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UNIVERSITY OF MINNESOTA • All University senate consultative committee 
TWIN CITIES 5-255 Millard Hall 

Minneapolis, Minnesota 55455 

Telephone (612) 37 3-3226 

Tentative Agenda 

Senate Consultative Committee 

November 29, 1979 12:30-1:00 p.m. 
Regents Room, Minneapolis Campus 

1. Fix agenda 

2. Minutes of meeting of November 15, 1979 (enclosed) 

3. Report of the Chair (enclosed) 

4. Committee Reports 

(a) Senate Reorganization - Professor Spring 

5. Old Business 

(a) Per-credit tuition - SCC, and Mr. Steve Carlson (enclosures) 

6. New Business 

Agenda items for meeting with the President (see enclosed copy 
of Professor Purple's letter to the President enumerating these) 

7. Adjournment 
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MINUTES OF THE SENATE CONSULTATIVE COMMITTEE 

Meeting of November 29, 1979 

The seventh meeting of the Senate Consultative Committee of the 1979-80 

academic year was called to order at 12:45 p.m. on November 29 in the Regents 

Room of Morrill Hall on the Minneapolis campus. Members present were George Blake, 

Robert Brasted, Scott Carlson, Steve Carlson, Mark Davis, Marcia Eaton, 

Jim Gelbman, Wendell Glick, Russell Hobbie, Rich Kottke, Cleon Melsa, 

Fred Morrison, Sue Pribyl, Richard Purple, Chair, Vera Schletzer, L. E. Scriven, 

Don Spring and John Weis. Visitors were Carol Pazandak of the President's 

office and Maureen Smith of University Relations. 

1. A motion to fix the agenda was carried without dissent. 

2. A motion to approve the minutes of the November 15 meeting was 

carried without dissent. 

3. Report of the Chair. Professor Purple reported briefly on the meeting 

of the Facilitative Committee earlier in the day. Professor James Terwilliger 

announced there that SCEP is establishing a subcommittee to consider the 

Report of the University Committee on the Handicapped. Professor Morrison 

stated that the SCC in its steering capacity should refer to a committee the 

President's draft document on "Institutional Planning Assumptions, Goals and 

Objectives for the 1980's." 

4. Per-credit tuition. Mr. Steve Carlson moved that the President not 

take the issue of per-credit tuition to the Regents for implementation until 

the SCC has made its position clear. The motion was seconded. 

Mr. Carlson noted that the position of the SCC two years ago was of 

general opposition to the per-credit concept, with the recommendation that, 

at least, there be banding. Since banding is part of the new proposal, it 
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is appropriate now for the SCC to reconsider the question. He hopes the SCC 

will take a position. 

Professor Purple reported that the Graduate School could not supply data 

to the sec for this discussion, believing that its data on the first two years 

of its per-credit tuition experiment were not typical or useful for sec purposes. 

The motion carried with Professors Brasted and Spring dissenting. Per-credit 

tuition will be a major agenda item for the December 6 SCC meeting. 

5. Committee Reports. 

(a) Subcommittee on Senate Reorganization. Professor Spring asked 

the sec to comment on the proposal for a three-part structure and for the 

clustering of committees about SCC. Mr. Steve Carlson questioned why the 

present defined function of Business and Rules is not satisfactory. He believed 

that designating the steering function of the sec to Business and Rules would 

weaken the SCC. He also warned against the SCC lessening its power in the 

Senate with respect to the President. To lessen SCC's steering function would 

be to impair its effectiveness in the Senate, he argued. 

Professor Spring said that the SCC would assert its involvement in steering 

through its several members whom it would appoint yearly to Business and Rules. 

The SCC would look for particular expertise in its appointments. 

Mr. Gelbman asked whether Business and Rules would report through the 

SCC, and Mr. Scott Carlson asked who would set the agenda for Senate meetings. 

Professor Spring replied that the SCC is the body taking the actions and Business 

and Rules is the body to implement the actions. In the case of a Senate agenda, 

Business and Rules would set it, the SCC would confirm it. 

Mr. Gelbman spoke in favor of the proposed change. He would like to see 

the SCC relieved of some of its steering function so that it would have more 

time available to devote to issues. Mr. Steve Carlson disagreed, saying the 

SCC has a lot of issues discussion. He asked about the possibility of Business 

and Rules declining to bring an item to the Senate. Professor Spring acknow

ledged that there should be protection from conceivable autocratic behavior 

trying to keep issues from the Senate floor. 

Professor Morrison stated, and Professor Hobbie expressed his agreement, ~ 

that the broadly elected SCC has more influence than the appointed Business and 
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Rules Committee can have and that the SCC presently is doing a good job of 

delegating business. Professor Hobbie pointed out, however, that the recommen

dation for Business and Rules to act as floor manager at Senate meetings could 

be useful. Business and Rules could give a dispassionate ruling to the 

Parliamentarian when the need arose. 

Professor Glick inquired as to the work load for Business and Rules. 

Professor Hobbie, former chair of Business and Rules, described the work load 

as episodic, responding to needs as they arise, such as proposed rule changes. 

Setting the agenda has ordinarily been delegated to the chair. 

Professor Eaton inquired how a particular piece of business would be handled 

differently under the new proposal than under existing practice. Taking the 

example of the sexual harrassment issue, she pointed out that the sec has steered 

it to SCFA. Would something different have been done had the proposed new rules 

been in effect? Professor Spring replied that steering could happen in the same 

way. The new system contains safeguards against items getting onto the Senate 

agenda without specific sec approval. 

Professor Purple raised a question introduced by the Committee on Committees: 

Should not the chairs of all Senate committees have votes in the Senate? The 

disparity of some not having votes arises because some committee members serve 

as chairs after their Senate terms have expired. 

Mr. Steve Carlson reintroduced the proposal for a Senate or University 

Committee on Student Affairs. Professor Spring stated that the subcommittee 

has discussed the question but not fully. 

Ms. Pribyl asked how much of a burden it is on the chair of the sec to 

see that the appropriate people get everything they should get, and 

Professor Purple replied that with the secretary's help, it is not a heavy 

burden. 

The meeting adjourned at 1:24 p.m. 

Respectfully submitted, 

~~B,t1~ 
Meredith B. Poppele, Secretary 
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For the SCC meeting of November 29, 1979 

Report of the Chair 

A Facilitative Committee meeting is slated for 9:30-10:30 a.m. on 
November 29th and comments and suggestions received there will be reported. 

One item of steering committee business will be before us with regard 
to the President's draft on "Institutional Planning Assumptions, Goals and 
Objectives for the 1980's", which we trust you have received in a mailing from 
the President's office. Do we wish to consider referring this to Senate 
committees (UCBRBR? SCRAP? SCEP? SCFA?) for possible Senate response? 
Perhaps it would be wise to put this on the agenda for,discussion with the 
President before we reach any decisions on a request for Senate action. 

Enclosed is what material we have been able to find in SCC files on the 
per-credit tuition proposal. Mr. Steve Carlson would like to have the SCC 
take action on the tuition proposal at this meeting. The Chair notes that 
Regential action is slated for December 13th and 14th, and that the SCC will 
have a regular, two and a-half hour meeting on December 6th. It may be more 
appropriate to postpone action on the tuition proposal until then, when it 
will be possible to hear from SCEP and SCRAP (the two committees which 
studied the per-credit tuition proposal previously) and to collect additional 
information from the administration and the Graduate School. This latter 
unit has been under per-credit tuition for two years now and we should be 
able to get some response from them by the 6th of December. The Chair 
also recommends that the per-credit tuition item be placed on the agenda 
for our discussion with the President. 

Richard L. Purple 



' 

l§1j'Ull I UNIVERSITYOFMINNESOTA 
'" • i.~ 5 ;--..~'Ct • .. 

Office of the President 
202 Morrill Hall 
100 Church Street S.E. 
Minneapolis. Minnesota 55455 

Novanber 5, 1979 

'!0: Provosts, Deans, Directors, Department Heads and L'"ltereste::l 
University Carmuni ty I-1embers 

Dear Colleagues: 

'!his letter transmits a draft of an institutioml st..::l.te:nent outl.ining a 
series of goals, objectives, and priori ties for the University of Minnesota 
over the 1980s. 

As a draft, it is subject to change, arrl I hope it will be widely discussed. 
I am open to suggestio:ns on hem it might oo .i.'Tproved in ta."'1T!S of greater 
specificity, di!:ferent priority rankings, substantive additions or deletions, 
arrl similar revisions. Similarly, I am wi1l.L'"lg to ente.rtai.r1 alta---native 
approaches to the one included here, recognizing, of course, that any such 
doc'i.J.":'E'>..nt cannot reflect tr...e view's of all of us. 

'ltle collegiate deans, unit heads, and faculty should reflect n~n this 
institutional staten-ent in revising the unit planning doet.u-nel1ts so that t.'f-J.eir 
institutional plans will l::e consistent in the yea=s ahepd. Recarmerrlations 
for possible changes in the .institutior.al statement should be returned wit.'f-]. 
the revised l.illit plans by December 15, 1979. Your conti11ui.·rv; l:;.;;lp, interest, 
atrl participation in this plan.."li.ng effort - at a time when you are all t:usy 
with many objectives - is profour..dly ap9reciatc~. 

Cordially, 

~±;;:. 
c. Peter P.agrat.1. 
President 

Cl?M:djf 
Atta~~nt: Dra£t of Institutional Goals, Ob·jectives, and Priorities 

cc: Board of Regents 
Universit'.f Vice Presidents 
University Senate 
Dr. James T. Eorgestad 
Dr. Carol Pazandak 
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UNIVERSITY OF MINNESa:rA 

INSTITUTICNAL PLANNlliG ASSUMPTIONS, GOAlS, OBJECTIVES 
AND PRIORITIES FOR THE 1980s 

c. Peter .Ha.grath 

I. INTRODUCIORY COI1MENTS 

Over the past 128 years, the University of Minnesota has beccrne one of the 

leading educational systems in the nation. '!here are few institutions of higher 

learning that do as many things as well as the University of Minnesota. We have 

becane one of the countcy' s largest universities in tenns of enrolJ..Irents, rrost 

canprehensive in terms of program variety, rrost creative in terms of educational 

an:i research innovations, an:1 rrost respected in terms of overall quality. 

