
UNIVERSITY OF MINNESOTA 
Graduate School 

Minutes of the Executive Committee Meeting 
Thursday, December 15, 1977 

11:30 a.m. Room 626 Campus Club 

Members Present: Faculty representatives--Professors Larry L. McKay, 
Peter J. Reed, Lanny D. Schmidt, Burton L. Shapiro; 
student representatives--Donna Gomien, Karen Hawley, 
Joe Mclaughlin, Eric Yost; administrative representa
tives--Deans Warren Ibele, Chair, Edward Foster, 
Kenneth Zimmerman; civil service representative-
Sharon Stinson; Fellowship Committee representative-
Professor W. Phillips Shively; guest--Professor Mary 
Corcoran; support staff--Dean Andrew J. Hein, DeeAnn 
Olsen; secretary--Beverly Miller 

I. FOR ACTION 

A. Approval of Minutes of Meeting of November 3, 1977 

The minutes were approved without correction. 

B. Proposed Abolishment of the Residence Requirement for Master's 
Degrees and Specialist Certificates 

Dean Hein explained that with the advent of the change in the 
transfer of credit rule and of credit hour tuition the abolish
ment of the minimum residence requirement for master's and 
specialist's students seemed warranted. The proposal was 
approved. The Graduate School will determine whether this 
proposal must go forward to the Regents for review. 

C. Proposal for the Establishment of a Plan A Option for the M.S. 
Degree in Nursing 

D. 

Professor Shapiro reported that this proposal had been recommended 
by the Health Sciences Policy and Review Council. For many years 
the Nursing program has offered only the non-thesis (Plan B) 
option. In a recent review of the Nursing program the introduction 
of a thesis option was recommended by both the internal and external 
review committees, and the Council concurred. The proposal was 
approved unanimously. (Copy of proposal attached with these minutes.) 

Proposal for a Ph.D. in Education with an Emphasis on Behavioral 
and Organizational Policy Studies in Higher Education 

Dean Zimmerman informed the Committee that this proposal was, in 
part, ~ cons~quence of the reorganization of the College of 
Educat1on wh1ch reduced the number of departments in the college; 
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these administrative changes had intellectual implications. 
The Education umbrella, as a graduate major, had been abused 
because the lines of responsibility were not clearly delineated. 
To remedy this situation the Reorganization Task Force decided 
that after spring term 1978, education areas wishing to offer 
a Ph.D. emphasis would have to have obtained approval of indi
vidual proposals describing these emphases in detail. In addi
tion to the higher education proposal, two or three others are 
in preparation. The higher education proposal is not for a new 
program; it exists presently and it has existed for some time. 
However, because of the nature of the Education umbrella, a clear 
description of it as an emphasis was not previously required. 
This proposal was accepted by the Subcouncil on Graduate Studies 
in Education before being submitted to the Education and Psycho
logy Policy and Review Council for consideration. 

J 

Professor Mary Corcoran, who is the Director of Graduate Studies 
for the higher education emphasis, was present to answer questions 
regarding the proposal. She reiterated that this specialization 
for the Ph.D. in Education has been offered for many years. The ~t 
proposal simply differentiates this emphasis in a specific way. 
She explained that graduate faculty in the field of Education 
will be identified as being attached to the higher education 
emphasis and these faculty will be responsible for admissions, 
program review, examinations and general policy-making for the 
speciality area. 

A number of questions were raised about particular parts of the 
proposal with respect to requirements and regulations. There 
was a discussion of these problem areas and the following points 
were agreed upon: 

1) The major continues to be Education, not higher education. 

2) The thesis development seminar discussed on page 5, under 
part 3, is a general seminar about dissertation research 
(not to be confused with credit work related to the writing 
or supervision of the student's individual dissertation). 

3) The description of the content of the preliminary oral 
examination on page 6, item 4., will be reworded so that 
it is not in conflict with the description of the prelimi
nary oral contained in the Graduate School Bulletin, 1976-1978 
(p. 17). 
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4) 

5) 

6) 

It was clarified that the 11 thesis panel 11 described on 
page 7, item 5, was intended as a subset of the final 
oral examination committee, and that such additional 
members would be assigned as deemed necessary by the 
program and the Graduate School. 

It was agreed that statements on pages 7 and 8 regarding 
admission and financial aid would be brought into agree
ment with published Graduate School regulations and proce
dures regarding these matters, particularly as to dead
lines and documents required. 

It was agreed that the journal article mentioned on page 7, 
under item 6, while desireable, would not be made a require
ment. 

There was a discussion of the need to take a formal vote on this 
proposal since, in fact, the program already exists. A motion 
was made to approve it in principle, and to accept it as a plan 
for organizing this particular speciality area for the Ph.D. 
degree in Education. This motion was approved. (Copy of proposal 

attached with these minutes.) 
E. Proposal for a Joint Program, MSW/MPH 

Dean Ibele informed the Executive Committee that this proposal 
had been widely discussed on the Duluth campus, with the School 
of Public Health at Minneapolis which will award the M.P.H. 
degree, with the Schools of Social Work, Minneapolis, and Social 
Development, Duluth, and with the College of Liberal Arts before 
going to the Social Sciences Council for review. All groups 
were satisfied with the proposal. It was approved unanimously. 
(Copy of proposal attached with these minutes.) 

F. Proposal for an M.A. Degree in Russian 

Professor Reed informed the Committee that the proposal had been 
approved by the Language, Literature and Arts Policy and Review 
Council without much discussion. Previous proposals for this 
program had been reviewed in the past; reservations expressed 
then about the strength of the faculty have now been satisfied. 

Dean Hein mentioned that there was a question about the paragraph 
titled 11The Proposed Program 11 on page 6, with respect to the 
matter of admission. It was agreed that this would be taken up 
with the authors and clarified before the new program is officially 
offered. The proposal was approved unanimously and will go forward 
for consideration by HECB and the Board of Regents. 
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II. FOR UISCUSSION 
' 

A. Bylaw Governing Additional Representation to a Constitutional 
Assembly 

Dean Ibele reported that a clarification of the language in the 
Graduate School Constitution from Professor Benjamin Bayman had 
resulted in the rewording of the bylaw. It now reads 11 

••• in a 
ratio of one additional representative for each additional 
twenty graduate faculty members or fraction thereof ..... (The 
addition is underlined.) As the bylaw has been endorsed by the 
required number of Policy and Review Council members, it will 
be promulgated by the Dean. 

B. Letter from Professor Robert Scott Concerning Doctoral Examining 
Committee Responsibilities and Terminology 

Dean Ibele reviewed the questions raised by Professor Scott. He 
suggested this might be an appropriate topic for Policy and Review 
Council discussion. He said that use of the phrase 11 thesis 
guidance committee .. might be substituted; he also suggested that 
if all examination committee members are, in future, expected to 
read the thesis, it might be desireable to reduce the number of 
members to four. Dean Hein pointed out that if a change in the 
composition of the committee is considered the voting proportions 
required for approval should also be addressed. Dean Ibele said 
that the Graduate School would frame a proposal for consideration 
by the Policy and Review Councils. 

III. FOR INFORMATION 

A. Proposal for Changes in Regulations on Minor Requirements and 
Designation for Master 1s Degrees 

Dean Foster reviewed the background of this proposal which was 
drafted to permit discussion of the issues and was not neces
sarily endorsed by the Graduate School. He pointed out that 
the idea of creating a designated minor for the Plan B was 
specifically rejected by the Griffin Committee on the master•s 
degree and by the Executive Committee in 1974. 

He said that the minor is often desireable so that a student 
can obtain a credential in some field other than the major; 
frequently this is possible only if the minor is designated. 
If this is·done, it does seem reasonable to require endorsement 
by the minor field although this may not be deemed necessary by 
some programs. 
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It was agreed that the Policy and Review Councils would discuss 
this issue and report back to the Executive Committee. 

B. Proposal Regarding Thesis Credits 

D. 

D. 

Dean Foster reviewed the situation as it stands. The original 
proposal on this matter was not approved in central administration 
last year; time was too short to permit full consideration of this 
and other tuition changes related to the adoption of credit hour 
tuition for the Graduate School. The Graduate School was asked to 
revise its recommendations; this process is underway. The proposal 
will be circulated among a wider group of interested persons before 
being brought back to the Executive Committee for discussion. 

Report from the Fellowship Committee 

Professor W. Phillips Shively, chairman of the committee, reported 
that there would be approximately 100 new Graduate School Fellow
ships, and perhaps 70 Dissertation Fellowships. Fellowship packages, 
involving support from departments in subsequent years, were being 
recommended. The stipends will be raised to bring them into line 
with NSF Fellowships. The possibility of permitting students to 
nominate themselves, if not nominated by the departments, was dis
cussed. Such nominations would be screened by the committee chair
man. There was a discussion of the matter of self-nomination and 
the possible effects onprograms of such a procedure. Professor 
Shively said that this matter would be taken up further with his 
committee. 

Council of Graduate Students Report 

Ms. Karen Hawley reported that the Council of Graduate Students• 
meeting with Dean Foster concerning the thesis credit proposal had 
been instructive. It had, she said, given students the opportunity 
to give their views. She also reported that COGS supported the 
proposal that there be a self-nomination procedure for the 
Dissertation Fellowships. 

IV. Dates for Winter Quarter Meetings 

Dean Ibele informed the members that the Executive Committee would meet 
during winter quarter on the following dates: 

Thursday, January 19, 1978, 11:30 a.m., Dale Shepherd Room, Campus Club 
Tuesday, Febraury 21, 1978, 11:30 a.m., Room 626, Campus Club 
Thursday, March 16, 1978, 11:30 a.m., Room 626, Campus Club 
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c An Integrated Joint MSW/}~H Degree Program Proposal 

I. Introduction 

Society today finds itself faced with complex public health issues and 

problems intricately intenvoven into the social and cultural fabric of the 

nation. }Iany of these health problems, although not totally ne>v, have taken 

on serious new dimensions, largely as a result of the impact of socio-

cultural, political, economic and moral-ethical events and other contemporary 

trends in which these phenomena have become embroiled. Among these many 

health issues and problems are: alcoholism and drug abuse; rape and battered 

women; abortion, pregnancy, counseling, and family planning; children's 

rights and child abuse; isolation and loneliness; the right to life, suicide, 

and the right to die; care of the elderly; dying and death; the right to 

health services and consumer protection; anxiety, stress-induced illness, and 

mental health; and cost, quality, availability, and accessibility of health 

services. The list is virtually endless and ever-expanding. 

In spite of the marked differences in their early development--public 

health as a legitimate function of government and social welfare as a 

voluntary movement--both have remarkably similar and overlapping spheres of 

concern and activity. Both are working on the same problems, each from its 

own professional point of vie\v. While the two fields have come together more 

and more in recent years, their emergence as a strong common force for '"orking 

on the health problems of today's society is largely dependent upon the 

integration and blending of the philosophies, concepts, and methods of the 

t\vO fields. 

The tHO fields share a sizeable ideological overlap. Both seek to c·: improve social functioning of individuals and groups through community programs 

and activities. Both seek to reduce individual, familial and community-\vide 
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dysfunction. Both Hork \vith individuals and families through \Vork, schools, 

neighborhood programs, or on a case referral basis. Both do extensive 

case-finding, early intervention, and long-term follo\v-through. Hith 

the addition of federal, state, and local planning agencies for health 

services, as \vell as funds to provide payment, both fields increasingly find 

their goals, roles, functions, and activities converging and overlapping. 

Both fields are very heavily involved in social development and change, 

social policy and social action, as well as administration, planning, and 

evaluation. Similarly, the heavy involvement of social work in the admini-

stration of public funds for health services brings the field of social work 

forcefully intc the health sciences. 

The joint MSH/}lPH degree program has as its rationale the recognition 

of the common concerns, ideologies, activities, and destinies of the social 

work and public health fields. Social workers, because they do have specific J 
knmvledge, skills, and attitudes compatible with the demands in health today, 

are already heavily involved in all phases of the health services delivery 

system. Further, social workers in the other parallel systems, more 

typically thought of as social welfare systems, also deal \·lith client 

problems having health components or impact. It should be noted especially 

that public health kno~vledge and methods are readily transferrable to social 

\vel fare organizations not ah.;rays thought of as primary health-oriented systems, 

just as social Hork knovTledge and skills are transferrable to primary public 

health or other service systems. Only in the training or educational programs 

has the preparation of social Harkers to assume these roles in the health 

field lagged. Hhile the knmvledge, and particularly the skills and attitudes, 

of social \Vorkers are transferrable to the health industry, a great deal is 

lacking in their professional preparation t~ make that transfer efficient, 



.. 
•· . 

I -3-

effective, and timely. Without this specific preparation, the differences 

between the two fields could be exaggerated and prove counterproductive 

in spite of the inherent similarities and corr~onness of purpose. 

Public health has particular expertise in such areas as chemical 

dependency, maternal and child health, family health, mental health, 

environmental health, health education, health care administration, and 

the biometric and epidemiological research approaches which have much to offer 

professionals whose career goals focus on both health and social \oJ'Ork as 

well as an interdisciplinary approach to the achievement of these goals. 

Social work, in turn, has experience and knowledge relative to social 

problems, social programs, and public policy development that impact on 

health services delivery. Social work also has special, well-defined skills 

in working with individuals, families, communities, and institutions for 

promoting the humanization of service delivery. Like public health, social 

work envisions and strives for social change at all levels where it is 

needed to achieve its goals. Each profession has a unique and complimentary 

contribution to make to this partnership. Bringing these t\vo fields together 

has the potential for a synergism rarely found in two distinct fields. 

