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UNIVERSITY OF MINNESOTA 
Graduate School 

Minutes of the Executive Committee 
Thursday, March 9, 1972 

11:30 AM 626 Campus Club 

Present: Professors Donald Rasmusson, Frank Ungar, Stephen Prager, Robert 
Scott; Deans R. J. Schork, M. Harry Lease, Andrew Hein, L. J. 
Pickrel; Graduate Student Representatives, Mary Ebert, William 
Brake!, and Dennis Jackson; Taewon Rna; Dean Bryce Crawford, Jr., 
presiding; Shirley McDonald, Secretary. 

1. The Plan B Program and Plan B Papers 

A proposal for an option to the Plan B paper requirement prompted a dis
cussion at the February Executive Committee meeting which indicates a 
need for review of the Master's program by field or by area. The Policy 
and Review Committees will look at the programs in their own areas with 
the hope for some general recommendations by the April Executive Committee 
meeting. 

Professor Schork prepared a statement of the Graduate School requirements 
and some of the acceptable practices concerning the Plan B program and 
papers. Without doubt, there are variations in the administration of the 
Plan B program and it would be difficult to arrive at a "universal formula" 
to measure the quantity and quality of the Plan B papers. 

Professor Schork referred to a recent request for a full one-field minor 
for a Plan B program (not the internal supporting program permitted in 
some fields) and that the Policy and Review Committees might want to 
consider this as an option. This kind of pattern might be very useful to 
junior college or secondary school teachers who want an auxiliary field. 
For example, a Plan B English major with a minor of 18 credits in Spanish 
could teach Spanish as well as English. Professor Ungar asked about the 
examining committee's role in respect to Plan B papers. It is understood 
that the papers, which have been certified as acceptable by the course 
instructors, are to be available to the examining committee for review, 
Unlike the Plan A, which has a mandatory final oral examination, the 
Plan B may have a written, an oral, or both. Apparently there is no 
consistent policy as to the certification and review of Plan B papers. 

Professor Rasmusson expressed some surprise at the variation in the use 
of the Plan B papers and suggests that all of the acceptable practices 
open to students and to the fields be published so that they are known 
to everyone. Dean Crawford suggested that the Policy and Review Commit
tees (1) produce a set of general Graduate School regulations which can 
operate consistently in all fields; and (2) identify the options or 
specific requirements which may be left to the fields and described in 
the departmental sections in the Graduate School Bulletin or published 
in departmental brochures. 

Dean Schork will revise the statement on the Plan B Master's program; 
the Policy and Review Committees may wish to use this as a basis for 
discussion. The total review may not be complete by the April Executive 
Committee meeting, but perhaps there can be enough background for a 
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general policy statement so that an interim action might be taken on 
the specific request by the Mathematics Department. (See Executive 
Committee Minutes for February 17, 1972,) 

Mr. Brake! reported that the Council of Graduate Students discussed 
this question; an excerpt from the COGS March 6, 1972 minutes and the 
resolution follows: 

The ensuing discussion by COGS revealed wide variation in 
existing departmental practices for fulfilling Plan B paper 
requirements. These practices differ substantially from 
the policy stated in the Bulletin, although it was not 
apparent that the appropriateness of variation corresponded 
to the existing pattern of deviations. Major deviations con
cern "what constitutes a Plan B paper" (extremes: required 
minor paper in required course to substantial work outside 
normal course requirements in starred or unstarred courses) 
and "how many papers are necessary to fulfill the nine 
credit requirement," The COGS supports the desire of the 
Math Department to tailor Plan B requirements to their pro
gram and discipline. However, it was felt the need and appro
priateness of departmental latitude is not unique to Math, 
constituting the rule rather than the exception. 

The following resolution was introduced (B. Wenstrom) to 
reflect the COGS position favoring substantial liberaliza
tion of Graduate School policy regarding Plan-B-paper 
requirement and supporting the Math Department's proposal. 

The Council of Graduate Students supports and 
encourages development of Plan B (non-thesis) 
Master's programs with sufficient latitude and 
flexibility to reflect individual disciplines. 
The Council strongly advocates establishment of 
departmental prerogative and discretionary ini
tiative in the formulation and implementation of 
Plan B program options. This specifically includes 
programs excluding Plan B papers. (unanimous 
acceptance) 

The Committee discussed a possible alternative -- a Plan C, or course
work only terminal degree program. Dean Crawford mentioned the concern, 
on the part of some faculty and graduate students, for the lack of an 
opportunity, in a coursework only program, for the student to show 
ability to integrate the knowledge acquired during the course of that 
program. And there is no assurance that the Plan C would, indeed, be 
a terminal degree, Professor Scott said that while such a plan might 
not be a perfect solution, more blurring of the limits of the Plan B 
will result in a greater variety of practices than exists already. 
Professor Ungar said that if there is to be a Plan C, or a Plan B 
waiving the paper requirement, there should be a more definitive oral 
or written examination, or, at least, some overview of the student's 
total performance, 
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Dean Hein spoke about the Plan C from the standpoint of admissions. 
If this terminal Master's program were adopted, there could develop a 
rationale for a system of "open admissions." With the grade point 
average for graduate students standing at about 3.6, as it does now, 
it would be difficult to create an admissions policy for a Plan C with
out the safeguard of additional criteria upon which the award of the 
degree is based, Dean Crawford said that an open admissions policy 
results in short-changing the able students because instructors gear 
their presentation at a level which will reach most of the students, 
He agreed with Mr. Brake! that this dilution factor is also related 
to the faculty-student ratio; the larger the class, the less the 
instructor can respond to class reaction, 

Dean Lease asked about the use of a petition for the individual cases, 
such as that presented by the Mathematics Department. Dean Schork 
agreed that a petition might offer a means of monitoring coursework
only terminal programs, Conceivably, a student after receiving the 
Plan C Master's, could take Adult Special courses, receive good grades 
and apply for admission to the Ph.D. program, Without some check, it 
would be difficult to refuse to consider this student's application, 
Professor Rasmusson suggested that we not move to a third plan, which 
realistically wouldn't be a terminal program; why not give the Plan B 
Master's more flexibility to "tidy up" current practices and perhaps 
allow for other options, 

Dean Crawford asked the Policy and Review Committees to take these 
points into consideration in their review, They may recommend staying 
with the present A and B plans and taking care of exceptions by petition; 
this would give some idea as to the need for another category. 

