known 
modern Greek poets. I wonder if one could 
encounter such a navigator on an American 
boat. 

The Greeks are a very friendly people. They 
inhabit a country of glorious scenery and 
glorious traditions. As I look back over my 
sojourn in Greece I can think of no more ap
propriate words in closing than those with 
which the great tragic poet, Sophocles, at the 
end of a long life, apostrophized his little ham
let in northern Athens: "Stranger, thou hast 
come to earth's fairest home." 

Correspondence Study 
The Correspondence Study Department is 

now preparing the following new and valuable 
courses which will be listed in the 1940-41 
bulletin : three courses in accounting, also Cost 
Accounting; Child Psychology; Adolescent 
Psychology; Twentieth-Century Literature; Ad
vanced Interior Decoration; Contemporary 
Politics of European Countries. 

New Films 
(Continued from page three) 

Fire Protection (1) ... ~. 
Germany-Berlin (1) ........ . 
Germany-Industry (1) ................................. . 
Germany-Rural Life (I) .. . 
Glacier National Park 0)~~- ~ 
Oregon Country (1) ........................... . 
Oysters (1) 

Miscellaneous (Silent) 

. $0.75 
.75 
.75 
.75 
.75 
.75 
.75 

As India Lives at Home (2).............................. 1.50 

* The Human Relations films a'e edited pMtions of 
Hollywood sound fealures, P'esenling p,oblems in social 
'elations, and selecled fM thei' suitabilii;Y to schools. 
They are intended to stimulate discus.non of social 
problems. 

Entered IJ8 second-cla&s matter, October I, 1916, 
at the post office in Minneapolis, Minn., under 
the Act of August 14, 191!. 
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The Northwest Goes to 
School by Radio 
By E. William Ziebarth 

(Program Director WLB, and Instructor 
in Speech) 

J UST a year ago The Interpreter carried an 
article entitled "The State as a Classroom," 

in which it was announced that the Minnesota 
School of the Air, a part of the educational 
service of WLB, was reaching more than 
26 000 school listeners each week. That seemed 
a 'staggering total, for the programs had been 
begun only one semester before. 

Since that time, conferences on the campus, 
talks at teachers' meetings, and articles in edu
cational journals have called the courses to the 
attention of more and more teachers and ad
ministrators, and schools have been equipped 
to receive the programs. At the end of the 
past semester a survey showed that more than 
45 000 students in Minnesota, Iowa, and Wis
co~sin were listening regularly to these pro
grams. This survey also showed that the Min
nesota School of the Air had approximately 
twice as many classroom listeners as all other 
educational programs in this area combined. 

Dr. James Roland Angell, President Emeritus 
of Yale University, points out that although 
many people seem still unaware of the fact, 
"the time has long since past when there can 
be intelligent questions of the value of radio 
for education." He points out, too, that the 
great networks cannot hope to serve the entire 
country by single educational broadcasts, and 
that the local stations should create their own 
programs in cooperation with local teaching 
groups. It has been the aim of the Minnesota 
School of the Air to provide supplementary 
programs which meet the needs of Minnesota 
teachers. The State Department of Education 
and the Radio Committee of the Minnesota 
Education Association, as well as teachers and 
school administrators throughout the state, have 
cooperated fully in making these programs as 
comprehensive as they have become. 

I T goes without saying that these school 
broadcasts should not be viewed in isolation. 

The directors of the British Broadcasting 
Corporation pointed out early in the develop
ment of school broadcasting that these pro
grams are, on the one hand, a section of general 
broadcasting, and on the other, one of the 
modern elements in education. The essential 
demand which the teacher should make of a 
broadcast is that it make available to his 
class something which he himself cannot give, 
and that it supplement the work of the school 
on the imaginative side. School broadcasts 
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may, as some of the programs listed attempt 
to do, bring literature to life in the form of 
dramatizations, take the class on imaginary 
trips around the world, or bring specialized 
knowledge in the field of music to students 
who could get this material in no other way. 
Classroom broadcasting tends to break down 
rather than to sharpen the dividing lines sepa
rating subject from subject. 