'lb a large extent, the University's accanplishrnents in these endeavors 

stem fran its tradition as a Larrl-Grant institution created to serve the people 

of Minnesota. In other w::>rds, roth our broad mission and our success in carrying 

out that mission are intimately related to the needs and support of the people 

of the state. 'lhis suggests a responsibility to assess periodically those needs, 

to detennine how they have changed over time, and to project -vlh.at they might 

be in the foreseeable future. It also suggests the necessity to develop a 

carm:m understanding of ho;v the University will meet those needs in the years 

ahead. 

'lbe purpose of this document is an attempt to prarote such an urrlerstand.in:f 

roth within the University an:1 arrong our external constituents. Presented 

here are nw views regarding the major directions we should follow, the specific 

objectives we must strive to rreet, and the significant environmental factors 

that may influence our pursuits over the next five to ten years. 'Ihe docurrent 

is not designed to be a final staterrent on the University's role in the 1980s, 

nor is it intended to signal an end to our on-going internal planning efforts. 

Quite to the contrary, by sharing this draft widely, I hope to stimulate the 

type of carmunication an::1 discussion that is absolutely necessary_ in charting 

a carm:m and thoroughly understoc.d course for the next decade. In so doing, we 

will be better prepared to rreet our obligations to serve the people of this state. 
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II. A C(l.MJN PAST - A CCMMJN FUTURE 

Just as the I..a.""rl-Grant rnan::late represents the single rrost important factor 

in the develo~t of the University of Minnesota, so, too, will it be a dcmi.nant 

force in detennining the future directions of the institution. 'Ihis means that 

we must continue to can:y out those diverse responsibilities that have historically 

been entrusted to us. However, it also means that we will continue to experience 

many of the traditional, yet creative, tensions inherent within the Larrl-Grant 

marrlate. 'Ihis point bears further explanation. 

'lhe Lan::l-Grant concept of "serving. the needs of the people" is a broad 

charge that has led to inevitable and justifiable differences in interpre

tation. 'Ihese differences will not disappear in the years ahead and ITU.lst be 

reflected in our long-range thinking. For example 1 although the importance 

of the University's threefold mission of teaching, research 1 and service is 

seldc:m questioned, there is considerable discussion, roth internally and 

externally, as to how each of· these functions should be executed. '!here are 

those who w::>uld errphasize one at the expense of the others. There are also those 

who question our ccmni tment to each of the three functions or who perceive an 

inconsistency a.rrong them. I do not share such sentiments, finding the three 

roles to be ccrrpatible1 canple:rentary, and \vell-executed. Although certain 

units, colleges, or campuses do, in fact, concentrate upon one of the functions, 

such an emphasis is wholly consistent with the Land-Grant tradition. It is far 

nore irrp:::>rtant to recognize our overall, institutional ca:rmitment to teaching, 

research, and service and the necessity to build upon those relationships 
·.' 

during the next decade. 
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A second tension that has developed over the years involves what might 

C be referred to as the University's "y::opulist versus elitist" roles. On the 

one hand, we have a responsibility to provide educational oprortuni ties and 

service to large numbers of students. 'Ihis requires a ccmni trnent to 

educational access, to core curricula in the arts and sciences, and to under-

graduate programs of various types at various locations. On the other hand, 

our graduate, professional, and research programs are characterized by great 

selectivity and exceptional standards. 'Ihis, in turn, requires a a::mnitnent 

to strict admissions criteria, limited enrollrrents, a.nd relatively expensive 

programs. Again, while sarre may see these functions as contradictory, I do not. 

Admittedly, the relationship bet.-~een the nvo roles is complex and serves to 

highlight the agony and the ecstacy of our diverse resp:msibili ties, but the 

relationship has also proved to be a creative and complementary one, bolstering 

' our undergraduate as -well as graduate programs. 

A third tension grows out of the historic fact t."1at t.'lere are qualitative 

differences both within and between programs. I agree with those zrembers of 

the University camrrnmity who stress the need to pursue excellence in every 

University activity. I also recognize the irnt:ortance of having as mmy 

outstanding programs as y::ossible, for they not only enhance the reputation of 

the University as a whole, but act as the leaven in prarroting sound standards 

of scholarship through the institution. 'nle irrq;::ortant difference, however, is 

that not all good programs can be supported at levels that would rrake them 

outstanding ones. Resource considerations alone dictate difficult decisions 

that affect ·the overall quality of every program, and to ignore this simple 

truth is to deny the reality of limited funding and unlimited needs. 

A fourth tension relates to the fact that Minnesota has experienced 

many c.'1anges in its PJSt-second.i:u:y educational syste.rn over the past twenty years. 

~ve rcw have a rrore elaborate system of carmmi:ty colleges, an expanded netw:>rk 



DRAFT 

4 

of vocational schools, tuition reciprocity w-ith neighboring states, a larger ~ 

and better organized system of state universities including one in the metro-

politan area, and a large number and variety of private colleges. While sCllre 

may view the developnent of these institutions as a threat to the University 

(or vice versa, the University as a threat to these institutions), I do not. My 

position here reflects tw:::> beliefs. First, many of the educational programs 

offered at the University of Minnesota are distinct and sirrply do not CCITpete 

with programs available at any other institution of higher learning in the state. 

'!his is certainly the case with the majority of our graduate, professional, and 

research programs, where the University is the only or primary point of access 

to be foun:l. 

Second, _even where duplication of programs can be found across institutions 

{and this is generally restricted to the undergraduate level), there is little 

evidence that it is needless duplication. Different pre:,-rams, different campus 

locations, different admissions standards, and differe.."'lt educational emphases 

characterize the post-secondary education picture in Minnesota. 'Ib single out 

certain similarities in programs and cite them as needless duplication is to 

lose sight of the different types of students who seek advanced training and who 

exercise their right to choose between a variety of educational programs. At 

the sarre time, for the University to forget these differences, and atterrpt to 

canpete with the other institutions by lowering standards or by offering dupli

cative programs would ill serve either the interests of the University or· the State. 

'Ib sane extent, these tensions, along with many not listed here, characterize 

the history of rrost land-grant L"1Stitutions, and it is quite likely that such 

issues will persist in the years ahead. We at the University of Mirmesota will 

continue to be called upon to execute our teaching, research, and service re

sponsibilities, to balance our carrnitrrent to educational access and program 

selectivity, to denonstrate that maintaining a high level of excellence is rrodest 

-~ 
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when carpared to the cost of building or rebuilding excellence, and to 

take cognizance of the changes in Mirmesota higher education over recent 

years. However, we will have to address these and other challenges in a 

context that will be different fran recent history. 

III. ASSUMPTIOOS ABOUT 'lliE 1980s 

A variety of circumstances will influence higher education and the 

University of Minnesota in the years ahead. Because these conditions will be 

subject to continuous change, our assumptions about the future must be re-

viewed on a ·frequent and regular basis. Currently, ~ver, sane of the 

rrost important and reasonable predictions we might make about the 1980s are 

these: 

Enrolllrents 

Higher education enrollments are a prcrluct of a number of factors; sare 

are un:ler the State's or the University's control, but others are not. 

'lhose un:ler State or University control and used currently in the Managerrent 

Planning and Infonnation Services (MPIS) enrollment estimates are as follows: 

1. '1\rltion will not increase in constant dollars. 

2. Financial aid available per high school graduate_\V:LJl increase 

1 per cent per year. 

3. Existing admissions standards will not change significantly. 

4. Internal increases in undergraduate tuitions will be propor

tional ~ng programS and student levels. 

Based on these assumptions, mean, high, and lCJW enrollment forecasts 

were rrade as shown in the table at the end of this staterrent. 
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The different estimates in:licate that there is sane uncertainty regarding 

our enrollments over the next five years. What is probable is that there will 

be an eventual, an:l perhaps precipitous, decline by the errl of the decade, if 

not IT6..lch sooner. This decline will exert a number of effects up:m the entire 

system, rrost specifically in the areas of incane. 

Incare 

The sources of University incane can be discussed in tenns of our 

three basic missions - teaching, research, arrl service. 

Instructional funds, frcm both state arrl tuition sources, are largely 

a function of enrollments. If enrollment declines rraterialize as projected 

in the 1980s, then one might also expect a reduction in instructional income. 

This, in turn, would force us to adjust our prograrr.s, reallocate resources, arrl 

reduce the size of our faculty an:l staff canplements. A critical issue, 

of course, is that m:my of the activities we engage in are s:in"ply not related 

to the number of students we enroll. While we should rrake every effort to 

persuade State officials of the inappropriateness of rigid enrollment-driven 

fun:ling fonmllas, we cannot expect that such furrling mechanisms will be entirely 

replaced in the i.mnediate future. 

The problems of enrollrnent.-based funding fonnulas becane especially 

clear when one considers the University's research incane, a large part of 

which is derived fran the state. If the traditional relationship between 

enrollment ratios an:l general research support fran the State continues, then 

the University's research activities will be adversely affected. 'Ihis does 

not mean that it will be ilrpossible to change the current method of supporting 

-~ 

our research endeavors, or that governors and legislatures will be unwilling . ~ 

to increase support for certain research-targetec"i activities. To the contrary 

it means that special efforts must be made in both areas. 
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Equally important, the federal government, which serves as the other 

major source for University· research furrls, is unlikely to offer additional 

support for research activities. While our success in obtaining grants 

and contracts may continue to gra.v, there is unfortunately little evidence that 

the overall federal suppJrt for basic research will increase. M:>st likely, 

it will ranain at present constant dollar levels, with the possibility of 

incremental increases for applied research. Given this prospect an:1 the 

generally tmpredictable nature of federal research pJlicies, we will have to 

continue to cultivate state, private, an:1 industry support for our research 

ventures, recognizing again that these sources might be sla.v in developing. 

Service inccme, including revenues fran University enterprises, .extension, 

special projects and contracts, an:1 similar sources may offer sane hope for 

C offsetting declines in other inccme sources. Another pJssibili ty for additional 

revenue might be fourrl in new instructional clienteles. Although the pJtential 

for adult and mid-career educational programs should mt be overestimated, 

such programs do represent strong alternatives in a number of fields. We 

should tentatively assume that well-constructed propJsals addressed to needs 

of specific non-traditional clientele will attract support. Furthenrore, 

implerrentation of the propJsals in the "OUtreach Report" may increase sanewhat 

our level of support fran ron-regular students an:1 may enhance the possibility 

of state support for that type of instruction. 