2. Full-time and Part-time Graduate Students 

Dean Pickrel distributed sample print-outs showing credit distribution 
by major field; the breakdown is by the old group-committee system. 
This is a part of some data which the Graduate School Research Center is 
compiling for the ad hoc Committee on Part-Time Graduate Students, Infor
mation such as this can be made available to the Policy and Review Com
mittees, Very often such data, with some modification, can be useful in 
other studies, Dean Hein mentioned data compiled for an admissions 
manual which might also be useful for other purposes. 

3. Meeting of the Directors of Graduate Study 

An account of the discussion held at the February 29, 1972 meeting of the 
Directors of Graduate Study is included in the minutes of that meeting. 
These will be distributed to the Policy and Review and the Unit Committee 
chairmen, 

4. Council of Graduate Students 

Mr. Brakel reported, The Council discussed the Plan B program and 
prepared the resolution included in these minutes. 

There has been favorable response to the invitation for participation in 
the COGS activities, The Spring, 1972 issue of Form 7000 (Graduate 
School Newsletter which is distributed to all graduate students and 
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departments with registration materials) gives the COGS office address, 
telephone number, and hours when the COGS representatives will be 
available, 

The Council also asks for continued cooperation by the Directors of 
Graduate Study and the Policy and Review Committees. This is especi
ally important in view of the turnover in Committee personnel and the 
COGS membership. 

5. ·Joint Registration 

The Joint Registration procedure has been abolished as of the close of 
the spring term, 1972. The new procedures for the transfer of General 
Extension Division credit to graduate programs are outlined in a memo
randum to Dean Crawford, and which is appended to these minutes. 

6. Revised Form for Nomination to the Graduate Facul!Y 

Copies of the proposed revision were distributed to the Committee. The 
following modifications will be made and the final version will be sent 
out to the Directors of Graduate Study: (a) move Item 6 Major Field of 
this Nomination from the historical section of form to the section 
applying to the current situation; (b) change Item 12 to read, "Letter 
of recommendation: not required but strongly suggested when additional 
evidence seems desirable or qualifications are of an unusual nature," 

Professor Scott said that in some fields in the Social Sciences, it 
would be helpful to have younger faculty assist in planning graduate 
students' programs. These faculty do not always have appointments to 
the Graduate Faculty. Dean Crawford said that it is a good idea to 
bring these newer faculty into the enterprise; not infrequently they 
have expertise in the student's field of research and can co-advise 
with a senior member who does hold an appropriate Graduate Faculty 
Appointment. 

7. Proposed Graduate Programs, Modifications in Programs 

A. Revised Master of Engineering - the Physical Sciences Policy and 
Review Committee recommends this program for a trial period of one 
year, subject to a review at the end of that period, 

Dean Crawford asked that action be deferred until April so that 
Dean Ibele may give a full report on the revised program. 

B. M.A. (Plan B) in Education with Emphasis on Music at Duluth - cur
rently before the Education-Psychology and Language, Literature, and 
Arts Policy and Review Committees. 

c. M.A. (Plan B) in English with Emphasis on Teaching at Duluth - the 
Language, Literature, and Arts Policy and Review Committee recommends 
acceptance of this modification with the following stipulations: 
(1) that the language requirement remain as is; (2) that one Plan B 
paper be outside the major field. 
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There followed some discussion about the necessity of a foreign 
language requirement since this emphasis is geared for secondary 
and junior college teachers who probably will not go on to the 
Ph.D. Dean Lease suggested that the Executive Committee act on 
the proposal as recommended by the LLA P & R Committee so that 
students may get started; the language requirement can be 
discussed further. 

The Executive Committee approved the modification with the under
standing that the language requirement will be considered by the 
Duluth faculty and the Language, Literature, and Arts Policy and 
Review Committee. 

D. Master of Social Work at Duluth - the proposed program differs from 
that offered in Minneapolis in its objectives and admissions re
quirements. The program is designed to produce administrators or 
strategists while the Twin Cities program is geared primarily to 
the training of case workers. 

The program at Duluth can be completed in one calendar year because 
the student will enter with a Bachelor's degree in Social Work plus 
some professional experience. (If the student doesn't have this 
experience, it will take longer to complete the requirements.) 

Professor Scott said that the subcommittee of the Social Sciences 
Policy and Review Committee recommended, in a report to the full 
committee, that the program be accepted for a trial period of three 
full academic years and that it then be reviewed. The review would 
consider questions which fall into four areas: the educational 
program as a whole, placement of graduates, admissions, and 
funding.! 

Following the recommendation, the Graduate School Executive Com
mittee approved the establishment of the Master of Social Work pro
gram at Duluth with the stipulations specified in the P & R sub
committee report. 

The formal proposal, summary sheet, and subcommittee report have 
been forwarded to the Minnesota Higher Education Coordinating 
Commission for review. Final action must come from the Board of 
Regents. 

E. The Master of Education (MEd) at Duluth - the proposal is before 
the Education-Psychology Policy and Review Committee. It is 
designed for inservice teachers in Elementary and Secondary Educa
tion who need further professional training for their own develop
ment and for advancement in their jobs. The program is more flex
ible than the M.A. for these students because they can apply new 
methods and techniques on an intern or contract basis. If adopted, 
it will replace the M.A. 

Although it is proposed that the program not be administered by the 
Graduate School, it is incumbent upon the Executive Committee to 

1 from the subcommittee report 
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review it as a part of the total graduate educational policy. In 
a broader context, there is the need to consider post-baccalaureate 
non-research training for other professions -- engineering and 
agriculture are two examples. 

The SCEP Subcommittee on Post-Baccalaureate Programs has been con
cerned with this subject and a report should be coming soon. 

8. Criteria for Review of Graduate Programs 

A set of guidelines and procedures for review of ongoing and new grad
uate programs, prepared by the Physical Sciences Policy and Review 
Committee, has been sent to all P & R chairmen for their information. 

9. Ad hoc Committee on Doctoral programs 

The reconstituted committee has a meeting scheduled soon, Information 
gathered last year on the practices in the various fields in the admin
istration of the doctoral program will be summarized and presented 
shortly. 

