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UNIVERSITY OF MINNESOTA 
Graduate School 

Minutes of the Executive Committee Meeting 
Thursday, June 8, 1978 

11:30 a.m. Room 626 Campus Club 

Members present: Faculty Representatives--Professors Larry McKay, 
Lanny Schmidt, Robert Schreiner; Administrative 
Representatives--Deans Warren Ibele, chair, 
Edward Foster, Kenneth Zimmerman; Student Repre
sentatives--Donna Gomien, Karen Hawley, Joe 
Mclaughlin, Eric Yost; Fellowship Committee 
Representative--W. Phillips Shively; Civil Service 
Representative--Sharon Stinson; Graduate School 
Staff--Shirley McDonald, J. C. Nichol, DeeAnn 
Olson, Myrna Smith; Guests--Kent Bales, Robert 
Dykstra, Lloyd Ultan; Secretary--Beverly Miller. 

I. FOR ACTION 

A. 

B. 

Approval of the Minutes of the Meeting of April 20, 1978. 

Donna Gomien asked that the minutes be corrected to indicate 
that she, rather than Karen Hawley, gave the report on COGS. 
Eric Yost said that he believed that some points brought out 
in the discussion on Thesis Credits had been omitted. Dean 
Ibele invited him to add those points to the discussion under 
Item III, E of the day's agenda. With these notations the 
minutes were approved. 

Speech-Communication--Exception to the Regulation Limiting 
the Transfer of Credit for Courses Taken in Continuing 
Education and Extension 

Dean Ibele informed the committee that this item would be 
carried forward. The Graduate School had recently received 
from the department a clarification requested on the proposal. 
Further time was needed to redraft the proposal. It is 
also anticipated that a joint committee comprised of rep
resentatives from C.E.E., the Office of Admissions and Records 
and the Graduate School will, by fall term, have made 
proposals for the registration of students in such evening 
graduate programs in keeping with the recommendations of 
the Odland Committee. 

II. FOR DISCUSSION 

A. Proposal for an M.S. Degree in the Economics of Public 
Serv1ce 

Dean Ibele reported that this item also would have to be 
carried forward. A question had been raised as to whether 
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this constituted a new program or was a new track in an 
existing one. 

B. Proposal for a Ph.D. Degree in Education with an Emphasis 
in Curriculum and Instruction 

Professor Schreiner informed the Committee that this was 
another of the series of proposals under the Education um
brella, several of which have already cleared the Executive 
Committee. Professor Dykstra said that the Department 
of Curriculum and Instruction, from which this proposal 
comes, is the department having virtually all of the 
certification programs in the College of Education under 
its jurisdiction. At the graduate level their students 
with the Ph.D. go into University work in teacher education 
or as specialists in the school systems. Professor Schreiner 
added that this proposal, like those that preceded it, is 
intended to delineate this aspect of the Ph.D. program 
in Education, its areas of concentration, its related 
fields, and the faculty responsible for its conduct. 

As there were no questions it was suggested that action be 
taken on the item, and it was approved unanimously. (Copy of proposa, ,. 

C. Proposal for a D.M.A. Degree to Include Clarinet and 
Trumpet 

attached.) ~ 

Dean Ibele said that the original program for the D.M.A. 
included approval for specialization in piano, organ and 
voice and that the present request was to extend approval 
for specialization in clarinet and trumpet. Professor 
Ultan, chairman of the Music Department, informed the 
committee that at the time of the original D.M.A. proposal 
only those areas of Music which had full-time faculty were 
included. Experienced full-time faculty are now available 
in the areas of trumpet and clarinet. 

Dean Zimmerman pointed out that this proposal had met 
with unanimous approval in the Language, Literature and 
Arts Policy and Review Council, and asked that it be treated 
as an action item. The proposal was approved unanimously. (Copy of pro

posal attached. 
D. Proposal for a Ph.D. Degree in Education with an Emphasis in 

Social and Philosophical Foundations of Education 

Dean Ibele informed the Committee that this item would be 
carried forward. 
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E. 

The proposal has not yet been approved by the Education and 
Psychology Policy and Review Council. Professor Schreiner 
said that he had spoken with Professor Dobbert about the 
issues which were raised by the Council. The proposal will 
be returned to the faculty for revision and will be brought 
back in the fall. Dean Ibele asked whether this proposal 
would be the last anticipated under the Education umbrella. 
Professor Schreiner replied that it was. 

Proposal for a Course Sequence in English leading to an M.A. 
Degree with a Concentration in Writing 

Dean Ibele reported that this proposal has received the 
endorsement of Dean Frank Sorauf of the College of Liberal 
Arts and asked Professor Bales to speak to the proposal. 
Professor Bales informed the committee that the idea of 
introducing a creative writing track in the English M.A. 
program had been under consideration for a long time. 
Some departmental attitudes changed as a consequence of the 
comments and recommendations in connection with the program 
review. The department, he said, presently has two creative 
writers in residence--Professor Michael Browne, a poet, 
and Professor Alan Burns, a novelist. There are also faculty 
in rhetoric and stylistics. 

There being no questions on the proposal, it was recommended 
that action be taken and the proposal was approved unanimously. 
(Copy of proposal attached with these minutes.) 

III. FOR INFORMATION 

A. Report on Graduate School Review 

Dean Zimmerman informed the Committee that a committee of 
the staff of the Graduate School student services areas has 
begun preparation of a self-study report for use by the 
review committees. It is anticipated that the site visit 
will take place during winter quarter, 1979. How early 
depends upon the tabulation of the results of student and 
Directors of Graduate Study surveys. Ms. Gomien asked that 
The Council of Graduate Students be given an opportunity 
to see the proposed student questionnaire. Dean Ibele asked 
that Ms. Rockne, a member of the committee developing the 
questionnaire, be asked to provide COGS with the information 
requested. 

Dean Zimmerman said that during 1978-79 the first round of 
graduate program reviews (with the exception of the Health 
Sciences) will be virtually completed. Dean Ibele asked that 
thought be given to the direction the next cycle might take. 
He s~ggested that consideration should be given to concen
tratlon on larger areas than programs since this might be 
more productive than simply repeating the reviews. 
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B. Council of Graduate Students Report 

Ms. Hawley reported that the special seminar on funding for 
graduate students had been attended by about 200 people, 
both students and faculty. It was a great success. COGS 
had recently held its election and the new president will be 
Louisa Ann Smith. COGS expects to spend much of the summer 
revising the Graduate Student Handbook and said that sugges
tions for changes were welcome. She also asked that the 
Council be informed as early as possible of the need for 
graduate students for committee work during 1978-79. The 
earlier the information can be gotten out to students, the 
easier it will be to fill these committee positions. 

C. Report on Fellowships 

Myrna Smith reported that 176 Graduate Fellowship awards 
had been offered. Seventy-one of these were accepted and 
105 declined. Professor Shively said that there were about 
150 Dissertation Fellowship nominations and about 95 
awards will be made. About 20 Opportunity Fellowship 
offers were made. There have been 12 acceptances and 4 
declines thus far. 