Private gifts an:1 furrl raising repres~t a final source of pJtential 

inccme gra.vth. Last year the University ranked sixth arrong all public an:1 

private universities, receiving nore than $34.5 million in gifts, an:1 there 
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are prospects for increasing this support if we denonstrate a strong planning 

effort, a coordinate::l fun::1-raising carrpaign, and a continuing ccmnitrrent to 

high quality programs. Private gifts alone, hCMever, or even a CCIPbination 

of increased service inccne ar:rl private donations, will be insufficient in 

addressing our overall financial difficulties. 

On balance, it seems best to assurre that the total real i.nco.rre avail-

able to the University will decline throughout the next five to six years. 

While certain individual units may experience increases due to dernarrl or 

creativity, the institution as a whole will not. The growing public pressure 

to relieve existing tax burdens, the nation's troubled econ::my, and the nore 

intense canpetition for limited state and federal revenues will simply constrain 

the ability of public officials to respond to all of the needs of higher 

education. Thus, the fund.anental assurrption that v;e must make about our 

future fiscal condition is that selective reallocation of internal resources 

will be a fact of life for the University of Minnesota in the 1980~. We will 

have to show l:x::>th public officials ar:rl private donors that we are willing and 

able to help ourselves. 

Inflation 

Inflation has reduced the University's purchasing power rrore than any 

other single factor over the last ten years. It has taken a severe toll upon 

salaries, equipment purchases, construction and· renovation of facilities, and 

virtually every other category of expenditure. Particularly hard hit by 

inflation are the University's supplies, expense and equir::ment b..ldgets due, 

in part, to the inability of the Governor and the State Legislature to fully 

fun:l inflationary increases in Supply, Expense ar:rl Equipnent {SEE) b..ldgets. 

It is difficult to predict whether future gmrernors and state legislatures 

will be nore willing to fund increases caused b"i inflation, but it is clear 
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It is equally probable that inflation will not be reduced substantially within 

the foreseeable future, and that, consequently, we will have to reallocate 

existing resources to meet future needs. 

Staffing 

In the next decade, I do not anticipate any significant changes in the 

tenure code, even though faculty personnel issues will requrre continued atten

tion. For example, incentives for early faculty retirement, retraining, or 

transfers within the system might be examined as rrethods for adjusting to 

changing programna.tic demarrls. Likewise, strategies for insuring the continued 

fla.v of young and exceptionally qualified faculty into the system shouid be 

developed. 'lhe mix of faculty and civil Service staff should also be stu:iied. 

Ha.vever, these and similar staffing issues can only be pursued in the context 

of University-wide review and discussion. 

Productivity 

'!be increasing demands for accountability make it clear that publicly

supported institutions such as the University will be called upon to dem:mstrate 

certain rreasures of productivity. .Admittedly, productivity is difficult to 

gauge in universities, but it is not i.rrlr:cssible. In academic areas, we will 

have to consider carefully such issues as faculty workloads, class sizes, 

frequency of offerings, and alternative pedagogical rrethods, recognizing, of 

course, that variations iJl such matters are generally the logical result of 

differences in responsibilities. In support areas, we will have to rroni tor 

the productivity increases achieved by cauparable programs in the general 

(, camn.mity. Our unwillingness or ina.bility to derronstrate rreasure~ of effective

ness and efficiency can only i1.an~ our efforts to maintain the public's confidence 

and support. 
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The next decade \vill witness a significant expansion in canputer and 

ccmnunications technology. This expansion will present new opportunities for 

serving not only the education needs of Minnesotans, but the resear¢ and service 

needs of the State's high technology agricultural and business sectors. If 

technological changes continue to lead to increased leisure time, there may be 

new clienteles dernan:ling University expertise and service. These changes will 

undoubtedly have a significant irrpact on the University and should be given 

close scrutiny in the long-range plans of the units and the institution as 

a whole. 

Other Minnesota Universities and Colleges 

M:my of these assurrptions apply to the other institutions of higher 

learning in the state as well. 'lhe pressures of declining enrollments, limited 

incare, inflation, and similar matters mll be as serious, if not nore so, for 

these universities and colleges. Consequently, s~ irrlividuals fear that the 

traditional spirit of cooperation that characterizes the relationship between 

the University and the other public and private institutions across Minnesota 

might take on a nore canpetitive edge. We should ·not allow this to be the 

case. We have a clear responsibility to cooperate v.'d.th these universities 

an:1 colleges as well as with the Higher Education Coordinating Board, to consider 

their role in our planning activities, and to be as clear as possible in carrnm

nicating to them o~ directions and decisions. 'Ib reduce the quality of our 

programs or proliferate new programs in order to canpete for students at the 

expense of other higher educational institutions must be avoided. 

the i.nportance of these institutions is absolutely essential. 

'Ib recognize 
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IV. Th!STI'R.i'TIONAL GOAlS, OBJECTIVES, AND PRIORITIES FOR THE 1980s 

The assumptions that have been outlined serve as a guide to the institutional 

goals, objectives, and priorities descr~ in Section IY_. Al:::cve all else, a statement 

of goals, objectives, and priorities must chart a realistic course for the fore-

seeable future. The course .!_ am proJ;Osing is characterized !?z. two fund.amental 

principles: a a::mnitment to the I..arrl~ant tradition and a carrrnitment to 

excellence. These two principles have long served as the cornerstone of the 

University of Minnesota, distinguishing this institution fran many others across 

the nation; these two principles should continue to guide our plans and 

priori ties over the next decade. 

:At~ very minimum, ~ Im.lSt maintain, and wherever J;Ossible .. strengthen, 

the quality of those University programs t..""la.t are characterized by excellence. 

C The costs of rebuilding excellence are far greater than maintaining it, and we 

must not pennit an erosion in the quality of our rrost outstanding programs. We 

must also take advantage of those unique opJ;Ortunities that avail themselves to 

.ilrprove J;Otentially high quality programs. Furtherrrore, ~must seek to protect 

those_ programs that ~ essential to ~ Land~ant institution ~ that are not offered 

elsewhere in Hinnesota. Finally, we must work _!:o improve the overall q..:tality of 

the University of Minnesota by attracting the best students at roth the under

graduate and graduate levels. 

The acccxnplishrrent of these overriding goals will require difficult decisions 

fran all rrernbers of the University ccxmn.mity. Distinctive programs will have to 

be identified anon; and within units; selective judgrrents will have to be made 

in funding; and quality will have to be pursued within the constraints of lirni ted 

resources. 
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Provosts, deans, directors, and central officers - no less than the 

President of the University and its Board of Regents - Im1St provide leadership 

in devising rrethcx:ls and incentives to attract and canbine existing resources 

as we pursue a ceaseless corrrni trnent to quality teaching, research, and service. 

Faculty, staff, and student participation in such decision-making and planning is 

essential, since it is ultimately the rrenbers of the University ccmnunity mo 

determine its quality and reputation. 

The challenges are unquestionably carrplex. I. am, h<:Mever, confident 

we will meet our obligations and thereby continue and enhance the reputation 

of the University of Minnesota as one of the rrost creative and outstan:ling 

institutions of higher learning in the nation. 
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I. 'Ib prarote higher standards of quality in the University's 

teaching activities. 

1. 'Ib strive continually to improve our instruction by 

encouraging faculty rnernb:rs to self-evaluate their 

teaching and to experiment with innovative approaches 

and teclmiques in the classrocm. 

2. 'Ib ensure that the instruction of urrlergraduate students 

in pre-professional as well as liberal arts programs 

will be designed to produce broadly educated indivi-

duals in the liberal arts tradition. 

3. 'Ib make special efforts to enroll high ability 

and ma.ture urrlergraduate students through such 

rrechanisms as merit based scholarships. 

4. 'Ib build on the levels of excellence already 

established in the graduate and professional schools. 

Utnost 
Inportance 

Utm:Jst 
Inportance 

Ut:nost 
Inportance 

Ut:nost 
Inportance 
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II. To improve the ed.ucational environrrent for all types of 

students. 

1. By fall, 1982, to initiate ongoing educational programs 

for University personnel which will enhance our sensi-

ti vi ty to the many diverse needs of the students. 

2. To maintain and support programs which build on the 

existing skills of disadva.."ltaged students an::1 provide 

then with the backgrourrl necessary to CC!l'plete 

successfully University degree programs. 

3. To continue to seek financial aid for disadvantaged. 

students. 

4. To rconi tor and improve the recruitment and retention 

rates of minority and disadvantaged students. 

5. To ensure that the services offere:1 minority students 

through the cultural centers meet the needs of the 

minority population. 

6. To ensure access for qualified, physically harxlicapped 

students. 

High 
Inportance 

Utnost 
Importance 

ut:rrost 
!Jrp:)rtance 

Utnost 
I:rrportance 

High 
:£ni:Ortance 

Utrrost 
:£ni:Ortance 
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III. 'Ib maintain, and whenever possible, strengthen the University's 

research activities. 

1. 'Ib intensify efforts to secure external funding for 

research and training programs. 

2. 'Ib continue efforts to attract fun::ling fran tJ:e federal 

and state governments. 

3. 'Ib ensure that fun:i-raising efforts in the private 

sector are coordinated, yet do not constrain unit 

initiative or program develq:ment. 

4. 'Ib ccmnunicate to appropriate governmental authorities 

the growing impact of federal and state regulations on 

higher education. 

Utrrost 
Inportance 

High 
I.nportance 

Inportant 
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IV. Implement a clear :policy with respect to outreach activities. 

L l. By Spring, 1981, to ccrnplete the review of the 

Outreach Report. 

( 2. On the basis of the review of the OUtreach Report, 

to develop a plan for implementing the outreach 

policy of the University by Fall, 1981. 

3. 'lb ensure the quality of expan:led outreach activities 

by integrating then nore thoroughly with the other 

activities of the academic departments. 

4. 'lb facilitate the return to higher education for those 

students pursuing career changes and for those 

seeking to enhance their general knowledge through 

"life-long learning. " 

utnost 
Importance 

High 
Importance 

Important 

High 
Importance 
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C V. 'lb develop rrore extensive programs for faculty enrichment in order to 

foster the generation of new ideas, to encourage the voluntar_/ retraining 

' 

and reassignment of faculty, and to improve the teaching, research, and 

service components of the University's mission. 

1. 'lb SllpiX)rt an extended program of early retirement 

which will make the option attractive to faculty 

IIEinbers who wish to take advantage of it. 

2. By Fall, 1982, carplete a study which CO!tPrehensively 

examines the issues influencing faculty vitality over 

the next decade an:l which suggests alternative courses 

of action. 