Many interesting new features have recently 
been added to the School of the Air, including 
a "Band Clinic" program, which is designed 
to help members of high school bands. These 
broadcasts consist of performances by the Min
nesota Symphonic Band, playing most of the 
compositions on the 1940 Selective Competition 
List for the State and N a tiona! School of 
Music Festivals. As far as possible, the band 
uses the editions which are to be played by 
the high school bands. During the broadcast, 
comments are given on the selections, with 
suggestions on interpretation. This program is 
made possible through the cooperation of the 
Minnesota Music Project of the Work Proj
ects Administration. 

A N additional broadcast on Current Events 
has been added, thus making current news 

available to classes meeting in the morning as 
well as to those in the afternoon. A new course 
in "Art for Everyday Living" has received 
much favorable comment. This material was 
designed to help students increase their re
sources for art enjoyment, and is especially 
practical for those who are not enrolled in a 
regular art course. 

The course in "Guidance for the Future 
Worker" is again being presented, but to this 
is added a series of classroom broadcasts in 
vocational orientation. These are the regular 
lectures in the course in Vocational Orientation 
taught by Mr. Milton Hahn of the General 
College of the University of Minnesota. The 
broadcasts make it possible for students in 
small cities throughout the state to hear the 
advice of recognized experts in many voca
tional fields. 

A music appreciation program now being 
broadcast for the ninth consecutive year, the 
oldest educational feature originated by any 
Minnesota radio station, is presented each 
week. A thirty-six page bulletin, containing 
song texts, musical themes, program notes, 
and other information concerning the selections 
played, is available free to the listeners upon 
request. 

Broadcasts in German and French are again 
presented each week, and complete sets of texts 
are made available to school and adult listeners 
at cost. Many foreign language classes through-

(Continued on page four) 

The Importance of Nothing 
-In Science 

By Thomas A. H. Teeter 
(Associate Professor of Engineering) 

I N the pursuit of knowledge, the past may be 
as uncharted for the naive wayfarer as the 

present or future. And the need for an ade
quate perspective is as great. Consequently, 
one of the dangers in the present revival of 
interest in the monumental works of the past
the classics "from Homer to Freud," as Life 
puts it-is that the reader, left entirely to his 
own devices, may fall into an uncritical ac
ceptance of the distant past and may fail to 
realize that not all the writings of the ancients 
are factually reliable and that, furthermore, 
some of the "classics," in the various fields, are 
practically contemporary. It is the recognition 
of this danger which has led to the recent 
establishment of "Great Books" courses, such as 
the series sponsored by the Extension Division 
here, to provide the necessary evaluation of the 
great books in the several fields of knowledge. 

In the history of science, a realization of the 
comparative newness of most of the important 
discoveries is particularly important. This 
development is dependent on the development of 
mathematics, and modern mathematics is rela
tively recent. Savages, herdsmen, farmers, 
merchants, scientists, and statisticians through 
the ages have observed certain statistical phe
nomena in nature and in human relations such 
as trade and barter. From time to time they 
have attempted by crude means or otherwise to 
record those observations for future reference. 
Out of this attempt to record has grown the 
universal statistical language of the scientist, 
called mathematics. 

THAT this language had crude beginnings is 
manifest. It is significant that our common 

number system is based on ten digits called the 
decimal system of numeration. Among certain 
tribes the names of these ten digits are also the 
names of the ten fingers. The group word for 
five is often the same as the word for hand. 
Even the unlearned may suspect that there are 
ten digits in our number system for the simple 
reason that there are ten fingers on our two 
hands. 