Professor Schreiner asked what is done with those which are 
declined. Professor Shively replied that more offers 
are made than there are actually funds available. Out of 
the 175 offers it was hoped that 100-115 might be accepted. 
The money left over is not offered to an a 1 terna tes list 
but is held for future use. Some of it was used this year 
for Dissertation Fellowships. 

Professor Schreiner pointed out that it would be very helpful 
to the faculty if by the beginning of the academic year the 
deadlines for the various fellowship competitions could 
be made known. He said that advance notice is very important 
and that it is difficult in a large department to identity 
the best people if very little lead time is allowed. Dean 
Ibele said that he thought that would be possible. 

Dean Ibele said that COGS had continued to express concern 
about students who might be disadvantaged because of situa
tions within their departments; and concern was also ex
pressed that students in programs, as opposed to regular 
departments, might not have the same advantages. Some mechan
ism to permit students access who felt they had been disad
vantaged would be desirable. Professor Shively said that 
this matter had been discussed. He suggested that the graduate 
deans might interview such students and determine whether 
fellowship applications might be sent directly to the Committee 
in such cases. Dean Zimmerman pointed out that his experience 
suggested that these would not necessarily be clear-cut 
cases. Making a decision as to whether the exception was 
justified would be difficult, he said. 
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Ms. Hawley asked whether the appointments allotted to depart
ments which didn•t make any nominations might not be reassigned 
to other departments. Professor Shively said that in 
establishing the numbers for each department these situations 
were allowed for, that is, more nominations were permitted than 
total fellowships would actually be available. But, he said, 
the committee does hope to refine the process of assigning 
Dissertation Fellowships in the coming year. 

Professor Schreiner said that it would be helpful to have 
general descriptive data on the recipients of awards. 
Profiles of test scores, g.p.a. •s, and so on, would give 
faculty a means of judging a student•s likelihood of success. 
Ms. Smith said she thought that this would be possible and 
Dean Ibele asked that this information be distributed, and 
that the Council of Graduate Students be included in the 
distribution. 

D. Report on the Spring ~1eeting of the General Research Advisory 
Committee 

E. 

Dean Foster reported that $900,000 was requested and $250,000 
was awarded. Although there was a lower success ratio than 
usual the standards had not been changed. There had been a 
few very large requests. There were also some requests which 
were very unclear about how the money would be spent. Professor 
Schmidt asked what the annual budget was. Dean Foster 
replied that the total was $633,000. This does not include 
the Office of International Programs, or Faculty Summer Re
search Grants; nor does it include the $230,000 Medical-Cancer 
Fund which is administered by a special committee for the 
health sciences. Dean Ibele pointed out that an increase 
in the fund is being requested from the legislature. 

Thesis Credits 

Dean Foster said that there had been objections to the 
original proposal and that among the faculty the objections 
seemed to focus, not on thesis credits, but on the effects 
of credit hour tuition. There was concern about the effects 
on course enrollments and on the quality of programs. He 
said that the proposal was in the process of being revised 
to meet these objections. A .. banding .. provision was being 
added which would raise tuition by credit up to full-time 
and then permit additional credits without additional charge 
over a small range; beyond the 11 band 11 tuition would again 
increase by credit hour. This sort of provision already 
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exists in most of the other colleges. Dean Foster said 
that he hopes to distribute the revised proposal with the 
minutes of the meeting. Professor Schmidt asked what the 
deadline for implementation was. Dean Foster said that Fall, 
1979 would be the effective date. Professor Schmidt asked 
whether this 11 banding 11 proposal wouldn't raise tuition for 
part-time students since they would have to pay more per 
credit hour to yield the same number of tuition dollars. 
Dean Foster replied that this might occur, but it would 
depend upon how students utilize the procedure. 

There was a discussion as to whether the newly revised pro-
posal would go once again for discussion in the Councils. 
Dean Ibele said that this might be useful if the same 
faculty were serving, but since there would probably be a 
substantial turnover in membership it could mean recoveting 
a lot of ground. He said that he believes that the Graduate 
School is obligated to come forward with a proposal, and 
that every effort had been made to develop the best possible 
one. Graduate education, he said, must be protected, and 
faculty effort expended on these responsibilities must be 
recognized. (Copy of revised proposal attached with these minutes.) 

F. Resignationsof Dean Foster and Acting Dean J. C. Nichol 

Dean Ibele informed the Committee that Dean Foster had 
resigned effective with the end of June to become an 
associate dean for Dean Lilly of the College of Business 
Administration. He expressed his regrets at the loss, and 
his thanks for the work Dean Foster had done so well for 
the Graduate School. Dean Zimmerman informed the Committee 
that Acting Dean Nichol, of the Duluth campus, had also 
resigned to return to full-time teaching and research. 
He thanked him for his contributions and his many efforts 
on behalf of the graduate programs at Duluth. 

Respectfully submitted, 

Beverly Mi 11 er 

' J 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

May 22, 1978 

Dr. Robert Schreiner, Chair 
Policy and Review Council for 

Education and Psychology 
333 Johnston Hall 

Dear Dr. Schreiner: 

Office of the Dean 

College of Education 
104 Burton Hall 

• 178 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455 

I am forwarding copies of the proposal for a Ph.D. degree in Education 
with an emphasis in curriculum and instruction. This proposal has been 
reviewed and endorsed by the College of Education Subcouncil on 
Graduate Studies. A record of our deliberations and recommendations 
associated with this proposal appears in the minutes of that committee 
and is included. 

Sincerely, 

~~G14/ 
Gene L. Piche 
Assistant Dean 

GLP:dd 
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Minutes of the Meeting of the Subcouncil on Graduate Studies 
May 15, 1978 

Present: ~[ary Corcoran, Marion Dobbert, Arthur Harkins, Vernon Hendrix, 
Gene Piche, Robert Schreiner, John Stecklein, Kenneth Zimmerman 

Dr. Schreiner distributed rev1s1ons to Curriculum and Instruction's proposed 
emphasis area based on discussions at a previous meeting of the Subcouncil 
(Piche memo). Dr. Schreiner responded to points raised in that memo as 
follows: 

1. The C&I graduate committee felt that items 1-4 (p. 2) sufficiently 
described the methodology in evaluation and design of 'curriculum and 
instruction.' 

2. C&I faculty maintained that the minimal Miller raw score of 60 was 
sufficient in light of other criteria, i.e., 3.0 undergraduate GPA 
and 3.5 graduate GPA. 

3. With respect to the 'core', Dr. Schreiner reviewed the proposed 
change. It calls for the development of 3-6 credit course(s) at the 
8xxx level to be required of all C&I graduate students, as well as 
describing clearly the examination procedure for the common core 
course. 

The Subcouncil raised questions about additional required credits from a 
list of specific courses added to the core concentration. It was suggested 
that the to-be-developed graduate course could be designed to fulfill the 
common 'core' element and, at the same time, avoid restricting prospective 
programs. 

Following discussion on next steps, it was moved, seconded and approved 
(4 in favor, 1 abstention, 1 opposed) to forward and endorse the proposal, . 
pending action to be taken by C&I faculty with respect to the Subcouncil's 
discussion. 