Important 

Ubrost 
Priority 
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VI. ~\Ti thin t.ile state, to make nore v.'idely knONil the University • s 

distinctive role - including the full dimensions and canplex 

interrelationships arrong its teaching, research, and service activities. 

1. By the middle of 1980, to begin the develq:rnent 

of alternative m:dels for funding the University, 

which are based on the full range of University 

activities ar.d not focused exclusively nor 

narrow'ly on enrollments. 

2. By Spring, 1982, to develop a review of the incen-

tive structure of the University as it relates to 

instruction, research, and service, contrasting 

that with the assurrptions ar.d priori ties of students, 

legislators, ar.d the general public. 

3. 'Ib continue to hold seminars for public officials 

where faculty members can explain their research work. 

4. To expand l::oth institutional an::1 faculty efforts 

to explain University research activities to the 

general public. 

Utm:>st 
Priority 

High 
Inportance 

Inportant 

Inportant 
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VII. 'lb intensify efforts to link the activities of the University rrore 

closely to critical segments of the state and the nation - agriculture, 

rusiness, industry, the professions, cultural fields, and units of local 

an:1 federal governrrent. 

1. 'lb develop the HHH Institute into a nationally 

praninent center. 

2. 'lb seek expa.nded federal support for urban arrl camn.mi ty 

service programs. 

3. 'lb increase the number of high quality programs 

available to business and professional people 

who desire renewed or advanced certification 

arrl who can benefit from the mll tidilrensional 

aspects of the University. 

' 

Ut:rrost 
Inport.a.n::e 

High 
Irrportance 

Inportant 
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VIII. To continue to develop and strengthen the University 1 s 11 international" 

arphases. 

1. Continue the University 1 s involvement in Title XII 

{AID) and other federal and private sector programs 

that support the University's international interest .. 

2. To assist the state, where possible, in its quest 

to develop strong ties between Minnesota's agricultural, 

business, and industrial sectors and foreign coillltries. 

3. To create an environrrent which is SUPIXJrtive of 

qualified international students. 

4. To continue to prom:::>te and, where possible, expand 

student and faculty exchange programs with other COillltries. 

Utrrost 
Irrportance 

!np:>rtant 

High 
l.nportance 

Irrportant 

-~ 
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IX. To increase productivity and financial flexibility at all levels of the 

University so as to permit response to changing educational and societal needs. 

1. To make rrore efficient use of University resources by 

eliminating unnecesscn:y duplication of effort, 

roth in academic course offerings and in the 

support services. 

Utrrost 
I:nportance 
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x. To build and maintain a cooperative relationship with l:oth public arrl private ~ 

institutions in the state and the region. 

1. To cooperate with other educational institutions 

in establishing instructional prograrr.s and service 

activities. 

2. To corrmunicate as clearly as possible to all post-

secorrla.rJ institutions in the state the planning 

decisions of the University and the directions 

which it intends to pursue. 

Ut:rrost 
Importance 

Ut:rrost 
Importance 
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' XI. 'lb develop a mre effective institutional decision-making process which 

' 

is based on an on-going planning system that encourages unit initiative 

an:i consultation. 

1. 'lbgether with the Regents, canplete a. revision of 

the University" Mission and Policy Staterrent by 

June, 1980, with subsequent reviews scheduled at five-

year intervals. 

2. 'lb reexamine the institutional staterrent of 

planning assumptions, goals, objectives, and 

priorities approximately every tv.o years. 

3. For every college or major support unit, ensure 

that an up-to-date planning statement is maintained 

that identifies the goals, objectives, and priorities 

of the unit. 

4. By Fall, 1980, corrluct a review of the University"'s 

recent efforts at inproving planning and decision-

making, including specific reccrrmerrlations for 

inproving the overall structure and procedures. 

5. Maintain a planning data base that provides a camon 

set of historical and projected figures for important 

activities· of the University". 

6. 'lb develop an evaluation report that assesses 

periodically the University"'s perfomancein relation 

to its stated goals and objectives. 

Utm::>st 
Inportance 

High 
IrrltX>rtance 

Utm::>st 
lrrp:>rtance 

High 
Irrp:>rtance 

High 
Inportance 

High 
Inportance 
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. V. COLLEGIATE AND UNIT OOAI..S, OBJECTIVES, AND PRIORITIES FOR THE 1980s 

An i.rrportant adjunct to the institutional statement of goa.ls, objectives, 

and priorities is the developrent of similar statements for each college and 

major support unit. last spring, sorre forty colleges and units developed, 

as first .drafts, statements that described the mission of their unit, their 

history, planning assumptions, an:J. a prioritized list of the unit's goals 

and objectives for the next five to ten years. 'lbese were subsequently 

reviewed by representatives fran each unit and the President in a series of 

planning conferences. The staternents will be further revised __ by tf.lf.L;faculty 
---- -·· -- -~-···~·-~-... -··- ·-··--'-----.. --,-- ,_ •• .v\ ..... .-. .. -

and deans and resul:mitted ~ Decer@er4 ~979. A copy.Qf_..§~gh_unit_s.tatement 
---~-·-"' • • ov•'« ~ •'•'''' ' --

VI. A FINAL S'I'ATEMENT 

As I mentioned at the outset, this statement is not interrled to chart 

a rigid course for the 1980s, but rather to initiate discussion ab::>ut the 

directions '11.-re should pursue. As an academic carmuni.ty dedicated to· dialogue 

and debate, we must be willing to voice our views about the very nature of 

this acade:ny, its goa.ls, objectives, and priorities. I have atterrpted to do 

so here for the express purpose of generating the type of systerrM..de ccmm.mi-

cation that will allow us to plan for the inescapable challenges of the next 

decade. 'Ihl.s document should not be viewed as a presidential statement, but 

as an institutional staternent. As such, it Irn.lst reflect the values and judgrrents 

of the entire University o::mmmi ty. 

-~ 

·.J 
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~n Cities Campus 

Table: Enrollment f-orecasts 
Through 198J as of February, 1979 

1979 1980 1981 
( . ·-

. ' . Undergraduate 
(mean estimate)* _30,503 30,435 30,303 

27,955 
32,651 
. 2,996 

29,821 
26,856 
32,785 

(low estimate) 
(high estimate) 

Adult Special. 2 

Graduate3 
Professiona~4 

Duluth 

Undergraduate 
(mean estimate) '!' 
(low esti."l\ate) 
(high estimate) 

Adult Special.s 
Graduate6 · . 1' 
Professional 

l·torris 

Undergraduate 
Adult special 

~kston 

Undergraduate 
Adult SJ?ecial 

Waseca 

Undergraduate 
Adult Special 

To\a1 

(mean estimate) 
(low estimate) 
(high estimate) 

1Actual. enrollments. 

.. 
-

2,842 
7,600 
3,883 

6,124 

327 
240 
118 

1,381 
52 

865 
218 

841 
209 

55,203 

28;714. 
32,156 
2,893 
7,732 
~,965 

6,114 
5,704 
6,524 

300 
274 
120 

1,381 
52 

855 
215 

881 
219 

55,436 
53,305 
57,567 

7,761 
3,975 

6,122 
5,538 
6,706 

336 
290 
120 

1,376 
52 

8,59 
216 

925 
230 

55,561 
52,629 
58,493 

3,050 
7,918 
3,990 

6,074 
5,362 . 
6,786 

340 
295 
120 

1,350 
so 

825 
207 

889 
221 

55,1.50 
51,474 
58,826 

1982 

29,117 
25,498 
32,736 
3,050 
7,951 
4,010 

5,985 
5,146 
6,824 

345 
295 
120 

1,305 
so 

799 
201 

850 
211 

54,289 
49,831 
58,747 

.. 

1983 

27,889 
23,872 
31,905 

3,050 
7,984 
4,010 

5,761 
4,854 
6,668. 

350 
295 
120 

1,238 
50 

799 
201 

800 
200 

52,747 
47,823 
57,670 

2Adult Specials in undergraduate programs. The ~Graduate" and "Professional" 
categories include Adult Specials in ~~ese units. 

3uraduate students registered in the Graduate School plus those registered in 
Master's prcgram in Education, Agriculture, and Public Health. 

4Medic:ine, Dentistry,. Pharmacy, Law, ar.d Veterinary Medici.."le. 
Ssee footnote 2. 
6Inclcdes Ha3ter's students i.:l Education. 1 

~-Medicine, 96 plus 24 Medical Fellow Specialists who are physically at Duluth 
but attributable to the Twin Cities Medical School 

1984 

26,430 
22,022 
30,838 

I 
I 

"4,010: 

5,518 
4,580 . 
6,456 : 

120 

*The high and low forecasts are based on statistical confidence intervals developed 
from the enrollment forecasting model. 
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l5il UNIVERSITY OF MINNESOTA Office of the President 
202 Morrill Hall 
100 Church Street S.E. 
Minneapolis, Minnesota 55455 

April 27, 1979 

Attachment 1 

UNIVERSITY OF MINNESOTA STATEMENT OF 
INSTITUTION-WIDE PLANNING ASSUMPTIONS, GOALS, OBJECTIVES 

AND PRIORITIES FOR THE 1981-1990 PERIOD 

C. Peter Magrath 

Background 

This statement has three major purposes: 

(1) It presents in general terms my view of the 
University of Minnesota across the next decade. 
This statement is intended to stimulate response 
from the colleges so that it may be revised. 

(2) These personal views, although subject to revision, 
aim to provide background information for the 
colleges as they develop their own statements of 
mission, goals, objectives, and priorities. 

(3) This statement proposes a format for stating 
institutional planning assumptions, goals, objec
tives, and priorities. Critique of the format 
will be useful in writing future drafts. 

Before a statement of institutional planning assumptions, goals, 
objectives, and priorities is adopted, it will be thoroughly 
reviewed by the Senate Committee on Educational Policy (SCEP), 
the Senate Committee on Resources and Planning (SCRAP), and 
other appropriate University Senate committees. 