Primitive men used their fingers as a count
ing table to tell off the items in their simple 
accounting problems. But Tobias Dantzig in 
his work entitled Number tells us that the ma
jority of human beings still count on their 
fingers. It is universally a habit among Asiatics 
and quite common among French peasants. It 

(Continued on page two) 
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Noteworthies 

The University of Minnesota radio station, 
\\'LB, won a first place award at the Fourth 
American Exhibition of Recordings of Educa
tional Radio Programs. The exhibition was 
sponsored by the Institute for Education by 
Radio, which met at Columbus, Ohio, April 29, 
30, and May 1. 

The WLB entry was a recording of the con
vocation lecture, "The Problem of Freedom," 
given on February 15 by Thomas Mann, the 
famous writer and lecturer, whose philosophy 
was discussed in the February number of The 
Interpreter. 

* * * 
Dr. John W. Powell, who retires this spring 

after having been associated with the Exten
sion Division since 1927, will deliver the Bac
calaureate sermon during the June graduating 
exercises. 

* * * 
Donald Gardner, Florence Sutherland, and 

Charles Nordin, Extension students of writing, 
have been elected to membership in Delta Phi 
Lambda, honorary creative writing society of 
the University of Minnesota. 

* * * 
Extension students interested in Summer Ses-

sion courses may get bulletins from the infor
mation window of the Registrar's office. The 
first term runs from June 17 to July 26, the 
second term from July 29 to August 30. 

Girl Scout Course 
During the second Summer Session the Ex

tension Division will offer a course in Girl 
Scout Leadership under the direction of Marie 
Aftreith, Regional Scout Director. The course, 
which will be held from August 5 to August 16, 
carries a fee of three dollars and will be 
limited to twenty-four students. 

The course will prepare the student to advise 
girls and participate in leadership and program 
activities for girls. It will present the educa
tional principles on which the Girl Scout pro
gram is based and the methods used in organiz
ing and managing a group. The course will in
clude material on the development of girls from 
seven to eighteen years of age, the principles of 
group management, program presentation and 
planning, relationships within a group, and ad
ministrative procedures. 

The Importance of Nothing 
(Continued from page one) 

is used by university professors, possibly for 
emphasis at times. 

That men adopted the decimal system was 
possibly a biological accident. Like most ac
cidents, it was not a happy one. If it were left 
to a group of mathematical experts today to 
choose a number system, they would probably 
choose a more practical one such as 7 or 11 
or 12 rather than the one we use. The decimal 
system was scarcely a usable system until 
another accident occurred-the discoverv of 
zero, or rather the idea of 11othing. • 

When men tired of counting on their fingers, 
they invented machines for counting. Probably 
the first counting device after the ten fingers 
were piles of ten pebbles. The Latin word for 
pebble is calculus; hence the word calculate 
and the words differential and integral calculus 
in modern mathematics. Ancient Englishmen 
cut an elaborate system of notches on a stick 
to keep their accounts. These sticks were called 
tallies from the Latin talea, meaning cut. The 
accounts of the British Royal Exchequer are 
said to have been kept on such sticks or tallies 
and stored in the Parliament buildings. After 
many centuries, in the reign of George III, 
this formidable pile of worm-eaten elm tallies 
became a nuisance because of their great bulk. 
It was ordered that they be disposed of and a 
new system of accounts installed. About 1824 
Parliament ordered them burned in the stoves 
of the House of Commons. Writing about 1850, 
Dickens says : 

"The s~ove, overgorged with these prepos
terous sticks, set fire to the panelling · the 
panelling set fire to the House of Com~ons ; 
the two Houses were reduced to ashes; archi
tects were called to build others and we are 
now in the second million of the cost thereof." 

But to return to our discussion of counting 
devices, someone, perhaps a Hindu in the early 
Christian centuries, invented the abacus. It was 
virtually the same counting table of beads on 
wires that we see in toy shops today. Modified 
forms are still used in Asia and Russia. 