The following position statement on preparation for practice of social 

work in health settings was approved by the House of Delegates of the Council 

on Social Work Education, dated February 4, 1975. 

"Expansion of the health industry and changes in health 
delivery made education for all health-related professions 
a prominent area for examination. Rising patient expec
tations, consumer participation in policy and program 
decisions, increasing medical care specialization, pro
fessional role changes, technological advances, and new 
financing mechanisms have significant impact on health 
personnel and their education. NeHer concepts of compre
hensive care and community medicine broaden the scope of 
services offered by health care organizations. It is 
imperative that all levels of social workers be adequately 
prepared to meet responsibilities in health care." 



}1uch of the rece~t health legislation demands integration and cooperation 

bet~veen social \vorker and public health. For example, the health Professions 

Education Assistance Act of 1976 (PL94-484) has several section~ relating 

specifically to the training of allied health professionals, including social 

\vorkers in health care. 

The planning and development activities from which this proposal was 

generated have been supported by a federal grant to the School of Public 

Health under Section 426 of Title IV, Part B, of the Social Security Act. 

This Section of the Act authorizes the Secretary of the Department of Health, 

Education, and Welfare to make grants "to public or other nonprofit institutions 

of higher learning for special projects for training personnel for work in 

the field of child welfare .•.. " A corresponding grant was received by the 

School of Social Development to support trainees in the completion of 

both the HSH and HPH degrees even while the joint program was in the 

process of being developed. 

Faculty representatives from the Schools of Social Development, Social 

Work, and Public Health have worked since September 1976, on the development 

of this program, proposed in this document. Early in the planning process, 

each representative submitted to his/her respective faculty a rough draft 

of the rationale and general objectives of the joint progran1. Initial 

reaction on the school level was positive, and copies ~vere fonwrded to 

the Graduate School for reaction and comment. The present proposal incorporates 

the responses to the issues and concerns \vhich have been raised. 

The planning meetings of representatives of the three schools focused 

on the following: the identification and clarification of assumptions and 

rationale underlying the development of the joint program; the identification 

of admissions requirements, goals, and objectives of the program; the 
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development of curriculum needed to support the program; exploration of 

potential future funding for the program; and the resolution of differences 

in program requirements and other administrative procedures among the three 

individual units. 

T\vO other activities in addition to the regularly scheduled planning 

activities contributed to the development of the proposal for this joint 

degree program. First, an experimental course entitled "Interdisciplinary 

Team Building" was developed and team taught during the summer of 1976 by 

faculty from the Schools of Social Development, Social Hork, and Public Health. 

This collaborative teaching experience contributed to building the relation

ship a~~ng the three schools and served as a trial for conjoint field 

experiences which could be built into the joint program. Second, represen

tatives of the three schools co-authored a paper on the NSIV/NPH program which 

\•Jas presented at the 1977 Annual Program Heeting of the Council on Social 

lvork Education. The preparation of this paper helped integrate the 

planning Hhich had been done previously and contributed to strengthening 

the relationship bet\veen the three schools. Hare importantly, hoHever, is 

the opportunity this paper and its anticipated publication nationally is 

giving to the assessment of interest among colleagues in this curriculum 

development. The response has been exceptionally favorable from both 

practitioners and academicians in both fields. 

Finally, it should be noted that for nearly 15 years there has been an 

informal on-going relationship betHeen the School of Public Health and the 

School of Social \Vork on the University's Minneapolis Campus relative to 

the provision of course work to social work doctoral students desiring an 

}!PH degree or a minor field in public health. This has involved almost 

exclusively students working in family, maternal, and child health fields. 
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II. Goals and Objectives of the HS\-I/.HPH Program 

A. Purposes and Goals 

The purposes and goals of this joint degree program are based on the 

individual purposes and goals of each of the schools involved, but with 

the added dimension of intregrating these purposes and goals. It is 

expected that this added dimension will result in an enhancement and extension 

of each of these individual programs. The purpose will be to educate and 

prepare a professional Public Health Social Worker who is competent in the 

practice of professional social work with the outlook and expertise of a 

public health professional. The ultimate outcome expectation of this program 

is for uniquely competent graduates to perform highly professional roles 

and functions related to improved availability, accessibility and quality 

of health and human services for all populations, but particularly for under-

served and/or at-risk target groups. 

The Public Health Social Worker will be prepared to perform in a leader-

ship capacity one or more of the follo>ving functions: 

Policy formulation and analysis related to social-health issues; 

- Planning of social-health programs; 

Implementation and management of social-health and human service 

programs; 

- Organization of local neighborhood groups, com~unities and regions to 

help people become self-sufficient in dealing with their own social-

health needs; 

- Supervision and management of direct preventive or curative social-

health services to individuals, families, small groups and comnunities 

(Preparation for this direct service iole will not be available throuah 
b 

the School of Social Development in Duluth); 

- Consultation, instruction and technical assistance to individual 

professionals, interdisciplinary teams, agencies, and community groups 

to improve social-11Palth and hum;m services; 
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- Research and evaluation, including the an~lysis and projection of data 

for purposes of policy formulation, pla~ning, program implementation 

and management, com;nunity organization, supervision and management of 

direct services, and consultation. 

B. Professional Competencies 

The specific competencies of the Public Health Social Harker are: 

1. Knmvlec!&.s 

a. Understanding of the terminology, philosophy and application of 

public health social work as the basis for the provision of 

integrated health and social services; 

b. Understanding individual development, including bio-psycho-social 

development; 

c. Understanding family development, structure and functioning; 

d. Understanding of human behavior of the individual, family, 

community, and large and small organizations, including 

coping behavior in the face of stress and/or threat; 

e. Understanding the interrelationships between psychological, 

socio-cultural and physical characteristics of the individual 

and the environment, which in combination impact the health of 

individuals, families and communities; 

f. Understanding the social/psychological/physical disorders and 

disease processes, including their interrelationships, causation 

and impact upon susceptible populations; 

g. Underst3nding of various team>vork models and underst.:mding of 

small group process, particularly the individual in the group, 

group norms, and stages of group development; 

h. Understanding sociol systems theory, inclu:Hng knouledge of 

organization and change theory and process; 
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i. Understanding the joint interventive strategies, including the 

problem-solving/epidemiological models and change processes; 

j. Understanding planning principles, management and decision-

making principles, service delivery systems, needs assessment 

and case-finding procedures, and program evaluation/research 

methodology; 

k. Understanding the basic principles and m2thods used and the 

applications and limitations of epidemiological research, 

psychological research and social research; 

1. Understanding the basic principles of prevention and how the 

application of these principles affects public policy formation, 

program planning and development, management and delivery of 

health and social services. 

3. Skills ------
a. Ability to study, assess and intervene appropriately and in 

keeping with clients' goals and view of the problem and with a 

high regard for preserving the clients' privacy and dignity; 

b. Ability to implement a problem-solving, decision-making process 

with maximum use of the client system and community strengths 

and resources; 

c. Ability to com~unicate effectively in providing health and 

social services to the client system; 

d. Ability to use authority constructively and effectively with an 

awareness of its limits and its impact upon the people served, 

c with the objective of working toward the maximum welfare of 

those served; 
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e. Ability to guide, educate and motivate clients or groups of 

clients toward their assumption 6f greater responsibility for 

their own health and welfare; 

f. Ability to \vork effectively in a team situation to plan, manage, 

or provide services to a target group; 

g. Ability to effectively utilize planning and management principles; 

h. Ability to do evaluation research, including quality assurance, 

utilization assessments, accountability, cost-finding, and 

cost-effectiveness; 

i. Ability to effectively elicit cooperative, collaborative and 

coordinated efforts among planners, managers, providers and 

consumers of health services; 

j. Ability to apply the principles of prevention and early inter-

vention to policy development and analysis, program development, 

management and delivery of health services. 

3. Attitudes and Values 

a. Demonstration of a commitment to an interdisciplinary approach 

to humanizing all relevant delivery services, including a 

commitment to individualize these services to the maximum; 

b. Demonstration of a commitment to the right of all individuals, 

families and populations to good health and health services 

through a fully integrated public health social work system of 

services and community supports; 

c. Demonstration of a positive commitment to interdisciplinary team-

work and to the maximum utilization of each team member's 

knowledge, skills, attitudes, and abilities; 
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d. Demonstration of an appreciation for and utilization of coopera-

tion, collaboration and coordination in the planning, administra-

tion, and delivery of health services; 

e. Awareness of and demonstration of a commitment to maximizing 

the health and social functioning of individuals and families 

through community programs and efforts; 

f. Demonstration of a commitment to service educational programs 

and activities which are aimed at increasing the responsibility 

of individuals and families for their own health and well-being. 

C. Admissions Requirements and Procedures 

Recruitment for the MSIV/MPH program \vill be done from the follmving 

three target groups, listed in order of priority: 

1. Post-bachelors candidates, preferably with related work experience, 

who have not matriculated in either an MSW or an MPH program; 

2. Post-bachelors students, preferably with related work experience, 

Hho have already matriculated in either an HSW or an MPH program; 

3. Professionals \vith either an HSW or an MPH degree with related 

work experience. 

The majority of the candidates will be selected from the first priority 

group. Recruitment and admission of a post-bachelors candidate \vho has not 

matriculated in eitheranMS\V oran MPH program ~s preferred over a candidate 

who has matriculated in either master's program because it is the intent 

that the joint program be integrated at every phase of graduate study beginning 

with matriculation so as to maximize the simultaneous internalization and 

unification of the principles, concepts and methods cxt<:mt in both fields. 

A minimum of t\vO years \vork experience (or its equivalent) related to 

social \vork or public hc,llth practice \Jill be required of all applicants. 
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At least one year must be post-bachelors. Both volunteer and paid \vork 

experience will be acceptable. 

For at least the first two years of the joint program, admissions will 

be limited to 20 students (10 stud0nts pursuing the MSW and MPH between the 

Schools of Social Work and Public Health, and 10 students pursuing the MSW 

and MPH between the Schools of Social Development and Public Health). This 

limited enrollment will result in an optimal seminar size and 'Hill enable 

individualized program planning to occur more easily than with a larger class. 

The specific criteria for the selection of candidates for the joint 

MSW/MPH program are: 

1. A demonstrated career interest in the application of social work 

to the health of the public as evidenced by a personal statement 

and letters of reference; 

2. Clearly articulated career goals that are compatible with the 

objectives of the joint program, and a plan and commitment to 

achieving the stated goals, as evidenced by a personal statement 

and past and present activity; 

3. A demonstrated value system that reflects an interdisciplinary 

commitment to the solving of social health problems as evidenced 

by a personal statement, letters of reference, and a resume of 

work experience; 

4. A demonstrn ted academic competency \.Jhich indicates a potential for 

academic success in a graduate program, as evidenced by an overall 

undergraduate GPA of: 

a. 2.8 with respect to the Schools of Social Development and 

Public Health; or 

b. 3.0 Hith respect to the Schools of Social Hark and Public Health,.·.) 

unless a cnndidate falls Hithin one of the three categories 

defined by the School of Social ~,fork as exceptions (refer to 

admissions critcri~ of School of Social Work); 
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This difference in undergraduate GPA requirements for 

admission reflects the existing policy differences between the 

the Schools of Social Work and Social Development. 

Candidates for the joint program must meet the admissions criteria 

specified by the Graduate School and by each school from which a degree 

is sought in addition to meeting the above-mentioned criteria. Each 

candidate will also be expected to complete the admissions process of each 

school from which a degree is anticipated, while simultaneously submitting 

the required credentials for a separate admissions review process for the 

joint degree program. Thus, students must be admitted not only to each 

school from which a degree is anticipated, but also must be jointly approved 

for the combined program. 

The admissions committee for the joint program (subsequently referred to 

as the joint committee) will consist of three members, one representative 

appointed by the Dean or Director of each of the participating schools. 

The member appointed by the Dean of the School of Public Health Hill serve 

as the chairperson of this com~ittee. 

The separate admissions procedure to the joint degree program Hill be: 

1. Candidnte completes a Letter of Intent and sends it to the chair

person of the joint committee. The Letter of Intent must include: 

a. A personal statement concerning the elements of the candidate's 

background and experiences that s/he considers to have bearing 

on her/his present interests and philosophy, especially items 

b. and d.; 

b. A statement of the candidate's present and previous professional 

experience, including dates, agencies, positions, and brief 

synopses of duties. Descriptions of volunt~er work performed, 

m2ntioning supervision provided to her/him and extent of res-



. ' -14-

ponsibilities must also be included; 

c. A statement of the candidate's career goals and rieeds, including 

professional roles s/he sees herself/himself performing and the 

type of agency, organization, or setting in which s/he plans 

to work. A clearly articulated statement as to why s/he 

sees both the MSW and MPH degrees as necessary or helpful to 

these roles must be provided; 

d. A statement of specific areas the candidate wishes to emphasize 

within the School of Public Health and ~ithin either the School 

of Social Development or the School of Social Work. Any 

additional related areas or courses ~~side the curricula of 

the above Schools which s/he \vishes to make part of her/his 

program must be included; 

e. An indication whether the candidate anticipates continuing her/his 

studies through the summ2r periods, or \vhether s/he wishes to 

enroll only for the regular academic year (mid-September to 

mid-June); 

f. ~vo official transcripts of all academic work completed at the 

college or university level; 

g. At least three recent letters of reference, normally from three 

totally distinct sources; 

h. Indication of the schools to which the candidate plans to apply (i.e. 

the School of Social Work or the School of Developm2nt), .the 

intended quarter of m3triculation and whether the candidate 

plans to be a full or part-time student; 
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i. Any other information that the candidate thinks would be appro-

priate for the joint committee to have in order to make a 

decision about her/his admission to the joint program, 

including any specific material requested by the separate 

schools. 