As noted in my covering letter, it should be emphasized 
that the purpose of this planning effort is related fundamentally 
to a conviction that we must seek to plan and use our resources 
wisely so that we can be even more effective as one of this 
nation's leading land-grant universities. Although we must 
constantly seek needed resources from state, federal, and other 
sources on the basis of our genuine needs, we have an equal 
obligation to show how we intend to use the resources we have 
and to use them as effectively and intelligently as possible. 
Planning, I should emphasize, is not some things. It is not 
a means to develop a rigid blueprint that cannot be changed; 
it is not a tool to manage an organization more effectively for 
the sake of management effectiveness; it is not a means to a 
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set of "marching orders" to which we must all subscribe and 
agree; and it is not a panacea that will solve the difficult 
fiscal and other choices that the University of Minnesota and 
other similarly situated universities are facing and are going 
to continue to face in the 1980's. Planning is, however, if 
intelligently and cooperatively developed within the University, 
potentially some very positive things. It is a means of 
demonstrating to the people of our state and nation that we 
are committed to functioning effectively as an educational 
enterprise because we care about education; it is a process 
that sets general guidelines and directions which can be 
constantly examined and modified as conditions and needs, both 
short and longer term, change; and it is a process for reasoned 
discussion and dialogue about our mission and objectives in the 
best traditions of the academy and the University of Minnesota. 
And finally, this personal statement ought to be viewed as 
nothing more or less than what it purports to be. It is a 
statement of ideas and suggestions regarding the University 
of Minnesota, which is to be examined, critiqued, and un
questionably revised and changed in many respects. It is 
offered here for your background and critique, not as a last 
word, but as a first word on some major issues and directions 
affecting our University. 

I. Mission and Educational Philosophy 

In July, 1975, the Board of Regents adopted "A Mission and 
Policy Statement for the University of Minnesota." Currently 
this document remains the official statement of the University's 
mission, although a committee of the Board of Regents is presently 
considering the need for revision. Until a revised statement is 
authorized, our planning should be consistent with the 1975 
statement. 

Our current mission statement expresses, in rather general 
terms, the functions expected of the University. In part, it 
provides for a commitment to national and international needs, 
as well as state needs to the extent that resources permit. 
Research is viewed as essential to good teaching and learning 
as well as an important service to society. Further, the 
University's commitment to its Land-Grant responsibilities is 
absolute. Appropriately, the mission statement says less about 
the extent of these functions or about the specific activities 
necessary to carry out a particular function. Still less is 
stated about the priority of various activities that the 
University should undertake, although the importance of some 
actions is indicated. For example, the University is committed 
to strengthening core programs of liberal education. Further, 
the University has a commitment to pure and applied research 
as a function uniquely appropriate to the University. I feel, 
however, that the University can develop even more specific 
goals, objectives, and priorities by considering our educational 
philosophy and our assumptions about the present environment. 
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Two tenets of educational philosophy, it seems to me, 
characterize a major university. First, it must emphasize 
above all else a commitment to academic inquiry. This implies 
both the centrality of a strong arts and science core and an 
emphasis on excellence in its graduate programs. When faced 
with the hard choice between a broader array of programs and 
a higher degree of excellence in a more limited set of offerings, 
the University community must remind itself that the hallmark 
of a major university is not the breadth but the strength of 
its program offerings. Related to an emphasis on excellence 
are two additional considerations: (1} program excellence is 
not always directly related to program funding, and (2) the 
cost of maintaining a high level of excellence is usually 
modest when compared with the cost of building excellence. 
Thus, where possible, the University should protect academic 
programs with an established high level of excellence. 

II. Planning Assumptions 

A variety of factors and circumstances will influence 
education and the University of Minnesota in the years ahead. 
Assumptions about our current condition as a university and 
the environment will be important in our planning. Because 
these conditions change continually, our assumptions must be 
reviewed frequently and on a regular basis. The current status 
of a number of these important conditions is described below. 

Enrollments 

Higher education enrollment is influenced by such items as 
the tuition costs, the availability of financial aid, and the 
labor market for collegiate graduates. 

Using data from the post-war period, Management Planning 
and Information Services has estimated the influence that these 
factors have had on the undergarduate enrollments at the Twin 
Cities and Duluth campuses. From this work, enrollment forecasts 
have oeen developed for each campus. The particular assumptions 
which are used in the estimates and which are under the 
University's control are as follows:* 

* There are a number of other variables not under University 
control which must be considered in forecasting undergraduate 
enrollment. The assumptions underlying these variables are 
available from Management Planning and Information Services. 
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1. Tuition will not increase in constant dollars. 

2. Financial aid will increase 1% per year per high 
school graduate in constant dollars. This assumption 
may need to be modified subject to the exact form of 
Congressional action on the Middle Income Student 
Assistance Act. 

3. Admissions standards will not change. 

4. Internal increases in undergraduate tuitions will be 
proportional among programs and student levels. If 
necessary, this assumption can be modified to reflect 
the University's policy on relating individual tuition 
levels more closely to instructional costs. 

Based on these assumptions, mean, high, and low forecasts 
for undergraduate enrollments at the Twin Cities and Duluth 
campuses are shown in the Table. 

Because applications for the University's graduate and 
professional programs substantially exceed admissions, these 
enrollments are determined primarily by admissions policies. 
These forecasts are based on the admission plans of the Graduate 
School and the professional colleges. Forecast ranges are not 
shown for these estimates since the enrollments are not produced 
from a statistical model.* 

These different estimates indicate that there is substantial 
uncertainty regarding our enrollments. We should realize that 
we cannot ignore this uncertainty but must accept it as a fact 
that our planning must encompass. We shall regularly update our 
enrollment forecasts to include the latest available information. 

Income 

The sources of support for the University can be discussed 
in terms of our three basic missions: instruction, research and 
service, as well as in terms of the resources derived from gifts 
and endowments. 

Regarding instruction, while there have been substantial 
fluctuations in the University's student-faculty ratio in the 
past, there has been no substantial change in this ratio since 

* Estimates from the model for undergraduate enrollments at Morris, 
Crookston or Waseca have not yet been produced. Estimates for 
these campuses and enrollment forecasting for the individual 
colleges on the Twin Cities campus are being developed. 



Table: Enrollment Forecasts 
Through 1983 as of February, 1979 

' 19781 1979 1980 1981 1982 1983 

Twin Cities Campus 

Undergraduate 
(mean estimate)* 30,503 30,435 301303 29,821 29,117 27,889 
(low estimate) 28,714 27,955 26,856 25,498 23,872 
(high estimate) 32,156 32,651 32,785 321736 31,905 

Adult Special2 2,842 2,893 2,996 3,050 3,050 3,050 
Graduate3 7,600 7,732 7,761 7,918 7,951 7,984 
Professional4 3,883 3,965 3,975 3,990 4,010 4,010 

Duluth 

Undergraduate 
(mean estimate) 6,124 6,114 6,122 6,074 5,985 5,761 
(low estimate) 5,704 5,538 5,362 5,146 4,854 
(high estimate) 6,524 6,706 6,786 6,824 6,668 

Adult SpecialS 327 300 336 340 345 350 
Graduate6 240 274 290 295 295 295 
Professional7 118 120 120 120 120 120 

Morris 

Undergraduate 1,381 1,381 1,376 1,350 1,305 1,238 

' 
Adult Special 52 52 52 50 50 50 

Crookston 

Undergraduate 865 855 859 825 799 799 
Adult Special 218 215 216 207 201 201 

Waseca 

Undergraduate 841 881 925 889 850 800 
Adult Special 209 219 230 221 211 200 

Total 

(mean estimate) 55,203 55,436 55,561 55,150 54,289 52,747 
(low estimate) 53,305 52,629 51,474 49,831 47,823 
(high estimate) 57,567 58,493 58,826 58,747 57,670 

lActual enrollments. 
2Adult Specials in undergraduate programs. The "Graduate" and "Professional" 

categories include Adult Specials in these units. 
3Graduate students registered in the Graduate School plus those registered in 

Master's program in Education, Agriculture, and Public Health. 
4Medicine, Dentistry, Pharmacy, Law, and Veterinary Medicine. 
5see footnote 2. 
6rncludes Master's students in· Education. 

' 
?Medicine. 

*The high and low forecasts are based on statistical confidence intervals developed 
from the enrollment forecasting model. 
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the 1930's. State appropriations for instructional purposes 
have varied, though not rigidly, with enrollments. Tuition 
income is also a function of enrollments. If these trends 
were to continue, the size of our faculty would shrink with 
enrollment declines, and the real value of these income sources 
would decline during the 1980's. However, these trends have 
been established during a period of enormous University growth, 
and we feel that a case for departing from this tacit funding 
formula can be made for a period of enrollment decline. Governor 
Quie has recognized this point for primary and secondary educa
tion, and there is reason to expect that the argument will be 
applied to some extent in higher education. 

Research income is mainly a function of the emphasis placed 
on research activity by the federal government. While our 
success in obtaining grants and contracts may change, it is 
unlikely that such changes would alter significantly the essential 
relationship to federal funding policy. In the past this policy 
has been erratic and unpredictable, and it is not easy to arrive 
at assumptions about its future. Recent trends, inflation 
assumptions, and a conservative taxing mood suggest that federal 
support for basic research at the nation's leading universities 
is unlikely to increase dramatically over present levels. Most 
likely, it will remain constant at present levels of support, 
although there may be incremental increases in federal support 
for applied research. 

Service income, including revenues from new instructional 
clientele, may offer the best hope for offsetting real declines 
in other income sources. Although the potential for adult and 
mid-career educational programs should not be overestimated, 
such programs are certainly viable alternatives in a number of 
fields. We should tentatively assume that well constructed 
proposals addressed to applied research problems and serivce 
needs of specific non-traditional clientele will attract support. 
Implementation of the proposals in the "Outreach Report" would 
presumably increase our level of support from non-regular 
students through increased enrollments as well as increasing 
the possibility of state support for that type of instruction. 
The report is currently being reviewed by the University Senate 
committees. We must continue to consider all of the implications 
of the Outreach Report, and we should not prejudge this review. 
I should note, however, that I believe outreach activities are 
an important part of our mission, and I hope that many of the 
policies suggested in the report will be implemented. Thus, we 
should encourage proposals from a college that are aimed at 
implementing the Outreach recommendations. 

The University has been very successful in attracting gifts 
and endowments. Last year we ranked fifth among all public and 
private universities in gifts at $34 million. Our development 
office feels that the probability of increasing this support is 
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good, particularly with a strong planning effort, and proposals 
that are aimed at eliciting gift support should be encouraged. 

On balance, it seems best to assume that the total real 
income available to the University will decline slightly through
out the next five or six years. However, individual units may 
be able to obtain real income increases because of differing 
clientele demand. 