It consists of several strings of nine beads 
strung vertically side by side. The right string 
represents units, the next adjacent 10's, the 
next lOO's, the next 1000's, etc. When nine 
units have been recorded, the tenth is recorded 
by dropping the nine beads on the first string 
and lifting one bead on the second string from 
the right. Eleven to nineteen are again recorded 
on the first string or column, and twenty is 
recorded by dropping the first string and raising 
a second bead on the second string. The names 
of the columns came to represent units, tens, 
hundreds, or thousands, according to their 
relative positions on the counting board. But 
the names of the digits and the names of the 
columns were assigned only to those which 
represented actual real numbers of things. 

But no one ever had thought of naming the 
empty column or empty string of beads, or if 
you will, the empty pile of pebbles. It did not 
exist. "Nothing" did not deserve a name. 
There was no zero in man's conception of num
bers. An examination of the mechanics of our 
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modern numeration may shed some light on the 
significance of this ignorance of zero. The 
principle of position in our system of numera
tion consists in giving a numeral a value which 
depends on the natural sequence it represents 
in the series 1 to 10 and, also, on the position 
it occupies with respect to other numerals in 
the group. For example, the numeral 3 in 
the three numbers 123, 132, and 321 represents 
respectively three units, thirty units, and three 
hundred units, according to its relative position 
in the group. But suppose the counting had 
been done on the counting board and one of the 
three columns was empty as in 103. There 
being no name or symbol for zero, the record 
would stand at 13. The counting board record 
was, therefore, very confusing to all but the 
most expert, and the common man could not 
calculate with it. 

Men did not conceive of, appreciate, or 
even recognize the importance of zero. Neither 
did that obscure Hindu who, in the early cen
turies of the Christian era, one day gave a name 
to the empty column and invented a symbol for 
it. He called it sunya, which means empt}•, and 
for a symbol he drew a crude circle, apropos 
perhaps of the hole in a doughnut or its pro
totype in Hindu cuisine. Even then it is 
doubtful if the word denoted void or nothing
ness. It appears the symbol zero was just 
another accident of invention developed in the 
attempt to clear up the ambiguity in the record 
of the counting board. 

The Arabs took it up, translating swzya into 
the Arabic equivalent sifr which became in 
Latin zephirum, in Italian zero, in German 
cifra, and in English cipher. Its significance 
is attested to by the fact that to the common 
people the word cipher came not only to denote 
zero but also to refer to the whole operation 
of the use of the number system in making 
calculations. It was destined to be the greatest 
achievement in the history of scientific develop
ment, if not in human culture-a gift from 
blind chance. It not only made possible the 
so-called Arabic system of numeration based 
on position, with all its easy rules of multipli
cation and division, but laid the foundation for 
that powerful branch of mathematics known as 
infinitesimal calculus. To satisfy himself, the 
reader might try to multiply some numbers like 
347 by 978, using Roman notation, which ig
nores the positional idea. Though the Romans 
had a method, it was a most laborious mental 
process, too long to explain here. 

The positional method of the Hindus and 
Arabs was not introduced into Europe until 
about 1200 A.D. Naturally, the mathematics 
of the western civilization was crude without 
it. Since mathematical knowledge came with 
the Arabic numeration and the symbol for zero, 
there was a very slow development of science 
prior to the 12th century. Now the laws of 
reason are as old as the hills. Men · have 
reasoned since Aristotle, but without experi
ment and mathematics to check the logic, prem
ises may be in error and the process may go 
wrong. For centuries, classic philosophy held 
that heavy bodies would fall faster than light 
ones. The great strides in the development of 

(Continued on page four) 
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The Mountaineer 

By L. Vernon Moen 
(Student in Composition 5) 

O F the several companions we had on our 
hikes in the Rockies, the old professor, 

whom we met off the beaten trail, was by far the 
most interesting, because of his singular ap
pearance, his delightful personality, his knowl
edge of climbing technique, and his enthusiastic 
love of the mountains. 