The following meeting dates were scheduled: April 13, May 11, June 8. Same 
time, same place. Agenda will be sent prior to each meeting. 

The meeting was adjourned, 

March 24, 1972 

Respectfully submitted, 

Shirley McDonald, 
Secretary 
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UNIVERSITY o_:iV(inrze,som 

GRADUATE SCHOOL • JOHNSTON HALL • MINNEAPOLIS, MINNESOTA 55455 

February 24, 1972 

MEMORANDUM 

TO: Dean Bryce Crawford, Jr. 

FROM: Beverly Miller 

RE: Joint Registration 

Dean Hein, Mrs. McDonald, and I met with Professor Eleanor 
Fenton on February 22, as you suggested, to resolve our 
problems on joint registration and to agree on a tentative 
proposal to abolish it in line with the discussion in the 
last Executive Committee meeting. 

The following seemed to be the most efficacious solution 
to the present problem, and did not seem to conflict with 
any discussion in the Executive Committee. 

1, Abolish the joint registration procedure 
completely. 

2. Substitute for it a maximum credit transfer 
rule. We would suggest setting it at the 
present "arbitrary" 12 quarter credits. we 
would require neither prior admission to 
nor registration in the Graduate School. 
Except for the increase in the number of 
credits allowed (from 9 to 12) this is the 
regulation which pertained some years ago. 

The credits to be transferred, assuming 
graduate level etc,, could be any 12 appear
ing on the GED transcript providing that the 
student does not thereby exceed the time 
limit for the degree. 

3, GED will make every effort to publicize the 
regulation and to encourage students to con
sult with a graduate faculty advisor. They 
will also stress that completion of graduate 
level work in GED in no way implies commitment 
on the part of the Graduate School to admit 
the student. 
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4, A petition to transfer will not be required, 
Inclusion (of no more than the allotted number 
credits) on an official program will constitute 
the request to transfer. The adult special is 
now handled in this way. 

5. The new regulation will become effective with 
the close of the spring term of 1972. 

of 
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FINAL PROPOSAL 

The Degree of Master of Arts (Plan B), with Emphasis on Teaching 

To Be Offered by the Department of English, 

University of Minnesota, Duluth 
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FINAL PROPOSAL 

THE DEGREE OF MASTER OF ARTS (PLAN B), WITH EMP~ASIS ON TEACHING 

To Be Offered by the Department of English, 

University of Minnesota, Duluth 

DESCRIPTION OF PROGRAM 

Literary Analysis (two to three courses) 
Engl 5-303 - Interpretation of Poetry 
Engl 5-202 - Interpretation of Drama 
Engl 5-411 - Interpretation of the Novel 
Engl 5-611 - Literary Criticism 
Engl 5-111 - The Short Story* 

Speech and Rhetoric (two to three courses) 
Spch 5-101 
Spch 5-111 
Spch 5-161 
Spch 5-171 
Spch 5-881 

- History of Rhetoric 
Rhetorical Criticism 
Seminar (in Mass Media) 

- Independent Study (in Mass Media) 
~ Speech for the Classroom Teacher 

8-12 credits 

6-9 credits** 

Language and Composition (two to t~ree courses) 8-12 credits 
Engl 5-811 - Introduction to Modern English 
Engl 5-821 - History of the English Language 
Enzl 5-831 - Sociolinguistics 
Engl 5-111 - The Short Story* (advanced composition) 

Methods (two to three courses) 8-12 credits 
SEED 5-213 - Reading in Secondary Schools 
Engl 8-901 - Seminar: Teaching Freshman English 
Engl 8-910 - Practicum in Teaching Composition 
Engl 8-930 - Practicum in Teaching Literature 

Electives (two to four courses) 8-16 credits 

Two of these courses must be chosen from British and 
American literature. Additional electives may be 
chosen either in English or in approved courses from 
other fields. 

Total 45-46 credits 

*Engl 5-111, The Short Story (the reading and writing of the short 
story) may be used in either of two categories, but not in both. 

**The Department of Speech is retaining 3-credit courses. 

Note: If a student has taken one of the courses listed above or 
its equivalent as an undergraduate, he may substitute 
another graduate course from the same department. 
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The M.A. (Plan B), with emphasis on teaching, is to be 

offered for students who plan to teach English in secondary 

sc~ools or in junior colleges. The prerequisites for the degree 

are a minimum of 32 credits in English, exclusive of Freshman 

English, of which a minimum of 16 must be of Upper Division 

grade. A minimum of 45 graduate quarter credits must be earned 

with a GPA of at least 2.80. The program assumes that the 

University of Minnesota Graduate School will retain the existing 

minimum requirements for the M.A. (Plan B) degree: a total of 

45 credits, including 21-27 credits in a major, and 18-24 credits 

in at least two related fields with a minimum of 6 credits in 

each. However, this program can easily be adapted to any changes 

in these requirements thatrrmy accompany the conversion of 

University of Minnesota classes to the module system. The 

requirements for a major and two related fields may be met in 

the following ways: 

Major - English Language and Literature ••• 24-28 credits 
First Related Field (outside the Department 

of English) - Speech • • • • • • • • • • • 6-9 credits 
Second Related Field (inside the Department 

of English) - English Education (Methods) • 8-12 credits 

Total 

Major - English and English Education 
(Methods) •••••••••••••••• 

First Related Field (outside the Department 
of English) - Speech • • • • • • • • 

Second Related Field (inside the Department 
of English) - Languaz,e and Composition •• 

Total 

45-46 credits 

24-28 credits 

6-9 credits 

8-12 credits 

45-46 credits 
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Other Requirements 

At least one week before taking his comprehensive 

examinations, the candidate must submit three Plan B papers, 

each certified as satisfactory by the member of the graduate 

staff under whose supervision it was written. These papers, of 

about 5,000 words each, will be written in connection with 

graduate courses in the major or the related fields. These papers 

will be made available to the members of the examining committee. 

The candidate will be given a comprehensive examination, 

which will have both written and oral sections. This examination 

will test tho student's knowledge in the following fields: 

I. 

II. 

III. 

IV. 