Inflation 

Inflation has substantially reduced the University's pur
chasing power over the last ten years. In estimating future 
rates of inflation, we must deal with substantial uncertainty 
regarding the causal factors which produce price change -- factors 
which, of course, are beyond the University's control. 

Because of this uncertainty, we cannot attempt to forecast 
specific price indices for long periods of time. However, the 
consensus among economists is that the next two years will not 
see substantial reductions in inflation below the eight percent 
increase in the Consumer Price Index in 1978. The University 
must be ready to respond to both expected high levels of inflation 
as well as uncertainty about the factors that influence inflation. 

One evident strategy of state administrators is to not fully 
fund inflationary increases in supplies. Recent reductions of 
this type have put the University in a difficult position. Still 
we must anticipate the very real possibility of retrenchment 
necessitated by unwillingness of the state to fund real inflation 
increases. 

Facilities 

The University's current request to the Governor and the 
Legislature is based on the priorities established by extensive 
internal consultation. Still it is a political reality that 
while the University may influence legislative reaction to 
facility proposals, we do not control it. Our emphasis will 
continue to be on needed renovation of existing structures to 
support academic programs and on renovations required by law 
for safety or access. While it will be difficult to obtain 
funds for new construction in an era of declining enrollments, 
we must improve our ability to demonstrate the relationship 
between our requests for new buildings and our plans for academic 
programs. 
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Productivity 

Our assumptions about income, enrollments, and inflation, 
combined with the likelihood that present demand for accounta
bility will persist and increase, lead to the assumption that 
the productivity of the University's efforts will receive 
increasing scrutiny. While our outcomes can never be perfectly 
measured, we must assume that those activities which can combine 
effectiveness with demonstrable efficiency will be the best 
supported. Increased productivity is difficult in universities, 
but it is not impossible; we must assume that efforts in that 
direction will be demanded of us. 

In support areas, we must keep abreast of the productivity 
increases achieved by comparable activities in the general 
community. In academic areas, we must carefully consider issues 
of class size, frequency of offerings, and alternative pedagogical 
methods. Our efforts at attempting to be more productive must 
be tempered by our relative inadequacy to measure educational 
outcomes and should clearly not infringe on the tenure code. 

Staffing 

In the next decade I do not anticipate any significant 
changes in the tenure code. Yet certain faculty personnel issues 
will require the University's attention. For example, faculty 
retirement and faculty retraining and transfers will need to be 
discussed. The mix of faculty and civil service staff should 
also be carefully studied. 

Technological Change 

As noted in the University Senate's 1971 report "Toward 
1985 and Beyond," the next decade will witness a significant 
expansion in computer and communications technology. These 
changes will present new opportunities for serving the educa
tional needs of the state. If technological changes continue 
to lead to increased leisure time, there may be new clientele 
demanding education. These changes will undoubtedly have a 
significant impact on the University. 

III. Institutional Goals, Objectives, and Priorities 

Eventually, the University should develop goals that chart 
specific institutional directions, objectives which indicate 
desired levels of achievement, and priorities which are a clear 
statement of the relative importance of particular goals and 
objectives. Although these institutional statements do not 
currently exist, our current planning efforts are intended to 
lead the University in this direction. 
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A Final Comment 

Whether the assumptions I have outlined will prove accurate 
can be determined only by the events of the next several years. 
Similarly, it will take time for the University community to 
examine and evaluate the general and programmatic objectives 
that will be developed in the planning process. Because of our 
commitment to academic freedom and our appreciation of the 
values of dialogue and discussion, we should look forward to 
discussing these and other important matters related to the 
future of the University of Minnesota in the months ahead. 
Your reactions to these "first words" of mine will be extra
ordinarily helpful to me and to other members of the University 
community, as we embark seriously on the quest of improving our 
ability to function effectively as an open and exciting place 
for teaching, research, and educational service in the 1980's 
and beyond. 
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Attachment 2 

GUIDELINES FOR CRITIQUE OF THE DRAFT 
STATEMENT OF INSTITUTIONAL PLANNING ASSUMPTIONS, GOALS, 

OBJECTIVES AND PRIORITIES FOR 1981-1990 PERIOD 

4/27/79 

These guidelines suggest a framework for writing a 
critique of the draft statement of institutional planning 
assumptions, goals, objectives, and priorities. The outline 
below is intended to facilitate, not constrain, your critique. 
If you wish to provide comments which fall outside these 
guidelines, please feel free to do so. 

Your critique will be used to assist the President in a 
rewrite of his draft. Also, your suggestions will help guide 
the Planning Council as it continues to develop proposals for 
refining the institutional planning and decision making pro
cess, particularly as attention is devoted to the best proce
dure for arriving at a final draft of an institutional state
ment of goals, objectives, priorities and assumptions. 

I. General Appraisal of Content 

Please briefly summarize your reaction to the content of this 
document, citing both its strengths and weaknesses. 

c; II. General Appraisal of Format 

Please briefly assess the format of the statement, commenting 
on the organization of the document, its level of detail, and 
its scope. 

III. Planning Assumptions 

Identify any additions, deletions or modifications that should 
be made to the planning assumptions. Briefly (one paragraph) 
indicate your rationale for the suggested changes. 

IV. Institutional Goals, Objectives, and Priorities 

v. 

Identify any additions, deletions, or modifications that you 
feel are appropriate for the institutional goals, objectives, 
and priorities. Include specific programmatic areas that you 
think should be added and the rationale for your suggested 
change. 

Institutional Strengths, Weaknesses, Opportunities and Problems 

Please briefly describe specific strengths, weaknesses, oppor
tunities, and problems of the University that you feel may not 
be adequately addressed in the current statement. 
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Attachment 3 

GUIDELINES FOR PREPARATION OF 
COLLEGIATE STATEMENTS ON MISSION, PLANNING ASSUMPTIONS 

GOALS, OBJECTIVES, AND PRIORITIES 

The President has endorsed an evolutionary process de
signed to move the University toward more systematic institu
tional planning. As one of the initial steps in this process, 
each college and major support unit is being asked to draft 
statements of mission, planning assumptions, goals, objectives, 
and priorities. 

These draft statements will contribute to the evolution 
of the University's planning and decision making processes in 
a number of important ways: 

1. For the first time the University will have a compen
dium which documents the mission, the programs, and the 
intended results of all colleges and support units. 
When produced with some degree of specificity and in 
similar formats, these statements will highlight the 
similarities, the differences, and interrelationships 
of the many units which comprise the University of Minne
sota. 

2. Carefully specified statements at both the institutional 
and unit* level will be used in support of academic 
program planning and resource allocation. 

3. Working from the statements developed by units, the 
University will create a comprehensive statement of 
goals, objectives, and priorities for the institution.· 

4. Consistent with the institutional and collegiate state
ments of assumptions, goals, objectives and priorities, 
an aggregate level University resource plan will be 
developed. 

The development of these statements is viewed as an impor
tant first step in an evolutionary process. The initial state
ments will be used to inform the central administration of 
your intentions, but they will clearly be understood as first 
drafts which may not be useful for decision making. A cyclical 

* The term "unit" will be used throughout to refer to all 
colleges and major support units. 
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process is planned so that the statements can be modified and 
their usefulness improved. Ultimately, the unit statements 
as well as the University-wide statement of assumptions, goals, 
and objectives and the University resource plan will assume 
a fundamental role in institutional decision making, including 
resource acquisition and allocation. 

GUIDELINES FOR DEVELOPING STATE~...ENTS ON MISSION, ASSUHPTIONS, 
GOALS, OBJECTIVES, AND PRIORITIES 

It is difficult to write a single prescription for describ
ing the mission, goals, objectives, and priorities of all col
leges. Each college is somewhat different, and undoubtedly 
these distinctive features will be reflected in the different 
types of statements produced by the units. A prescription is 
also difficult because the University has little experience in 
drawing up such statements at either the institution or the 
unit level. After the University has completed the first cycle 
of this process, it will be possible to propose guidelines with 
more specificity than those which follow. Notwithstanding 
these drawbacks, the Planning Council offers these suggestions 
to the colleges. 

• To develop these statements, your college should utilize 
any process which it deems appropriate. Because this is 
only a first draft, we are encouraging units to use exist
ing mechanisms and committees, rather than create new 
ones. As this process goes through successive iterations, 
there will be an opportunity to establish permanent mechan
isms for producing and updating these statements. Appro
priate consultation with departments, faculty, students, 
and external constituents is essential. 

• An effective planning statement will strike a delicate 
balance between specificity and flexibility. As stated 
in more detail below, goals should be stated as specifi
cally as possible and cast in terms which will be useful 
as a guide for program planning. Yet this draft should 
also be flexible. It should not be so rigid that it pre
cludes the college from responding to unforeseen oppor
tunities which may arise. An effective balance between 
specificity and flexibility may be a difficult one to 
strike, though it remains a necessity. 

• Unit statements should build, as much as possible, on the 
background materials provided by the President. As 
President Magrath has noted, an institutional statement 
of goals, objectives, priorities, and assumptions requires 
the cooperation of many constituencies and a consultative 
process for its creation. Therefore, the President's 
materials are only intended as suggested institutional 
parameters. Yet units should develop their statements 
within these broad constraints and provide rationale for 
those portions which are inconsistent with the background 
materials. 
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• No cost or resource requirement data is requested as part 
of the initial submission of the collegiate statements 
of mission, goals, objectives, and priorities. This does 
not indicate that an understanding of the relationship 
between collegiate objectives and resource requirements 
is unnecessary. It reflects a judgment that detailed cost
ing, especially in this first phase of producing colle
giate statements is inappropriate. 

However, the President and the senior officers do antici
pate making some very aggregate and necessarily approxi
mate institutional resource plans as a consequence of 
the interchange with the collegiate units. Thus, colle
giate units must be prepared during the course of the 
discussion of their mission, goals, objectives and 
priorities statements with the president and the senior 
officers, to provide the general resource implications of 
their statements. The need for refined resource require
ments in later iterations of the statement development 
data process will be determined as the process progresses. 

• Unit statements should not exceed twenty (20) typewritten 
pages. Please do not include extra materials. 

• College statements should be organized into three sections: 
(I) the mission of the college, (II) the planning assumptions 
used by the college, and (III) the college's goals, objectives, 
and program priorities. 

I. The Mission of the College 

II. 

The "mission" outlines the purposes of the unit and its 
rationale for existence. Most likely it will be more philo
sophical than decision oriented. It should characterize the 
thrust of the unit and broadly define the nature of its 
activities. In this statement each unit should discuss the 
"ends" toward which the college is striving -- for example, 
the educational outcomes, the services provided and the areas 
of knowledge to be pursued. In comparison to goal statements, 
a mission statement would have a longer time horizon. 