The Subcouncil turned its attention to the SPFE proposal. Dr. Dobbert 
distributed revisions based on the last meeting's discussions. The 
Subcouncil raised questions with regard to requesting full graduate status 
for University faculty outsdie the College of Education. There was concern 
expressed by the Subcouncil that full graduate faculty status implied 
teaching responsibilities in addition to major advising responsibilities. 

Following additional discussion of its common or core requirement, there 
was a unanimous vote to fonvard and endorse the SPFE proposal. 

Meeting adjourned 5:30 p.m. 

dd 



}!liy 9' 19 78 

-~ ._. 

· .. · 

TO: Robert Schreiner 

' ;.~ :?~1\\:~~-._.,.··. .. . - .. ,. , 

RB:~::~-~~ Items- for consideration, C&I Ph.D. proposal 

' ·<;\~~~~-:_2}1{~::;' __ :. '' '•,'. ' . . -, -. 
The followfOg point~ were raised with regard to the Ph.D. proposal. They 

-are summarized here for your consideration as the Subcouncil continues 
its review on this proposal at a special ~eting, :~y 15 from 3:00 to 
4:00 .p.m-.:,.:, ... ;;_ . 

. . ..... _:· .. ;.~- .. :·,>(~ :_ ~~> .. :~-;-_-'-~:. ··, ,; 
""'• :. 

1 •. _,,, Should the objectives indicate/include statement more deliberately 
incorporating application of quantitative methods in evaluation 
·and design of 'curriculum and instruction 1 'l 

.. - . 
. ··· ..... :/,-~; .. , .. 

2. It was po-inted out that base line·Miller raw score (for.entry 
·· · ... ·into Ph.D. program) is below 50 percentile for entering under

graduates in elementary and secondary education. 
. - ~· . 

3. There. Was considerable discussion of the so-called core •... Some 
Subcouncil members did not appear to be persuaded that the 

·:· .. :_requirement might be met and examined as variously as the 
proposal seems to imply. (In the absence of specific courses, 

4. 

GLP:dd 

or more precise definition of the so-called core competencies, it 
is very difficult to make judgments regarding appropriateness.) 

~- .. 
"· "'·' 

/ 

The committee will wish to continue discussion inasmuch as time 
did not allow review of the total document. I believe that it 
would be helpful if we knew how many and how imcinent are this 
faculty's plans for su~mitting additional or alternative Ph.D. 
programs. 

. ·.··. 
,. . :' 

·. 
,,_-; , .. r·. 



The Ph.D. in Education with an Emphasis 

in Curriculum and Instruction 

I. Introduction 

As stated in the Mission of the Department of Curriculum and Instruction, 
"The goal of the Department of Curriculum and Instruction is to generate, vali
date, and communicate ideas about curriculum and instruction which translate 
into educational practice. In fulfilling this mission through research, teach
ing, and service programs, the department seeks to improve the quality of edu
cation for future generations. The department's essential and unique institu
tional function within the College of Education and the University lies in 
articulating the relationship between ideas and practice. Practice without 
valid underlying theory lacks purpose; theory defined independently of educa
tional practice lacks legitimacy." 

The Department of Curriculum and Instruction consists of faculty who 
represent a variety of academic disciplines directed toward those whose major 
interests lie in the processes of imparting knowledge, information, and atti
tudes to children and adults in educational settings. The faculty are pres
ently organized around six areas of study: (1) Art Education; (2) Music Edu
cation; (3) Communications Education including specific study in English and 
Language Arts, Children's Literature, Reading, and Second Languages; (4) Mathe
matics and Science Education; (5) Social Science Education including Economics 
and Business Education; and (6) Curriculum and Instructional Systems including 
study in Early Childhood Education, Adult Education, General Curriculum, Super
vision of Instruction, Teacher Education, and Instructional Systems and Tech
nology. In addition, faculty efforts are directed toward specific age levels 
of learners: preschool and elementary, secondary including junior and senior 
high school, and postsecondary. This faculty organization results in a matrix 
scheme that facilitates interaction and study in six content areas at differ
ing age levels. In its broadest sense, the faculty of the Department of Cur
riculum and Instruction integrate academic content utilizing various instruc
tional schemes and modes for educators who are interested in varying agelevels 
of learners. 

1he Ph.D. in Education with an emphasis in curriculum and instruction is 
designed for the purpose of generating and assessing ideas about curriculum 
and instruction. This program will emphasize advanced work and research in the 
various aspects of teacher 'and/or professional education. These might include 
curriculum design and implementation, methodological strategies, instructional 
delivery systems, and assessment and evaluation techniques. Additionally, stu
dents may study, in-depth, the various academic areas for which students de
velop curricular programs and instructional expertise in the Department of 
Curriculum and Instruction. 

Related and ancillary to the general aspects of curriculum and instruc
tion are those disciplines that describe learners and learning. Thus, students 
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in Curriculum and Instruction would draw upon the fields of Educational Psy
chology, Child Psychology, and Psychology. Also students may draw upon those 
academic areas that relate specifically to their interests. For example, pro
grams for students in ~Iathematics Education may have a strong supporting pro
gram in Mathematics. Programs for Language Arts students may have heavy con
centrations of course work in Literature, English, Speech and/or Linguistics. 
Similarly, students in Adult Education may have strong academic ties to con
tent in Sociology, Gerontology and/or Social \-lork, and so on. 

In addition to serving public and nonpubli• schools, graduates of-the 
Department of Curriculum and Instruction are expected to contribute in other 
educational settings. 

The proposed program reflects an adaptation of existing practices in the
Department of Curriculum and Instruction for studies leading to the degree 
Doctor of Philosophy (Education). The document is the result of input on the 
part of -the graduate faculty in the department. It follows after discussion 
by the departmental Graduate Studies Committee and program area and level 
chairpersons. 

II. The Proposed Program Area of Emphasis 

PROGRAM OBJECTIVES 

'Ihe primary purpose of advanced study leading to the degree Doctor of 
Philosophy (Education) in the Department of Curriculum and Instruction will 
be for students to develop: 

(1) skills to design, analyze, and evaluate research in curriculum 
and instruction; 

(2) ability to generate new knowledge through research or study in 
problems related to teacher education and curriculum and instruction 
at both the preservice and postbaccalaureate levels; 

(3) skills to understand the complexity of curriculum and instruction 
variables as they affect learners; 

(4) ability to develop and evaluate curriculum designs; 

(5) ability to use educational technology that aids in the learning 
process; 

(6) skills to understand and use various teaching and instructional 
methods; 

(7) knowledge of the social, philosophical or historical foundations 
of education; 

(8) knowledge of learners and the learning process; 
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(9) knowledge of various kinds of instructional delivery systems; 

(10) in-depth knowledge in at least one of the approved field con
centrations (see Curriculum section below); 

(11) knowledge in fields supporting the area of concentration. 

ADMISSIO~ REQUIREMENTS 

3 

It is recommended that base-line criteria for admission to Ph.D. programs 
in the Department of Curriculum and Instruction in the major Education be es
tablished. 

All applications for admission to Ph.D. programs are to be reviewed by 
at least two appropriate departmental faculty members holding full membership 
in the Graduate Faculty. 

