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' MINUTES 

Senate Committee on Educational Policy 

January 26, 1988 

Present: John Clark (chair), John Clausen, Jean Congdon, 
Marla Johnson (staff), Steve Joul, Robert Kvavik, Jim Moller, 
Gary Nelsestuen, Crystal Schlosser. 

Guests: Darwin Hendel and Ron Matross from Academic Affairs. 

Members of SCEP wish to thank Andrew Collins for his leadership 
and careful guidance of this committee over the past year. His 
contributions to open and principled educational policy 
discussions have provided a sound base for continued progress. 

Discussion was held on establishing a consistent meeting time for 
the remainder of the year. The regularly scheduled time will be 
on Thursdays at 3:15-5:00 p.m., to be held twice monthly at the 
Campus Club. Committee members recommended setting a 
predesignated time for meetings for the next year, beginning in 
the fall of 1988. 

Class time per credit hour Three of the questionnaires that 
SCEP sent to colleges have been returned; in general, the 
responses are very favorable. One exception states that the 
7:45 a.m. starting time is too early. One Dean's office reported 
that a change in credit hours should coincide with the change to 
the semester system while another college recommended that these 
two potential changes should be kept separate. 

Robert Kvavik suggested that SCEP acquire and follow the format 
of Betty Robinett's report on the "quarter or semester system" as 
this could be a model for presentation. It contains a rationale 
for changing to the semester system as well as possible 
ramifications of the changeover. He noted that there might be 
practical reasons for dealing with both issues simultaneously. 
He will send a copy of the Robinett report to John Clark. 

The question of whether to combine the issues of a 50 minute hour 
with that of changing to a semester system was considered. It 
was determined that Extension as well as graduate and 
undergraduate seminars are part of this committee's concern, that 
the Extension instruction would be greatly affected by the 1:1 
ratio, and that flexibility should be exercised in special 
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situtions. The curriculum committees of the several colleges 
would be the most likely group to oversee this issue but some 
colleges might choose to create an ad hoc committee to review 
their own situations. 

It was moved and seconded that the 50 minute class and the 1:1 
ratio between hours of classroom instruction and credits given be 
approved in principle and that a specific proposal be written and 
circulated prior to the next SCEP meeting. The motion passed 
unanimously. 

It was agreed that further staff work be done using the Robinett 
document format. Before the next SCEP meeting on February 11th, 
John Clark will confer with the Vice President's office, Phil 
Shively and committee chairs who have interest in this issue, and 
then write a document which will serve as this committee's formal 
proposal. At that point a series of public hearings could be 
held on these issues. 

Horace T. Morse-Minnesota Alumni Association Award John Clark 
expressed appreciation to the Alumni Association for its support 
of the teaching awards. He will appoint two faculty members -
one to serve as chair - and a student to this committee and asked 
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for volunteers. A second issue concerning the teaching awards J 
was addressed. Last year one of the recommendations from the 
subcommittee pointed out the abundance of fine teachers and not 
enough awards. The subcommittee recommended a policy of 
flexibility in the numbers awarded from year to year. It was 
moved and seconded to adopt a policy of possibly accepting fewer 
or more awards (1 or 2 in either direction) from the subcommittee 
if strong rationales were submitted. The motion passed. 

Bachelor's Degree Candidate survey 

The student survey proposed by Darwin Hendel and Ron Matross was 
briefly presented by Hendel. The purpose of this survey is to 
learn how graduating seniors evaluate various aspects of their 
experience at the University and to collect baseline information 
which can then be used in assessing undergraduate educational 
changes. The survey would be completed by prospective graduates 
the quarter before graduation. Results will be sent to all 
departments on the Twin Cities campuses so each will be aware of 
how their graduates evaluated their undergraduate experience. 

The survey attempts to look at students' experience and 
perceptions in the following areas: (1) introductory level 
courses, (2) major course of study, (3) advising and information 
services, (4) overall assessment of the campus environment, and 
(5) benefits gained as a result of having attended the University 
of Minnesota. ~ 



' 

' 

3 

Advising services John Clausen emphasized the need for 
students to have academic advising done by faculty rather than by 
professional counselors. The lack of direct contact with faculty 
may be the reason why many students leave the University. Since 
large class size makes it difficult to establish any kind of 
relationship, research collaboration projects were suggested as a 
way of increasing faculty-student involvement. 

The need to assess the quality of library collections and access 
to libraries in terms of reference services and space issues was 
brought up. It was noted that undergraduate students tend to 
regard libraries as study areas, not as reference sources. 

Physical Environment of the University John Clausen identified 
the matter of housekeeping, physical environment and landscaping 
and spoke of the need to work on these matters which have been 
neglected for a long time. 

Upcoming ETS Visit During spring quarter Warren Willingham 
from Educational Testing Service will be on campus to consult 
with individuals and groups who are dealing with various 
educational issues, such as admissions, graduation criteria, 
needs of handicapped students. He will be available to SCEP, if 
desired. 

Commitment to Focus Robert Kvavik reported that the Focus 
document will be published in about a week. Items regarding 
quality and scope of undergraduate education in particular are 
being addressed in a more constructive and aggressive manner than 
was the case in the past. He acknowledged the importance of 
SCEP's input as both student and faculty acceptance of the Focus 
items will be necessary for implementation. 

Grading Policy Changes This issue was tabled at the last 
Senate meeting and it was requested that more supporting 
information be presented. Richard Jones said they will have it 
on the agenda for the Senate on February 18th. John Clark 
observed that MSA's negative response will be reported at that 
time. The SASSC report should come back to SCEP for further 
discussion before going off to Senate. 

Study Abroad Proposal Robert Kvavik presented the document for 
integrating study abroad into the overall educational experience 
as opposed to the current practice of waiting until the junior 
year and then treating it as an isolated experience. The 
international component of a student's education would be treated 
as a kind of continuum where planning begins at the start of 
curriculum development. The intent is to double or triple the 
number of students who will participate in study abroad. The 
program will provide two kinds of experiences: 1) intensive 
language immersion for 3-6 months, and 2) study in foreign 
institutions in the junior year to return with both language and 
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substantive skills which can then be integrated with advanced 
coursework in their disciplines. In order to make it a more 
valuable experience to specific disciplines, a set of programs 
are being directed toward specific groups. The centrally 
administered program will be made more accessible than the 
numerous small programs that now exist. It will be less costly 
to run, and will have a strong scholarship component. 



' 

UNIVERSITY OF MINNESOTA 
TWIN CITIES 

CONFLICT AND CHANGE PROJECT: Theory and Practice 
248 Hubert H. Humphrey Center 
301 19th Avenue South 

12 January 1988 

TO: SCEP 

FROM: John 

RE: Meeting 

Minneapolis, Minnesota 55455 

(612) 625-0362 

Tuesday, January 26, 1988 
7:00-9:00, Campus Club, West Wing 
For Breakfast!! 

Thanks for letting me know about your "available time." Not 
surprisingly, no time really works. Let's plan out our meeting 
times for the remainder of the year when we meet on January 26th. 
I will make some suggestions on the agenda material which you 
should receive next week. 

I am sure you would join me in collectively thanking Professor 
Collins not only for his extending his chair duties through this 
past Fall Quarter but also for his great contribution to 
educational policy over the past several years. His skillful 
leadership of this very important Senate Committee is evident in 
many new and modified University policies and practices. I have 
talked with Professors Collins, Kvavik and Shively about current 
and prospective agenda items for SCEP. In the next few days you 
will receive an agenda for January 26th and a list of agenda 
items for the remainder of the year. Please bring any additional 
issues which we should consider to the Committee's attention on 
Tuesday morning. 