2. The joint committee revie\vs and selects applicants in light of the 

specified criteria for admission to the joint program. 

3. The joint committee informs applicants of their decision, stating 

explicitly that their decision is independent of the admission 

decision of either of the schools from which the degrees are sought. 

li£~~: Although the admissions processes for each school and for 

the joint program are separate, most of the materials necessary 

4t; for each process can be identical. 

Lf, Deadline for application to the joint committee shall be the official 

deadline of the schools to 1·7hich the student is applying (i.e. 

Social Work or Social Development, and Public Health). Later 

applications may be considered, but only if in accord with late 

consideration granted by the respective schools. 

D. Curriculum 

The joint program \vill basically consist of an integration of the 

existing curricula of the schools from which the degrees are sought. Program 

plans will be individualized as much as possible for each student. All 

students will have advisors from Public Health and Social Work or Social 

Development throughout the program. Students, under c.1reful advisement, 

will be able to choose from a \vide variety of courses, those Hhich are most 

relevant to their career objectives. Through a process of petitioning, a 

cou-cse offered by one school may be substituted for one of the required 
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courses of another school, if that course has equivalent content and can 

better meet the student's career objectives. Field experience (plus the 

Plan B requirement and the Final Comprehensive Exam requirements of the 

Schools of Public Health and Social Development) will be planned jointly 

between the schools to avoid duplication and improve the quality of these 

learning experiences. 

In addition to an integration of the curricula of the schools, there 

will be two significant changes: first, two new courses will be required 

of all students pursuing the joint program; and second, students will be 

permitted to double count as many as 18 credits for both degrees. 

The proposed joint program will have a one~credit seminar repeated every 

quarter (total of nine credits) for each cohort of students. The objectives 

of this seminar will be: 1) the socialization of students to an inter

professional Public Health Social Harker identity; 2) identification and 

analysis of social-health and human service issues; and 3) integration of 

social \vork and public health coursework, philosophies, and concepts. The 

seminar will meet bi-weekly for t\VO hours, and readings or other assignments 

vlill be completed between meetings. 

A second ne\V'ly developed course sequence will focus on interdisciplinary 

team training. This course sequence will be offered Spring Quarter and 

Summer Sessions I and II for a total of 12 credits (2 in Spring and 10 in 

Summer). MSH/HPH students and other interested graduate students in social 

\V'Ork, public health, and related fields will form interdisciplinary teams 

to \V'ork on a relevant social-health project during the summer. The t\W

credit Spring offering will be in preparation for this team field experience 

and will emphasize basic cognitive and skill development necessary for 

effective team functioning. Students will be permitted to take the course 

only after completing at least one academic year of the joint program. 
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lf obtained independently, the MSW fro~ the School of Social Development 

would require 90 credits; the MSW from the School of Social Work would 

require 81 credits; and the MPH from the School of Public Health would 

require from 45 to 90 credits. Each program currently takes approximately 

two academic years to complete (i.e., six academic quarters). It is 

proposed that students pursuing the joint program be allowed to double-count 

as many as 18 credits, i.e., apply the same 18 credits toward both degrees. 

Thus, the joint program could be shortened considerably, and through careful 

advising would eliminate the need for redundant coursework in the partici

pating schools. 

The School of Public Health has a highly flexible system in which the 

total required credits contracted for graduation is dependent on the individual 

student's academic and work experience prior to entering the program. 

Although the school publishes a minimum of 45 credits for the MPH, rarely 

does the minimum go belo>v 54 credits. A student pursuing the joint program 

would threrfore be expected to complete a total of 126 credits with the 

School of Social Development (90 +54= 188- 18 = 126), and a total of 117 

credits with the School of Social Hork (81 +54= 135- 18 = 117). Hith respect 

to the Sclwol of Social Development's advanced standing program which 

requires 60 credits for an MSH, a total of 96 credits \vould be expected 

-for completion of the joint program (60 +54= 114- 18 = 96). However, 

these cre:dit totals required for completion of the joint progra;n are minimum 

expectations and are highly dependent on each student's individual career 

goals and previous background. Students wishing to track in several areas 

within the two degrees (such as Maternal and Child Health, Chemical Dependency, 

Hen tal Health, Aging) m.:1y >vell expect to go considerably beyond the minimum. 

Regardless of tl1c tracking, all joint degree students' advising and registr~tions 

in the School of Puhl ic Health •-rill be through the Program in Interdisciplinary 

Studjcs. 
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E. Completion Requirements 

Students pursuing both the HSH and HPH degrees must meet the completion 

requirements of each school from \Ihich a degree is sought. In addition, 

students must complete the two new courses developed for the joint program 

(i.e., the Integrative Seminar and the Interdisciplinary Team Training 

course sequence). The Plan B project and the Final Comprehensive Exam 

requirement of both the Schools of Social Development and Public Health 

will be planned jointly so that completion of the requirement for one school 

-...;roulcl satisfy the requirement of the other. Special emphasis in the comrnon 

Comprehensive Examination will be on the integration of the t,.;ro fields 

and their common application to social-health issues and problems. 
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III. Educational and Social Need for the Program 

Estimates are that approximately 65% of socinl workers in the United 

States are presently practicing in health or health-related settings. Yet 

most have had little or no formal education or training in understanding and 

\vorking with the health services delivery system. For the most part, social 

workers are ill prepared to deal with the complex social-health problems 

\vhich they must confront in health settings. 

It has been stated in the Introduction that the professional organization 

of social \vork educators, the Council on Social Hork Education, has formally 

recognized the growing need for "all levels of social workers (to) be adequately 

prepared to meet responsibilities in·health care." The Health Professions 

Education Assistance Act of 1976 (PL94-484) has also been cited as a clear 

indication on the federal level of the need and support for preparing social 

workers for practice in health settings. 

In a survey conducted by the School of Social t-lork at the University 

of Denver in 1975, respondents from other Schools of Social Hork across the 

country identified several advantages to joint degree programs between social 

work and other disciplines. First, joint degree programs maximize educational 

opportunities for students resulting in better programs, greater specializa

tion, and more collaboration in practice. Second, there are increased oppor

tunities to develop new knmvledge and encourage knmvledge development through 

research and cross-stimulation of ideas. Third, the unique resources of each 

school involved in the joint program can be conserved. For example, because 

the University of Hinnesota has one of the feH and one of the leading schools 

of public health in the nation, the Schools of Social Development and Social 

·uork will not have to commit substantial resources for a health concentration 

Hithin their curricula, but rather can dc~pend upon the School of Public Health 
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for most relevant health content. The School of Public Health, on the other 

hand, can depend upon the Schools of Social Development and Social \~ork for 

the in-depth exploration of social issues related to health. 

The continued development and survival of both the social '1.-mrk and public 

health professions require both professions to extend themselves actively into 

newly emerging areas of human service activity. The tendency to equate social 

work with w·elfare has resulted nationally in a dangerously narrow institutional 

scope. Such continued isolation and insulation from other vital spheres of 

human service activity, especially health, could result in extinction of that 

profession, largely through the usurpation of its roles, functions, and areas 

of expertise by new or expanding professions. 

The employment prospects for graduates of this joint degree program, 

therefore, appear excellent. As mentioned previously, an estimated 65% of 

social workers already have been hired for positions in health or health

related agencies without having had the formal education in health. Graduate 

training in both social work and public health would for all practical purposes 

insure key leadership positions in health settings to those select individuals 

choosing this training and a health career. The likelihood of the passage 

of a national health insurance plan further adds to the marketability and 

demand for these graduates. The job-finding experiences of the relatively 

fe'l.v professionals 'l.vho hold both a HSH and a HPH clearly demonstrate the 

high demand for individuals with such dual qualifications. The integrated 

progran and the reputation of the University of Hinnesota should further 

enhance this already valuable combination. 

Although \vord about the prospective joint program has spread largely by 

'l.vord of mouth 'l.vith very little inforr:1ation given in current bulletins, student 

inquiries about the joint progran have been exceedingly high. It is estimated 
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that the total number of inquiries from the three cooperating schools in the 

past 8 months exceeds 100. 

In fact, t\-ro students Hho matriculated in the School of Social Development 

in Fall, 1974, and subsequently received their NSH in June, 1976, will be 

completing their I-lPH in July, 1977, \•lithout benefit of this proposed joint 

program. They willingly chose to extend the length of their education by 

three academic quarters and tHo summer sessions to do so. Seventeen students 

presently enrolled in the School of Social Development have clearly indicated 

their interest in pursuing both degrees, and are hopeful that this proposal 

will be approved. 
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IV. Comparison \vith Similar Programs 

As a result of the survey conducted at the University of Denver in 1975, 

approximately 35 Schools of Social Work in the Lnited States indicated that 

they either had or \vere considering at that time some type of joint degree 

program. Although only one school reported a joint degree program in social 

work and public health, three others were being considered. 

Upon further exploration by our joint degree planning committee, four 

joint programs bet\veen social Hark and public health have been identified at 

universities in the United States: one at the University of Berkeley; one 

at the University of Pittsburgh; one at the University of Missouri; and one 

at Columbia University in New York. Ho\vever, at least t\vO of these programs 

(i.e., Berkeley and Pittsburgh) are in fact programs in public health 

intended for social \vorkers who have already earned their MSW degrees (in 

other Hords, .a prerequisite condition for admission to the program Has a 

}ffiW degree). Only one, the program at Columbia University, between the 

Schools of Social Work and Public Health, is truly an integrated program 

involving two complete calendar years (six consecutive terms, including 

summers). 

The Council on Social Hork Education publication SUHHARY INFOR}lti..TION 

ON HASTER OF SOCIAL HORK PROGRAHS: 1976, indicates that there are nineteen 

schools of social work with curriculum concentrations in health, tHenty in 

mental health, tHenty in aging, eighteen in family and children's services, 

and fourteen in alcohol and drug abuse. Other concentrations Here indicated 

in rehabilitation, community mental health, and mental retardation. 

Thus, although there are a number of joint programs betHeen social \vork 

and other disciplines in the United States, none except possibly Columbia's, 

appear to be very similar to what is being proposed. TI1e curriculum for 
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V. Quality Control 

Registration for the joint degree program will take place initially in 

the Graduate School and the students will register in the Graduate School 

for all but one quarter. The student will register in the School of Public 

Health for one quarter through the Interdisciplinary Studies Program. Quality 

control will be the responsibility of the school in which the student is 

registered at the time. The Schools of Social Development and Social Work 

have received accreditation for their graduate programs from the Council 

on Social Hark Education and the School of Public Health has received ac

creditation from the Council on Education for Public Health. 

If a student is terminated from the School of Social Development or the 

School of Social Work (i.e., the Graduate School), the student may be permitted 

to continue in the }~H program, but the student's academic record must be 

reviewed again by the School of Public Health for admissability since career 

objectives \vill need to be changed to reflect the loss of the social \vork 

career. If a student is teriT~nated from the School of Public Health, but 

has previously been admitted to the School of Social Development or the 

School of Social Work (i.e., the Graduate School), the commitment to admit 

\vill be adhered to, but the student could only complete the HSH program and 

would be monitored closely. 

Faculty Hho have special competence in social-health services and who 

\vill support this program are as folloHs (see Appendix for curriculum vitae): 

Eugene Hooyman, Assistant Professor, School of Social Developrr.ent and 

School of Public Health. 

Dr. Hooyman holds degrees in public health, social work, and educational 

psychology. He has been involved in both social •wrk and public health 

activities in the community and has taught such courses as "Interdisciplinary 
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Team Building" and "Social Aspects of Health Services Delivery". He is 

Director of the Graduate Field Projects at the School of Social Development 

and has developed numerous health projects in Northern Minnesota. 

C. David Hollister, Associate Professor, School of Social Development 

and School of Public Health. 

Dr. Hollister, Acting Dean of the School of Social Development, has 

had fellowships awarded to him from the National Institute of Hental Health 

and the U.S. Public Health Service. He has co-authored two articles relating 

to Psychiatric Emergency Services. Dr. Hollister shares advisement respon-

sibilities for students interested in public health. 

Robert Sch1vanke, Associate Professor, School of Public H~alth. 

Professor Schwanke is Director of Interdisciplinary Studies and Associated 

Programs. He ·Has Assistant Dean of the School from 1966 through 1975 and 

Director of the Public Health Administration Program, 1970-72, and the Chemical 

Dependency Counseling Program, 1969-1975. He has taught extensively on 

principles and concepts in public health, chemical dependency, rehabilitation, and 

interdisciplinary team training in health services delivery. He has also 

coordinated team field course>vork and experiences for public health disciplines 

in the School~ and is the advisor for Interdisciplinary HPH students. 

Helen Yesner, Professor, School of Social Work. 

Professor Yesner, Assistant Director of the School of Social Work, has 

trained students in health and rehabilitation settings. She wrote the chapter on 

"Social Assessment" publiE;hed in Handbook of Physical Hedicine and Rehabilitation, 

Krusen, Kottke, & E1luood, 1st & 2nd editions, Saunders, 1971. 

Ham1el Hiranda, Associate Professor, School of Social Work. 

Dr. Hlranda received his Ph.D. in Psychology from the University of Washington 

in 1971. He has been involved in research i.n the delivery of services to 
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VI. Implementation 

The program will be implemented as soon as it has received formal 

approval. As mentioned previously, there are presently several students en-

rolled in the School of Social Development and approved for future transfer 

to the School of Public Health lvho lvould like to take advantage of this 

joint program when it is approved. These students are currently anticipating 

pursuing each degree independently, if approval is delayed. 