A series of short, sharp noises, interrupting 
the silence of the snow-covered, wooded slope, 
suddenly announced his presence to us after we 
had wandered far from the trail one day on 
an ascent of our own. Rounding a clump of 
pine trees, we were amazed to find a little man, 
with a huge pack on his back, picking his way 
across a broad rock ledge with the aid of an 
alpenstock. The surprise was mutual. "Twelve 
years I have climbed here," he exclaimed, "and 
never before do I find anyone off the paths." 
Apparently our scorn of marked trails had 
struck a common bond of friendship, for, though 
we were obviously inexperienced and ill
equipped climbers, he pointed out his intended 
itinerary and, learning that ours was undecided, 
graciously permitted us to accompany him. 

There was an air of authenticity about his 
appearance that made us thrill at the prospect 
of climbing with a genuine alpinist. His thick
soled climbing shoes with their steel crampons, 
his ice axe, shiny from constant use, and the 
faded-green rucksack had instantly impressed 
us. The drab coloring of his gray flannel shirt 
and corduroy trousers and the nut-brown of 
his skin were relieved only by the flash of his 
friendly smile and the warmth of his black eyes. 
His vigorous features were in harmony with 
his short, sturdy figure. A Roman nose and a 
fringe of bushy gray hair encircling the shiny 
brown bald top of his head and hanging below 
the band of his gray Tyrolean hat, when he re
placed it on his head, gave him so much the 
appearance of a musician that we looked at his 
hands. They were the strong, well-cared for 
hands of a pianist, we decided, and later self
introductions proved that we were correct. 

Though his appearance incited our curiosity, 
it gave but slight indication of his delightful 
personality. His speech, with its oddly phrased 
sentences, was charming. There was the tang 
of the Alps in his accent and the graciousness 
of old Vienna in his manner. He gallantly in
sisted on helping Mary over difficult stretches, 
carrying her jacket in his pack when the sun 
beat down upon our backs, and offering extra 
sweaters from his own supply when the wind 
threatened to chill us to the bone. We admired 
a beret in his possession, and it was promptly 
given to us with the words, "You must keep it," 
which had an air of finality over our protests. 

With the most benevolent tact he called 
attention to our blunders. As we started off 
impatiently, he cried, "Here, here-I am not so 
young as you. Let us set a slow, steady pace." 
Noting the rhythmic ease of his steps, we im
mediately sensed that his concern was more for 

us than for himself. We eagerly drew him into 
conversation, but soon he said, "I must con
fess to you-I commit a great sin. Every breath 
should be saved for the climb. A true moun
tain climber does not talk on the ascent, but, 
with you, I find it irresistible." After that, our 
words on the ascent were few. Once, on paus
ing momentarily to look around, I noticed that 
Mary had quietly run down a short but steep 
embankment and was drinking from a sparkling 
stream. I stopped, debating whether to quench 
my newly-discovered thirst or to save my en
ergy for the climb. Then suddenly I felt a 
gentle pressure at my elbow which made me 
resume the pace. "That is a great sin. Never 
drink on the ascent," the professor informed me 
quietly, almost in a whisper, so that our com
panion would not overhear. 

His humor was delightful, particularly when 
he expressed his scorn of "tourists." "Is it a 
wonder they do not love the mountains?" he 
would ask. "Such ignorant people-always they 
sleep late in the morning; always they start 
to climb late in the day; and always they come 
home wet in the afternoon rain." We could 
not decide, however, whether he was inten
tionally amusing or merely enthusiastic when he 
pointed out a distant mountain with rock-pil
lared sides and exclaimed: "Ah, there is a little 
garden for exercise! Two dozen different 
ascents. Two hundred places to break the neck. 
Marvellous!" 