Also, a new person is replacing Pat Thomas. She is Marla Johnson 
who works with me on the Conflict and Change Project. Marla is 
knowledgable about the University •.. and writes beautiful minutes. 
Her telephone number is 625-0362. It is marvelous having her 
with us. 

Please be prepared for serious discussion and action on the 
agenda for Tuesday, January 26th. over the impressive breakfast 
menu at the Campus Club (which will be free), we should be very 
productive intellectually! 
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1 ' UNIVERSITY OF MINNESOTA 
·~tl.l : ·: TWIN CITIES 

CONFLICT AND CHANGE PROJECT: Theory and Practice 
248 Hubert H. Humphrey Center 
301 19th Avenue South 
Minneapolis, Minnesota 55455 

(612) 625-0362 

22 January 1988 

To: ALL MEMBERS 

From: John Clark 

Re: AGENDA for: 

OF SCEP 

\ 
Regular Meeting 
January 26, 1988 
Tuesday Morning 
7:00-9:00 a.m. 
West Wing, Campus Club, 
FREE Breakfast 

It's last minute, I know. The agenda items have been jumping around a lot and 
the best meeting time turned out to be very early •.••• in a couple of ways! i 

FIRST, about breakfast! We will be in the West Wing around a table for about 12. 
I'll be there early. Breakfast is abundant and varied and on me. Identify 
yourself to the cashier as a member of SCEP. Then, let's meet and eat. I 
apologize to Professor Guyotte at Morris about these seemingly "unfriendly" 
arrangements, cut there seems to be no other way. 

SECOND, we will go no longer than 8:55. So please be prompt and primed to begin 
as soon as we possibly can. (Senate rules against talking with your mouth full 
have been suspended for this meeting.) 

THIRD, attached are some reading materials for a few of the agenda items. Please 
read them if you possibly can. 

AGENDA 

I. Subsequent meeting times and agenda items. 

Studying the schedules which most members have submitted helps very little. 
The best times eem to be at 7:00-9:00 on Tues. and Thurs. and 11:00-1:00 on 
Wed.- Even then, a few members cannot come at all. Given this situation, we may 
be advised to set our meeting schedule now for the remainder of the year. Merely 
to start the brief discussion, may I suggest the following (we may not need all 
the dates): 

February 10 •••..•••• 11:00-1:00 
February 23 •.••.••.• 8:00-10:00 
March 8 ••.•.•••..••• 11: 00-1:00 
March 30 •.•••.••.••• 11:00-1:00 
April 13 .••••••.••.• 11:00-1:00 
April 27 •••••••••••• 11:00-1:00 
May 11 ••••••••.•••.• 11 : 00-1 : 00 
May 25 •.•••.•••••••• 11:00-1:00 



2. Proposal that there be an approximate 1:1 ratio between number of class 
periods (or equivalent) per week and credit granted (this item includes the 
propsal to expand the "class hour~-' from 45 to 50 minutes. 

It is now time that we move on this item, if we intend to complete it this 
year (and I hope that we can). What, specifically, should we do? With whom 
should we work? What time schedule is appropriate? Shouldn't we now field a 
specific proposal to focus discussion? We have received survey responses from 
the Colleges of Biological Sciences, Agriculture and Management. I shall try 
to become informed about the remaining ones. 

3. Horace T. Morse-Minnesota Alumni Association Award. 

As you can see in detail by attachments "A" and "B" the Alumni Association has 
saved the teaching award program. the procedures are already in place and I 
shall appoint two faculty and one student from SCEP immediately to serve on the 
selection committee (one of the SCEP faculty appointees will be its chairperson). 
Does SCEP have any directives for the selection committee? Please give me your 
name if you would like to serve on that special group. 

4. UM, Bachelor's Degree Candidate Survey. 

Darwin Hendel's letter introduces this action item. (See attachment "C") He 
and Ron Matross will attend our meeting. Let's provide them a range of suggestions. 
Darwin will also inform us about a Spring Quarter visitor, Dr. Warren Willingham 
from ETS, who may be of assistance to us. 

5. Information from the Provost's Office. 

This University and the State of Minnesota are looking forward eagerly to the 
President's plan for the implementation of Commitment to Focus. Assistant VP 
Kvavik will be asked to bring us up to date as much as possible, particularly as 
it relateds to SCEP's interests. 

6. Re-submission of Grading Policy Changes to the Assembly. 

Richard Jones, Chair, Student Academic Support Services Committee, informs us 
thatthe grading policy proposal, with more supporting information, will be placed 
on the Twin-Cities Assembly's agenda for Feb. 18. Do we wish to hear the Committee's 
revised report at our next SCEP meeting? 

7. Proposal for Study Abroad (See attachment "D") 

Assistant VP Dvavik has asked that· SCEP consider a proposal for study abroad. 
He solicits general discussion, questions and suggestions. This is not an action 
item but we certainly appreciate the opportunity to view the proposal early in 
the policy-making process. 

8. 

WE HAVE A VERY FULL AND IMPORTANT AGENDA. SEE EVERYONE· TUESDAY MORNING. 



December 22, 1987 

Andy Collins, Chair 
Office of Educa tiona! Development Programs 
419 Walter Library 
University of Minnesota 
Minneapolis, Minnesota 55455 

Dear Dr. Collins: 

I I 
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I am pleased to inform you that the Minnesota Alumni Association would like to 
assume sponsorship and funding of the Morse Award for Outstanding Contributions 
to Undergraduate Education. The award is very consistent with our own high 
priority on improving the undergraduate student experience, and Alumni 
Association sponsorship has been endorsed by our Public Policy and Executive 
Committees. 

Our intention is to provide long term funding support, but we would like to begin 
with an initial, three-year commitment of at least $13,500 each year. Our 
commitment is made with the understanding that the nature of the award will 
remain the same as it is currently; if a substantial change were to occur, we would 
need to reassess our commitment to fund the award. 

In your meeting with our Public Policy Committee chair, Mike Unger, the following 
additional points were agreed to: 

1) Name: The Morse name will continue to be used, with the Alumni 
Association name replacing the Amoco Foundation name in the award 
title. The full name would be the "Horace T. Morse-Minnesota Alumni 
Association Award"; the short version of the name would be the 
"Morse-Alumni Award." 

2) MAA Involvement: MAA will have a liaison/representative on the 
S.C.E.P. committee which selects award recipients and recommends 
any criteria changes. 

3) Fundin Amount: For '87-88, the Alumni Association would provide 
13,500 for the award. After these awards are made, the S.C.E.P. 

committee will discuss and make a recommendation on the desired 
amount of funding for subsequent years. 

4) Publicity: MAA will be recognized in publicity about the award 
and will work together with S.C.E.P. to increase the visibility of 
the award and award winners. 

C! 100 MORRILL I-!ALL 100 CHURCH ST. S.E. :VliNNEAPOLIS. :v1N 55455 612/624-2323 
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We're happy to have the opportunity to sponsor this important award and look 
forward to working with your committee and the Office of Educational 
Development Programs in this new relationship. 

Fred Friswold 
President 

FF:cdg 

c: Mike Unger 
Patricia Dean 
Margaret Car !son 
Jane Whiteside 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

Office of the Vice President for Academic Affairs 
Educational Development Programs 
University Honors Programs 
419 Walter Library 
117 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

January 19, 1988 (612) 625-0088 

MEMORANDUM 

To: Academic Vice Chancellors, Deans, Directors, Department Heads, and Student 
Organizations on all campuses 

From: Lesley K. Cafarelli, Director 
Educational Development Programs 

John Clark, Chair 
Senate Committee on Educational Policy 

Subject: The 1987-88 Horace T. Morse-Minnesota Alumni Association Awards for Outstanding 
Contributions to Undergraduate Education 

This year, with support from the Minnesota Alumni Association, the University of Minnesota 
will make up to nine $1,500 awards to members of the faculty who have made outstanding 
contributions to undergraduate education. The awards, named for a former dean of the 
General College, will be presented to the recipients at ceremonies in the late spring. We 
are writing to remind you of this program, which was announced last fall in the Educational 
Development Programs Directory. and to solicit your help in identifying and nominating 
suitable candidates. 