The program can be implemented with present faculty and material 

resources. Although more public health materials will need to be made 

available at the Duluth Campus, this can be accomplished within the existing 

budget, and through inter-library exchange and the cooperation of the School 

of Public Health. 

Ho1vever, additional faculty and material resources will be sought under 

the provisions of the Health Professions Act of 1976 in order to enhance 

the overall quality of this joint degree program and in order to make it 

available to a greater number of students at as early a timetable as possible. 

Such funding, if auproved, Hould likely not be available until July, 1978. 

Hm.;rever, some continuation funding of the School of Public Health's training 

grant for planning from Social and Rehabilitation Services (Section 426 - Child 

Welfare) and the School of Social Development's training grant for student 

support (Section 426 - Child Helfare) is quite likely. 

ELH, 1ms: cec 

4/12/n 
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UNIVERSITY OF MINNESOTA 
! TWIN CITIES 

Dean Warren E. Ibele 
Graduate School 
321 Johnston 
Minneapolis Campus 

Dear Dean Ibele: 

School of Nursing 
3313 Powell Hall 
500 Essex Street S.E. 
Minneapolis, Minnesota 55455 

(612) 373-3462 

May 20, 1977 

Enclosed are the supplementary materials you requested 
by telephone regarding the Plan A proposal for our Master's 
Program. I hope this material is helpful. Any further 
questions, please let me know. 

FEK:bm 

Yours sincerely, 

Fl2~of.vK£: ~-
Associate Dean, Director 
of Graduate Studies 

HEALTH SCIENCES 

GMDUATl SCHOOL 

MAY 24 1977 
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REVISION: (Page Two, Attachment I, Plan A Proposal) 

II. Proposed Program 

Curriculum Description - Requirements for the degree include a 
minimum of 29 quarter credits in total including nine credits in 
one of more related fields; a Master's thesis:and an oral exam
ination by committee. Twenty quarter hours of graduate nursing 
courses are required to provide a necessary foundation for the 
nursing major. Graduate students who also wish to prepare for 
clinical or role specialization would be required to fulfill 
additional course requirements for the nursing specialty. 



RESEARCH - THESIS TOPICS 

Impact of the Hospital Environment upon the Leukemic Child 

Effect of sensory and Procedural Information on Childrens' Stress Behavior 
During Intrusive Procedures (Bone Marrow Transplants) 

Long Term Adjustment and Adaptation Mechanisms in Severely Burned Children 

Attitudes and Expectations of Mothers and Nurses Toward Parent Participation 
in the Care of the Premature Neonate 

Effects of Tactile Stimulation on the Frequency of Apneic Episodes in the 
Premature Neonate 

Effect of Prolonged Chemotherapy on Children and their Families 

Effect of Specific Relaxation Techniques on Blood Glucose Levels of the 
Adult Diabetic 

Use of Infant Visual Perception Techniques to Evaluate the Premature Neonate 

Assessment of Parent-Child Interaction in the Clinic Setting: Development 
of an Intervention Model 

Physical Sensations Experienced by Patients in Post-Anesthetic Recovery Rooms 

Relationship of Preoperative Information to Recovery from Surgery 

Effects of Therapeutic Play on the Hospitalized Child 

Home Care as an Alternative to Hospital Care for the Dying Child 

Effect of Prolonged Chemotherapy on Children and Families 

Effect of Thermal Application on Circulation 



PROPOSAL FOR MASTER OF SCIENCE DEGREE: PLAN A OPTION 

APPENDIX 5 

SAMPLE PROGRAM 

MAJOR: NURSING RELATED FIELD: PHYSIOLOGY 

Suggested Thesis Title: Effect of surface thermal application on circulation 

Advisor: Ida Martinson, Ph.D., R.N. 

Course Title: Number Credits 

Structure of the Discipline of Nursing 8010 3 

Moral and Ethical Positions in Nursing 8011 3 

Conceptual Framework for Nursing Practice 8012 3 

Research in Nursing* 8014 3 

Nursing Intervention Models 8030 8 

Related Courses: 

General Physiology 8100 3 

Cardiovascular Physiology 8015 4 

Hemodynamic Measurement 8235 3 

*Graduate statistics course including inferential statistics is prerequisite 
to Research in Nursing (Nurs 8014} 



SAMPLE PROGRAM 

MAJOR: NURSING RELATED FIELD: PHYSIOLOGY 
PHARMACOLOGY 

Suggested Thesis Title: Effect of prolonged chemotherapy on children and 
families 

Advisor: Ida Martinson, Ph.D., R.N. 

Course Title: Number Credits 

Structure of the Discipline of Nursing 8010 3 

Moral and Ethical Positions in Nursing 8011 3 

Conceptual Framework for Nursing Practice 8012 3 

Research in Nursing* 8014 3 

Nursing Intervention Models 8030 8 

Related Courses: 

General Physiology 8100 3 

Health and Human Behavior 8855 3 

Behavior Pharmacology 8064 3 

*Graduate statistics course including inferential statistics is prerequisite 
to Research in Nursing (Nurs 8014) 
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SAMPLE PROGRAM 

MAJOR: PSYCHIATRIC MENTAL HEALTH RELATED FIELD: PSYCHOLOGY 
NURSING AND FAMILY SOCIAL SCIENCE 

Suggested Thesis Title: Effect of group therapy on self-concept of drug 
abusing adolescents 

Advisor: Elaine Mansfield, DNS, MSN 

Course Title: 

Structure of the Discipline of Nursing 

Moral and Ethical Positions in Nursing 

Conceptual Framework for Nursing Practice 

Research in Nursing* 

Nursing Intervention Models** 

Related Courses: 

Child Psychology (Adolescent) 

Public Health (Group Counseling: 
Techniques Related to Chemical 
Dependency) 

Family-Social Science (Family 
and Social Problems) 

Number Credits 

8010 3 

8011 3 

8012 3 

8014 3 

8030 8 

5303 3 

5036 3 

5241 3 

*Graduate statistics course including inferential statistics is prerequisite 
to Research in Nursing (Nurs 8014) 

**The following courses are recommended for students who also elect a clinical 

focus: 
Nurs 8-421 Group Dynamics and Leadership Skills 3 

Nurs 8-422 Family Dynamics and Therapy 3 
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MAJOR: NURSING (CHILD REARING 
FOCUS) 

SAMPLE PROGRAM 

RELATED FIELD: CHILD 
PSYCHOLOGY 

Suggested Thesis Title: Coping patterns of normal siblings in a family with 
one mentally retarded member 

Advisors: Sara S. Rode, Ph.D., R.N. 
Judith Plawecki, Ph.D., R.N. 

Course Title: 

Structure of the Discipline of Nursing 

Moral and Ethical Positions in Nursing 

Conceptual Framework for Nursing Practice 

Research in Nursing* 

Nursing Intervention Models 

Related Courses: 

Child Psychology (Behavioral and 
Emotional Problems) 

Psychology of Atypical Children 
(Problems of Research, Assess
ment and Behavior Associated 
with Atypicality) 

Introduction to Mental Retardation 

Number Credits 

8010 3 

8011 3 

8012 3 

8014 3 

8030 8 

5311 4 

5313 4 

5315 4 

*Graduate statistics course including inferential statistics is prerequisite 
to Research in Nursing (Nurs 8014) 



SAMPLE PROGRAM 

MAJOR: MEDICAL-SURGICAL NURSING RELATED FIELD: SPEECH 
COMMUNICATIONS 

Suggested Thesis Title: The relationship of client articulation of needs and 
goals to persistence with a prescribed new behavior 
(such a thesis topic could explore factors influencing 
medication or dietary compliance behavior in selected 
samples of patient populations) 

Advisor: Marilyn Sime, Ph.D., R.N~ 

Course Title: Number Credits 

Structure of the Discipline of Nursing 8010 3 

Moral and Ethical Positions in Nursing 8011 3 

Conceptual Framework for Nursing Practice 8012 3 

Research in Nursing* 8014 3 

Nursing Intervention Models 8030 8 

Related Courses: 

Problems in Interpersonal Communication 5402 4 

Interviewing and Communication 5422 4 

Small Group Communication 5411 4 

*Graduate statistics course including inferential statistics is prerequisite 
to Research in Nursing (Nurs 8014) 



UNIVERSITY OF MINNESOTA School ot Nursing 
TWIN CITIES 3313 Powell Hall 

Warren E. Ibele, Dean 
Graduate School 
321 Johnston Hall 

Minneapolis, Minnesota 55455 

March 31, 1977 

Kenneth c. Zimnennan, Assistant Dean 
Graduate School 
325 Johnston 

Dear Dean Ibele and Dean Zimnerraan: 

GRADUATE SCHOOl 

APR _ 1977 

OffiCE OE THf DEAN 

Dr. Sally Rode and I roth appreciate your guidance on the preparation 
' of the enclosed Plan A option for our Master of Science program. Dr. Rode 

has followed through on your suggestions, and along with the participation 
of our graduate faculty, the attached material is enclosed for your consid
eration. As you reccmnended, the pro{X)sal is being sent to you first to 
facilitate an early implementation date. 

We are eager for the initiation of the Plan A option in order to provide 
an op{X)rtunity for Nursing Gradua.te Student Carrlidates to derronstrate their 
research capabilities. This option is not available under the Plan B (Pro
ject) option. The strong sup{X)rt for the thesis option by nursing faculty 
who hold Associate Membership rank in the Graduate School indicates that the 
necessary leadership will be available for candidates electing the Plan A 
option. 

Another important issue to be oonsidered is that the majority (69%) of 
the accredited universities in the United States awarding the Master of 
Science Degree in Nursing provide the thesis option for their candidates. 
The Plan A option v.ould strengthen our {X)Sition in relation to other univer
sities. 

The pro{X)sal speaks to the need of state and private institutions to 
have access to qualified faculty and nurse-practitioners prepared at the 
graduate level. 'Ib best neet the needs of those agencies and institutions, 
candidates must have the op{X)rtunity to demonstrate their ability to ron
duct research since nursing practice, teaching and research are closely 
interv.oven. 

The pro{X)sal speaks to the need of state and private institutions to 
have access to qualified faculty and nurse-practitioners prepared at the 

HEALTH SCIENCES 



Dean Warren E. Ibele 
Dean Kenneth C. Zimnennan 
March 31, 1977 
Page ~ 

graduate level. 'Ib best meet the needs of th::>se agencies and institutions, 
candidates must have the opportunity to dem:mstrate tP..eir ability to conduct 
research since nursing practice, teaching and research are closely inter
wven. 

Thank you very much for your interest and guidance in the planning and 
preparation stages of the proposal. 

FEK:l:m 
cc: Dr. Sara s. Rode 

YJ11 sin~~. :ji~UA~~· 
Flori~K1ng, ~h.D., R.N. 
Director of Graduate Stu:iies 



lliiVERSITY OF MINNFSarA 
SOiOOL OF NURSING 

ATrACHMENT I 
March 25, 1977 

PROPOSAL FOR MASTER OF SCIENCE DEGREE: PLAN A OPI'ION 

I. Intrcrluction 

The School of Nursing sul:mits the following proJ?Osal for the Plan A (thesis 
option) to the Graduate School of the University of Minnesota. 

Rationale. The Graduate School of the University of Minnesota has approved 
two methods by which the Master's degree can be awarded to students fran 
various departments. The Plan B option (Master's degree without thesis) is 
chosen by students who wish to danonstrate excellence in their chosen fields, 
but do not wish to seek additional advanced preparation in their area of 
study. The Plan A option (Master's degree with thesis) is recanmended by 
the majority of departments within this university for graduate students who 
wish to obtain doctoral preparation in their fields. 

The University of Minnesota School of Nursing has provided only the Plan B 
option for nursing graduate students while the national trend of major 
universities is to offer both options to graduate students in nursing (see 
Appendix I) . 

Major reasons for the School of Nursing to propose the Plan A option: 

(1) The Council of Graduate Schools in the United States has issued .POlicy 
statements relevant to the assessment of graduate programs. The Council 
posits that the Master's program should consist of a coherent pattern 
of courses, comprehensive examinations, and a thesis or equivalent ex
perience. The thesis option \I.Uuld strengthen our .POSition in relation 
to other universities offering a Master's degree in nursing. 

(2) The belief that essential elements of any discipline inclu:le conducting 
research within the university envirornnent and praroting independent 
research by graduate stu:lents. The thesis option \I.Uuld provide graduate 
students in nursing the opp::>rtunity to design and conduct research in
vestigations under appropriate graduate faculty guidance. 

(3) 'Ib reflect the School of Nursing faculty goals as stated in the re
search mission: 

(a} 'Ib integrate research as one of the three major functions in the 
School of Nursing in order to be consistent with the threefold 
purpose of the University of Minnesota: teaching, research and 
carn1uni ty service. 

(b) 'Ib bring the School of Nursing into a position of leadership in 
nursing research. 

(c) 'Ib support individual and team nursing research. 
(d) 'Ib engage in multidisciplinary research in the health care area. 

( 4) ~ be cor:sistent with tJ:e philosophy of the School of Nursing regard
mg nursmg research which states that research is an essential part 



of the acadanic life, a p:rrt that must be nurtured as cliligentl y as 
other institutional activities if it is to flourish. Systematic and 
school-wide attention to the problem as well as the accanplisl'Inents 
of research within the school should contribute substantially to the 
further developnent of the climate of scholarship. 

(5) Sttrlents graduating fran programs offering only project options may 
be penalized should they wish to continue their education and obtain 
an advanced degree from another university. 

(6) Data sharing among students and faculty is limited if theses are not 
available through usual librcuy channels. At the University of Mirme
sota Plan B projects are not subnitted to the Graduate School or the 
University library. With the Plan A option, theses v.ould be available 
for graduate sttrlents on a national level. 