A college should be able to define its mission in a few 
paragraphs. Most colleges already have their mission outlined 
in the preamble to the college constitution. In developing 
a mission statement colleges are encouraged to review their 
constitutional statement and modify it if necessary. 

Planning Assumptions Used by the Colleges 

The second section of this draft should specify the 
assumptions on which the college is basing its mission, goals, 
objectives, and priorities. This section should build on the 
institutional assumptions which are enclosed (Attachment 1). 
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If the college agrees with an institutional assumption and 
believes that it applies to the college without alteration or 
further comment, it need not be restated. However, if an 
assumption applies to your particular college in a way which 
is different from its application to the institution, this 
should be noted. Also, please furnish your rationale for 
departing from an assumption. Any significant assumptions which 
are not statedin the institutional statement but will influence 
objectives or mission of the college should be discussed. 
The difficulty of developing precise assumptions, particularly 
quantitative projections is appreciated. Colleges should 
feel free to indicate candidly those areas where they know that 
a particular assumption is critical to an objective yet they 
have had difficulty arriving at a precise one. 

• Enrollment. Each college is requested to provide an 
estimate of its enrollment over the next five years. 
High, low, and "mean" projections should be provided 
as they are in the President's statement. This infor
mation will be useful not only in the review of your 
statement but also to MPIS in its continuing work on 
collegiate enrollment projections. 

• Income, Inflation, Facilities, Productivity, Staffing, 
and Technological Change. Each college should review these 
assumptions for their applicability to the specific 
college. Only those college assumptions which differ 
from the University assumptions need to be discussed. 

• Changes in the Discipline(s}. Please indicate any pro
jected changes in the academic disciplines which underlie 
the college's goals and objectives. 

III. Goals, Objectives, and Priorities 

Goals are the college's vision of its future over the 
next few years (e.g., 4-6 years). Goals are the plans which 
the college is striving to accomplish. They add programmatic 
specificity to the mission statement by depicting the activi
ties which the college will undertake to fulfill its mission. 
Goal statements may also cite those activities which will not 
be pursued or those which will be de-emphasized in the futu~ 
Specifically, it is suggested that college goals address at 
least the following areas. 

1. What are the instructional goals of the college? These 
could be stated in terms of degree programs, level of 
instruction (e.g., undergraduate}, or skills which 
graduates would possess. 

2. What are the research goals? These co.uld be stated in 
terms of types of research (e.g., basic), specific fields 
(e.g., population biology, applied linguistics), or 
organizational units (e.g., specific research centers}. 
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3. What are the service goals? These could be stated in 
terms of clientele to be served or specific services to 
be provided. 

4. What other activities/outcomes does the college support? 
Colleges may have goals which span the three types cited 
above. For example, a goal of the college may be "to . 
improve the environment of Minnesota through a combina
tion of instruction, research and service." Or, the 
college may provide certain support services to its stu
dents through selected student affairs offices (e.g., 
career counseling, academic advising). 

In addition to these four "product" goals, there could also 
be a series of "support" goals which the college may elect to 
specify. Support goals contribute to the accomplishement of 
the product goals cited in #1-4 above, as in the following: 

5. Does the college have any goals with regard to the type. 
of environment it is seeking to maintain? For example, 
a college might consciously seek to establish and main
tain a climate which promotes scholarly inquiry, protects 
academic freedom, or fosters instructional innovation. 
The college might also include statements on the type of 
governance which is preferred such as decentralized 
decision making. The college might also strive for a 
climate characterized by intellectual excitement or one 
which encourages student and faculty involvement in 
intellectual and cultural activities. 

6. Does the college have goals which address efficiency and 
productivity? Can some current activities be done just 
as effectively at a lower cost? Can better performance 
be attained without cost increases? 

7. What are the goals regarding the college's relationship 
to activities of other colleges or support units within 
the University? For example, does the college view 
~tself as supporting the educational activities of other 
colleges or perhaps the college consciously depends on 
the instruction provided by another unit. These goals 
place the college in the context of the University community. 

8. What are the goals regarding the college's relationship 
to external constituencies? Colleges may have goals 
which define their relationship to educational programs 
outside the University, funding agencies, or the profes
sional and business community. 

9. Does the college have other essential support goals? 
These would be important support goals not subsumed by 
the items noted above. 

In toto an inventory of goals should define the boundaries of 
the college's activities. (Some examples of goals statements 
are attached at the end of these guidelines.) 
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Objectives translate the college's v~s~on of its future 
(i.e., its goals) into a set of operational measures. Ideally, 
objectives are specific, measurable, and have a definite time
table. All objectives should relate to a goal and translate 
directly into decision making criteria. The focus of the 
objectives is determined by the areas cited in the goal state
ments. The following characteristics are proposed as a check
list for the development of objectives. 

1. Objectives should state the accomplishements which the 
college hopes to attain within a defined time period. 
For the purposes of this initial draft, the overall 
time horizon should be set at the end of 1989. In other 
words, the objectives should lay out the accomplishments 
which the college seeks to attain by specific points 
in time through June, 1989. It is expected that a greater 
number of objectives will be included for the earlier 
years in this period. The college must ask itself what 
it can realistically accomplish in this period of time. 
For example, as a general goal the college may seek "to 
expand its research program through the attainment of 
grants from regional foundations." This could lead to 
an objective which states, "By June 1984, the college will 
show a 10% increase in its annual research budget." 

2. Objectives should be as specific as possible. Continu
ing the example above, the college might specify the 
department or academic field in which it intends to 
seek these new grants. 

3. Objectives should be stated in terms which are measurable. 
For the purposes of assessing progress it is often useful 
to state objectives which imply a comparison or measure. 
For example, a statement such as "expansion of the under
graduate population" does imply a measure using the cur
rent enrollment as a benchmark. However, "two hundred 
additional undergraduates" explicitly states a measure. 

4. Objectives should emphasize the product rather than the 
process. For example, "seeking two grants" would be a 
process but "submitting proposals to at least five founda
tions" is a product. 

5. Objectives should be stated for major units within the 
college. If a unit or department will be maintained at 
the same level of operation, this should be stated and 
may be done so briefly. If significant changes are 
planned for a unit, detailed objectives should be 
provided which outline the thrust of the envisioned 
changes. 

The development of objectives is further illuminated in the 
examples attached at the end. After development of the collegiate 
objectives, it may be useful to review them by asking the question, 
"If our college accomplished these objectives (by the dates spec
ified), would it be fulfilling its mission?"-- or at least making 
progress toward it. This will ensure that objectives relate to goals 
which in turn are built on the collegiate mission. 
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Priorities categorize the objectives and goals 
according to their degree of importance. The-process of 
setting priorities anticipates the real world constraints of 
limited resources by indicating which objectives will take 
precedence. 

All these goals and pbjectives will be important or they 
would not be incorporated into this document. Yet in request
ing funds and allocating time, colleges will make choices 
either consciously or unconsciously. This section requests 
colleges to make these choices consciously, a priori. Certainly 
it is both impossible and unwise to rank numer1cally a set 
of objectives as broad as these. Therefore, the colleges are 
requested to assign one of three weights to each objective: 

(1) of utmost importance -- these objectives are assigned the 
highest priority by the college; they will take prece
dence over all other goals and objectives; (some objec
tives may be included here which are essential for 
maintaining the fundamental character of the college) • 

(2) of high importance -- these objectives occupy a position 
of central importance in the priority scheme of the 
college; however, they rank perceptibly lower than the 
(1) items. 

(3) important -- these objectives will receive the attention 
of the college ,but only after programs and activities 
are planned and funded which ensure the accomplishement 
of the obiectives in (1} and (2}. 

To assist the colleges in developing their statements, 
sample statements of goals, objectives, and priorities are 
presented on the next three pages. Hopefully these examples 
will further illuminate the distinctions made above. To 
facilitate comparison among unit statements, this format 
should be followed as nearly as possible. 

FINAL WORD 

As stated at the outset, it is difficult to write a set 
of guidelines which are equally meaningful to all colleges. 
If further discussion is needed to clarify this request or if 
procedural suggestions on producing these statements would 
be useful, please feel free to contact Vice President Stein, 
Chairperson of the Planning Council. He can arrange meetings 
with members of the Planning Council who have deliberated 
these issues. 
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EXAMPLES OF GOALS, OBJECTIVES, AND PRIORITIES 

Goals and Objectives 

Following are three examples of goal statements, related objectives, 

and priorities. The first example has been taken from the planning 

materials under development by the Health Sciences Planning 

Council. These examples are only in draft form and have not 

been appro~ed by the Health Science units. Yet they are a good 

illustration of a goal and related objectives. 

The other two examples are fictitious and are included to 

demonstrate the relationship between goals, objectives, and 

priorities. (Priorities were purposely omitted from the Health 

Science example because these units have not yet addressed this 

facet of planning.) 

GOAL: ANTICIPATE, IDENTIFY AND RESPOND TO NEEDS OF A CHANGING 
SOCIETY THROUGH CURRICULAR EMPHASES 

Objective A: Support the development and expansion of inter

disciplinary team experiences through the establishment of 

Health Sciences requirements for core interdisciplinary offer

ings by 1983, and through the maintenance of "time windows" 
common throughout the Health Sciences. 
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Objective B: Within the coming year, review the University 

outreach report and develop recommendations for implementing 

those aspects relevant to the Health Sciences. 

Objective C: During the next academic year, provide staffing 

for the College of Pharmacy to develop a model for identifying 

and validating professional competencies, and to devise 

mechanisms for dissemination of ideas and processes to other 

Health Science units. 

Objective D: By the fall of 1981 the Health Sciences will 

make available to all its enrolled students appropriate courses 

in techniques of peer review and cost containment which will 

prepare them to function appropriately and effectively upon 

employment in the health services field. 

GOAL: ASSIST STUDENTS IN THE SELECTION AND PURSUIT OF THEIR 
POSTGRADUATE EDUCATIONAL AND VOCATIONAL OBJECTIVES 

Objective A: During the 1981-82 academic year, the college 

will assess the effectiveness of its career counseling and 

placement services by commissioning an external review of the 

Placement Office. The result of this review will be forwarded 

to the college's executive committee for action. 