The 1987-88 academic year is the 23rd consecutive year in which these awards, previously 
supported by the Amoco Foundation, have been made by the University. The Senate Committee 
on Educational Policy (SCEP) conducts the award program to provide tangible all-University 
recognition to individuals who have demonstrated their strong commitment to undergraduate 
education. At the same time, the committee recognizes that hundreds of dedicated faculty 
members devote enormous effort to the improvement of undergraduate education, thereby 
making difficult the task of choosing the awardees each year. To assist with this task, a 
selection committee comprising faculty and student members of SCEP, two former award 
winners, a representative of the Minnesota Alumni Association, which has assumed 
sponsorship and funding of the award, and a senior staff member of the Office of 
Educational Development Programs (ex officio), will review nomination materials and advise 
the committee on the awards. The responsibility for final selection rests with the Senate 
Committee on Educational Policy. 

The Morse-Alumni Selection Committee invites each college in the University engaged in 
pre-baccalaureate education to submit, on or before March 7, I 988, up to three nominations 
for the award. Because of its size, the College of Liberal Arts may submit up to six 
nominations. Colleges are not restricted to nominating members of their own faculty. 

While seeking to identify only the most outstanding contributions to undergraduate 
education, the committee expects each year to receive at least one nomination from each 
college and strongly encourages the consideration of women and members of minority groups 
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for the award. In the twenty-two years of the program, 152 faculty have received these 
awards, and only 15% of them have been women or minorities. However, of last year's 
nineteen nominees, four were women, a higher figure than usual, and all four received 
awards. Although this is encouraging, no minority faculty nominations were received, and 
we urge you to actively seek nominees in both these categories. 

College nominating committees should forward six copies of each candidate's dossier, 
including a completed nomination form for each (copy attached), to the Morse-Alumni 
Selection Committee, Office of Educational Development Programs, 419 Walter Library, 117 
Pleasant St. S.E., Minneapolis, MN 55455. 

The committee requests that by February 1, 1988, the dean of each college inform Valerie 
Tvrdik, Educational Development Programs, of the name of the chairperson of the college 
nominating committee. Ms. Tvrdik may also be contacted by collegiate representatives for 
further information and for assistance with nominating procedures and preparation of 
materials to support nominations. She can be reached at (612) 625-0088. 

Thank you for your assistance with this important program. 

LKC:vt 

Enclosure 



' 
NOMINATION FORM 

Horace T. Morse-Minnesota Alumni Association Award 
for outstanding Contributions to Undergraduate Education 

INFORMATION ABOUT NOMINEE 

Faculty nominee's name 

College Department 

Highest Degree Field 

Initial Appointment 
to the University: 

Subsequent Appointment(s): 

Area of specialization 

Institution Date conferred 

Rank Date 

Rank Date 

Rank Date 

Previous awards for teaching, if any 

INFORMATION ABOUT NOMINATORS 

Individual(s) andjor organization(s) originating the nomination 

College submitting nomination Chair of college screening 
committee 

To this nomination form, attach supporting documentation as 
described on pp. 13-15 of the 1987-88 Educational Development 
Programs Directory. 
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January 15, 1988 

Professor John Clark 
Senate Committee on 

Educational Policy 
Department of Sociology 
909 Social Sci~nce 

Dear John: 

I am writing to ask the Senate Committee on Educational Policy to 
review the enclosed draft of a Bachelor's Degree Candidate 
survey. During the last month, I have been working closely with 
Dr. Ron Matross, Data Retrieval Center, who has taken the lead in 
developing the survey of graduates. 

We intend to hand out the survey to all undergraduate students 
on the Twin Cities campus when they complete their degree 
application. Since most students apply for graduation in the 
middle to latter part of the quarter prior to their graduation, 
we must finalize this survey quickly if we are to collect data 
from this spring's graduates. 

Let me give you some of the background that has led to the 
development of this survey. As you may recall, the University 
did a project similar to this (The Former Student survey Project) 
about a decade ago, but no campus-wide survey of all graduates 
has occurred since then. Last year's "Implementation Task Force 
on Undergraduate Education on the Twin Cities Campus" included 
several recommendations concerning the need for more attention to 
data descriptive of the quality of undergraduate education. A 
survey of graduates was one of the specific items that was 
suggested. Finally, survey data from graduates may address some 
of the recent concerns expressed by non-University constituencies 
about the quality of undergraduate education. In summary, now 
is an opportune time to do another survey of baccalaureate 
graduates on the Twin Cities campus. 

Several comments about the enclosed draft are necessary to give 
you the rationale behind this particular set of questions: 

(a) Background items. These few questions are necessary to 
provide a link to student records and to provide minimal 
classification information for those who mail in their survey 
and do not include their ID number. 

(b) Overall assessment items. The rationale for these is to 
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get basic information on students' views about the University 
and to compare current results with the study done a decade ago. 

(c) Lower division assessment items. These are designed to 
tap dimensions identified by Chickering and Gamson as criteria 
in defining quality undergraduate education. These questions 
are likely to be especially useful in assessing the effects of 
changes that occur during the next few years. 

(d) Major assessment items. These items focus on students' 
perceptions of the quality of experiences in their major area. 
These are results that will be especially useful to department 
chairs. We have included questions about areas of emphasis 
(e.g., research) that are being emphasized. 

(e) Items on advising and information services. The particular 
focus here is on advising and related information services to 
address specific areas in need of improvement. 

(f) Environment issues, These few questions give an overall 
picture of what students view as the student experience on the 
Twin Cities campus. 

(g) These are items from Pace's College Student Experiences 
Questionnaire. Robert Pace, now retired from UClA, was one of 
the first institutional researchers in the General College at the 
University. The six items are a subset of the 21 items in his 
scale and will allow us to make some limited comparisons with 
other public research institutions that have used his scale. 

Ron Matross and I will be attending your next meeting on Tuesday, 
January 26. We are eager to hear whatever suggestions you and 
your colleagues might have concerning the enclosed draft. 

cerely~·1s, I ( 

4t~t'ftt~ i Tt~d<) 
w~n D. endel \ 

Research Associate 

ddh\ 

Enclosure(!) 
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Degree Clearance Survey Draft #7 1113188 

University of Minnesota 
Bachelor's Degree Candidate Survey: 
Finding Out Your Views of the University 

Dear Bachelor's Degree Candidate: 

I would very much appreciate your taking a few minutes to assess the quality of your University of 
Minnesota education. You and your fellow degree candidates are uniquely able to tell us about the 
strengt4s and weaknesses of the University's undergraduate programs. The results of this study 
will be widely distributed and will help guide the implementation of our Commitment to Focus plan 
to improve undergraduate education at the University. 

Instructions 

Please fill out the survey while you are completing your degree application. Return it to the 
receptionist with your application. If you are mailing your degree application, please seal the 
survey and drop It In a U.S. or campus mall box. 

Please answer all survey questions in tenns of your experiences on the Twin Cities Campus and In 
your present bachelor's degree program. If you aren't a candidate for a Spring 1988 
bachelor's degree, do not complete the survey 

If you have questions about the survey, call Data and Reporting Services, (612) 625-6556. 

PART ONE: BACKGROUND INFORMATION 

Rrst, we need some infonnation about you and your program. 

1 • From which U of M college will you graduate? (Write in.) 

2. What Is your major field? (Write in.) 

If you had more than one major, write in the name of the field with which you had the greatest interest 
or involvement. 