II. Proposed Program 

Program Objectives: The major goals of the program are to educate students 
for careers in advanced clinical practice, teaching, leadership and research 
in nursing. The major program objectives are to educate nursing students 
who: 

(1) daronstrate canpetence in designing and implanenting research applicable 
to nursing practice; 

(2) detennine, daronstrate and test second level nursing practice; 
(3) daronstrate canpetence in the use of theory within nursing science; \ 
(4) maintain, prorrote and develop the discipline of nursing; .._, 
(5) articulate their own !;OSition on :rroral and ethical issues in nursing. 

Admission Requirements: Master of Science Degree candidates (Plan A option) 
will meet current Graduate School and School of Nursing admission criteria. 

curriculum Description: Requirements for the degree incltrle a minimum of 
28 quarter credits in total including 8 credits in one or :rrore related 
fields, a M:lster's thesis and an oral examination by ccmnittee. Twenty 
quarter hours of graduate nursing courses are required to provide a necessary 
foundation for the nursing major. Graduate students who also wish to prepare 
for clinical or role specialization v.ould be required to fulfill additional 
course requirements for the nursing speciality. 

The major is divided into tv.o parts: core courses and nursing focus courses. 
The core courses provide the foundation for prorroting nursing as a scholarly 
discipline and provide the basis of knowledge and skills for a second level 
practitioner to serve selected client fOpulations arrl for various roles with
in nursing. The nursing focus courses provide the opfX)rtunity to develop 
advanced knowledge and skills in clinical practice and nursing roles. 

The following courses are required for Master of Science degree candidates 
electing the Plan A option: Research ~thods in Nursing (N8-014) and Ad
vanced Statistics. Other courses to complete the degree requiranents are 
selected in consultation with the sttrlent' s program advisor. 

-2-



Graduate nursing students who elect the Plan A option nrust have demJnstrated 
knowledge of inferential statistics and research methodology. Upon comple
tion of this prerequisite, students ma.y contract with faculty who hold 
Associate ~ship rank in the Graduate Sch:x:>l. Under the guidance of a 
nursing faculty chairperson and thesis camri.ttee rrembers, the design, im
plementation and writing of a fonnal thesis will be suhnitted in accordance 
with Graduate School requirements. 

III. Educational and Social Need for the Program 

An expressed need of state and private institutions in the Midwestern area 
and the State of Minnesota is to have access to faculty and nurse-practition
ers prepared at the graduate level. candidates woo are skilled in research 
methodology and nursing science \\Duld seem to best meet the needs of those 
agencies and institutions who wish to der:ronstrate excellence of patient-care 
and nursing education. 

Currently, 104 graduate students are Master of Science degree candidates in 
the School of Nursing. It is anticipated that these numbers will rarain 
stable or increase dependent u:t:en the numbers of nursing faculty with Asso
ciate MEmbership rank in the Graduate School. The Plan A option will attract 
candidates whose career goals include doctoral preparation fran this or 
another university. 

IV. Cc:mparison with Similar Programs 

The University of Minnesota-Minnea:t:elis offers the only Nursing Master of 
Science degree program in the State. There is no conflict of interest with 
either public or private institutions. 

V. Quality Control 

Currently, a sufficient number of persons on the School of Nursing faculty 
hold Graduate School Associate Membership rank with the University of Minne
sota to guide students who elect the Plan A option. Many of these faculty 
of appropriate rank have supervised and guided students in the developrtent 
of theses and/or dissertations. (See Appendix 2 for Faculty vitae.) 

The program will be evaluated yearly and governed by current and usual 
University carrnittees. The thesis carrnittee chairperson and graduate fac
ulty manbers will be responsible to the Graduate School for the thesis. 
Students electing the Plan A (thesis option) will be tmder the direct 
supervision of a program advisor, thesis advisor and carmittee members. 
(See Appendix 3 for criteria for theses evaluation.) 

VI. Implementation 

The School of Nursing could implement the Plan A option for Master of Sciences 
degree candidates beginning Fall Quarter, 1977 dependent upon Graduate School 
approval of the program. 

No additional faculty, laboratory, equipnent or library facilities are re
quired to establish and maintain the Plan A option for Master of Science 
degree candidates in nursing. Any expansion in budget \\Duld be dependent 
upon develop:nen.t of the program in accordance of university standards to 
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naintain excellence of graduate education. 

Consultation with the Diehl Library faculty indicates that our current 
needs can be met and are sufficient to establish and naintain the new 
program. Diehl Library holds approximately 240,000 professional volumes, 
subscribes to 3,000 professional journals and offers a variety of sophis
ticated canputer-assisted retrieval systans. The School of Nursing anti
cipates no initial funding to establish the program. Grant m::mies would 
enrich us with additional fl.IDds, but extra funding is not required to es
tablish the Plan A option. {See Apperrlix 4 for federally supfX>rted grants). 
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Abstract 

Program Title: M:ister of Science Degree: Plan A option 

A'ITACHMENT II 
March 251 1977 

Proposing Unit: School of Nursing, University of Minnesota - Minneapolis 

Da.te Sul:rnitted: .March 25, 1977-Proposed Da.te of Implementation: 
September 26, 1977 

Need for the Program 

Historically, the Graduate School of the University of Minnesota has ap
proved tw:> methods by which the M:lster 1 s degree could be awarded to students 
enrolled in various de:partments. The Plan B option (Master 1 s degree without 
thesis) has and will continue to be a vehicle by which students daronstrate 
excellence in their chosen fields, but do not wish to seek advanced preparation 
in their area of study. The Plan A option (rBster 1 s degree with thesis) is 
recarm:mded by the majority of departments within this university for those 
students who wish to obtain doctoral preparation in their fields. 

Finn Supporting Da.ta to Establish this Need 

M:ljor reasons for the School of Nursing to propose the Plan A option: 

(1) The Conncil of Graduate Schools in the United States has issued policy 
statenents relevant to the assessment of graduate programs. The Council 
posits that M:ister 1s programs should consist of a coherent pattern of 
courses, canprehensive examinations and a thesis or equivalent experience. 
The thesis option w::>uld strengthen our position in relation to other 
nniversities offering a M:ister 1 s degree in nursing. 

(2) The belief that essential elenents of any discipline include conducting 
research within the university environment and pranoting independent 
research by graduate students. The thesis option w::>uld provide graduate 
students in nursing the opportunity to design and. conduct studies nnder 
appropriate Graduate Faculty guidance. 

(3) To reflect the School of Nursing Faculty goals as stated in the research 
mission: 

(a) To integrate research as one of the three major functions in the 
School of Nursing in order to be consistent with the threefold 
purpose of the university of Minnesota: teaching, research and 
carrmmity service. 

{b) To bring the School of Nursing into a position of leadership in 
nursing research. 

{c) To support individual and team nursing research. 
(d) To engage in multidisciplinary research in the health care area. 



(4) To be consistent with the philosophy of the School of Nursing regarding \ 
nursing research which states that research is an essential part of the ...1 
academic life, a part that must be nurtured as diligently as other in
stitutional activities if it is to flourish. Systematic and school-wide 
attention to the problems as well as the accomplishments of research 
within the school should contribute substantially to the further develop-
ment of the climate of scholarship. 

(5) Students graduating from programs offering only project options may be 
penalized should they wish to continue their education and obtain an 
advanced degree fran another university. 

(6) Data sharing arrong stu::lents and faculty is limited if theses are not 
available through usual library channels. At the University of Mirmesota, 
Plan B projects are not sul:mitted to the Graduate School or the Univer
sity library. With the Plan A option, theses ~ld be available for 
graduate students on a national level. 

Program Objectives 

'Ihe major goals of the program are to educate stu::lents for careers in ad
vanced clinical practice, teaching, leadership and research in nursing. The 
major program objectives are to educate graduate nursing stu::lents who: 

(1) daronstrate competence in designing and implementing research applicable 
to nursing practice, 

(2) determine, demonstrate and test second level nursing practice, 

(3) daronstrate competence in the use of theory within nursing science, 

(4) maintain, prcm::>te and develop the discipline of nursing, 

(5) articulate their own p::>sition on rroral and ethical issues in nursing. 

Content of the Program 

Requirements for the degree include a min.innm of 28 quarter credits in 
total including 8 credits in one or rrore related fields, a M:lster's thesis and 
an oral examination by ccmnittee. ~ty quarter hours of graduate nursing 
courses are required to provide a necessary foundation for the nursing major. 
Graduate students who also wish to prepare for clinical or role specialization 
would be required to fulfill additional course requirements for the nursing 
speciality. 

The major is divided into two parts: core courses and nursing focus courses. 
The core courses provide the foundation for prorroting nursing as a scholarly 
discipline and provide the basis of knowledge and skills for a second level 
practitioner to serve selected client p::>pulations and for various roles within 
nursing. 'Ihe nursing focus courses provide the opp::>rtunity to develop advanced 
knowledge and skills in clinical practice and nursing roles. 
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The following courses are required for M3.ster of Science degree can-
didates electing the Plan A option: 

Research Methods in Nursing (n8-014) 
Advanced Statistics 
other courses to canplete the degree requirements are selected in 

consultation with the student's program advisor. 

Students 'Nho elect the Plan A option must have derronstrated knowledge 
of inferential statistics and research methodology. lJFOn canpletion of this 
prerequisite, students may contract with faculty who hold Associate Membership 
rank in the Graduate School. Under the guidance of a nursing faculty chair
person and thesis cannittee members, the design, implementation and writing 
of a formal thesis will be submitted in accordance with Graduate School re
quirements. 

Number and Type of Stu:lents to be Served 

CUrrently 104 graduate students are M3.ster of Science degree candidates 
in the School of Nursing. It is anticipated. that these nunbers will remain 
stable or increase dependent UfOn the numbers of nursing faculty with Associate 
.Menbership rank in the Graduate School. The Plan A option will attract can
didates whose career goals include doctoral preparation from this or another 
university. 

Number of Type of Students to be Served Five Years after the Inception of 
the Program 

Projections of student enrollment are deperrlent UfOn availability of ap
propriate faculty. Expanded admissions \\Uuld be directly related to legis
lative action supFQrting additional faculty funding. 

Relationship of the Proposed Program to Existing Programs at the Offering 
Institution 

The Plan A option offered by the School of Nursing is not in conflict 
with existing programs at the University of Minnesota-Minneapolis. Utiliza
tion of course offering by other departments will be continued and fOSSibly 
intensified with the Plan A option 

Relationship of the Proposed Program to any other Similar Programs Offered 
in the State in Both Public and Private Institutions 

The University of Minnesota-Minneapolis offers the only Master of Science 
degree nursing program in the state. There is oo conflict of interest with 
either public or private institutions. 

Additional Faculty Members Needed During the First Year of Operation 

Currently, a sufficient nunber of persons on the School of Nursing faculty 
hold Graduate School Associate Membership rank to guide students electing the 
Plan A option. 

-3-



.Additional Faculty Members Needed Five Years After Its Inception 

An increase in Master's program admissions v.ould occur as a result of 
legislative action supporting additional faculty funding. 

Fquipnent Which will be Needed to Inititate the Program 

No additional equipnent is required at the present time. 

Equipnent Needed During the Five-Year Period After Its Inception 

Equipnent expansion is dependent upon the developnent of the program 
which will be evaluated each year. Appropriate budget adjust:rrents v.ould be 
in accordance with University standards to maintain excellence of graduate 
education. 

Indication of any .Additional Laborato;y Facilities Needed to Initiate the 
Program 

N:> additional lalx>ratory facilities are required at the present time. 

Indication of .Additional Laboratory Facilities Needed During the Five-Year 
Period After Its Inception 

Additional lalx>ratory facilities are dependent upon funding and ongoing 
refinenent of the program. 

A Specific Indication that Existing Library Holdings and the CUrrent level of 
Support will be SUfficient to Establish and Maintain the New Program or an 
Estimate of the .Additional Cost of Obtaining SUfficient Library Holdings to 
Initiate the Program 

Consultation with the Diehl Library faculty indicates that our current 
needs can be met and are sufficient to establish and naintain the new program. 
Diehl Library holds approximately 240,000 professional volumes, subscribes to 
3,000 professional journals and offers a variety of sophisticated computer
assisted retrieval systems. 

Total Estimated Costs for Establishing the Program Initially 

No initial extra fund.ing is required. 

'lbtal Estimated Costs for Establishing the Program Initially and on a Five
Year Basis 

No extra funding is required and the developnent of the program in five 
years is dependent on previously indicated variables. 

SUggested Sources for any .Mdi tional Funds Required to Establish the New 
Program 

Grant rronies v.ould enrich us with additional funds, but extra funding is , \ 
not required to establish the Plan A option. (See Appendix 4 for federally .J 
supported grants) • 
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APPENDIX 1 

Schools of Nursing (United States) offering Thesis Option1 

Arizona State University 

Boston University 

California State University - Fresno 

Case Western Reserve University 

Cath:>lic University 

Indiana University 

Marquette University 

M:>ntana State University 

New York University 

Northern Illinois University 

Ohio State University 

Pennsylvania State University 

Rutgers University 

State University of New York at Buffalo 

Syracuse University 

Texas W:rnen' s University 

University of Alabana 

Uliversity of California - U>s Angeles 

University of California - San Francisoo 

Uliversity of Cincinnati 

University of Colorado 

University of Connecticut 

1of the 71 accredited universities in the Ulited States awarding Master's ··l 
degrees in nursing, 49 (69%) provide the thesis option (National League 
for Nursing Report No. 15-1312, 1976-1977). 