Our admiration of his knowledge of moun
taineering increased with every step as he led the 
way upward, crossing wide expanses of drifted 
snow with only the tops of green conifers and 
up-thrust points of granite to guide him. The 
steady pace which he had set at the start of 
the climb was never broken by pauses for rest ; 
yet, much to our surprise, we felt no fatigue. 
Following silently his occasional one or two
word instructions and watching his every move
ment, we were gratified to discover that there 
was almost as much to be learned by observa
tion as by conversation. When he paused, 
listened, and veered away from the tinkling 
sound of a hidden stream, we knew he had 
been warned of the peril of weakening snow 
bridges beneath us. When it became necessary 
to cross over the stream and traverse a steep, 
snowy slope, he led us across the dangerous 
reach one at a time with a stout rope which he 
always kept taut with one hand, gripping the 
alpenstock firmly with the other, ready to dig 
it into the slippery snow in case of a lost 
footing or a slide. When we reached the bar
ren rocks, he assisted us over every doubtful 
place with the rope. He never took a dangerous 
route if there was a safer, though more cir
cuitous, route in sight. 

We, who had always thought of mountain 
climbers as extremely rash individuals, were now 
climbing with one whose few words and every 
movement emphasized caution. When later I 
asked, thinking to please him, an Austrian, 
whether the Germans were not supposed to be 
the best climbers, he replied, "No, the English 
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are the best climbers." That puzzled me, since 
I had been reading so much about the boldness 
of the German climbers. 

"Well, then, the Germans are the most dar
ing," I persisted. 

"Ah, yes!" he exclaimed, "But that is a dif
ferent matter!" 

His rucksack, too, was a symbol of caution. 
It was providently filled for any and every con
tingency of mountain climbing. From its 
mysterious depths he continually drew out, to 
our growing amazement and delight, all the 
little necessities and luxuries upon which turn, 
sometimes, the life or death, comfort or misery 
of the climber. There were extra sweaters, 
windbreakers, and socks for his not-so-prudent 
companions, several kinds of headgear, dark 
glasses for protection from glaring snow fields 
and bright sun, salt to compensate for unnoticed 
body perspiration at high, dry altitudes, several 
coils of rope, a knife, matches, and first aid for 
cuts, sprains, or blistered feet. "One must 
prepare for every emergency," he told us. "This 
mountain, which is now so friendly, becomes an 
angry beast if it storms or if one is injured." 

Besides these precautionary articles, we dis
covered, when we stopped for lunch on the 
descent, that the rucksack also contained a 
saucepan, firewood, tea, brandy, sweet chocolate, 
oranges, and dried fruit to supplement the 
sandwiches we carried in our pockets. The 
brandy tea which we drank on that cold moun
tainside while the professor told us many 
tales of the mountains-some amusing, some 
grim, and some inspiring-will always be one of 
our cherished memories. 

How he loved those mountains! His famil
iarity with every insignificant landmark along 
the way made that apparent. Then, suddenly, we 
were no longer facing walls of rock, but there, 
spread out ahead of us, was the intensely blue 
sky. To the right and left of us were other 
peaks, whose snowy caps alternately sparkled in 
the sunlight and softened in the shadows of 
swiftly-moving clouds. Silver threads of water
falls disappeared in lakes like deep blue jewels 
in a setting of red granite and white snow. 
Farther below the bright greens of the sun
struck forests, shaded into the dark green and 
black of the shadowed forests, lay like a shaggy 
carpet on the mountainsides, and way out ahead 
were the pale-green and yellow patchwork 
meadows extending to the purple haze of the 
horizon. A sudden hush fell over us, and even 
the gusty wind held its breath as we three sur
veyed a world at our feet. His dark eyes aglow, 
the professor gestured enthusiastically : "Lady 
Washington, Flat Top, Three Sisters, Mount 
Ypsilon! Is it not magnificent?" This was 
like a personal introduction to the mountains 
we had seen many times before. Something of 
the little old man's deep love of the Rockies 
echoed in our hearts, and the quickening of our 
pulse, as we stood there, was not altogether due 
to the altitude. We drew back quietly to watch 
as he gazed reverently upon the distant peaks, 
and an unforgettable picture met our eyes. There, 
silhouetted against the sky, he stood, with the 
mountains an appropriate background for the 
figure who knew them so well. 
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The Importance of Nothing 
(Continued from page two) 

science from the period of the Renaissance were 
made possible by men like Galileo and the 
Bernoullis because they had a more powerful 
kind of mathematics to support their inevstiga
tion. 