3. What Is your U of M Student Identification (I.D.) Number? (Write in.) 

Note: Your responses will be kept strictly confidential and used only for research. Your student 
identification number is needed only to allow the use of demographic data from the student record 
system. The survey will be filed separately from your degree application, and will be destroyed after it 
is no longer needed . \ 

GO ON TO NEXT PAGE>> 



Degree Clearance Survey Draft #7 1113188 2 

"PART TWO: YOUR OVERALL ASSESSMENT OF YOUR UNIVERSITY EXPERIENCES 

Now we are interested in your "bottom line" judgment about your experiences at the Twin Cities Campus. 

" 

4. In general, how satisfied are you with your experiences at the University? (Circle number.) 

1 VERY DISSATISFIED 

2 MODERATELY DISSATISFIED 

3 SUGHTL Y DISSATISFIED 

4 SLIGHTLY SATISFIED 

5 MODERATELY SATISFIED 

6 VERY SATISFIED 

5. If you could start your degree program over again, would you attend the University of Minnesota? 
(Circle number.) 

1 DEFINITELY NOT 

2 PROBABLY NOT 

3 NOT SURE 

4 PROBABLY YES 

5 YES, DEFINITELY 

5-A Please explain why or why not? (Write in.) 

PART THREE: YOUR UNIVERSITY COURSEWORK AND INSTRUCTORS 

Next we would like to ask you about your courses on the Twin Cities Campus. 

6. In your current degree program, did you take any 1000 level (Introductory) courses at the Twin 
Cities Campus? (Circle number.) · 

1 YES>>> CONTINUE ON TO QUESTION 7 

2 NO >>>SKIP TO QUEST10N 8 

GO ON TO NEXT PAGE>> 
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~- Looking back on your 1000 level (Introductory) classes, how would you rate these classes in 
terms of: (Circle one number for each.) 

VERY VERY 
POOR POOR FAIR GOOD GOOD EXCELLENT 

a. The overall quality of the instruction? 1 2 3 4 5 6 

b. The extent to which the courses appropriately 1 2 3 4 5 6 
challenged your abilities? 

c. The extent to which the courses prepared you for 1 2 3 4 5 6 
more advanced courses? 

d. The size of the classes? 1 2 3 4 5 6 

e. The amount of discussion and team projects (rather 1 2 3 4 5 6 
than lecture)? 

f. The amount of instruction done by regular faculty, 1 2 3 4 5 6 
rather than graduate students? 

g. The instructors' ability to communicate their 1 2 3 4 5 6 
knowledge to students? 

h. The accessibility of instructors to meet with students 1 2 3 4 5 6 
outside of class? 

'i. The feedback you were given on your performance? 1 2 3 4 5 6 

8. Now consider your lower and upper division coursework at the University In your major field, (the 
one you put on the front page). How would you rate each of the following aspects of your coursework 
In yoyr major? (Circle one number for each.) 

VERY VERY 
POOR POOR FAIR GOOD GOOD EXCELLENT 

a. The overall quality of the instruction? 1 2 3 4 5 6 

b. The extent to which the courses appropriately 1 2 3 4 5 6 
challenged your abilities? 

c. The variety of courses available in your major? 1 2 3 4 5 6 

d. The extent to which major requirements formed a 1 2 3 4 5 6 
well-integrated program? 

e. The amount of discussion and team projects (rather 1 2 3 4 5 6 
than lecture)? 

f. The feedback you were given on your performance? 1 2 3 4 5 6 

g. The accessibility of instructors to meet with students 1 2 3 4 5 6 
outside of class? 

~h. The instructors' ability to communicate their 1 2 3 4 5 6 
knowledge to students? i. The opportunity to learn about the research 1 2 3 4 5 6 
methods in your field? 

Go ON TO NEXT PAGE>> 
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<..,9. How many faculty members In your major depanment do you know well enough to ask for a letter 
of recommendation? 

' 

(Write in number:) ______ _ 

1 o. Now consider all the coursework (both in and out of your major) In your present University degree 
program. Did you ••• (Circle one number for each.) 

YES NO 

a. Work with a University faculty member on a 1 2 
research project? 

b. Take a University course devoted to the study 1 2 
of a foreign country or culture? 

c. Take a University music or art course? 1 2 

PART FOUR: YOUR ASSESSMENT OF ADVISING AND INFORMATION SERVICES 

This section asks about your experiences with advising and other information services. 

11 • How would you rate the quality of the advising you received, first In the lower division, and 
then In the upper division? (Circle one number for each.) 

DIDN'T VERY VERY 
HAVE POOR POOR FAIR GOOD GOOD EXCELLENT 

a. Lower division (early) advising? 0 1 2 3 4 5 6 

b. Upper division (later) advising? 0 1 2 3 4 5 6 

12. To what extent were the following a problem for you? (Circle one number for each.) 

AVERY 
NOTA A MINOR A SERIOUS SERIOUS 
PROBLEM PROBLEM PROBLEM PROBLEM 

a. Getting good information on courses and course 1 2 3 4 
requirements? 

b. Getting good information on how well your courses 1 2 3 4 
meet degree requirements? 

c. Being sent from office to office to get information 1 2 3 4 
and approvals? 

d. Being able to transfer courses from other colleges? 
(Non U of M or other U of M campuses)? 

1 2 3 4 

e. Being able to get into introductory courses? 1 2 3 4 

(.,f. Being able to get into intermediate and advanced 1 2 3 4 
courses? 

Go ON TO NEXT PAGE>> 
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(., 
13. Because of not being able to get Into needed courses, did you .•. (Circle one number for each.) 

a. Not attend school for a quarter or more? 

b. Delay your graduation? 

c. Not take a major that you wanted? 

YES NO 

1 

1 

1 

2 

2 

2 

1 4. How would you rate the quality of two other Information services--libraries and computer 
facilities? (Circle one numb~r for each.) 

DIDN'T VERY VERY 
USE POOR POOR FAIR GOOD GOOD EXCELLENT 

a. University libraries? 

b. University computer facilities? 

0 

0 

1 

1 

2 

2 

pART FIVE: YOUR ASSESSMENT OF THE CAMPUS ENVIRONMENT 

3 

3 

This section asks about how you felt about the environment of the Twin Cities Campus. 

4 

4 

5 

5 

'15. Listed below are some statements about your experiences on the Twin Cities campus. 
each one, circle how much you agree or disagree with each statement. 
(Circle one number for each.) . 

6 

6 

For 

STRONGLY STRONGLY 
DISAGREE DISAGREE NEUTRAL AGREE AGREE 

a. Extra-curricular activities at the University were a 1 2 3 4 5 
valuable part of my experiences here. 

b. I found the campus to be cold and impersonal. 1 2 3 4 5 

c. Most of my instructors were sensitive to the 1 2 3 4 5 
backgrounds and needs of individual students. 

d. I enjoyed the diversity of students on campus. 1 2 3 4 5 

e. The staff in University offices were generally friendly 
and helpful. 

1 2 3 4 ·5 

Go ON TO NEXT PAGE>> 
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~ART SIX: YOUR ASSESSMENT OF BENEFITS AND GAINS 

Rnally, we would like to get your sense of how much benefit you obtained from attending the University of 
Minnesota. 

1 6. How much do you think your attending the University of Minnesota helped you make gains or 
progress In the following areas? (Circle one number for each.) 

VERY QUITE VERY 
LITRE SOME A BIT MUCH 

a. Vocational training-acquiring knowledge and skills 1 2 3 4 
app6cable to a career? 

b. Ability to think analytically and logically? 1 2 3 4 

c. Understanding new scientific and technical 1 2 3 4 
developments? 

d. Understanding yourseH-your abilities, interests, and 1 2 3 4 
personality? 

e. Gaining a broad general education about different 1 2 3 4 
fields of knowledge? 

f. Developing an understanding and enjoyment of art, 1 2 3 4 
music, and drama? 