I Priority: Important I 
Objective B: During the 1982-83 academic year, the college 

will create and approve a six-year detailed plan (including 

staffing and budgeting projections) for the Placement Office. 

It is assumed that this plan will build on the results and 

recommendations of the external review. j Priority: Important 

Objective C: Throughout the 1981-83 biennium, the college 

will offer counseling and job placement services at the same 

level and scope that it does currently. Funding for the Place

ment Office will be maintained at a constant level (in real 

dollars) , regardless of budget expansion or contraction 

experienced by the college. Any expansion or contraction in 
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these services is being postponed, pending the external review 

and development of the six-year plan. I Priority: Utmost Importance 

GOAL: MAINTAIN AN EFFECTIVE BALANCE BETWEEN A CURRICULUM WHICH 
IS COMPREHENSIVE AND UP-TO-DATE AND ONE WHICH MAKES MAXI
MUM USE OF THE LIMITED RESOURCES AVAILABLE TO THE COLLEGE 

Objective A: Throughout the 1981-83 biennium the college will 

offer the same instructional program in departments A, B, and 

C. Specific courses will be updated but no major shift in 

curricular emphasis is anticipated. I Priority: Utmost Importance 

Objective B: During the 1981-82 academic year, a plan will be 

developed for consolidating the course offerings in department 

D. Consensus on this plan will be reached by the college's 

administrative executive committee. This plan will take effect 

during the 1982-83 academic year. I Priority: Utmost Importance 

Objective C: Department E will expand its offerings in the 

field of XYZ by initiating four additional graduate courses 

~ during the 1982-83 academic year. These courses will be devel

oped during the 1981-82 academic year by providing release 

time for two full time equivalent graduate faculty. 

I Priority: High Importance I 

' 
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Attachment 4 

PLANNING: STRUCTURES AND PROCESSES 

A Status Report 

4/27/79 

One of the Planning Council's responsibilities is to 
advise the President on the appropriateness of planning struc
tures that exist in the University. A necessary first step 
in carrying out this responsibility is to catalog the planning 
structures and processes that are currently used by the col
leges. At the outset there is a clear recognition that struc
tures and processes do and should vary from unit to unit. 

This brief questionnaire requests each college to sum
marize the characteristics of its existing planning process. 
It should be completed and returned along with the unit mis
sion, goals, objectives and priorities statement. 

For the purposes of this survey, planning is defined 
comprehensively to include physical, programmatic, and budg
etary planning. If these are handled by different groups 
within your college, please indicate on the questionnaire or 
if necessary fill out separate surveys for each. 



PLANNING: STRUCTURES AND PROCESSES 

(; A Status Report 

' 

College/Campus: 

1. Has any individual or group(s) been designated as respon
sible for "planning"? If so, please indicate the title 
of the individual or list the name of the group(s) and 
describe its composition (e.g., students, faculty, deans, 
civil service staff, alumni). 

2. If a group, how often does it meet? 

3. How are members of this group selected (e.g., elected 
appointed) and by whom? 

4. Briefly describe the types of activities which are the 
responsibility of this individual/group. 
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5. Does the individual/group responsible for planning have 
advisory or decision making authority? Please explain. 
Please provide a statement of charge to the group if appro
priate. 

6. Does this individual or group have staff support? If so, 
how many FTE's and at what level? 

7. Is the "planning group" directly involved in preparing the 
annual budget or biennial request? Please explain. 

8. List other groups who consult with the planning individual/ 
group on a regular basis. 
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9. List anv reports or analytical studies which have been 
undertaken on behalf of planning in your unit (in the last 
two years) . 

10. Include other comments which would assist the Planning 
Council in understanding how planning occurs within the 
college. 

1~. Specify a person who could act as a liaison with the Plan
ning Council if more information is desired. 

Name: 

Title: 

Phone: 
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Attachment 5 

COLLEGIATE UNITS PROVIDING PLANNING STATEMENTS 

The following units will provide planning materials and 
discussion as suggested in the guidelines (Attachment 3) . 

1. College of Liberal Arts 

2. Institute of Technology 

3. College of Agriculture 

4. College of Forestry 

5. College of Home Economics 

6. Medical School 

7. School of Public Health 

8. College of Pharmacy 

9. School of Nursing 

10. School of Dentistry 

11. College of Biological Sciences 

12. College of Veterinary Medicine 

13. Law School 

14. College of Education 

15. College of Business Administration 

4/27/79 

16. University College/Center for Educational Development 

17. General College 

18. Graduate School 

19. College of Letters and Science, Duluth 

20. School of Fine Arts, Duluth 

21. College of Education, Duluth 

22. School of Business and Economics, Duluth 

23. School of Social Development, Duluth 

24. Medical School, Duluth 

25. Agricultural Extension Service 

26. Agricultural Experiment Stations 

27. University of Minnesota, Morris 

28. University of Minnesota, Crookston 

29. University of Minnesota, Waseca 

30. Continuing Education and Extension 

31. Summer Session 

32. Twin Cities Libraries 

33. University Computer Services 
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UNIVERSITY OF MINNESOTA All University senate Consultative committee 
TWIN CITIES 5-255 Millard Hall 

Minneapolis, Minnesota 55455 

Telephone (612) 37 3-3226 

November 21, 1979 

Professor C. Arthur Williams 
Chairman, Senate Committee on Faculty Affairs 
868 Business Administration Tower 
West Bank Campus 

Dear Professor Williams: 

When the Senate Consultative Committee asked that a 
subcommittee of SCFA discuss and make recommendations by March 1, 
1980, concerning ways of dealing with sexual harrassment at the 
University, we hoped that we could get President Magrath's 
assurance that Senate action on grievance procedures in general 
could and would be sent on to the Regents. I am enclosing a 
copy of the President's letter to me (November 8) responding 
to my request for such assurance. As you can see, he is unable 
to make any definite promises at this time. 

sec remains reluctant to ask people to spend a great deal 
of time working out detailed recommendations when it appears 
less than probable that they can receive the necessary Regential 
attention. However, we feel equally strongly that sexual harrass
ment cannot be ignored. At the very least, we hope that your 
committee can recommend ways in which the University community 
can be sensitized to and educated about the moral and legal 
issues involved. Please let me know if my subcommittee or sec 
as a whole can be of help to you and SCFA's subcommittee as 
this important matter is dealt with. 

MME/mbp 

Very sincerely, 

Marcia M. Eaton, Chairman 
SCC Subcommittee on Grievances 

and Legal Concerns 
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SENATE CONSULTATIVE COMMITTEE'S I 
ACADEMIC STAFF "E" POSITIONS _ _j ~ 

That the Senate approve the principle of "E" (Academic 
appointments for appropriate groups. 

2. It is understood that individuals currently employed at the 
University of Minnesota on a basis other than "E" will not 
be changed to an "E" basis without their permission. 
Individuals on regular probationary academic appointments 
should be considered for.tenure on the basis of pefformance 
expectations as of the time of their initial appointment. 
A person who chooses to retain faculty status shall not be 
discriminated against or subjected to sanctions as a result 
of this choice. 

3. The question of whether categories of positions should be 
classified as "E" (Academic Staff) is one that shall require 
~~ns~ltation and advice by the Faculty Senate in order to 

~'fH&"U~ academic freedom.,where it ii iii~ppropriate~ The Faculty 
Senate shall also be consulted as to the provision of academic 
freedom for individuals in professional positions on "E" track. 
The Senate designates the Tenure Committee as its representative 
for this consultation, and recommends that the Tenure Committee 
consult with affected groups. 

4. 

5. 

There must be procedures and protections for review, job security, 
promotion, salary increases, and appeals for individuals on an 
"E" appointment. Faculty and affected groups should be clearly 
involved in establishing and reviewing these procedures-beeatlse--
they-weFk-iH-stleh-elese-eenjtlHetieR-with-persens-en-sHeh-appeintments. 
Until the procedures and protections are established, the Tenure 
Committee is further hereby charged with assisting with the 
establishment and review of proposed procedures and protections 
for individuals on "E" appointments. 

Under the present constitution and bylaws of the Senate, individuals 
who are employed at the University of Minnesota on an "E" basis are 
not eligible for membership in the Faculty Senate. -€oHsideratien-of
a-ehaHge-iH-this-stattls-is-prematHte-at-the-pFesent-time. Although 
consideration of a change in this status is premature at this 
meeting, the matter shall be referred to the appropriate Senate 
committee to be considered and reported back to the Facul~enate 
by the end of this academic year. 

Sheldon Goldstein 
Sen;:1tor 
Continuing Education & Extension 
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ATTENI'ION, MEMBERS OF THE UNIVERSITY SENATE : 

' 1. The next meeting of the Twin Cities Campus Assembly is Thursday, NOVEMBER 29, 

i979, not November 1~, as shown in the agenda that appeared in 

the Minnesota Daily last week. Time, 3:15p.m.; place, 25 Law Building, West Bank. 

2. Item Vii on the Senate agenda for November 29 as it was printed in the 

Minnesota Daily last week was' _incorrect. j The MOTION should read as 

follows: 

1. That the Senate approve the principle of "E" (Academic Staff) appointments 
for appropriate g:mups. 

2. It is understood that individuals currently employed at the University of 
l-1innesota on a basis other than "E" will not be changed to an "E" basis without 
their permission. Individuals on regular probationary academic appointments 
should be considered for tenure on the basis of performance expectations as 
of the time of their initial appointment. A person who chooses to retain 
faculty status shall not be discriminated against or subject~d to sanctions as 
a result of this choice. 

3. 'l'he question of whether categories of positions should be classified as 
"E" (Academic Staff) is one that shall require consultation arrl advice by 
the Faculty Senate in order to insure academic freedom where it is 
appropriate. The Senate designates the Tenure Committee as its representative 
for this consultation. 

4. There must be procedures and protections for review, job security, promotion, 
salary increases, and appeals for individuals on an "E" appointment. Faculty 
should be clearly involved in establishing and ·reviewing these procedures 
because they work in such close conjunction with persons on such appointments. 
Until the procedures and protections are established, the Tenure Committee 
is further hereby charged with assisting with the establishment and review of 
proposed procedures and protections for individuals on "E" appointments. 

5. Under the present conSititution and bylaws of the Senate, individuals who 
are employed at the University of Minnesota on an "E" basis are not eligible 
for membership in the Faculty Senate. Consideration of a change in this 
status is premature at the present time. 

There is no COMMENT. The balance is correct as printed. 

Marilee Ward, Clerk 