Literary Analysis 

Speech and Rhetoric 

Language and Composition 

Methods 

Note: This program has no foreign language requirement. 
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FINAL PROPOSAL 

The Degree of Master of Arts (Plan B), with emphasis on teaching 

To 3e Offered by the Department of English, 

University of Minnesota, Duluth 

Need for the Program 

The c'1ief reason for offering an M.A. in English with 

teac~ing emphasis is that such a program is superior to that of 

the traditional M.A. in providing preparation for teaching 

the English courses usually offered in both secondary schools 

and junior colleges. A number of recent studies have dealt 

with the disparity between the demands of the classroom and the 

predominantly historical approach to literature provided by 

most of the undergraduate and graduate programs in English. In 

offering an M.A. with teaching emphasis, UMD would help to meet 

the continuing needs of secondary schools and junior colleges 

in Minnesota and nearby states. 

Recent studies of the teaching of English in the secondary 

schools have stressed the need for English teachers to have a 

balanced study of language, composition, and literature. They 

have also strongly indicated the need for a fifth year of 

instruction, but have found the traditional M.A. program 

insufficiently functional.
1 

Representative studies have been 

made by the Committee on the National Interest and the Commis-

sian on the English Curriculum, both of the National Council 

of Teachers of English, and by a group representing the 
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Modern Language Association and the State Directors of 

Teacher Education and Certification. These and similar studies 

deal with the need for the English teacher to have a 

knowledge of language, its structure, ~istory, and relation 

to social groups; a knowledge of lo~ic, rhetoric, and 

criticism; advanced training in composition, training in the 

teaching of English, including a course in the teaching of 

reading in secondary schools; and a knowledge of major 

literary figures and major literary forms not only in English 
2 

literature, but in world literature. 

Similarly, prospective junior college teachers need graduate 

programs t~at will prepare them for the customary teaching 

assignments in the two-year college, rather than for those of 

the four-year program. A survey of English teachers in junior 

colleges sho~ed that the following were ranked among the five 

items most needed to improve instruction: techniques in teaching 

composition (71 percent ranked this among the five kinds of 

instruction most needed), breadth in related academic subjects, 

3 
and knowledge of how to teach reading as a basic skill. 

Similar proposals are included in the 11 Guidelines for Junior 

College English Teacher Training Programs,n approved in April, 

1971, by the Executive Committee of the Conference on College 

Communication and Composition. A study of the catalogues of 

fifteen Minnesota junior colleges shows that the greatest 

number ~nd variety of courses are in composition and 

communications. Both the transfer programs and the technical 
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programs require a mastery of language. Literature is 

frequently studied by genre, rather t~an by historical period. 

Despite the current oversupply of prospective teachers with 

a Ph.D. degree in English, the two-year colleges anticipate a 

continuing demand for English teachers specially trained to 

meet their needs. At present there are about 1,000 junior 

colleges, with an enrollment of about 2,000,000. By 1980 the 

American Association of Junior Colleges expects that there will 

be more than 1200 junior colleges, with an enrollment of about 

4 
J,OOO,OOO. There are twenty-five junior colleges in Minnesota, 

and more than sixty in the area comprising Minnesota, Wisconsin, 

the Dakotas, and Upper Michigan. While the College of St. Thomas 

offers an M.A.T. degree in English and Mankato State College 

offers a Master's degree in English with a Junior College Track, 

a need remains for a greater number of programs and for some 

diversitv in these programs. 

9bjectives of the Program 

The Department of English at UMD hopes to serve the 

secondary schools and junior colleges of Minnesota and nearby 

states by offering an M.A. program that is specifically designed 

to prepare English teachers to meet the needs of these 

institutions. These needs are to be met through a program 

consisting of a combination of courses in English and other 

fields. The need for a broad knowledge of language and the need 

for techniques in teaching composition and communication will be 
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r.1ct by courses in linguistics and in rhetoric and by a seminar and a practi

cum in the teachj.ng of Freshman composition. Those interested in advanced 

composition may take as an elective a course in the interpretation and writ

ing of the short story. The need for teaching reading as a basic skill will 

be met by at least one course in reading improvement. The need for prepara

tion in teaching genres and for some knowledge of world literature will be 

met by courses in the interpLetation of poetry, drama, and the novel. The 

student will be able to put knowledge from such courses to use through a 

practicurn in teaching literature. The student will be able to obtain intell

ectual breadth in fields related to English through electives in history, 

sociology, psychology, and other areas. The combination of courses offered 

in this program should give students comprehensice preparation for coping 

with the varied problems of teaching English. 

Faculty and Stuuent Involvement 

It is hoped that this program in English with emphasis on teaching can 

be offt;red for the first time in the academic year 1972-1973. The pro

gram can be offered with the present faculty in English and in the other 

denartments involved. Hl,.:1e the Department of Enlgish gives high priority 

to obtaining a rhetorician to work in both the undergraduate and graduate 

programs, the Department is prepared to offer the new M.A. program without 

this addition to the staff. Both the Department of English and the Depart

ment of Speech, Communication, and Theater Arts are committed to offering 

the courses thet form a part of this program at least once every two years. 

In converting to the module system» the Depertment of English provided for 

the new program: the total number of credits offered in English courses, 

including those designed for the new M.A. program, is approximately the 

same as before the conversion. Many of the coursee that form a part of the 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-5-

new M.A. program will also serve the undergraduate ~rogram and the tra-

ditional M.A. program. 

Most of the faculty that will participate in this program have A2 

or A3 ratings and all have been approved by the Graduate School. M•m-

bers of the graduate faculty to be involved in this program include 

the following: Prof. Thomas Bacig, Prof. William Crockett, Prof. Harry 

Davis, Prof. Joseph Duncan, Prof. Robert Hart, Prof. Edith Hols, Prof. 

Klaus Jankofsky~ Prof. Lewis Levang, Prof, Robert Owens, and Prof. Albert 

Tezla, of the Department of English~ Prof. Anna Stensland, of the Depart-

ment of Secondary Education; and Prof. Jackson Huntley, Prof. Virginia 

Katz, and Prof. John ~Tess, of the Department of Speech, Communication, 

and Theater Arts. 