C If you have further comments about your U of M experiences, please write them on 
the back. Thank You! 

... 
-.... ' ~ 
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I. Introduction 

The Study Abroad Committee was established by the Assistant Vice President 
for International Education at the beginning of AY 1987-88 to assess and then 
make recommendations regarding study abroad at the University of 
Minnesota. This focus on study abroad follows logically on the University's 
recent efforts to evaluate its international dimension which in AY 1985-86 led 
to the creation of a new administrative leadership position, the Assistant Vice 
President for International Education, and in A Y 1986-87 to the formation of 
the new Office of International Education. The mandate of the Committee 
was to develop a comprehensive approach to study abroad which, in 
administrative, financial, academic, and conceptual terms, would enhance 
the University's international dimension. 

The University has been active in this area for many years and is widely 
acknowledged to be a leader nationally in many aspects of study abroad. The 
University provides student advising and services, specialized academic 
advising, and a wide range of program opportunities, including the 
University's own programs as well as cosponsored and externally-managed 
programs. At the same time, study abroad has been seen as lacking 
administrative cohesion, with responsibilities being carried out by several 
offices (International Study and Travel Center, Extension Classes Office of 
Study Abroad, Foreign Studies Program). While the number of students 
currently participating is significant in absolute terms (n=800), it is a small 
percentage of the total University enrollment. Moreover, the relationship of 
study abroad to academic programs needs to be strengthened conceptually and 
operationally. In an overall sense, study abroad needs to be integrated more 
systematically into the University's overall set of international programs and 
connected to the activities of international students and scholars. 

The Committee's work included (1) reviewing the University's existing study 
abroad programs and administrative structure, (2) examining leading study 
abroad programs at comparable institutions in other parts of the nation, (3) 
articulating a set of student, faculty, and institutional benefits to be derived 
from future investments in study abroad, (4) developing a conceptual 
framework systematically linking study abroad to academic programs, and (5) 
assessing the funding structure of study' abroad. The Committee concluded its 
work by preparing this proposal for a comprehensive study abroad program at 
the University of Minnesota. We have not attempted to address all concerns. 
Some remaining issues, e.g., graduate student study abroad will have to be 
systematically discussed at a later time. 

1 



' 

II. Executive Summary 

The major recommendations of the Committee are as follows: 

Recommend a Hon It: Study abroad should form an integral 
component of the University of Minnesota student's overall education, 
specifically and explicitly linked to liberal education requirements, to second 
language acquisition, and to learning within the student's discipline. 

Recommendation #2: The University of Minnesota should expand 
study abroad participation significantly, from the current figure of 800 
students per year to 3000 within ten years of the creation of the new office. 

Recommendation #3: A University-wide study abroad committee 
should be established to serve as an advisory and policy-making body on all 
matters pertaining to study abroad. 

Recommendation #4: The University of Minnesota should 
establish a unified study abroad office which merges existing offices dealing 
with study abroad into a single, centralized unit. The office should be 
responsible for student advising, program development, program 
management, and linkages with colleges and departments for all University 
of Minnesota study abroad programs. 

Recommendation #5: A unified registration, credit, and fee 
payment system should be established in order to facilitate participation in 
study abroad programs. 

Recommendation #6: The new, unified study abroad office should 
be physically centralized in an appropriate location on the East Bank of the 
Twin Cities campus. 
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' Recommendation :17: The coordinate campuses should be integrated into 
the study abroad operation via branch study abroad offices, representation on 
the study abroad committee, and the sharing of resources. 

Recommendation 18: The University should retain its 
commitment to offering, and professionally advising students on, a diverse 
array of study abroad options, including the University's own programs, 
cosponsored programs, and external programs. 

Recommendation #9: The University should encourage lower 
division students to acquire introductory study abroad experience, primarily 
in the form of short-term intensive language programs. 

Recommendation #10;, The highest priorities for upper division 
and graduate students should be programs of integrated, longer-term study at 
foreign universities, and programs emphasizing academic field study and 
internships. 

Recommendation Ill: The University of Minnesota should 
maximize the effectiveness of its investments and promote cost effectiveness 
by concentrating much of its program development effort on "cluster sites" 
i.e., single sites which can simultaneously provide for more than one type of 
study abroad program. 

Recommendation 112: Faculty participation in the University's 
study abroad programs (e.g., cluster site directors, academic field study 
coordinators, instructors in overseas language programs) should be expanded, 
promoted, and rewarded. 

Recommendation 113: The unified study abroad office should be 
staffed so that it can provide professional and thorough advising services to 
University students, staff, and faculty regarding study abroad options, the 
development of new programs, academic credit issues, funding opportunities 
etc. 

Recommendation 114: The University of Minnesota should be 
clearly portrayed as a "global campus," a university with global learning 
objectives and opportunities. Information about study abroad opportunities 
should be integrated into the University's recruitment and prospective 
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recruitment and prospective student outreach efforts, arrival orientation 
programs, and ongoing academic advising activities. 

Recommendation #15: A study abroad scholarship program 
should be created to encourage greater participation of high ability students, 
minority students, and students with financial need. 

Recommendation #16: The study abroad committee .should have 
control over some discretionary resources. 

Recommendation #17. : In order to implement the previous 
recommendations, the University must designate study abroad as a 
significant priority. Existing resources devoted to study abroad must be 
retained, and substantial new allocations secured. 

This proposal is the first step in a process which will ultimately lead to a 
stronger and more effectively coordinated study abroad program at the 
University of Minnesota. Our committee was deliberately composed of staff 
and faculty who have experience working with international programs. Our 
goal was to formulate recommendations that would be reviewed by the 
Senate Committee on Educational Policy (SCEP), and the wider academic 
community of faculty, students, and administration (including the coordinate 
campuses) during Winter quarter, 1988. 
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III. The Importance of Study Abroad at the University of Minnesota 

A. Learning Outcomes for the Student 

1. Learning in the Disciplines. 

Study abroad has as one of its fundamental purposes the acquisition of new 
knowledge and perspectives related to the student's academic discipline. As 
stated in the CLA Foreign Study Planning Document (1987): 

Study in another society can enhance understanding of our 
own disciplines, particularly of cultural variations in 
intellectual traditions and methodologies, and in the 
organization of professional life. 

We believe such knowledge can be acquired through exposure to students 
from other nations (both here and abroad), to scholars from other societies (at 
the University of Minnesota and overseas), to disciplinary literatures being 
produced, and to research being conducted abroad. Today, the production and 
dissemination of knowledge is an international phenomenon and study 
abroad provides our students with first-hand exposure to those sources of 
knowledge. 

2. Liberal Education 

A liberal education is inherently international in nature. The International 
component of liberal education at the University of Minnesota is provided by 
relevant coursework, exposure to international students and scholars at the 
University, and study abroad experiences. As stated in the CLA Foreign Study 
Planning Document (1987): 

An appreciation and understanding of foreign cultures is central 
to the goals of a liberal education. It is a dangerous fallacy to 
assume that theories and models of economic, political, and 
social behavior developed from life and society in the U.S. are 
universally valid .... We live in an increasingly interdependent 
world. Participation in the world community and economy 
necessitates overcoming narrow national horizons and 
acknowledging the diversity of human experience and national 
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cultures .... An extended period of time in another culture forces a 
critical examination of our own fundamental assumptions, 
increases our understanding of our own society, and fosters 
personal growth. 

3. Foreign Language Education 

Study abroad programs can effectively promote second language acquisition 
and proficiency; hence, development of students' language skills is a major 
academic objective of study abroad. Study abroad complements language 
study on campus in promoting language learning. 