Applicants presenting the following mintroum credentials would generally 
be considered admissible: (1) Overall undergraduate grade point average of 
3.0 (on a 4.0 scale); (2) Miller Analogies Test raw score of 60; (3) M.A." 
grade point average of 3.5 (on a 4.0 scale) when available; and (4) Experi
ences, undergraduate education, or certification appropriate to the appli
cant's proposed field of concentration. These base-line criteria would also 
be used to assess the academic admissibility of.foreign students; however, in 
place of the MAT score, a score of 500-550 on the TOEFL (Test of English as a 
Foreign Language) would be specified as minimally acceptable. When feasible, 
applicants should arrange an interview with appropriate faculty. 

In addition to the base-line criteria for admission, reviewing faculty 
should take into consideration the availability of doctoral advisors in the 
applicant's proposed area of concentrati.on when recommending admission. If 
reviewing faculty recommend admission of applicants whose credentials do not 
meet the base-line criteria, additional information should be submitted con
cerning the following: 

1. Writing abilit~. Evidence of writing ability could consist 
of satisfactory scores on standardized tests that assess 
overall strengths in writing or samples of the applicant's 
writing such as Plan B projects, published articles or 
unpublished papers. 

2. Academic ability. The applicant may show evidence of aca
demic achievement in previously completed course work.in 
Mathematics, English, Science, Second Languages, Social 
Studies, etc. The total number of credits completed and 
the institution granting credit would be important consid
erations in warranting admission for marginally qualified 
applicants, as well as significantly improved performance 
during the last two years of undergraduate study. 



CURRICULL~t 

The designator for the major field will be Education (Curriculum and 
Instruction). Students will submit an official program for the degree in 
their second year of study, at least two quarters prior to the term in which 
they plan to take prel~inary oral examinations. The program will be sub
mitted to the Director of Graduate Studies, who, in consultation with the 
departmental Graduate Studies Committee, will judge the appropriateness of 
the course selection to reflect competencies. On the basis of the program, 
recommendations for the membership of the preliminary examining committee 
will be made by the Director of Graduate Studies, in consultation with the 
Graduate Studies Committee and subject to the approval of the Dean of the 
Graduate School. 
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The program will consist of study in the following areas: (l).field 
concentration, (2) core concentration, (3) methodological studies, (4) foun
dations of education, and (5) minor or supporting program. The major shall 
consist of approximately three-fourths of the total number of credits or 
courses submitted on the official program for the degree. Approximately one
fourth of the program of study submitted will be at the 8000 or graduate stu
dent only level. 

(1) Field Concentration: Students will select a field of con
centrated study from among the foilowing: 

(a) Art Education 

(b) Communications Education: Reading, Language Arts, Chil
dren's Literature, English Education, and Second Lan
guages Education. 

(c) Curriculum and Instructional Systems: General Curriculum, 
Supervision, Instructional Systems, Adult Education, 
Early Childhood Education, and Teacher Education. 

(d) Elementary Education 

(e) Mathematics Education 

(f) Music Education 

(g) Science Education 

(h) Social Science Education 

Faculty in these fields will determine the appropriate course work 
distributions to meet the minimum of a field of concentration. 

Field concentration distributions are appended- to this proposal. 
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(2) Core Course: The core course represents those experiences with 
curricular and instructional theories and principles that are common 
to all students in the Department of Curri~ulum and Instruction. In 
order to gain competencies in the previously mentioned areas, students 
will enroll in a course Educ 8XXX: Theories of Curricular and In
structional Development and Evaluation (3-6 cr) that will include the 
following topics: (1) Theories of Needs Assessment; (2) Research in 
Instructional Strategies; (3) Theories of Curricular and Instruction
al Design; (4) Implementation of Curricular Designs; (5) Educational 

-Evaluation Theories. 

(3) Methodological Studies: Competency is expected in the fol
lowing areas: 

(a) Research Analysis/Design 

(b) Measurement/Evaluation 

(4) Foundations of Education: Competency is expected in the 
foundations of education including Social, Historical or 
Philosophical Foundations and Psychological Foundations. 

(5) Minor or Supporting Program. A minor field concentration will 
be a single field of study directly related to the major field 
concentration. A supporting program will consist of a coherent 
pattern of course work that is related to the major field concen
tration. 

MATRICULATION PROCEDURES 

Preltminary Written Examinations. Upon completion of approximately 
90 percent of course work on the official program, and prior to the prelimi

nary oral examination, the student shall pass written examinations. lhe 
advisor shall notify the examination committee of the student's intent to 
write examinations. Examination questions from the field concentration in the 
major and from the minor or supporting program area may be submitted to the ad
visor who will monitor examination procedures. The student will be required 
to write examinations both in the field and core areas. Preliminary written 
examinations may also cover content from the minor or supporting program. 

The examinations will be judged by the submitting faculty in the follow
ing manner: (1) Strong Pass, (2) Pass, or (3) Fail. The student must pass 
the preliminary written examinations in the field concentration and the core 
prior to scheduling the preliminary oral examination. The entire set of ex-

. aminations will be available to the examining committee at the preliminary 
oral examination. 

Field Concentration Examination(s). The graduate faculty ~rom the 
field concentration area will be responsible for the content of 
the preliminary written examination questions. Comprehensive ques
tions reflecting the field may be generated by individual faculty 
or by the total field area faculty. 



Core Concentration Examination. All students will pass a single 
written examination following completion of Educ 8XXX. the in
structors of the course will prepare a set of essay questions to 
test the general nature of the content of the core course work. 
The examination will be judged by the instructors in the same 
manner as other preliminary written examinations and will consti
tute the common examination of the core concentration. 
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Preliminary Oral Examination. After the studentpas passed the written 
exami:nations, the advisor will convene the examining committee for the oral 
examination. The content of the examination may cover areas beyond the course 
work listed on the doctoral program. The purpose of the examination is to de
termine competencies in the areas specified above. The procedures governing 
outcome and reporting of results will be the same as .those described in the 
Graduate School Bulletin. 

Thesis Proposals. The student, in consultation with at least two pro
fessorial staff members in the field of concentration, will submit a thesis 
title to the Graduate Studies Committee for assignment of the final oral ~x
amining committee. The procedures for appointing the final oral committeewill 
be the same as those described in the Graduate School Bulletin. The designated 
readers from the final oral examining committee will be convened as a thesis 
panel to review and approve the thesis proposal in addition to the task ofread
ing and critiquing the dissertation as the candidate prepares it for defense. 
The approved proposal will then be submitted to the Director of GraduateStudies ~ 

for signature and transmittal to the Graduate School. ~ 

The overall concern of the thesis panel in reviewing thesis proposals is 
that the study to be undertaken will be of sufficient significance and quality 
to warrant awarding the degree, Doctor of Philosophy in Education. The study 
should be based on previous theory and/or research and have implications for 
extending previous knowledge in the field. 

The proposal, within the limits of two to four typewritten pages, should 
offer concise statements of: 

1. The nature and significance of the problem or question to be 
investigated; 

2. The relationship of the problem or question to previous theory 
and/or research; 

3. The methods and procedures to be employed, including a brief 
description of the: 

a. nature of the population or sample; 
b. research design; 
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c. procedures for data collection; 
d. procedures for data analysis; 
e. major independent and dependent variables~ when appropriate. 