About seven or eight graduate students will probably be enrolled in 

this program during the first year. b.bout 25 to 30 students can be 

accomodated; probably, within about five years, this number of students 

will be enrolled. 

1 
Th(; l~ducation .2!_ Teachers of English, ed. Alfred H. Grommon (New 

York, 1961) ~ pp. 272-275.: J::1mes F, McCampbell, a\-Jhat Fifth-Year Programs-
and Uhy? :l <emd J. N. Hook~ aThe State of Teacher Preparation Programs 
in English, ;1 both in Issues in the Preparation of Teachers of English, 
cd. Raymond D. Crisp (Ath~nG, Ga., 1967), pp. 33-38, 39-45. 

2 
The Education of Teachers of Eng1ite':l, pp. 181-182, 246-284: Hook, 

pp. 41-lf4. 

3 
N.:ttionnl Study of English in the Junior College (Funded by the 

Carnegie Foundation of New York, 1968-1969: New York, 1969), pp. 8-9. 

4 
Joseph P. Cosand, ''The Community College in 1980, 11 Campus 1980: 

The Shape of the Future in American Higher Education, ed. Alvin C. Eurich 
~ al. (New York, 1968), p. 134. 
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JJ2 .lPPROVL:;D 

..... 3 T:lOSE IN "1-:IC':i STUDESTTS l1.~Y Ji·'.-l!:it PLA~ B PAPERS 
FOR r:-r:.:= H. :1 •. iHT:-1 E1,lPiL . .:3I3 -J~J T;I;n:TO!G 

He commended :: 9..::dl:?_~-~-

J~ngl 5-303 - Interpretati.Jn of Poetry 
;~n.::l 5-202 - Interpretation of Drama 
ILn -~ l 5-411 - Interpretation of t~e Novel 
~n;l 5-~11 - Litera"'y :riticism 
1~n~l 5-'311 - Introduction to i•j-ode rn English 
Jp~11 5-101 - ]istor'r of ,{hetori c 
:3pch 5-111 - Rhetorical :!riticism 

Approved '::our2_~ 

All 5-level anr:i 8-level :.:;n;;lis~ conroes, if not othenlise designated, 
are approved. 

En ::1 -S- 910 
.i!:nzl ,q-930 
3pch 5-"nl -
3EED 5-213 -

Practicum in Teaching :!o~position 
Practicu~ in Teaching Literature 
Speech for the 8las~room Teache~ 
Reading in Secondary Schools 
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SAMPLE PROGRAM NO. 1 

MA3TER OF ARTS (PLAN B) IN ENGLISH 
(Present Program) 

MAJOR - ENGLISH LANGUAGE AND LITERATURE (24 credits) 

Engl 5-811 - Introduction to Modern English 
Engl 5-523 - Medieval Literature 
Engl 5-533 - 16th-Century Literature 
Engl 5-543 - 17th-Century Literature 
Engl 5-443 - The English Novel 
Engl 8-530 - Graduate Seminar 

FIRST RELATED FIELD - POLITICAL S~IENCE (12 credits) 
Pol 5-653 - Classical Political Thought 
Pol 5-657 - Recent Political Thought 
Pol 5-740 - American Political Parties 

SECOND RELATED FIELD(internal) - AMERICAN LIT~RATURE 
(12 credits) 
Engl 5-571 - Emerson, Thoreau, Whitman 
Engl 5-572 - Hawt~orne, Melville, Twain 
Engl 5-671 - Modern American Literary Criticism 

Credits 

4 
4 
4 
4 
4 
4 

4 
4 
4 

4 
4 
4 

48 
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SAMPLE PROGRAM No. 2 

MASTER OF ARTS (PLAN B) IN ENGLISH, WITH EMPHASIS ON TEACHING 

MAJOR - ENGLISH LANGUAGE AND LITERATURE (28 credits) 

Literary Analysis (12 credits) 

Engl 5-202 - Interpretation of Drama 
Engl 5-411 - Interpretation of the Novel 
Engl 5-111 - The Short Story 

Language and Composition (8 credits) 

Engl 5-821 - History of the English Language 
Engl 5-831 - Sociolinguistics 

Electives (8 credits) 

Engl 5-471 - Hemingway and Faulkner 
Engl 8-530 - Graduate Seminar 

FIRST RELATED FIELD - 3PEECH (9 credits) 
Spch 5-111 - Rhetorical Criticism 
Spch 5-881 - Speech for the Classroom Teacher 
Spch 5-171 - Independent Study (Mass Media) 

SECO~D RELArED FIELD(internal) - ENGLISH EDUCATION 
(8 credits) 
Engl 8-910 - Practicum in Teaching Composition 
SEED 5-213 - Reading in Secondary Schools 

Credits 

4 
4 
4 

4 
4 

4 
4 

3 
3 
3 

4 
4 
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SAMPLE PROGRAM No. 3 

MASTER OF ARTS (PLAN B) IN ENGLISH, NITH EMPHASIS ON TEACHING 

MAJOR - ENGLISH AND ENGLISH EDUCATION(METHODS) 
(24 credits) Credits 

I Literary Analysis (8 credits) 

I 
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Engl 5-303 - Interpretation of Poetry 
Engl 5-611 - Literary Criticism 

Methods (8 credits) 

Engl 8-910 - Practicum in Teaching Composition 
Engl 8-930 - Practicum in Teaching Literature 

Electives (8 credits) 

Engl 5-553 - 18th-Century English Literature 
Engl 5-251 - American Drama 

FIRST RELATED FIELD - SPEECH (9 credits) 
Spch 5-101 - History of Rhetoric 
Spch 5-111 - Rhetorical Criticism 
Spch 5-881 - Speech for the Classroom Teacher 

SECJND RELATED FIELD(internal) - LANGUAGE AND COMPOSITION 
(12 credits) 
Engl 5-811 - Introduction to Modern English 
Engl 5-821 - History of the English Language 
Engl 5-111 - The Short Story 

4 
4 

4 
4 

4 
4 

3 
3 
3 

4 
4 
4 
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SAMPLE PROGRAM No. 4 

MASTER OF ARTS (PLAN B) IN ENGLISH 9 WITH EMPHASIS ON TEACHING 

MAJOR - ENGLISH LANGUAGE AND LITERATURE (24 credits) 