University of Delaware 

University of Florida 

University of Illinois 

University of Iowa 

University of Kansas 

University of Kentucky 

University of Maryland 

University of Massachusetts 

University of Missouri-Columbia 

University of North carolina 

University of Oklahcma 

University of Oregon 

University of Pennsylvania 

University of Pittsburgh 

University of Texas - Arlington 

university of Texas - Austin 

University of Texas - El Paso 

University of Texas Medical Branch - Gal vanston 

University of Texas - Houston 

University of Texas - San Antonio 

University of Utah 

University of Virginia 

University of Washington 

University of Wisconsin - Madison 

Virginia Comron~th University 

wayne State University 

Yale University 
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APPENDIX 2 

A.M. Faculty Vitae (See Attachments) 

Clat\\Urthy, Stephanie, Ed. D., R.N. 

Dineen, Kathleen, MSN, M::N, R.N. 

Egan, Ellen, Ph. D. , R.N. 

Harris, Isabel, Ph.D., R.N. 

King, Floris, Ph.D., R.N. 

Mansfield, Elaine, DNS, R.N. 

Martinson, Ida, Ph.D., R.N. 

Maykoski, Kathleen, MSN, R.N. 

Plawecki, Judith, Ph.D., R.N. 

Ramey, Irene, Ph.D., R.N. 

Rising, Sharon, 0\IM, R.N. 

Rode, Sara, Ph.D., R.N. 

Sime, Marilyn, Ph.D., R.N. 
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1. Title: 

2. Introduction and Purpc?se: 

3. Review of Literature: 

4. Methods of Research: 

5. Collected Data: 

6. Data Analyses: 

APPENDIX 3 

CRITERIA FOR EVALUATION 
MASTER'S THESES 

D:scriptive, reasonably short and correctly 
y,orded. 

The statement of the problem is clear and de
finite. 

Need for the study is clearly identified and 
supported by documentation. 

Limitations of the study are identified. 

The introduction indicates the scope of the 
study. 

Terms are defined. 

Assumptions, research questions or hypotheses 
are stated in explicit tenns. 

The rna.terials are relevant and the scope and 
time period selected are appropriate to the 
problem being studied. 

The review identifies variables to be investi
gated and is organized in a sequential order 
that is meaningful in relation to the problem 
being studied. 

Appropriate methodology is used to investigate 
the problem. 

Sampling procedures are explained and followed. 

Methods of procedure are described to allow rep
lication of the study. 

The data are pertinent to the study of the pro
blem. 

There is evidence of accuracy in collection of 
the data. 

Data are reliable and valid. 

Analysis of the data is appropriate for the re
search methodology selected. 



7. SUmmary, Conclusions, 
Implications and Recom
mendations: 

8. Style: 

9. Abstract: 

10. The Candidate: 

Statistical analysis of data are appropriate 
and accurate. 

Tabulated data are systematically presented. 

The results are sumarized succinctly. 

The conclusions are based on the results. 

The implications of the results indicate recog
nition of their .i.rrp3.ct on the field of study. 

Fonnat and style will follow current practices 
of the University of Minnesota. 

The abstract describes the main features of the 
study. 

The candidate dem::mstrates: 

Comprehensive knowledge related to the thesis 
topic. 

An ability to defend the study. 

-2-



APPENDIX 4 

A three-year faculty research grant was funded by DHEW on June 1, 1974. 
This grant has praroted a research environment within the School of Nursing 
and has provided the support needed by individuals and teams of researchers 
to prepare research pro{X>sals for future implementation. Sup{X>rt has taken 
the fonn of faculty released time, consultation for various research activi
ties, assistance in the conduction of pilot studies and help in the prepara
tion of research proposals. 

The following is a list of our federally Sup£X>rted grants: 

1. Faculty Research --DHEW, Division of Nursing 
( 3 year grant) 

2. Hane Care for Child with cancer -- DHEW-NIH 
National cancer Institute 
(3 year grant) 

3. .r.Ethods to Assess Canpetencies of Entering 
Graduate Sttrlents -- PHS 

4. M..ll ti -level Nursing Program: 
Consortium Approach - PHS 

5. Professional Nurse Traineeship Program -- PHS 

6. Nursing Capitation Grant Program -- Undergraduate -
PHS (Anticipated Award) 

7. Proposal for Ph.D. in Nursing 
(Anticipated Award) 3 year grant 

8. Proposal for Graduate Psychiatric Nursing -
Training grant -- NIMH -- 3 year grant 
(Anticipated Award) 

300,000 

220,000 

49,988 

77,075 

142,217 

108,800 

593,649 

1,180,304 

2,652,033 



' :UNIVERSITY OF MINNESOTA 
:TWIN CITIES 

October 11, 1977 

Dean Warren E. Ibele 
Graduate School 321 
Johnston Hall 

Dear Dean Ibele: 

G!V-OUA TE SCHOOL 
Co/lege of Education 

OCT 1 7 1977 

CfF'CE m ltlf DtAN 
Department of Social, Psychological, and 'PI1irosoph1cal 
Foundations of Education 
330 Burton Hall 
178 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455 

The Proposal for the Ph.D. in Education with an Emphasis on Behavioral 
and Organizational Policy Studies in Higher Education is forwarded for 
your consideration and for consideration by the appropriate Graduate 
School Councils. This proposal has been prepared in accordance with 
the recommendations of the Task Force for Reorganization of Graduate 
Programs in the College of Education by a faculty group drawn from 
several departments in the College of Education (See page 16). Members 
of this faculty group participated in several work groups which met 
during the 1976-77 academic year to review graduate programs in higher 
education and to plan the new Ph.D. emphasis. 

The proposal was prepared by a task force chaired by Professor William 
Ammentorp. It was subsequently approved by the Interim Steering Committee 
for Higher Education and endorsed by the College of Education's Sub
council on Graduate Studies. 

Sincerely yours, 

\' f\ (\, Ma:y ~~~~~C"-\.0 ~-" ~. ~·"---------... __ 

Professor of Education and 
Educational Psychology 
Director of Graduate 
Studies in Higher Education 

MC:ch 



Office of the Dean 
GRADUATE sc;,,, ... ,.., 

. ~ .. 

' ' UNIVERSITY OF MINNESOTA College ot Education 
_j TWIN CITIES 104 Burton Hall 

October 17, 1977 

MEMORANDUM 

178 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455 

nrr 1 " '!l .-·.J, l I '1.
1 

TO: Chairperson, Policy and Review Council for Education and 
Psychology 

FROM: Gene L. Piche, Assistant Dean and Chairperson, Subcouncil on 

Gr~~~~ 
RE: Proposal for Ph.D. in Education (Higher Education) 

The attached proposal has been reviewed and is endorsed by the College 
of Education Subcouncil on Graduate Studies. Under terms described in 
the jointly approved Report of the Task Force for Reorganization of 
Graduate Programs in the College of Education, the proposal is forwarded 
for your approval. 

GLP:dd 

Attachment 
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THE PH.D. IN EDUCATION WITH AN EMPHASIS ON BEHAVIORAL 

AND ORGANIZATIONAL POLICY STUDIES IN HIGHER EDUCATION 

I. INTRODUCTION 

The proposed program is designed to link knowledge developed in the 
sciences of human behavior and organization (for example, economics, political 
science, psychology, management sciences, and sociology) to key problems in 
the development and operation of post-secondary educational programs and 
institutions. 

The program is designed for a selected group of graduate students who show 
capacity for developing a good command of at least one relevant theoretical 
perspective and its methodology and the ability to design and conduct researdh 
on relevant policy issues in higher education. What will distinguish this pro
gram from the more usual single disciplinary programs is that graduate students 
and faculty will be involved in systematic efforts to tackle problems in which 
multi-disciplinary knowledge and skills are relevant. The aim is to develop 
the abilities needed to work in problem analysis contexts. Such abilities are 
needed and sought for research positions in governmental and institutional 
agencies including state coordinating councils and institutional research offices. 
They also provide a strong background for leadership positions and the admini
stration of higher education programs especially in the professional fields. 

The proposed program represents an evolution from the existing doctoral 
program plan whereby students with special interest in higher education studies 
have pursued programs under the Ph.D. in Education. It is intended to provide 
the prospective student with a more clearly defined program design than has been 
in existence. It is also designed to provide a rationale for faculty partici
pation in the program. 

It is intended that the program described here would be complementary to 
existing programs such as currently in educational administration, curriculum 
and instruction, and counseling-student personnel work, adult education and 
teacher education. It is expected that such programs would continue in their 
respective departments. Core Higher Education courses would be available to 
students in such programs. Similarly it is expected that Higher Educationmajors 
would take courses that are offered in these departments. 

The planning for this program was done by a faculty group who had inter
ests in the application of disciplinary studies to higher education problems. 
It is designed to build on the special strengths that the University of 
Minnesota has compared to other programs of higher education studies in this 
country. These include not only the strengths of the education faculty but also 
the knowledge of faculties in other departments throughout the University (for 
example, economics, psychology, sociolo~J, management science, public affairs) 
that have related interests. 

The faculty for this program will have backgrounds in the relevant disci- 'l 
plines and special interest and expertise in their application to higher educa- ~ 
tion problems. They will be drawn from several departments of the College of 
Education; the association of faculty in other sectors of the University with 
the program will be encouraged. 
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II. THE PROPOSED PROGRAM AREA OF EMPHASIS 

~ An important feature of this program (designed to provide coherence in a 
field potentially open to undue dispersion of effort) is a planned focus of 
faculty and student effort on identifiable policy study areas. The list of 
such areas may be expected to change from time to time but an initial list 
might include: 

1) Access to educational systems--including decisions on resource 
allocation, articulation with social and economic systems, and 
interinstitutional coordination. 

2) Structure of educational organizations--including responsive
ness to controls of various types, interrelationships with 
other educational and social systems, and monitoring of 
decision making. 

3) Credentialling function of educational institutions--including 
relationship to other agencies, criteria for-award of degrees, 
and assessment of experiential learning. 

4) Educational program planning in relation to demographic change. 

5) Human resources planning and decision making in higher educa
tion--including design of support systems for decision making 
in higher education and professional practice. 

6) Assessment of learning in higher education and professional 
practice--including learning style, cognitive style as factors 
in the design of learning environments and contract learning. 

7) Stages of cognitive and personality development in students-
including personality characteristics of students and the impact 
of higher education upon these characteristics, and optimizing 
the match of learning environments with student characteristics. 

8) Value education programs at the college level--including a 
description of ethical issues in various occupational settings 
and preparing students to deal with these issues. 
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PROGRAM OBJECTIVES 

Program objectives for the Ph.D. in Education with the area of emphasis 
in higher education with concentration options in behavioral and organiza
tional policy studies include the preparation of studen~who will have: 

1) a primary commitment to thegerierationof new knowledge through 
research and a demonstrated ability to design and conduct 
individual research on a policy problem in higher education; 

2) knowledge of and ability to use the analytical techniques and 
skills of disciplined inquiry and policy analysis in the 
social sciences; 

3) command of at least one relevant disciplinary or methodo
logical perspective--which could include economics, sociology, 
accounting, operations analysis and management, political 
science, measurement and evaluation, psychology, management 
information systems, and industrial relations .among others; 

4) special knowledge of colleges and universities as organizations-
which include the history, purpose, goals, and curricula of 
higher education; 

5) knowledge of the theory development and research of adult 
learning and cognition, student development, human decision 
making, and design as applicable to higher educational settings; 

6) acquaintance with organizational problems and policy issues in 
higher education--which include the financing, planning, evalu
ating, governing, staffing, and administering of higher educa
tion. 

7) specific specialization in the policy issues found in one of 
the two areas identified in objectives 5 or 6 listed above. 

The curricular and preliminary examination requirements of the program flow 
out of these program objectives. 
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CURRICULUM PLAN 

The two major areas of concentration in the proposed program, Behavioral 
and Organizational Policy Studies, share a common core of study. This core 
provides a unifying experience for students and encourages the application of 
diverse ideas and methods to some common problems and issues in higher educa
tion. Each of the areas of concentration, however, has special features which 
appear in the following curricula. 

The curriculum plan for the Ph.D. in Behavicral and Organizational Policy 
Studies in Higher Education is outlined below. Sample programs of study for 
each of the areas of concentration appear as Appendicies A and B. 

A. Common Core (18 credits) 

All students in the Ph.D. program in Education with the area of 
emphasis in higher education will take a common core of pre
scribed coursework in behavioral and organizational studies. 
These courses will insure common student knowledge about and 
familiarity with (i) adult learning and cognition, student 
development, and instruction as applicable to higher educa
tional settings; (ii) colleges and universities as organizations: 
and (iii) current organizational problems and policy issues in 

~ higher education. 

A key ingredient in student programs will be core seminars designed 
to serve an intergrating function. One such seminar will be de
signed for first year students and will serve as an introduction 
to discipline-based research on issues in higher education. A 
second type of experience will be issue-oriented seminars for more 
advanced students. These seminars will bring students and fac
ulty together for the purpose of investigating selected problems. 

B. Area of Concentration (at least 51 credits) 

Part 1--Methodology (at least 18 credits) 

All students will be required to select at least one 
graduate level course in both inferential statistics 
and evaluation. Other coursework will be selected 
from courses which provide the analytical techniques 
and skills of disciplined inquiry and policy analysis 
appropriate to the area of concentration. Courses 
could be selected from such fields as statistics, 
measurement and evaluation, computer methodology, 
psychometrics and econometrics among others. 
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Part 2--Focus of Concentration (at least 30 credits) 

The concentration for organizational studies in higher 
education will be developed within an appropriate higher 
educational setting such as in vocational and technical 
education, agricultural education, the two-year college, 
coordinating boards, professional schools and the like. 
It will focus on specific organizational problems and 
policy issues such as the financing, planning, evaluating, 
governing, staffing, and administering of higher education. 