These guidelines are intended to be suggestive~ subject to whatever and 
as much modification as appropriate. They imply that the panel's responsibil
ity is to evaluate the overall good sense and 'vorkability of the proposed 
study. These guidelines will be modified as appropriate in preparing pro
posals for survey~ descriptive~ developmental, historical and/or philosophical 
research. 

III. Educational and Social Need for the Program 

The proposed program is based on existing student and faculty interest 
in curriculum and instruction. The history of involvement by the College of 
Education in research and teaching related to curriculum and instruction has 
been extended to a formally conceived program of study, research and develop
ment designed to meet evolving student interests and to bring the insights and 
expertise of students and faculty to bear on important problems in the design 
of curriculum and implementation of instruction at pre-elementary, elementary, 
secondary, and postsecondary levels. The importance of this historical con
text is evident in the documentation provided for the desirability of this 
program for students and potential employers. 

Student demand for this program is supported by two kinds of evidence: 
the existing enrollment of students in the Ph.D. program in Education (Cur
riculum and Instruction) and the applications received from prospective stu
dents. There are currently 200 plus students pursuing the Ph.D. in Education 
(Curriculum and Instruction). This indicates that there is a depth of student 
interest as well as a scope of career objectives in keeping with the goals of 
the proposed program. In addition to the current active students, there are 
substantial numbers of new applicants of high quality who have indicated a 
desire to enroll in a program of professional· training in Curriculum and In
struction. There are also approximately 300 inquiries quarterly concerning 
Ph.D. work in Curriculum and Instruction, most of which evidence career in
terests conforming to the offering of the proposed program. 

It can be seen, in brief, that the areas of individual development in
clude: instructional systems, art education~ music education, communication 
education, mathematics and science education, and social science education. 
In addition, faculty and student efforts are directed toward specific devel
opmental age levels of learners, including preschool and elementary, second
ary, and postsecondary. 

The larger social need for the program is one which might be thought of 
as a requirement for more comprehensive instructional designs and more respon
sive mechanisms for evaluation of education in complex environments. It is 
anticipated that the graduates of the proposed program will develop learning 
designs of increased power to enable current practitioners and future educa
tors to adapt their skills and expectations to changing job demands and tech
nological complexity·. 
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IV. Comparison With Similar Programs 

Similar programs across the country fall into two major categories, with 
several variations from the two. One pervasive model has special fields such 
as foreign language education, mathematics education, and art education lo
cated in separate departments according to discipline, but relying on the Col
lege of Education for much of the course work and advising of graduate students, 
and in many instances for the actual degree program. 

The other major model for similar graduate programs has the specialfields 
closely associated within the College of Education. Under this arrangement the 
fields are bound together by common educational (curricular and instructional) 
concerns with each respective special-field utilizing its corresponding depart
ment of discipline for appropriate course work and expertise. The graduate de
gree programs in this model reside within the College of Education. 

Variations from these major program models include special fields that 
are organized as independent departments with their own graduate degrees. This 
type of program is relatively rare because of the large numbers of faculty and 
students required to maintain it. 

The proposed Ph.D. program in Education (Curriculum and Instruction) fol
lows the model that associates special fields within the College of Education. 
Several advantages attend this type of organization. Program quality among 
the special fields is more easily maintained at a high level because all have 
ready access to consolidated technical resources, faculty, and review processes. 
Advisement of graduate students is provided by faculty who have expertise and 
interest in the special discipline as well as in educational.concerns and im
plications. Within the uniformity of purpose provided by common interests in 
curriculum and instruction, a diversity of perspectives is available to stu
dents and faculty who associate closely with ~olleagues with.expertise·in var
ious special field disciplines • 

. While providing a rich supportive environment for study relating to cur
riculum and instruction, the proposed program utilizes a wide range of services 
and resources from departments and colleges across the University. 

V. Quality Control 

QUALIFICATIONS OF FACULTY 

All faculty members (1) who presently hold full or associate graduate 
faculty status and (2) whose major teaching responsibilities are within the 
Department of Curriculum and Instruction shall constitute the graduate fac
ulty_for the Ph.D. degree in Education (Curriculum and Instruction). All 
Graduate School policies regarding advising and co~ittee membership shall 
automatically regulate the assignment of advising and committee responsibil
ities within the program. 

Graduate faculty members who hold primary teaching/advising responsibil- j 
ities in other departments within the College of Education or University may 
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apply for graduate faculty status in the Ph.D. program in Education (Curricu
lum and Instruction). Such nominations shall be reviewed by the graduate fac
ulty in the program, who will vote on the nomination. Those nominations re
ceiving an affirmative vote from the graduate faculty voting on the nomination 
will be forwarded to the Education and Psychology Review Council. Nominations 
for a change of status from associate to full graduate status in Education 
(Curriculum and Instructio~ will be handled in the same manner. 

PROGRAM GOVERNANCE 

Decisions regarding admission, Ph.D. programs, petitions, and thesis 
proposals shall be monitored by the departmental Director of GraduateStudies 
in consultation with the departmental Graduate Studies Committee and, when 
appropriate, the graduate faculty at large. 

The Director of Graduate Studies shall be elected by voting members of 
the Department of Curriculum and Instruction who also hold graduate faculty 
status in Education {Curriculum and Instruction) from among the so-designated 
electorate holding full graduate status in Education. (Curriculum and Instruc
tion). Each subprogram area and subprogram level within the Department of 
Curriculum and Instruction shall elect one member who holds graduate faculty 
status in Education (Curriculum and Instruction) to serve on the departmental 
Graduate Studies Committee. 

Decisions regarding admissions, programs, and thesis proposals shall be 
made in accordance with Graduate School policies and procedures and policy 
criteria set forth in other sections of this document. 

EXTERNAL ACCREDITING, REVIEW, AND EVALUATION 

Periodic review will occur in accordance with Graduate School policies 
and procedures. Certification issues are not relevant to this program. In 
addition, the Director of Graduate Studies is charged with the responsibility 
of preparing an annual report on admissions, degrees completed, placement, 
and progress of graduates, etc. 

VI. Implementation 

Since the majority of the policy statements contained within this proposal 
are-presently used, few changes in implementation are anticipated. Students 
who are in progress in the present program will be continued. These students 
may modify their programs to conform to the present document in consultation 
with their advisors. On approval of the proposed program, no new admissions· 
will be made to the present program. Beginning Fall Quarter, 1978, the ad
missions procedures specified earlier within this document will be implemented. 
The individual programmatic and thesis proposal review procedures specified 
have been utilized previously by the graduate faculty. Review ~nd recommenda
tion procedures for membership within the categories of the Graduate School 
will remain the same a.s used previously in the Department (described within 
the Governance section of this document). 

At full operation, maintenance and development of the program will re
quire no major allotment or reallocation of resources. Faculty, support 
staff, eouioment. soace allocation. and lihrRrv/informRtion retr.)P.v~J ~~~-
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APPENDIX A 

The following sample programs reflect some of the several field concen
trations listed on page 4 of this proposal. 