Literary Analysis (8 credits) 

Engl 5-202 - Interpretation of Drama 
Engl 5-411 - Interpretation of the Novel 

Language and Composition (8 credits) 

Engl 5-821 - History of the English Language 
Engl 5-831 - Sociolinguistics 

Electives (8 credits) 

Engl 5-471 - Hemingway and Faulkner 
Engl 8-530 - Graduate Seminar 

FIRST ]ELATED FIELD - SPEECH (6 credits) 
Spch 5-111 - ~hetorical Criticism 
Spch 5-881 - Speech for the Classroom Teacher 

SECJND RELATED FIELD - POLITICAL SCIENCE (8 credits) 
Pol 5-657 - Recent Political Thought 
Pol 5-740 - American Political Parties 

THIRD RELATED FIELD(internal) - ENGLISH EDUCATION 
(8 credits) 
Engl 8-910 - Practicum in Teaching Composition 
SEED 5-213 - Reading in Secondary Schools 

Credits 

4 
4 

4 
4 

4 
4 

3 
3 

4 
4 

4 
4 

46 
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SUPPLEl,!ENT TO FINAL PROPOSAL 

The Degree of Master of Arts (Plan B), with Emphasi~ nn T~Rching 

To Be Offered by the Department of English, 

University of Ivlinnesota, Duluth 

DESCRIPTIONS OF COURSES 

Designed for the H.A. (Plan B), with Emphasis on Teaching, 

and Approved by the UMD Curriculum Committee 
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To: Curriculum Committee 

From: Department of English 

C.C.No. 

English Dept. Approval 11/4/69 

Division Approval 11/22/69 

C.C. Approval 

Subject: Proposal for addition of a new course in interpretation of drama. 

I. Proposed Course Description: 

Engl 184 (5-201). Interpretation of Drama. Certain technical aspects 
of reading drama in relation to meaning. (3 cr; 
prereq**). 

II. Outline of Course Content: 

III. 

A. The general problem of reading literary compositions written to be 
performed on the stage. 

B. Drama written for the open (Greek and Elizabethan) stage. 

C. Drama written for the proscenium stage. 

D. The "well-made" play. 

E. The epic play. 

F. Special techniques, such as ways of revealing interior monologue 
and the problem of understanding expressionistic effects through 
the reading of the text. 

Method of Teaching and Evaluation to be Used: 

Five or six plays will be examined closely with respect to the 
means by which dramatic effect is achieved through language (dialogue) 
and action conceived as verbal image. Paper and Examinations. 

IV. Reasons for the Request: 

This course is offered mainly for persons who will teach plays 
in high school or junior college English courses. 

Drama can be read as a narrative in verse or prose in which 
dialogue is the principal style by which a series of actions are 
presented. Such a method is not greatly different from reading a 
narrative poem or a brief novel. The course will give attention 
to this way of reading drama: For example, Macbeth as a poem or 
The Master Builder as a prose narrative. But the course will go 
beyond that to show that the impression of a drama will be greatly 
enlarged and intensified for the reader who can train himself to 
visualize the action fully through the written text. Finally, the 
course will present several different styles of drama, as indicated 
in Part II of this description. 

II V. Effective Date: 1970 

I 
[ 

VI. Instructional Staff: Staff 
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To: Curriculum Committee 

From: Department of English 

C.C. No. 

English Dept. Approval ll/4/69 

Division Approval 1 /22/69 

c.c. Approval 

Subject: Proposal for a new course in the interpretaticn of the novel. 

I. Proposed Course Description: 

II. 

III. 

Engl 123 ( 5-410). Interpretation of the Novel. Important technical aspect.s 
of the novel in relation to meaning. (3 cr; prereq ·K-·*). 

Content of Course: 

A. The "standard11 novel 

B. The "dramatic 11 novel 

c. The "well-made" novel 

D. Special techniques in the novel 

Method of Teaching and Evaluation to be Used: 

Four or five novels will be studied analytically with respect to the 
various styles and methods (techniques) used by their authors to give form 
to the substance of those novels. Paper and examinations. 

IV. Supporting Remarks: 

This course is offered mainly for persons who will teach novels to 
high school and junior college students. 

The novel is a complex dramatic and aesthetic literary form in which 
plot, characters, and ideas are unified to form a meaning which inheres 
in all parts of its structure. Novels are sometimes discussed in terms 
of such separate and distinct parts as setting, plot, ideas, characters, 
and the like. The method is easy to follow but it often will not assist 
a student to an adequate understanding of a novel, for meaning in a novel 
is not to be discovered in its discrete parts, but rather in the fusion 
of these parts into a unified complex of events and impressions. This 
course will give close attention to various methods used by novelists to 
achieve a synthesis of distinct elements and thus to attain a coherent 
dramatic and aesthetic meaning. 

V. Effective Date: 1970. 

II VI. Instructional Staff: 

I 
I 
[ 

Robert Owens, Professor of English, former student in Joseph W. Beach's 
seminar in the Technique of the Novel. 
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C.C. No. 

Dept. Approval 11/4/69 
--~~~-----------

Division Approval 11/22/69 

To: Curriculum Committee 

From: Department of English 

C.C. Approval 
--------------------

Subject: Proposed addition of a new course in sociolinguistics 

I. Proposed Course Description: 

Engl 133 (5-830). Sociolinguistics. The study of communicative behavior 
in social groups, especially the conventions of dialects and stylistic 
variation, linguistic interference, and paralinguistic behavior of 
dominant cultures and subcultures. (3 cr., prereq Engl 165 or equivalent.) 

II. Outline of Course Content: 

1. Principles of social and regional variation in language 

a. Linguistic change at all levels of structure, including 
phonologic.al, morphological, syntactic, and lexical change. 

b. Selective pressures within social groups, including prestige, 
novelty, functional and cultural utility, redundancy. 

c. Isolation of dialect groups, including both regional isolation 
(due to topography, settlement patterns, political boundaries, 
etc.) and social isolation (class barriers, race, ethnic back
ground, etc.). 