The concentration for behavioral studies in higher educa
tion will be drawn from coursework in educational psy
chology and education focusing upon human learning, 
cognition and persor.ality in educational environments 
together with complementary courses in policy processes 
and analysis and the design and planning and evaluating 
of value systems, learning environments and decision 
support systems in higher education and professional 
practice 

Part 3--Thesis Development (3-6 credits) 

Students' research will be directed to producing publish
able contributions to the literature of behavioral and 
organizational nolicy studies in higher education. Themes 
or areas within which current faculty are presently active 
in conducting research will be emphasized. Students will 
gain familiarity with faculty research through courses 
and seminars and will explore possible theses 
areas in the Special Written Prelim and the Oral Prelim 
Paper. Students will be expected to participate in a dis
sertation or problems seminar appropriate to their thesis 
and area of concentration. A thesis panel consisting of the 
adviser and two readers will approve detailed plans of the 
thesis and be available for consultation. Students will be 
expected to submit journal article copy as part of the 
final examination of the thesis. 

C. Supporting/Minor Program (at least 18 creditsl 

Each supporting/minor program will focus- upon a special disciplinary or 
methodological perspective which complements the basic behavioral 
or organizational studies concentration. Such a focus will 
typically be drawn from coursework in no more than two relevant 
fields such as in anthropology, accounting, child development, 
economics, human ecology, industrial relations, management in
formation systems, measurement and evaluation, operations analysis 
and management, political science, psychology and sociology among 
others. 
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~ EXAMINATION PROCEDURES 

C: 

1. General Written Prelim--Common Core area. All students will pass a single 
written examination on the content of the program Common Core. The 
Director of Graduate Studey shall appoint a committee to prepare and ad
minister an exam each year, rotating faculty so that all faculty partici
pate over a period of years. The purpose of the exam is to test for 
general familiarity with the diverse aspects of the Higher Education field. 

2. General Written Prelim--Area of Concentration. All students will pass 
either a general examination in Behavioral Studies or a general examination 
in Organizational Studies. The examination will be based on the common 
content of the area concentration and will test for knowledge and under
standing of that content. Under the supervision of the Director of Graduate 
Study, the faculty associated with each option area will be responsible for 
preparing and administering the common examination to students taking that 
perspective area. 

3. 

4. 

Special Written Prelims. All students will write a critical review of 
literature in a special area of research. The topic, scope, and bibliog
raphy is to be selected by the student with the approval of the adviser. 
Independent preparation of the paper itself, however, is expected. Since 
the topic selected for the special prelim paper may lead eventually to a 
dissertation in this area, the topic should be one in which faculty are 
actively engaged and ready to sponsor dissertation research. Papers should 
be modeled on published integrative reviews in periodicals, such as the 
Review of Educational Research. The paper should discuss both theoretical 
and methodological issues. It may serve as an exploration for possible 
dissertation problems, locating gaps in knowledge or needs in some area; or 
the paper may serve as an integrative background for a dissertation problem 
that the student already has in mind. In any case, the student's integra
tion and original thinking in an area is important. Grading is done by the 
student's adviser and at least one other faculty reader. Students are 
encouraged to prepare the paper in such a way that it can be submitted for 
publication after discussion with faculty. 

Oral Prelim Exam. Students shall present to the Oral Prelim Committee (at 
least two weeks before the scheduled meeting) a packet of papers which shall 
provide focus for the prelim oral. The packet of papers will include the 
Special Written Prelim paper, amended in ways suggested by the adviser and 
readers, and other major papers that the student has written which represent 
areas of major strength. Major integrative papers written in the context of 
advanced_ graduate seminars will be appropriate inclusions. One page ab
stracts shall accompany each paper. 

1> 612oottwnt Sc.~oc. Sro~ll ..," .. n· • CNi54 ~c.w· 1'-l .,, 

It is expected that the major portion of the prelim oral shall focus 
on the areas covered by the studenc's papers, and also follow-up questions 
arising from the student's performance on the General Written Prelims. 
Minor or Supporting Program members of the student's committee will be pro
vided with copies of the papers, but will not be required to limit their 
questions to areas of the papers. Plans for the dissertation may be dis
cussed in a general way (e.g., as an important problem of an area of re
search or as illustrating a research strategy useful to an area), but 
specific and detailed plans for dissertation research should not be discussed. 
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Thesis panel meeting on proposed dissertation research. All students 
shall gain the approval of a thesis panel for specific plans for their 
dissertation research. The thesis panel shall consist of the student's 
adviser, and the two other designated readers. Before the thesis panel 
meeting, the student shall have (a) availed him/herself of available 
courses offered in the problem area at the University, so that committee 
members are not called upon to provide a special tutorial on content 
covered in regularly scheduled courses; (b) written a critical review of 
the relevant literature (perhaps as presented in a dissertation seminar 
or via special Prelim paper and discussed at the prelim oral, but not 
necessarily so, inasmuch as the student is not committed to a dissertation 
problem by the Prelims); (c) developed a rationale and detailed research 
plan which has been approved by the student's adviser; and (d) when appro
priate, undertaken a pilot or feasibility study of the dissertation 
research (for example, testing instruments or procedures with one sample 
population) and prepare that data for presentation at the thesis panel 
meeting. The thesis panel may discuss alternatives to the student's plan, 
however it is expected that the committee and the student will all agree 
upon a single plan before data for the actual dissertation is collected. 

The committee and the student are to come to an understanding of the 
criteria by which the thesis will be judged as acceptable or unacceptable. 

6. Final Oral Exam. This exam is a defense of the thesis. Along with the 
dissertation itself, students are expected to submit a journal article 
based on the dissertation research. 

ADMISSION GUIDELINES AND REQUIREMENTS 

Requirements and guidelines for admission are designed to attract and 
to select students (1) who are well qualified to succeed in the program 
offerings and (2) whose career objectives are consistent with the program 
offerings. 

1. Applicants are required to submit all graduate and under
graduate records. Although records will be considered 
individually, it is generally expected that applicants 
will have high levels of achievement in both graduate and 
undergraduate work. Special attention will be given to 
previous work in areas such as sociology, psychology, 
business administration, measurement and statistics, eco
nomics, educational psychology, and educational adminis
tration, as well as other work related to program emphases. 

' '.j 
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Applicants are required to take ~~e Graduate Record 
Examination Aptitude Test (GRE). Other scores such 
as those on the Miller Analogies Test are also in
vited but these will not substitute for the GRE. 

Applicants are required to submit a statement of career 
objectives and reasons for interest in the program in 
relatjon to these objectives. 

The Director of Graduate Studies may request additional 
information as necessary. Included may be additional 
information about experiences or plans as well as 
letters. of recommendation~ 

Admission to the program may be for any quarterincluding Summer 
Session. Formal application is made through the Graduate School 
and must be submitted at leas~ one ful I quarter before the planned date of 
entrance. If additional information is required or if special problems 
are involved, more than one quarter may be required to complete all per
tinent information. Persons desiring to apply for fel Jowships or 
assistantships must file complete applications before February 1 if they 
plan to enter the following Fal 1 term~ 

Meeting expected m.iiiimums on admission criteria does not guarantee 
admission. Decisions. on individual applications will be made according 
to number of applicants, level of achievement on previous college work 
and tests, experience, congruence of the program with stated career 
goals, and the· current advising load of the faculty .. 
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III. EDUCATIONAL AND SOCIAL NEED FOR THE PROGRAM 

The proposed program is based on existing student and faculty interest 
in higher education. The history of involvement by the College of Education 
in research and training related to higher education has been extended to a 
newly conceived program of study, research and development designed to meet 
evolving student interests and to bring the insights and expertise of students 
and faculty to bear on important problems i~ the design and governance of 
institutions of higher learning. The importance of this historical context is 
evident in the documentation provided for the desirability of this program for 
students and potential employers. 

Student demand for this program is supported by two kinds of evidence: 
the existing enrollment of students in the Ph.D. program in Education (Higher) 
and the applications received from new students for the proposed program. 
There- are currently 30 students pursuing the Ph. D. in Education (Higher). 
This indicates that there is a depth of student interest as well as a scope of 
career objectives in keeping with the goals of the proposed program. In addi
tion to the current active students, there are substantial numbers of new 
applicants of high quality who have indicated a desire to enroll in a program 
of behavioral and organizational studies in higher education. It is estimated 
that there are at least ten (10) students currently enrolled in Educational 
Administration who might attempt to change their degree status to Education 
should this program be approved. There are also approximately ten (10) inquiries 
quarterly concerning higher education, most of whom evidence career interests 
conforming to the offering of the proposed program. ~ 

As a part of the development of this program proposal, a search of poten-
tial placement opportunities for students was conducted. A study conducted 
by L.R. Selin* suggests career options currently available in higher education. 

It can be seen, in brief, that the areas of individual de
velopment, instructional design and general administration incorporated in the 
program proposal are the major job classifications currently existent in the 
employment market. In addition to these roles, the program is targeted on 
adult learning in other environments such as business and industry and on the 
policy and governance issues in education as represented by the decision making 
process of government and other agencies. It is the expectation of the program 
faculty that these careers will be sought by gr~duates of the program and that 
the behavioral and organizational content of the program will contribute to the 
job performance of graduates in non-educational organizations. 

The larger social need for the program is one which might be thought of 
as a requirement for more comprehensive instructional designs and more respon
sive mechanis~ for governance of education in complex environments. It is 
anticipated that the graduates of the proposed program will develop learning 
designs of increased power to enable adult learners to adapt their skills and 
expectations to changing job demands and technological complexity.. The program 
faculty also plans to increase its involvement in international education and 
to engage in research, development and training which might be of benefit to 
other nations. This would permit not only wider testing of theories and designs, 
but would give students from other countries opportunities for more immediately 
relevant training and research experiences. 

* L.R. Selin, Study of Career Opportunities for Higher Education Graduates, 

May 4, 1977. (Available upon request from the Higher Education 
Program, 373-1959): 
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IV. COMPARISON ~VITH SIMILAR PROGRAMS 

In preparing this proposal, faculty members reviewed a substantial 
number of programs of study related to higher education in colleges and 
universities across the country. It was their conclusion that the study of 
higher education at the University of Minnesota ought to be characterized by 
the application of discipline-based methodologies to current issues and pro
blems. Building on the strengths of Minnesota faculty, the proposed program 
was designed to ensure the development of those research skills and to pro
vide an integrated learning experience for students. Appendix D contains 

a program model, suggested by Dressel and Mayhew, which influenced the Task 
Force.(Their type 3 model.) 

The decision to prepare a new design for a higher education program at 
Minnesota results partly from an assessment of competing courses of study. 
It also is based, however, on extensive research on instruction and curricula 
in higher education conducted over the past year by Professor Corcoran. These 
investigations have contributed in no small part to the conceptualization of 
the program outlined in this proposal. The program development Task Force has 
identified behaviorally based studies as a distinctive Minnesota strength. A 
program incorporating both behavioral and organizational studies will provide 
students an integrated body of knowledge not readily available in competing 
colleges and universities. 

The proposed program also makes use of the contributions of selected 
Coileges and Departments at the University. Specific cooperation is proposed 
with such subject matter areas as Public Affairs, the School of Business 
Administration and those special agencies represented by the Consulting Group 
on Instruction Design and the Human Learning Center. In this way, the program 
makes wider use of University resources related to the design and management 
of higher education than has been true in the past. This collaboration not 
only enriches student programs, it creates the conditions for cross-disciplinary 
research and development related to the problems of higher education. 
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V. QUALITY CONTROL 

Departmental Location 

Consistent with College and departmental policies and procedures, it is 
understood that all departments (EdAd, C & I, Psychoed. St. , SPPFE) with 
current instructional and programmatic involvement in the higher education pro
gram and courses will continue to support such activities. However, in the 
interest of management efficiency and effectiveness, it is recommended that the 
program be formally administered through only one department. Thus, while one 
department will be formally responsible for administratively monitoring all 
University and College policies and procedures, insuring appropriate communica
tion, and providing appropriate general administrative support, it is assumed 
that all four departments mentioned (and possibly others as appropriate) will 
make staff assignments and resource commitments necessary to providing continu
ing instruction and programmatic development. The Director of Graduate Studies 
will consult regularly with the departmental chairperson of departments in
volved with the program (the Steering Committee will provide one opportunity 
for such consultation). 

It is therefore recommended that the higher education program be admini
stered through the SPPFE department for at least the next three years beginning 
with 1977-78. This recommendation is based on the following rationale: 

(1) The higher education program is viewed as being consistent 
with the departmental mission of SPPFE. 

(2) The SPPFE faculty has voted to accept and support a program 
in higher education. 

(3) SPPFE has had administrative and programmatic experience 
with similar interdepartmental programs. 

(4) A significant portion of the initial faculty have appoint
ments in SPPFE. 

Director of Graduate Studies 

The Director of Graduate Studies will be determined by a majority vote of 
the faculty every two years. The DGS need not be affiliated with the department 
in which the program is located. A DGS may be elected to more than one term. 

Steering Committee 

There shall be a College administrative steering committee for higher 
education. It should be advisory to the Dean and shall make recommendations to 
the Dean on matters relating to the development and operation of the higher 
education program which are all-College or extra-College in nature. It should 
consult regularly with the higher education program faculty and shall assist 'l 
in resolving matters which are interdepartmental in character. Membership on ·~ 
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the committee will consist of the departmental chairpersons '"hose departments 
are involved in the higher education program and the Director of Graduate 
Studies for the program. 