4. Intercultural Education 

We live in a global society and can anticipate that our students' futures will 
be characterized by frequent and substantive interactions with representatives 
of other cultures and nations. A sound university education will equip our 
students to engage in intercultural encounters by promoting second language 
acquisition, cross-cultural experiences and skills (for functioning successful! y 
in other cultures), and the affective dimension of intercultural interaction 
(e.g., empathy, flexibility, attitudinal openness). Intercultural learning can be 
encouraged by relevant coursework, substantive U.S. student-foreign student 
interaction at the University, and study abroad opportunities to develop 
cross-cultural skills and attitudes. 

5. International Education 

Today's political, economic, and social problems transcend national 
boundaries, and tomorrow's leaders and citizens must understand the global 
dimensions of these issues. They must also understand the 
interrelationships among nations, the varying perspectives other peoples 
have of their country, the alternative visions nations have of their own 
development and futures, and different perspectives nations and cultures 
have regarding political, economic, and social issues. International Education 
can be enhanced by relevant coursework, the development of U.S.-foreign 
student learning opportunities, and study abroad experiences. 

B. Benefits to the University 

1. For the Faculty 

Study abroad programs can provide opportunities for faculty to teach and 
conduct research, interact with international counterparts, establish 
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institutional linkages, and promote and develop faculty exchanges. Their 
participation in international programs abroad will also enhance 
international perspectives within their discipline. 

2. For the Institution 

Study abroad enables the University to establish itself as a world-class 
institution, with a wide range of international learning opportunities for its 
students and faculty. Also, study abroad can be an important component in 
developing coordinated, integrated institution-to-institution linkages abroad. 
It is expected that faculty participation in study abroad will also lead to the 
infusion of international perspectives into the curriculum and enhanced 
ability to advise students on study abroad. 
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IV. Current Status of Study Abroad 

During the past 25 years, study abroad at the University of Minnesota has 
grown from a minor sideline to an important component in our educational 
offerings. Study abroad participation has more than doubled in the past 
decade alone to a current enrollment of approximately 800 students per year. 
Our overall participation rates are probably representative of large public 
institutions-perhaps better than might be expected given the handicaps with 
which we work. 

Approaches to study abroad vary greatly from one institution to another. Our 
background visits to several other major public universities with strong 
programs revealed that Minnesota has both unusual strengths and significant 
weaknesses. In its study abroad planning, the University must seek not only 
to address the weaknesses but also to preserve and build upon the strengths. 
Therefore, we summarize what we consider to be the most important 
characteristics of study abroad at the University today. 

A. Programs, Support Services and Participation Patterns 

University of Minnesota students have access to a variety of study abroad 
opportunities. The University is relatively unusual in that students are 
encouraged and assisted in participating in external as well as in internal 
(Minnesota) programs. Moreover, our own program offerings are very 
diverse, including language programs, area studies programs, programs 
focused on a single discipline, and programs giving students access to the 
broad curriculum of comprehensive universities in other countries. They 
range in length from a few weeks to a full year. Programs administered by the 
University are supplemented by consortium-sponsored programs and 
programs run by other institutions. Given students' varying academic 
objectives, learning styles, and levels ·Of maturity, such diversity must be 
regarded as a great strength. 

Within our array of program offerings, one of the significant strengths is that 
approximately 30-40% of our study abroad students choose sites outside 
Western Europe, compared with a national average reputed to be 
approximately 5-10%. We are particularly strong in Latin America and Africa. 
Even within Europe, we offer an atypically large number of opportunities in 
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' countries outside the traditional destinations of Britain, France, Germany, 
Italy, and Spain. Secondly, whereas many universities confine their study 
abroad almost exclusively to the classroom, we offer a number of 
academically rigorous field study opportunities (such programs as SPAN, 
MSID, and HECUA have gained a national reputation). 

Weaknesses include the low participation rates by non-CLA students and 
faculty, and the relatively small proportion of our study abroad students who 
choose integrated programs where they attend courses alongside host-country 
nationals, and the University's failure to organize its diversity of study abroad 
opportunities into a coherent educational framework. We have not 
examined systematically how our study abroad options relate to each other, 
have not sufficiently targeted particular programs at appropriate students, and 
have not established institutional priorities for program expansion. A final 
weakness is that study abroad planning by individual students has not been 
sufficiently integrated into overall academic advising and program planning. 
Rather, we tend to wait until the students say they wish to study abroad-
typically not until their junior year--then present them with a smorgasbord 
from which to choose. 

B. Administrative Structure 

Administratively, our system of study abroad is unusually decentralized, in 
two ways. First, programs are administered from a variety of units and 
departments. We are likely the only institution in the country with three 
major study abroad offices (ECOSA, ISTC, FSP), not to mention two separate 
offices on the Duluth campus! In addition, several programs are 
administered outside these offices, including SPAN, IRSEP, the Summer 
Intensive Chinese Language Institute, and the CIEE programs. 

Second, there are no institutional study abroad policies, and we have little 
control on the establishment of new programs. Programs that operate 
independently of study abroad offices still sprout up periodically, and no 
faculty approval is required for new programs. 

While decentralization has had the advantage of providing more resources 
than would have been made available, the costs are intuitively obvious: 
confusion among students and faculty about where to go for different sorts of 
services, duplication of administrative effort in certain areas, lack of 
economies of scale, and difficulty in establishing institution-wide policies and 
priorities. 

9 



' 

Now that a broad, diverse set of program offerings and support services has 
been established and consolidated, the University has reaped most of the 
potential programmatic benefits of decentralization. The time has come to 
design a comprehensive plan for the planning, administration and delivery 
of study abroad. 
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V. Policy Recommendations 

Recommendation #1: Study abroad should form an integral 
component of the University of Minnesota student's overall 
education, specifically, and explicitly linked to liberal education 
requirements, to second language acquisition, and to learning 
within the student's discipline. 

Study abroad should be explicitly integrated into the academic mainstream, 
perceived not just as a useful complement to a student's normal academic 
program but as an integral and highly recommended component in it. 
Colleges need to think systematically about the role of study abroad in their 
curricula, articulate clear policies concerning that role, and work to assure 
that all their students are aware of those policies. 

An appreciation and understanding of other cultures is central to the goals of 
a liberal education. Faculty and staff involved in study abroad should work 
systematically with those faculty committees responsible for setting liberal 
education requirements for graduation to identify specific ways study abroad 
can be used to fulfill those requirements. 

Study abroad should be designed to maximize second language acquisition. 
Study abroad programs taught entirely in a language other than English or 
that provide ample opportunities for intensive language instruction should 
receive the highest priority. 

Finally, all study abroad should seek to promote the acquisition of cross
cultural competencies in terms of behavior (e.g., the ability to communicate 
effectively in a second cultural milieu, to interact effectively with individuals 
from other cultures, to interpret correctly other value and belief systems) and 
attitudes (e.g., tolerance of and respect for cultural differences, 
openmindedness, empathy toward culturally different others), that facilitate 
cross-cultural learning, as well as new perspectives on our own culture and 
understanding of global issues. 
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' Recommendation #2: The University of Minnesota should expand study 
abroad participation significantly, from the current enrollment of 800 
students per year to 3,000 within 10 years of reorganization of study abroad. 

Given the demonstrably powerful contribution of study abroad to the 
University's liberal arts mission, there is every reason to seek such expansion. 
The following are target projections of study abroad enrollment by program 
types. The figures include Minnesota students on Minnesota programs, 
external students on Minnesota programs and also Minnesota students on 
external programs. 