2. Field methods and discovery procedures in dialect study 

a. Linguistic sampling techniques 

b. Contrastive analysis of linguistic structure 

3. Linguistic interference--languages and dialects in contact 

a. Bilingualism and bidialectalism 

b. Structural congruence and linguistic typology 

4. Paralinguistic behavior 

a. Proxemics: the conventional distance for various stylistic 
levels of communication 

b. Kinesics: the conventional muscular movements in communication, 
including facial expression, gesture, and kinesic rhythm. 

c. Paralanguage: the conventional qualities of voice and intonation 
involved in communication. 

5. Stylistics and individual adaptability in language 

a. Parameters of stylistic variation 

b. Problems in literary style 

6. Language and perception 

a. The Wharf hypothesis 

b. Semantics: general and structural semantics 

c. Language acquisition and linguistic disabilities 
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III. Method of Teaching and Evaluation to be used: 

Lecture, projects, and examinations 

IV. Supporting Remarks: 

The typical emphasis in many linguistics programs is upon the formal 
analysis of linguistic structure, and this is as it should be, since 
students of language must control some descriptive technology and 
explanatory models in order to get at problems in communication. At 
the present time, however, we do not offer a course in which descriptive 
and explanatory equipment is put to work on linguistic problems in 
contemporary society. Our course in the history of the English language 
does involve considerable application of linguistic principles in tracing 
the changes which have occurred in English, but the high-school or 
junior-college teacher should also be able to acquaint his students 
with current language problems. 

In our society, language behavior is probably the most distinctive 
of all social behaviors, the most obvious and conventional signal of an 
individual's social position, his background, his attitudes and values. 
Many practical problems emerge; among them the acquisition of a prestige 
dialect as an aid to greater social mobility, conscious awareness of 
conventional adjustments to audience and occasion, the social pressures 
which tend to isolate dialect groups and prevent the learning of the 
dominant culture's conventions in its use of language, the conflicts which 
arise from misunderstanding dialect differences and the reasons for these 
differences, etc. Since no one else is concerned with language in the 
typical high school situation, the English teacher must be prepared to 
confront, explain, and solve contemporary linguistic problems. 

V. Effective date: 1970 

VI. Instructional Staff: Larmouth 
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To: Curriculum Committee 

From: Department of English 

C.C. Number --------------------
English Dept. Approval 11/4/69 

Division Approval ll/22/69 

C.C. Approval ----------

Subject: Proposed establishment of a graduate seminar in the teaching 
of Freshman English 

I. Catalogue Description 

II. 

Engl 201 (8-901). Seminar: Teaching Freshman English. A seminar course 
in methods, materials, and objectives of teaching 
Freshman English. (1 cr. May be repeated for a 
maximum of 6 cr. Teaching assistants in the English 
Department are required to attend the seminar classes 
for a minimum of one credit, and may elect to conduct 
research and experiments in Freshman English for a 
maximum of five additional credits~ Prereq. #). 

Course Objectives 

There are four main objectives in this graduate seminar: 

a, To increase both the interest and the competence of prospective 
high school and college teachers in the teaching of English 
composition; 

b. To acquaint those preparing to teach or already engaged in teaching 
college composition courses, particularly at the freshman level, 
with concepts from rhetorical research and criticism, linguistic 
scholarship, and philosophic logic that will be useful in the 
teaching of composition; 

c. To aid and encourage those teaching or planning to teach freshman 
composition courses (as well as high school composition programs) 
in designing and testing experimental methods and materials; 

d. To lead those teaching or planning to teach freshman composition 
to perceive composition as a humane study as well as a "skills" 
or 11 service" course. 

III. Supporting Information 

The proposed seminar in the teaching of Freshman English is designed 
and supervised by the teacher training subcommittee of the Freshman 
English Committee. It is intended primarily to help graduate teaching 
assistants in the Department of English to design methods and materials 
for their courses in Freshman English, as well as to provide a forum 
for the discussion of problems in teaching the courses. Recognizing 
that many of our present graduate assistants intend to teach in high 
school or junior colleges, the value of special training in the teaching 
of composition should be obvious, since one of the most important 
commitments of high school and college English programs is the area 
of composition. Since a substantial research and experiment program is 
built into the seminar (thus the variable credit in the course), it is 
hoped that UMD 1 s present Freshman English program might be significantly 
improved. All graduate teaching assistants are required to attend the 
seminar as part of their regular graduate program, but if a graduate 
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student wishes to conduct a research project in college composition, he 
may register for additional credit to a maximum of six credits, as works 
out the project. In addition, students in the seminar will be asked to 
prepare sample materials and to command a substantial body of knowledge 
in principles of rhetoric, applied linguistics, and logic. The staff 
intends to exploit the competence of other departments, particularly 
the Department of Speech and the Department of Philosophy, by inviting 
faculty members from these departments to discuss problems of rhetoric, 
logic, persuasion, etc. 

IV. Outline of Content, Method of Teaching, and Evaluation to be Used: 

A. Pre-writing and preparing students for writing. 

l. "Socratic 11 discussion and developing ideas for composition 
exercises. 

2. Audience analysis: The problems of style and organization. 
3. Invention and creation: The discovery of content and self

expression. 

B. Writing as process 

1. ~1odel writing: Structures for argument. 
2. Model writing: structures for reports. 
3. Imitation, Mechanics and Style 
~. Critical Analysis and Rhetorical Criticism 

C. Evaluations of 'vlriting and Teaching 

1. Editing and Grading: some criteria. 
a. Assignments and criteria 
b. Proofreading and editing 
c. Grading and evaluation 

2. Experimentation in Teaching 

a. The Nature of controlled experiments 
b. Guidelines for developing experimental programs 
c. Techniques for comparative evaluation 
d. Statistical Techniques 

V. Effective date: 1970 

VI. Instructional Staff: Bacig, Larmouth, et al. 
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~Naber-------

Departw~nt ~roval 

DiVision ~f)roval -----

CC Approval --------

TO: Curriculum ~ttee 

PIOM: Department of Baalieh 

SUBJ!CI: Requeet for ~rOYal to add Enalieb 8-910 

I. Cataloa Deacriptioo 

English 8-910. Praetic• ia r .. ching Compodtioo and Jhetorte. (4 cr) 
Tft&Ching, tutortna and aasiating in Freebman Comroaition coursesl 
experience in the preparation of materials, miero-teach~ng a~d grading 
atudent work. 

ii. Course Content 

A. The .cudant will be .. aiped to work u an uaistant io a 1fritina 
laboratory aDd one aaetlon of Preahman ComJ)Ositlon. He will teach a 
llinimum of twelve houra dur!ng the quarter. The voTlt i.n t~e laborato-cy 
will not count toward fulf11H:\lg the t~P.e.l:ltng requir~nt. 