What sort of scientific background can one 
expect from the classics previous to this age ? 
We find a flat earth at the center of the uni
verse with all heavenly bodies circulating duti
fully about the earth. We find the known 
world concentrated around the Mediterranean 
sea. (Note that the name implies the middle 
of the world.) A giant, or god, called Atlas 
holds it upon his shoulders. Sailors dared not 
go far for fear of sailing into a burning sea 
in the tropics, or freezing in perpetual ice in 
the north, or sailing off the edge of the earth 
into an abyss in the west. 

There are other illustrations of defects in 
early scientific concepts. There was a Roman 
governor of Britain named Frontinus who 
afterwards became superintendent of water
works for the city of Rome. He wrote a 
classic work concerning the water supply of 
Rome. It was so important that a great Ameri
can engineer, Clemens Herschel, translated it 
into English. It is interesting because of its 
historic record of the knowledge of the me
chanics of liquids which the best engineers of 
the time possessed. It shows that water was 
measured and doled out to the public almost 
entirely by the size of the orifice or conduit 
without much respect for the pressure, or head, 
or velocity behind it. Little or nothing was 
known of the influence of energy in the flow of 
liquids. Today energy is the fundamental basis 
of the theory of fluid flow. 

After the fall of Rome most scientific knowl
edge was submerged for many centuries until 
the time of Leonardo da Vinci (1452-1519), 
whose works indicate he had a much more ac
curate knowledge of physics and mechanics than 
any who preceded him. Then followed Galileo, 
Castelli, Toricelli, Huygens, Pascal, and the 
Bernoullis, the latter of whom applied the law 
of conservation of energy upon which modern 
mechanics depends. 

The ancient classics are full of distorted ideas 
about the scientific world. While we would not 
decry the study of the classics of science for their 
historic value nor for their literary contribu
tions, we certainly could not recommend them 
for their informational value. They are, to be 
sure, useful for science in revealing fundamental 
methods of procedure. But unless read under 
supervision, these works, for the independent 
reader uninitiated into the world of science, 
might prove misleading. It is, therefore, ques
tionable whether freshmen or undergraduates not 
properly grounded in basic science should be 
encouraged to read them until they first know 
the truth in the light of modern science, or 
unless they study the works with the guidance 
of an instructor who can point out the in
adequacies of past theories and the fallacies 
on which they were based. 

In this effort to instill a respect for the great 
books of the distant past, courses of study 

The Interpreter lor June, 1940 

must make the student realize how recently 
some of the most important concepts of science 
were formulated; how clumsy and faulty theo
retic and dogmatic scientific methods of the 
past may have been; how young is the science 
of mathematics as we know it today, and the 
natural sciences which rely upon it. 

Old fallacies persist often long after they 
are known. I have known builders who still 
professed to believe the world to be flat, and 
I have known educators-men whom I respect 
and admire-who labored under the impression 
that a twenty-five-pound cannon ball would 
fall faster than a ten-pound cannon ball and 
quoted Aristotle to justify their belief. Should 
we then insist that our undergraduates spend 
more time on investigating the fallacies of the 
past than in mastering the comparatively cor
rect and accurate theories of the present? 
There are modern classics, too ! Any selection 
of "one hundred best books" should include 
these as well as older works. Certainly, it is 
one part of the duty of educators to teach the 
things that in the pinch may be of real service 
to the individual and to society. 

School by Radio 
(Continued from page one) 

out the Northwest are made more enjoyable 
to students because of these programs which 
are presented through the splendid cooperation 
of the Departments of French and German. 

A course for English classes, called "Repre
sentative Authors," is broadcast each week. 
This series makes it possible for the busy 
teacher of English literature to make available 
to her students dramatizations and readings 
from the recommended and supplementary lists 
provided in the State Course of Study. Most 
of these programs are presented in dramatic 
form, and many students are now able for the 
first time to hear as well as to read the works 
of Shakespeare, Ibsen, Dumas, and Moliere. 