Designating the Faculty 

Members of the present program task force are assumed to ~e the initial 
faculty group with such additions as they may elect from current faculty with 
full graduate status in Education. ~embers of the present task force and others 
who do not have full graduate status in ~ducation rNfll need to be recommended 
for full status according to normal Graduate Sc~ool procedures. 

The program faculty submitted by May 20 will contain the names of all 
faculty determined by the procedures described above. Thereafter, furt~er 
nominations will be determined by a majority vote of the than current faculty 
who hold graduate status in the program equal to or greater than that for 
which the individual is nominated. See Append~t C for list of faculty. 

All program faculty rNill be reviewed every three years by a three-person 
committee elected by the entire program faculty. The recommendations of this 
committee regarding continuance in the program will ~e voted on by the entire 
program faculty. Dropping a faculty member from the program will require a 
two-thirds majority. 

~e general criterion for the faculty review will be "significant contri
bution to the program." All program faculty members are a~pected to contribute 
to instruction, program maintenance (including advising), and disciplined in
quiry. The relative amount and quality of such contribution are matters of 
faculty judgment. 

ResPonsibilities of the Facultv 

~ne voting program faculty will have responsibilities in the areas of 
admission, advising, retention, curriculum development, faculty membership, and 
program st=ucture. It will also define the specific duties of the Director of 
Graduate Studi=s for the program. 

Each program faculty member will need to periodically make such future 
commitments as are necessary to operate the program. The faculcy member will 
need co negotiate commitments with the appropriate chair~ersons in consultation 
with the Director o£ Graduate Studies. 
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Relationship to the Departments of Faculty Affiliation 

Each faculty member will have a primary appointment in a department. 
Matters of promotion, tenure, and reward will be handled by the faculty mem
ber's home department under its normal procedures. However, it is assumed 
that appropriate consultation will be conducted between the Director of Grad
uage Studies and department chairs at least annually with regard to all 
College of Education faculty in the program. 

Course changes in the program will be handled through the department in 
which the course is offered or, if a new course is involved, through the 
department in which the course will be offered. 

Review and Evaluation 

The review and evaluation of students and faculty are self-evident in 
sections II and V of this document. Program review will be undertaken in a 
manner consistent with the established Graduate School procedures. 

VI. IMPLEMENTATION 

The initial cohort of students will be selected from new students applying 
for the type of program proposed, and from students who are in progress in re
lated programs but who wish to apply for the program as proposed. Upon approval 
of the proposed program no new admissions will be made to the current Education 
degree program with an emphasis in higher education. 

The administration of the program will require continued support from the 
College. It is assumed by the faculty that the office space and administrative 
assistance currently allocated to this program purpose would continue so long 
as the program is active. This is the only direct demand on College resources 
as all instruction and advising responsibilities are met by the faculty as part 
of current assignments. To insure that these demands continue to be met, it 
will be necessary to impress Department chairmen of the importance of continued 
course offerings and the central role of faculty interest in higher education. 
This requires special attention of the Dean of the College, as the proposed 
program draws on several departments without the benefit of position and course 
control. 

' J 
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APPENDIX A 

Sample Ph.D. program in behaviorial and organizational policy 
studies in higher education with a concentration in behavioral policy 
studies: 

A. Common Core (18 credits) 

PsyF 5183 -Adult Learning and Educational Practice (3) 
PsyF 5153 -Psychology of Instruction (3) 
CSPP 5540 - Col lege Student (3) 
Educ 8250- Higher Education in the U.S. (3) 
Educ 8251- Curricula Trends: American Colleges (3) 
EdAd 8253 -Administration in Higher Education (3) 

B. Area of Concentration (58 credits) 

Part !--Methodology (21 credits) 

PsyF 
PsyF 
PsyF 
Soc 
PsyF 
PsyF 

81 I 0 
81 I 1 
5125 
5821 
8525 
8114 

- Statistical Methods (3) 
-Statistical Methods (3) 
-Principles and Methods of Evaluation (3) 
-Evaluation Research (4) 
-Seminar: Special Top1cs in Education Evaluation 
-Multiple Regression and Factor Analysis (5) 

Part 2--Focus of Concentration (31 credits) 

( 3) 

Educ 
PsyF 
HEd 
HEd 
PsyF 
SeEd 
SeEd 
PA 
PA 
Educ 

5401 
5162 
5210 
52 I 1 
8554 
8301 
8305 
8216 
8202 
8229 

-Adult Learning and Development Through the Life Span (3) 
-Personality and Social Development (3) 
- Social Forecasting and Educational Futures (3) 
- Social Design and Educational Futures (3) 
-Instructional Psychology (3) 
-Instructional Problems Analysis (3) 
-Instructional Delivery Systems (3) 
-Policy Process I (3) 
-Policy Analysis II (3) 
-Seminar: Basic Issues in Higher Education (4) 

Part 3--Thesis Development (6 credits) 

Educ 8228 - Problems: Higher Education (3) 
Educ 8230 Seminar: Dissertation Research in Higher Education (3) 

C. Supporting /Minor Program (28 credits} 

Psy 5125 -Differential Psychology (4) 
Psy 5126 -Differential Psychology (4) 
Psy 5701 - Personnel and Industrial Psychology (4) 
Psy 5702 -Psychology of Individual Behavior in Organizations (4) 
Psy 5501 -Vocational Psychology (4) 
Psy 5014 - Psychology of Human Learning (4) 
Psy 5017 -Analysis of Behavior I (4) 
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APPENDIX B 

Sample Ph.D. program in behavioral and organizational policy studies 
in higher education with a concentration in organizational policy studies: 

A. Common Core (18 credits) 

PsyF 5183 -Adult Learning and Educational Practice (3) 
PsyF 5153 - Psychology of Instruction (3) 
CSPP 5548 -College Student (3) 
Educ 8250 -Higher Education in the U.S. (3) 
Educ 8251 -Curricula Trends: American Colleges (3) 
EdAd 8253 -Administration in Higher Education (3) 

B. Area of Concentration (57 credits) 

c. 

Part 1--Methodology (19 credits) 

Econ 
PA 
PsyF 
P syF 
Psy F 
Psy 

5151 
8202 
5125 
511 0 
811 0 
5871 

-Elements of Economic Analysis ( 3 ) 
-Policy Analysis II (3) 
-Principles of Evaluation (3) 
-Introductory Statistics (3) 
-Statistical Methods (3) 
-Multivariate Analysis (4) 

Part 2--Focus of Concentration (32 credits) 

-Formal Organizations (3) 
- Economics of Education (4) 
-Sociology of Education (3) 
- Sociology of Higher Education (4) 
- Finance of Higher Education (3) 

Soc 
HEd 
HEd 
HEd 
E-dAd 
Educ 
EdAd 
EdAd 
PA 
PA 

5411 
5180 
5190 
5192 
8290 
8229 
8340 
8341 
8252 
8253 

- Issues in Economics of Higher Education (3) 
-Policy Systems in Education (3) 
-Analysis of Policy Systems (3) 
-Policy, Politics, and Governance in Higher Education 
-Policy, Politics, and Governance in Higher Education 

Part 3--Thesis Development (6 credits) 

Educ 8228 - Problems: Higher Education (3) 
Educ 8230 -Dissertation Research in Higher Education (3) 

Supporting /M:inor Program (f.l Credits)_ 

PA 5691 -Comparative Service Organizations (3) 
PA 8201 -Policy Analysis I ( 3 ) 
PA 8204 -The Public Economy ( 3 ) 
PA 8690 - Human Service Systems ( 3) 

( 3 ) 
( 3) 

PA 8330 - Inform. & Incentives for Improved Discussion Making in 
Bureaus ( 3) 

Pol 8643 - Comparative Political Organization ( 3) 
Pol 8647 - Com p a r a t i v e Public Policy ( 3) 
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APPENDIX C 

The following faculty meet the previously stated criteria and have agreed 
to serve as regular faculty for this fh.D. program in higher education:, 

*William M. Ammentorp, Professor of Educational Administration, 
Department of Educational Administration 

**Russell W. Burris, Professor of Educational Psychology, Department 
of Social, Psychological, and Philosophical Foundations of 
Education 

*Mary E. Corcoran, Professor of Education and Educational Psychology, 
Department of Social, Psychological and Philosophical Foundations of 
Education 

**Paul E. Johnson, Professor of Educational Psychology, Department of 
Social, Psychological and Philosophical Foundations of Education 

*Robert J. Keller, Professor of Education and Educational Administration, 
Department of Educational Administration 

*Theodore E. Kellogg, Professor of Education and Educational Psychology, 
Department of Social, Psychological and Philosophical Foundations of 
Education 

*Darrell R. Lewis, Professor of Economic Education, Department of 
Curriculum and Instruction 

*Clyde A. Parker, Professor of Educational Psychology, Department of 
Psychoeducational Studies 

**James R. Rest, Associate Professor of Educational Psychology, Department 
of Social, Psychological and Philosophical Foundations of Education 

*Robert D. Tennyson, Associate Professor of Education, Department of 
Curriculum and Instruction 

*Currently holds full graduate status in Education. 
**Nominations for full graduate status in Education are being initiated 

according to regular Graduate School procedures. 

fo ~2S OLD 

~o-qo Ph.D3 
~lh.JT'IIO n> 
PaTS. 
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Preliminary discussions are presently being conducted with the following 
prospective Associate members: 

Carl R. Adams, Associate Professor of Management Sciences, College of 
Business Administration 

John E. Brandl, Professor of Public Affairs, College of Liberal Arts 

Paul W. Fox, Professor of Psychology, College of Liberal Arts 

Stephen A. Hoenack, Associate Professor of Public Affairs, College of 
Liberal Arts 

G. Theodore Mitau, Distinguished Service Professor, Minnesota State 
University System; Visiting Professor, School of Public 

Affairs, College of Liberal Arts 

Roger G. Schroeder, Professor of Management Sciences, College of 
Business Administration 

Thomas J. Bouchard Jr. Professor of Psychology, College of Liberal Arts 



. .. 

c 

' 

- 18 -

APPENDIX D 

Type 3. A third type of progr::1.m would have a much less 
formal structure and might lack identific::~.tion :lS a separate depart
ment and staff. Courses or seminars on higher education might 
appear in a. number of departments in educ::1.tion or elsewhere in the 

university. The faculty might be informally iJemif:ctl by their in
terests and prior experiences in higb.er education and !.Jy their offer
ing within their discipline courses or seminars especially ::.ddressed to 
higher education problems. Professors of educ::J.tion might thus focus 
espedalJ.y on college teaching. e.valuation, and courses ex:trninir.g the 
esse::1tia.l ?hi1osopnic:1l, historic:tl, :1nd p.s~·chologic::J.! f::tcts :tntl factors 
which give character to .-\meric::J.n higher education. Higher ec:!uca
tion might show up as a minor or as a cluster of courses of particu
lar interest to stude!'lts pursuing graduate study in other disciplir.es. 
Some students might pursue a degree in ::1. subst:mtive discipline with 
special focus on higher education or a degree in educ:1tion !.Jut with 
a carefuily planned interdisciplinary approach. This pattern :1lready 
e..-..:ists in some institutions, :1nd it could well be that this should be 
the most common and perhaps the :nest desirable. Graduates of 
such progr::ur.s wculd have a less clear associ::ttion with. the field of 
higher educ::ttion, but could be :nore bro::tdly prep::l.red. for flexible 
careers in teaching, re~e:trch, :1nd adrninistr:J.tion st::trtir:g from a 
tr:tditional and recognized b::tse in :1 discipline ( i:;1cluding the se:e::1i 
speci::tlties in educ::ttion) but including sufficie:1t bre::tdth to :J.d:tpt 
themselves to other roles. 

The type· 3 progr::t!n ilia has sor.1e :1dv:1ntztges in st:..ffi.'1g :md 
budgeting. There is no ned for allocating specific SUIT'.S :1nd posi
tions for a department; students :tnd professors r.eed not sever :heir 
connections with tr::tditicnal foci of study o..'"ci thereby become vul
nerable to th.e criticism inevitably leveled at :1 new :1nd hazily cie
fi.."led field. At t.~e same t!me, this Iac.k of ide.Iltifica.tion poses :1 prob
lem in successful inrerprera.tion and operation of the program. A 
coordinator or :1 sponsoring cornmittee anci sufficient institutional 
formalization to permit identification of the options in catalogs and 
brochures is prqbably necessary. Otherwise the de?artme!'ltal domi
nation of graduate study will effectively preclude such an approach. 

Dressel and Mayhew, Higher Education as a Field of St~dv, SanFrancisco: 
Jossey-Bass Inc. , 19 7 4.. 
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Proposed Credit Minimums for MSW-MPH Joint Degrees 

Concurrent Total 
1 

Core Double 21 Degree Credit Req. Time Credits I Hinimum Count 

MPH 54-90 15 r:lOS. 37 min. 18 max. 
-2 yrs. 

MSW 90 2 yrs. 126-135 72 min. 18 max. 

HSW 8131 2yrs. 117-126 63 min. 18 max. 

1/ Number of total credits may hnve to be greater for students specializing 
in selected areas such as Maternal and Child Health, Chemical Dependency, 
Family Planning, Child Abuse, Youth Studies, etc. May also examine out 
for applicable degree credit. 

2/ 

3/ 

Areas for double counting may be: 

1. Field requirement involving public health-social work placement 
(up to 18 credits) 

2. Research credits involving public health-social work application 
(up to 6 credits) 

3. Required Research Projects or Papers involving both public health 
and social ~.Jork content (in conjunction w-ith regular courses 
or special "topics" courses, but read or evaluated by both public 
health and social work/social development faculty) 
(up to 9 credits) 

4. Individual courses approved for double counting based on 
comparability of course content. 

Does not include 9 prerequisite credits taken by some students. 