A. 1. Field Concentration: Art Education 

ArEd 5302 Curriculum Building in Art Education: Innovations 
5303 Curriculum Building in Art Education: Programs for 

Exceptional Children 
5316 Intercultural Education Through Art 
5386 Improving Art Programs in the Schools 
5389 Application of Aesthetic Theory in Education 
8300 Research in Art Education 
8306 Seminar: Art Education 
8900 Problems: Art Education 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 

Cr 

4 

3 
3 
4 
3 
3 
1 
9 

and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5110 
5125 
5621 
8110 
8111 
8112 
8120 

Introductory Statistical Methods 
Principles and Methods of Evaluation 
Practicum: Instruments and Procedures 
Statistical Methods 

II , 
II II 

Methods in Educational Research 

for Evaluation 

4. Foundations of ~ducation 

REd 5101 
5171 
5182 

Historical Foundations of Modern Education 
Anthropology and Education 
Comparative Philosophies of Education 

PsyF 5182 Learning and Educational Practice: The Child and 
Adolescent 

5. Minor--Art 

ArtH 5468 
5521 

Modern Art Criticism I 
20th Century Art in the United States 

3..) 
3 
3 
3 
3 
3 
3 

3 
3 
3 

3 

5 
4 



' 

(; 

ArtS 5120 Painting 
5710 Photography 
8100 20th Century Art Theories in Painting 
8300 20th Century Art Theories in Sculpture 

Phil 5501 Principles of Aesthetics 

B. - 1. Field Concentration: Social Studies Education 

SeEd 5150 
5152 
5155 
8104 
8362 
8364 
8801 

Elem 5361 
8363 

Advanced Methods of Teaching the Social Studies 
Techniques of Instruction in Social Studies 
Materials Laboratory for Social Studies Teachers 
Curriculum Development in Social Studies 
Research in Social Studies 
Seminar: Social Studies Education 
Problems: Teaching Social Studies 

Teaching Social Studies in Elementary School 
Seminar: Elementary Social Studies Education 

2. Core Concentration 

11 

8 
8 
2 
2 

5 

3 
3 
3 
3 
3 
3 

3-9 

3 
3 

Educ 8XXX Theories of Curricular and Instructional Development 
and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5110 
5120 
8110 
8111 
8112 
8130 

Introductory Statistical Methods 
Educational Measurement in the Classroom 
Statistical Methods 

II 

II 

II 

II 

Computer Application to Statistical Analyses 

4. Foundations of Education 

HEd 5101 
5190 

Historical Foundations of Modern Education 
Sociology of Education 

S. Supporting Program--Social Sciences 

3 
3 
3 
3 
3 
3 

3 
3 

Candidate would develop a program in the social sciences concentrating 
in one social science area but supporting this area with courses from 
other disciplines in social science. 



C. 1. Field Concentration: Husic Education 

MuEd 5115 
5221 
5305 
5327 
5421 
5432 
5801 
8281 
8282 
8283 

Evaluation and Accountability in Music Education 
Music and the Related Arts 
General Music in Elementary and Junior High Schools 
Techniques and Materials: Orff-Schulwerk Approach 
Selection and Conducting of Choral Materials 
The Adolescent Voice 
Influence of Music on Behavior 
Seminar: Historical Issues (curriculum) 
Seminar: Philosophical Issues (curriculum) 
Seminar: Psychological Issues n 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 

12 

3 
3 
3 
3 
3 
3 
3 
2 
2 
2 

and Evaluation 3 - 6 

3. Methodological Studies (French & German language proficiency) 

MuEd 5111 
5112 

PsyF 8110 
8111 
8112 

Bibliography 
Research Techniques 

Statistical Methods 
" 
II 

II 

II 

4. Foundations of Education 

MuEd 5211 
5214 
5217 

Philosophies of Music Education 
Psychological Foundations 
Historical Foundations of Music Education 

HEd 5205 Intercultural Education 

PsyF 5152 Knowing, Learning, and Thinking 

5. Minor--Music 

Mus 5501 Advanced Materials and Structure of Music 
II II II " II II 

5502 
II II II " fl ll 

5503 
5632 The Music of Humanism 
5634 Music in Baroque Era 
5637 Music in Gallant and Classic Periods 

5641 Music in Romantic Era 
5666 Stravinsky 
8391 Advanced Conducting 
82XX Advanced Applied Music 

3 
3 

3 

3 
3 
3 

3 

3 

•2 
2 
2 
4 
4 
4 
4 
4 
4 

j 
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D. 1. Field Concentration: Science Education 

' Elem 5346 Teaching Elementary School Science 3 
5349 Elementary School Science: Curriculum & Supervision 3 
5350 II II " Materials & Resources 3 
8346 Research Foundations of Elementary School Science 

Teaching 3 
8347 Elementary School Science Program: Articulation and 

Coordination 3 

SeEd 5390 Current Developments in Secondary School Science 3 
5394 Workshop: Science Education 1 - 12 
8887 Research Foundations of Secondary School Science 

Teaching 3 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 
and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5110 Introductory Statistical Methods 3 
5120 Educational Measurement in the Classroom 3 
5121 Basic Principles of Heasurement 3 
5125 Principles and Methods of Evaluation 3 
8110 Statistical Hethods 3 
8111 II II 3 
8112 II II 3 
8120 Methods of Educational Research 3 

4. Foundations of Education 

PsyF 5153 Introduction to the Psychology of Instruction 
or 

5182 Learning & Educational Practice: Child & Adolescent 
or 

5581 Individual Differences & Educational Practices 3 - 6 

HEd 5101 Historical Foundations of Hodern Education 
or 

5156 History of Ideas in American Education 
or 

5141 Critical Issues in Contemporary Education 
or 

5170 American Pragmatism and Education 3 

(; 



E. 

5. 

1. 

Supporting Program--Sciences, etc. at least 25 cr. 

Geo 5051 Physical Geology for Teachers 
5052 Historical Geology for Teachers 

Chern 5520 Elementary Physical Chemistry 

Phys 5451 Cloud Physics 
5925 History: 20th Century Physics 

BioC 5001 Biochemistry 

Biol 5950 Special Topics 

Bot 5131 Survey of Plant Physiology 

Phil 5601 Philosophy of Science 

Field Concentration: Mathematics Education 

MthE 5312 

5322 

5332 

5366 
8590 
8500 

8570 
8680 

Teaching and Supervision of Hathematics· in the 
Secondary School 

Materials Laboratory for Secondary School Mathe
matics Instruction 

New Content and Methods in Secondary School Mathe-
matics Instruction 

Computer-Assisted Mathematics Instruction 
Seminar: Mathematics Education 
Theory and Classical Research in Mathematics 

Education 
Research in Mathematics Education 
Internship: Mathematics Education 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 

14 

j 
4 
4 

3 

3 
4 

3 

3 

4 

5 

3 

3 

·3 
3 

Ar 

and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5121 Basic Principles of 
8110 Statistical Methods 
8111 " " 
8112 " II 

8113 Design and Analysis 

Heasurement 

of Experiments 

3 
3 
3 
3 
3 
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4. Foundations of Education 

PsyF 5152 
5170 
5182 

Knowing, Learning, a.nd Thinking 
Social Psychology of Education 
Learning and Educational Practice: 