One of the most popular programs on the 
entire School of the Air series has been one 
designed for primary grades. The title of the 
program is "Old Tales and New." Stories 
which have been chosen with the help of the 
Department of Child Welfare are presented in 
both dramatic and non-dramatic form, and 
thousands of Minnesota school children are 
discovering that stories may be interesting 
without the inclusion of a kidnapping, three 
murders, two robberies, and a last minute rescue 
by the hero riding a white horse, or swooping 
down from above in an airplane. 

Discussions of "Countries and Cities Around 
the World" which were popular during the 
past three semesters are again presented, but 
this time our verbal cruise is limited to the 
Western Hemisphere. The countries and cities 
which are visited on these trips are so dis
cussed that the student is frequently stimulated 
to read further about them for himself. Map 
work is always encouraged, and many school 
listeners report a more complete understanding 
of the problems of our American neighbors 
to the South. 

Whenever possible, repeat broadcasts, ar
ranged at times convenient to schools which 

cannot hear the programs during their regu
larly scheduled periods, are arranged at the 
request of teachers. Copies of a bulletin de
scribing each course in detail will be sent free 
upon request to any interested teacher or adult 
listener. 

New Films 
The following films are ready for distribu

tion by the Bureau of Visual Instruction. 

Silent Films 
Visual Education Service, University of Minnesota 

Throwing on the Wheel ( ~ reel) ... ................ . 7 5 
Performance Testing (2 reels) .................... .. 2.00 
Institutional Training ( 1 reel) 1.00 

Nursing Procedure Films 
Back Rest ( ~ reel) •. . ...................... .7 5 
Ether Bed (I reel) ...... 1.00 
Bed Bath (! reel) ..... ......................................... 1.00 
Evening Care (! Y.! reels) 1.50 
Hot Foot Bath (~ reel) ...... .75 
Morning Care ( 1 Y.! reels) 1.50 
Open Bed (1 reel) .............. ................... 1.00 
Pedics and Shampoo (! reel) ............... 1.00 
Temperature, Pulse and Respiration ·u···;~~l)··· 1.00 

Horseback Riding Films 
Ground Technique (2 reels) : · 2.00 
Riding Technique (1 reel) -··················· .... . . . . 1. 00 
Three·Gaited and Five-Gaited Saddle Horse ( 1 

reel) ..................................................................................................... 1.00 

U. S. Bvreav of Mines 
Making and Shaping of Steel-Raw Materials ( 1 

reel) .............................................................................................................. .25 
Making and Shaping of Steel-Making of Steel 

( 1 reel) ········································--................................................... .25 
Making and Shaping of Steel-Flat Rolled Prod· 

M~~~~f < t..:.iel~haJ;i;:;i···;;f .. s't·;;r=iia:;;·-~d' ... s1~;;-~~ ·2 5 

tura Shapes (1 reel) ................................................................. .25 
Making and Shaping of Steel-Rails, Wheels, 

and Axles (1 reel) ........................................................................ .25 
Making and Shaping of Steel-Wire and Wire 

Products (1 reel) .............................................. .25 
Making and Shaping of Steel-Pipe and Tube 

Manufacture (1 reel) .................................... .25 

Sound Films 
Vis~<al Education Service, University of Minnesota 

Safe Drinking Water from Small Water Sup· 
plies ( 1 reel) ..................................................................................... 1.25 

Contamination of Water Supplies by Back Si· 
pbonage ( 1\7 reels) 1. 50 

Persons expecting to obtain degrees 
in any college of the University at the 
graduation exercises in June, 1940, 
should notify the Registrar's office of 
the University as soon as possible. 

Entered as second-class matter, October !, 19!6, 
At the post office in Minneapolis, Minn., under 
the Act of August !4, 191!. 