D. He will .. aiet the tnatructora in theae coureea in the following ways: 
1. Prepartag and introducing exerctaes or cor.tracte for u•e 

in tbe laboratory setting. 
2. Tutoring &881aned atudenta in the laboratory. 
J. Pt.nn1ng for and teaching a unit of inatruction cona1sting 

:of at le&8t 8 hours of clue roora a.::ti'crities. 
4. · EvalMtiDR •tudent performance in both the laboratory and 

claearoom aett1na. 

Itt. Method of Teaching aD.4 Evaluation 

A. He will prepare and teach at lea•t one lesson or conduct one tutorial 
aeaaion in front of TV cameras. These leasona or aesaione vill be 
evaluated by the atudent, teRchera, peera, and the coordi~tor 
durin3 weekly ~etinga. 

B. The student will meet with a coordinator, other •tudente in teaching 
compoa1tion and rhetoric. and teacher• at least once a veek. 

IV. Instructional Mater1ala: Claasrooa and conference aettinga, TV, Mimeographed 
!aaRon Daterials, freabmsn compos1tion text•. 

V. Reaaou for the courae 

A. The course ia deaianed u part of a special HA progr~ for prospective 
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junior college ud e~rieoced u.condUj' s::hool te~tehen. it~t~no1:::i !..,· 

provi.dP. tM,;:.hera 'lrlth techniques fnr: .trrrprovin.g in"tt!'t:ctlo\l ir1 F,r,p.:J.I->I<c 

B. The c:ourf'fe rill provide practi!!6l O?:XN~r1enc.e ir• teaching CO'm\;10e1 t1 y,-, 
in laboratcry and claesroom settings and the oppo!:ttmity to E:._mu·:r:~e:·t 

with and di'!lcURs varioua te&<:hing strc.t:sgi~•. 

C. This coura~ "'"ill QOnMlly be taken <Juring the Hrt?·~ year rhe OJtu.d~nt 
1a jn the program and vil i provid~ tH.uo(:ntn with a tcstinp.. ;-:round far 
theory introduced tn other course~. 

II VI. Effective Dat•: Pall, 1972 
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VI!. Instructional Staff: T. Bacig and Yn~•hlli.!Ul COtipOeit!on i.:'\Strucrors. 
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cc nunb3r ----------------------
D3partrnont Approval _____ _ 

Division Ap9roval ____ _ 

CC Approval ____ _ 

TO: Curriculum Con~itt8G 

FR0i..: Department of Zn~lish 

SUBJSCT~ Request for approval to add Znglish 8-730 

I. Catalogue Description 

English 8-930. ?racticun in Tenching Liternture. Teaching in 
sophomore literature courses; experience in pre,aration of 
supplementary mat0rials, consultation with students, and assist
ing instructors in ~rading student work. (4 cr., prereq. **or#) 

II. Course Content 

~. The student will assist the instructors in teaching one or 
two sophomore literature classes, such as English 1-501, 
1-502, 1-503, ~ast8rworks of English Literature; English 
1-510, 1-511, 1-512, Introduction to Literature; English 
1-550, 19th Century A~erican Literature; and English 1-570. 
1-571, Twentieth Century Literature. The student will 
teach six 50-minute class periods, or the equivalent, durmg 
t 11 e quarter • :r e may teach six periods of one c 1 J. s s or 
three periods in each of two classes. 

B. He shall observe teaching in sophonore literature classes 
for at least five 50-minute class periods, or the equiva
lent. 

C. :Ie will assist the instructors of these courses in some of 
the following ways: 

1. ~reparing supplementary materials (additional 
backbround information, illustrations, maps, 
audio-visual aids, etc.) for presentation in 
several classs periods, either by the instructor 
or by the student. 

2. ?reparing lists of suggested topics for student 
papers and consulting ~ith no more than ten 
students about papers. 

J. Reading one set of papers or examinations, or the 
equiv~lent, under the supervision of the instruc
tor. 
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• ·III.· Method of Teachin~ and Evaluation 

A. The student will meet with a coordinator or with other 
students teaching literature at least one hour once a 
week, for discussing aims, methods, and problems in the 
teachinz of sophomore literature courses. The coordinator 
must have had experience in teaching sophomore literature 
courses. One of the instructors under whom the student 
teaches will usually be the coordinator. 

B. While he is observing a class or teaching a class, the 
student will have conferences at least once a week with 
the instructor of the class. 

C. The coordinator will give the student a letter grade. 
If the student has worked under other instructors, the 
coordinator will confer with them before assigning the 
grade. 

IV. Instructional haterials 

v. 

VI. 

VII. 

The student will use the texts required in the courses. A 
video tape recorder will possibly be used to enable students 
to study their class performance. 

Reasons for the Course 

A. The course will be an inte~ral part of the new MA for 
teachers, which the English Department expects to propose. 
The need for an M~ giving practical preparation for teaching 
Snglish is shown in The National Study of English in the 
Junior College (1969) and Campus 1980, ed. by Alvin Eurich 
{Ne':-T York, f9t-'3). Teachers in high schools and junior col
ler;es have expressed a desire for such an NA program, and :fur 
courses designed to improve teaching techniques in English. 

B. The course will provide practical oxperience in the many 
aspects of teaching literature courses. Students will 
learn to deal with the problems that arise, both in class 
and out of class. 

C. Although there are no specific prerequisites for this 
course, it will normally be taken after courses in literary 
analysis(En~lish 5-301, 5-201, 5-410), composition and 
rhetoric, and reading improvement (courses designed to form 
part of the proposed new liA in English), and should give 
the student an opportunity to put into usa the knowledge 
and techniques gained from these courses. 

Rffective Date: September, 1972 

Instructional Staff 

William Crookett* H~rry Davis, Arlan Dohrenberg, Joseph 
Pun~~~r Judith Niemi 

? ·~5-71 JD/mjv 