Short-term intensive language programs 
Integrated study in foreign universities 
Academic field study programs 
Other types of UM programs 
External programs and directed study 

TOTAL 

YearO 
200 
60 

150 
270 
120 
800 

YearS 
600 
200 
200 
300 
200 

1,500 

Year 10 
1200 
500 
600 
400 
300 

3,000 

Recommendation #3: A University-wide study abroad committee should be 
established to serve as an advisory and policy-making body on all matters 
pertaining to study abroad. 

As we discovered in our site visits, strong faculty leadership is viewed 
essential in examplary study abroad programs in the United States. The 
proposed committee should be appointed by an appropriate individual in 
Academic Affairs, and should have the following responsibilities: 

- Set goals, objectives, and academic policies for study abroad. 
- Determine overall priorities for the development of programs and support 

services. 
- Establish quality standards and oversee program evaluation. 
- Review all proposals for new programs. 
- Serve as surrogate faculty for the Foreign Studies Minor and for any 

courses given under a FoSt course designator. 

Recommendation #4: The University of Minnesota should establish a unified 
study abroad office which merges existing offices dealing with study abroad 
into a single, centralized unit. The office should be responsible for student 
advising, program development, program management, and linkages with 
colleges and departments for all University of Minnesota Study Abroad 
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(., and departments for all University of Minnesota Study Abroad Programs. 

' 

The new office should incorporate the present International Study and Travel 
Center, the Extension Classes Office of Study Abroad, and the Foreign Studies 
Program, including all of the study abroad programs and advising and 
outreach services that they currently administer. Programs not housed in any 
of these three offices should also be brought into the unified office under 
conditions to be determined jointly by the office and the programs. These 
include SPAN (Student Project for Amity among Nations); IRSEP 
(International Reciprocal Student Exchange Program, now housed in the 
Office of International Education); the Summer Intensive Chinese Language 
Institute in Nankai, China (now housed in the Department of East Asian 
Studies); and the various programs of the Council on International 
Educational Exchange (currently administered by various language 
departments in cooperation with the Office of International Education). 

Recommendation #5: A unified registration, credit, and fee payment system 
should be established in order to facilitate participation in study abroad 
programs. 

The advising services of ISTC and FSP should be reconfigured as a single, 
integrated advising system within the office. Some programs currently 
administered by separate offices should be merged, and all programs should 
draw on a common pool of support staff within the office for: initial 
application processing, registration, billing and payment processing, grade 
reporting, and the administration of student program evaluation forms. 
Office funding should permit adequate opportunities for professional 
development and travel. 

Recommendation #6; The new, unified study abroad office should be 
physically centralized in an appropriate location on the East Bank of the Twin 
Cities campus. 

Administrative consolidation and physical consolidation must be achieved 
simultaneously. The location should be convenient to students and to units 
with which the office must interact most frequently. Our first choice of 
location would be in Nolte Center in close proximity to a physically 
consolidated Office of International Education. This would facilitate 
coordination of study abroad with other components of international 
education. Particularly valuable would be the opportunities for greater 
contacts between international students and study abroad students and 

13 



improved coordination of programming for both. If a Nolte Center location is 
not possible, our second choice would be Wesbrook Hall because of the 
benefits to be derived from proximity to Extension Classes services. If neither 
Nolte nor Wesbrook is available, then another convenient East Bank location 
should be secured. We regard physical location as potentially the most 
troublesome bottleneck in the timetable for implementing this report, and we 
urge it be given the highest priority in East Bank space planning. 

Recommendation #7: The coordinate campuses should be integrated 
into the study abroad operation via branch study abroad offices, 
representation on the study abroad committee, and the sharing of resources. 

We recommend that the study abroad offices on the Duluth and Morris 
campuses should have the capacity to advise students, process applications for 
UM-sponsored and -cosponsored programs, collect program fees, register 
students, and interact with the student financial aid system. For particular 
programs a coordinate campus could retain or be assigned to a lead role; the 
main office would then have the parallel capacity to make the programs 
easily available to students from the Twin Cities campus. More limited 
services should be developed on the Crookston and Waseca campuses, where 
student demand will presumably be insufficient to justify a full branch office. 
For all programs that send University of Minnesota faculty overseas, 
regardless of which campus plays the lead administrative role, faculty from 
all campuses should be able to apply for overseas positions on an equal 
footing. Those campuses with study abroad offices should be represented on 
the study abroad committee. 

Recommendation #8: The University should retain its commitment to 
offering, and professionally advising students on, a diverse array of study 
abroad options, including the University's own programs, cosponsored 
programs, and external programs. 

It is important to maintain the present diversity of study abroad 
opportunities. It is appropriate for students to select distinct target levels of 
linguistic, cross-cultural, and disciplinary competence. A diverse array of 
opportunities is necessary to permit them to meet their distinct goals. Study 
abroad should not be restricted to an elite minority with exceptional academic 
records and exceptional linguistic and cross-cultural skills. 
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' A commitment to retaining diversity does not require that all program types 
and locations be assigned equal priority. Scarce resources for new program 
development should be assigned according to a coherent conceptual 
framework. 

Recommendation #9: The University should encourage lower division 
students to acquire introductory study abroad experiences, primarily in the 
form of short-term intensive language programs. 

Experience and research suggest that one international experience leads to 
another. An early chance for low-cost, short-term study abroad can whet 
appetites for more. We consider the ideal time for lower division study 
abroad to be the late freshman to early sophomore year--late enough for the 
student to have made the initial adjustment to college but sufficiently early to 
permit follow-up with a second study abroad experience, usually longer and 
more academically and emotionally challenging, at the upper division level. 
Such a strategy is highly innovative within a field still dominated by the 
"junior year abroad" concept. 

Language programs are ideal for lower division study abroad because they 
also help develop linguistic tools essential for access to other types of 
programs. As the new admission requirements begin to bring linguistically 
better prepared students to the University, our existing short-term language 
programs should be reoriented away from their present upper division 
clientele. Additional programs should be developed and close cooperative 
arrangements should be forged with interested community colleges so that 
our programs can serve their students as well. Programs in several languages
-certainly at least French, German, and Spanish--should be available 
throughout the academic year and the summer. In some other languages one 
or two quarters may be sufficient. In languages with the lowest demand, the 
University should generally use cosponsorship arrangements to allow 
students easier access to existing programs or language institutes. The goal 
should be to offer overseas instruction of one type or another in every 
language taught on campus. 

Recommendation #10: The highest priorities for upper division and graduate 
students should be programs of integrated, longer-term study at foreign 
universities, and programs emphasizing academic field study and 
internships. 
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Upper division, integrated programs immerse students more fully in the host 
culture and also offer the most promising possibilities for coursework in 
majors other than those represented in the area studies curriculum of more 
traditional study abroad programs. It is especially important to identify or 
develop opportunities for non-liberal arts majors. The study abroad office 
should assist teaching units in such disciplines to gain systematic information 
about the available opportunities, particularly with curricula of foreign 
institutions currently linked to the University through exchange 
arrangements. 

New programs that can serve only a few students should generally be 
discouraged. Rather, presently underutilized programs should be the main 
vehicle for expansion. For integrated study the most important is ISEP 
(International Student Exchange Program), which gives our students access to 
some eighty foreign universities on six continents. On-campus 
administrative costs per student are far lower than for UM-sponsored 
exchanges. It will be more cost-effective to help academic departments tie 
effectively into ISEP than to encourage a proliferation of department-based 
bilateral exchanges, which are notoriously costly to administer. It appears that 
at least 200 to 300 students could be accommodated through ISEP before new 
programs would have to be added. 