Adolescent 

HEd 5141 Critical Issues 

- 5. Minor--Mathematics 

Elementary Set Theory 
Fundamental Structures of Algebra 

If II II 

II II II 

Introduction to Topology 
General Algebra 

II II 

II II 

Real Analysis 

II 

II 

15 

Child and 

3 
4 

3 

3 

4 
4 
4 
4 
4 
3 
3 
3 
3 

Math 5151 
5282 
5283 
5284 
5341 
8200 
8201 
8202 
8600 
8601 

. 8602 
8700 
8701 
8702 

II II 
c• .,_ •• "'t•"\~ -, ...... •.•••.1'"-,."7• ·~ .... --,..-; :z-:t••J::,:ffr.~~-·~~P,~J·.~ 

II II 

Complex Analysis 
II II 

II II 

F. 1. Field Concentration: Elementary Education 

Elem 5300 
5316 

5331 

5346 
5361 
5376 

MthE 5311 

Elem 8916 
8332 
8991 
8961 
8316 

MthE 8980 

Literature for the Elementary School 
Teaching and Supervision of English in the 

Elementary School 
Teaching and Supervision of Reading in the 

Elementary School 
Teaching Science in the Elementary School 
Teaching Social Studies in the Elementary School 
Current Trends in Early Childhood Education 
Teaching and Supervision of Mathematics in the 

Elementary School 

Problems: Teaching English 
Recent Research in Reading 
Problems: Improvement of Instruction 
Problems: Teaching Social Studies 
Research in English Composition in Elementary Schools 
Problems: Mathematics Education 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 
and Evaluation 3 - 6 

3 
3 
3 
3 

3 

3 

3 
3 
3 
3 

3 

3 
3 
9 
3 
3 
3 



3. Methodological Studies 

PsyF 5110 
5120 
8110 
8111 
8112 
8130 

Introductory Statistical Methods 
Educational Measurement in the Classroom 
Statistical Methods 

II " 
II II 

Computer Applications to Statistical Analyses 

4. Foundations of Education 

HEd 5155 History of Western Educational Thought 
5156 History of Ideas in American Education 

PsyF 5182 
5170 

Comparative Philosophies of Education 
American Pragmatism and Education 

5. Supporting Program 

SpEd 5101 Education of Exceptional Children 

CPsy 5343 Cognitive Development 

EdAd 5101 Public School Administration 
5231 Practicum in School Community Relations 

CSPP 5101 
5130 

Educ 8252 
8285 
8286 
8250 

Foundations of Career Development 
Introduction to Guidance 

Effective College Teaching 
Professional Education of Teachers 

II " rt " 
Higher Education in the United States 

G. 1. Field Concentration: Communication Education (Elementary Reading) 

Elem 5300 
5316 

5331 

5333 
5334 
5335 
5336 

8331 
8332 
8333 

Literature for the Elementary School 
Teaching and Supervision of English in the 

Elementary School 
Teaching and Supervision of Reading in the 

Elementary School 
Instructional Leadership in Elementary Reading 
Reading Difficulties 
Clinical Diagnosis of Reading Difficulties 
Clinical Practice in Remedial Reading 

Research Foundations for Reading Instruction 
Recent Research in Reading 
Seminar: Reading Instruction 

SeEd 5344 Teaching Reading in Content Areas 
5404 Language, Culture and Education 

16 

3 
3 
3 

3 
3 

3 
3 

3 
3 

3 

4 

3 
·3 

3 
3 
3 
3 

3 

3 

3 
3 
3 
3 
3 

3 
3 
3 

3 
3 

.J 

J 
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2. Core Concentration • 

Educ 8XXX Theories of Curricular and Instructional Development 
and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5110 
5121 

8110 
8111 
8112 
8130 

Introductory Statistical Nethods 
Basic Principles of Measurement 

Statistical Methods 
II II 

II " 
Computer Application of Statistical Analyses 

4. Foundations of Education 

REd 5155 
5156 

History of Western Educational Thought 
History of Ideals in Aoerican Education 

3 
3 

3 
3 
3 
3 

3 
3 

PsyF 5172 Structuring Learning: Social Psychological Approaches 3 

5. Supporting Program 

PsyF 5152 
5153 
5148 

8544 
8548 

Ling 5001 

CPsy 5343 
5345 

Knowing, Learning and Thinking 
Introduction to the Psychology of Instruction 
Psychology and Pedagogy of Reading 

Knowledge and Skill 
Psychological Analysis of Verbal Learning and Reading 

Introduction to Linguistics 

Cognitive Development 
Language Development 

Psy 5012 Psychology of Learning 

3 
3 
3 

3 
3 

4 

4 
4 

4 

H. 1. Field Concentration: Communication Education (Children's Literature) 

Elem 5300 
5305 
8300 

Children's Literature 
Survey: Special Collections 
Research: Special Collections 

5331 Teaching and Supervision of Reading in the 
Elementary School 

8931 Problems: Teaching Reading 

5316 Teaching and Supervision of English in the 
Elementary School 

8916 Problems: Teaching English 

3 
3 
3 

3 
6 

3 
3 



Elem 5318 
8316 

CPsy 5345 

SeEd 5321 

Creative Writing for and by Children 
Research in English C~mposition in Elementary Schools 

Language Development 

Teaching Literature in Secondary Schools 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 

18 

3 
3 

4 

3 

and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5110 
8110 
8111 
8112 

Introductory Statistical Hethods 
Statistical Methods 

II 

II 

II 

II 

4. Foundations of Education 

REd 5155 History of Western Educational 'l'hought 
5156 History of Ideals in American Education 

5. Supporting Program 

Lib 8233 
8003 

History of Children's Literature 
Publishers and Publishing 

Jour 5221 Publication Graphics 

Th 5131 Creative Drama 

Engl 5481 
5610 
5711 

Folklore 
20th Century Writing 
Classics of Literary Criticism 

I. 1. Field Concentration: Communication Education (Second 
Languages and Cultures Education) 

SeEd 5122 

5189 
5382 

5385 
5404 

Strategies for the Teaching of Culture in the 
Second Language Classroom 

Planning and Assessing Second Language Curriculum 
Testing and Evaluation in Second Language Teaching 

and Learning 
Planning and Assessing Second Language Instruction 
Language, Culture and Education 

3 
3 
3 

3 
3 

4 
4 

4 

4 

4 
4 
4 

4 
4 

3 
4 
4 



SeEd 8188 

8387 
8894 
8898 

Information Sources and Research in Second 
Language Learning and Teaching 

Seminar: Second Language Education 
Problems: Second Languages and Cultures Education 
Readings: " " 11 

" 
II 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 

19 

5 
3 
3 
3 

and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 5110 
8110 
8111 
8112 

5120 
5121 
5125 

Introductory Statistical Methods 
Statistical Methods 

" " 
" II 

Educational Measurement in the Classroom 
Basic Principles of Measurement 
Principles and Nethods of Evaluation 

4. Foundations of Education 

PsyF 5152 
5153 

HEd 5101 
5141 

Knowing, Learning, and Thinking 
Introduction to the Psychology of Instruction 

Historical Foundations of Modern Education 
Critical Issues in Contemporary Education 