Recent research results suggest that overseas field study programs seem to 
have a more profound, long-lasting effect on their participants than any other 
tfl>e of study abroad. Several of our existing programs are discipline-based 
(e.g., the Architecture and Geology programs), and the University should 
encourage departmental proposals for new programs of this type. Other field 
programs are highly interdisciplinary: SPAN (summer independent study 
with a full year's preparatory study), MSID (six-month internships with Third 
World development agencies, preceded by two required predeparture 
courses), and the several programs of HECUA (integrated field/ classroom 
study with many structured small-group field projects). 

For full effectiveness, field learning must combine experience with rigorous 
academic analysis. A growing body of scholarship is available to guide field 
educators, and professional capacitation in this respect is essential. The new 
centralized study abroad office should establish formal linkages with 
administrative units, faculty, and national organizations involved in field 
education, including CLA's Office for Special Learning Opportunities. 

In recommending these priorities, we do not wish to imply that other types of 
upper division programs should be dropped. The University currently offers 
a number of programs that are less demanding than the integrated programs, 
but go beyond language programs, mostly through consortium memberships. 
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Some are "semi-integrated" programs taught in the host-country language by 
host-country faculty and allow participants to take one or two courses in other 
host-country universities; others are taught mainly in English. Such 
programs should continue to be made available to our students, and a few 
might even be added to fill gaps in the present offerings (e.g., the lack of a 
program in Israel). For this lower-priority category, however, the University 
normally should not seek to operate programs itself but to work mainly 
through selected cosponsorship arrangements. 

Recommendation #11: The University of Minnesota should maximize the 
impact of its investments and promote cost effectiveness by concentrating 
much of its program development effort on "cluster sites," i.e, single overseas 
sites which can simultaneously provide for more than one type of study 
abroad. 

The University should gradually establish several new, institution-wide 
bilateral relationships with carefully selected foreign universities, beginning 
with one each in the French-, Spanish-, and German-speaking worlds. Such 
relationships may involve an exchange or a one-way flow of our students 
overseas, and should be institution-wide rather than department based. Such 
a cluster should link two or more types of programs, e.g., integrated study and 
short-term intensive language study. Through this cluster approach, the 
University could achieve a critical mass necessary to justify sending a 
University faculty member as a resident director for a year or more at a time. 
However, the Minnesota presence at a particular site should not become so 
large as to dilute the intercultural experience for the students. 

Recommendation #12: Faculty participation in the University's study abroad 
programs (e.g. cluster site directors, academic field study coordinators, 
instructors in overseas language programs) should be expanded, promoted, 
and rewarded. 

The job description for cluster site directors, as well as faculty on shorter term 
programs (e.g. MSID, intensive language programs) should include sufficient 
free time for faculty to pursue their own research agendas or serve as visiting 
faculty in host-country universities. When feasible, the University should 
permit faculty to serve periodically as resident directors or faculty on co
sponsored or jointly-sponsored overseas programs. In addition, the 
University should provide supplemental funding to faculty to visit study 
abroad sites when they travel abroad on their own research projects. Such 
visits serve the dual functions of improving faculty knowledge of programs, 
and monitoring their quality. · 
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The study abroad committee, Central Administration, and the various deans 
and academic governance bodies should seek to eliminate current 
disincentives to faculty involvement in study abroad. Departments should 
count time spent organizing, directing, or teaching in study abroad programs 
as part of a faculty member's work load, rather than on an overload basis. 
Contributions to study abroad should be appropriately rewarded in tenure 
and promotion decisions. 

Recommendation #13: The unified study abroad office should be staffed so 
that it can provide professional and thorough advising services to University 
students, staff, and faculty regarding study abroad options, the development 
of new programs, academic credit issues, funding opportunities, etc. 

Many University of Minnesota programs enroll students from other U.S. 
colleges, and likewise, our students also need effective access to external 
opportunities (language institutes, study abroad programs sponsored by other 
institutions, independent research projects, etc.) In the proposed centralized 
study abroad office, it is important to retain the advising and administrative 
support capacity currently in the International Study and Travel Center and 
the Foreign Studies Program, and to insure sufficient staff to implement the 
outreach to departments and college offices recommended earlier in this 
proposal. 

Recommendation #14: The University of Minnesota should be clearly 
portrayed as a "global campus," a university with global learning objectives 
and opportunities. Information about study abroad opportunities should be 
integrated into the University's recruitment and prospective student 
outreach efforts, arrival orientation programs, and ongoing academic 
advising activities. 

At all levels, study abroad should be depicted as an integral part of the 
University's academic effort. Early and heavy emphasis on study abroad will 
be particularly important if the desired increases are to be achieved in short
term intensive language study. Study abroad should figure prominently in 
the University's general brochures, in informational materials sent to high 
school counselors, in preadmissions mailing, in newsletters to newly 
admitted students, in orientation materials and programs, in college 
bulletins, and in lower division advising materials. In all publicity, the lower 
division language programs should be treated explicitly as a potential 
precursor, not only as an alternative, to upper division study abroad. 
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It is also important that students, as part of their normal academic advising 
and program planning, be expected to make active decisions about whether 
they wish to avail themselves of such options. Program planning forms in 
college advising offices should include sections on study abroad, along with 
the more traditional sections on choice of major and distribution 
requirements. At the upper division level, the study abroad office should 
work closely with colleges and academic departments to identify study abroad 
opportunities particularly relevant to their majors and to develop in-house 
advising materials highlighting such opportunities. 

Recommendation #15: A study abroad scholarship program should be 
created to encourage greater participation of high ability students, minority 
students, and students with financial need. 

We recommend that initially a new pool of $100,000 be allocated annually to 
study abroad scholarships. Outside grants should be sought to build up an 
endowment to supplement these funds in later years. In determining 
priorities among eligible categories of students (needy, minority, and high
ability), preference should be given to Third World destinations and to the 
most challenging types of study abroad, i.e., integrated study in a foreign 
institution and field study programs. 

In addition, the study abroad committee should request that Student Affairs 
designate study abroad as a high-priority category for campus-based student 
financial aid; and that the Higher Education Coordinating Board, the 
Governor's Office, and the Legislature take steps to make supplementary 
funding available within the state financial aid program--to help eligible 
students meet the additional expenses of overseas study. 

Recommendation #16: The study abroad committee should have control 
over some discretionary resources. 

We recommend that Educational Development Funds in the amount of 
$50,000 be available for curricular development for the enhancement of study 
abroad. The study abroad committee should award these funds on a 
competitive basis based on grant proposals that could come from individual 
faculty members, from departments or colleges, from the study abroad office, 
from other administrative support units, or from student organizations. 
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Recommendation #17: In order to implement the previous 
recommendations, the University must designate study abroad as a 
significant priority. Existing resources devoted to study abroad must be 
retained, and substantial new allocations secured. 

Resources should not be lost as the various offices are merged. The various 
current allocations of soft money--e.g., Central Administration's support of 
MSID, OlE's of IRSEP, CEE's of ECOSA-must be retained and hardened. 
CLA's hard-money support of FSP and Student Affairs' of ISTC must be 
transferred to the central budget without attrition. In addition, a 
commitment must be sought from the Fees Committee to continue student 
fees support of study abroad (currently in the form of allocations to ISTC, 
ISEP, and IRSEP). 

If study abroad is to expand at the proposed rates and be more fully integrated 
into the curriculum, existing resources--plus marginal cost savings expected 
from the centralization--will not be sufficient in themselves. Substantial new 
infusions of resources will be essential. The proposed budget in Figure 5 
assumes an allocation of $400,000 in new funds upon creation of the unified 
office. Much of that funding should be considered seed money for program 
development; an additional portion will be used to underwrite the branch 
offices on the Duluth and Morris campuses. 

We anticipate that new financial support could subsequently grow at a much 
slower pace than student enrollment in study abroad, because part of the staff 
time devoted initially to program development could be shifted gradually to 
program maintenance, and because revenues from program fees should 
support most of the new staff required as programs are added. 
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