5. Minor--French 

Fren 5013 
5380 
5701 
5702 
8501 
8701 

Introduction to Formal Analysis 
The French Novel in the 20th Century 
Structure of Modern French: Phonology, Morphology 

and Syntax 
Research Methods and Materials 
History of the French Language 

J. 1. Field Concentration: Instructional Systems 

CISy 5200 
PsyF 5153 

8554 
8682 

CISy 8309 
8305 
8307 
5615 
5203 

Principles and Procedures in Designing Instruction 
Introduction to Psychology of Instruction 
Instructional Psychology 
Theoretical Development in Instructional Design 
Management Systems for Development & Organization 
Instructional Delivery Systems 
Instructional Materials Design 
Design of Curriculum/Instructional Materials 
Resource Management in Instructional Programs 

3 
3 
3 
3 

3 
•3 
3 

3 
3 

3 
3 

5. 
5 
5 
5 
5 
5 

3 
3 
3 
3 
4 
3 
3 
3 
3 



CISy 5205 
5207 
5209 

Applications of Computers in Education 
Applications of Television in Education 
Applications of Audio and Visual in Education 

2. Core Concentration 

Educ 8XXX Theories of Curricular and Instructional Development 

20 

3 
2 
2 

and Evaluation 3 - 6 

3. Methodological Studies 

PsyF 8110 
8111 
8112 
8113 

CISy 5507 

PsyF 8120 
PsyF 5125 

5121 
8522 

Statistical Methods 

" 
II 

II 

" 
Design and Analysis of Experiments 

Seminar: Practical Research in Curriculum and 
Instruction 

Methods in Educational Research 
Principles and Methods of Evaluation 
Basic Principles of Measurement 
Advanced Theory of Measurement 

4. Foundations of Education 

PsyF 5152 Knowing, Learning, anc Thinking 

One of the following: 

REd 5101 
5131 
5141 
5171 

Historical Foundations of Hodern Education 
Comparative Education 
Critical Issues in Contemporary Education 
Anthropology and Education 

5. Supporting Program 

PsyF 5147 
5182 
or 

5183 

Intelligence 
Learning and Educational Practice: 

and Adolescent 
Learning and Educational Practice: 

The Child 

Adult Learner 

Psy 5011 Theories of Learning and Cognition 
or 

5014 Psychology of Human Learning and Nemory 

~~o of the following: 

Psy 5015 
5019 
5021 
5031 
5054 

Advanced Learning and Cognitive Processes 
Analysis of Complex Behavior 
Mathematical Psychology 
Perception 
Psychology of Language 

3 
3 
3 
3 

3 
3 
3 
3 
3 

3 

3 
3 
3 
3 

3 

3 
3 

4 

4 

4 
4 
4 
4 
4 



APPENDIX B 

GRADUATE FACULTY 

The following faculty currently hold full membership in the graduate 
faculty for Education: 

Andrew Ahlgren 

William E. Becker 

Clarence H. Boeck 

Arnold F. Caswell 

John J. Cogan 

Harlan G. Copeland 

Michael D. Day 

Robert Dykstra 

Arthur K. Ellis 

William E. Gardner 

Eugene D. Gennaro 

Allen D. -Glenn 

Michael F. Graves 

Harlan S. Hansen 

Associate Professor, Curriculum and 
Instructional Systems 

Associate Professor, Economics Edu
cation 

Professor, Science Education 

Professor, Music Education 

Associate Professor, Social Science 
Education 

Associate Professor, Adult Education 

Associate Professor, Art Education 

Professor, Language Arts 

Associate Professor, Social Science 
Education 

Professor, Social Science Education 

Associate Professor, Science Educa
tion 

Associate Professor, Social Science 
Education 

Associate Professor, English Educa
tion and Reading 

Professor, Early Childhood Education 

i2 

Kenneth Howey Associate Professor, Teacher Education 

Robert L. Jackson 

David C. Johnson 

Roger T. Johnson 

Helen L. Jorstad 

Professor, Nathematics Education 

Professor, Mathematics Education 

Associate Professor, Science Educa
tion 

Associate Professor, Second Languages 
and Cultures Education 

J 

J 



' Stanley B. Kegler 

Ronald T. Lambert 

Dale L. Lange 

Darrell R. Lewis 

James A. Mackey 

John C. Manning 

Gordon A. M. Mork 

R. Norine Odland 

P~ David Pearson 

Gene L. Pich~ 

Thomas R. Post 

Robert L. Schreiner 

Stephen Schultz 

Thomas C. Slettehaugh 

James E. Stochl 

Robert D. Tennyson 

Edgar M. Turrentine 

Edith West 

Howard Y. Williams 

(; 

Professor, English Education 

Professor, Supervision 

Professor, Second Languages and Cul
tures Education 

Professor, Economics Education 

Associate Professor, Social Science 
Education 

Professor, Reading 

Professor, Teacher Education 

Professort Language Arts and Chil
dren's Literature 

Associate Professor, Reading 

Professor, English Education 

Associate Professor, Mathematics Edu
cation 

Professor, Reading 

Associate Professor, Music Education 

Associate Professor, Art Education 

Professor, Mathematics Education 

Associate Professor, Curriculum and 
. Instructional Systems 

Professor, Music Education 

Professor, Social Science Education 

Professor, Teacher'Education 

23 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

May 1, 1978 

Dean Kenneth Zimmerman 
Graduate School 

Dear Dean Zimmerman: 

Departments of Music and Music Education 
106 Scott Hall 
72 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

The Music Department would like to extend the D.M.A. 
degree to include clarinet and trumpet. At the time 
of the approval of that program it was limited to 
piano, organ, and voice due to faculty limitations. 
Since then Dr. Anderson, clarinet, and Mr. Baldwin, 
trumpet, have been added to the staff. They have 
been with us 3-4 years now and we believe it is 
time to extend the D.M.A. capitalizing on their 
talents. Attached is a statement of intent, endorsed 
by the Music Graduate Studies Committee and the 
Graduate Faculty of the Music Department. We would 
appreciate your help in presenting this to the L.L.A. 
committee. 

Thank yo1.,1, / ··/ 

:z.J«, Jl/{~~<-u<fLt 
Edgar frurrentine 
Director of Graduate Studies, Music 

EMT/dme 
Enc. 

l:iRAOUA TE SCH~ 

'~AY .. ') .,...~ J;j, (.. ~ ' 



PROPOSAL FOR THE ADDITIOH OF CLARIHET Al!D TRUt-IPET AS i1AJOR 
IlrSTRUHEHTS IH THE DOCTOR OF 1'1USIC ARTS PROGRA!1 

. , 

l. Need for the program: As in piano, organ and voice, the t·I.F.A. is not 

considered the terminal degree for the woodtvind or brass student. Job 

requirements in college teaching as well as a rapidly expanding solo and 

orchestral repertoire have made work beyond the Haster's level necessary. 

2. Limitations: When the original D.N.A. program was proposed, it was limited 

to those instruments taught by full-time staff in the depar~ment of music. 

This was recognized as necessary due to the extra advising duties and 

individual research projects to be assumed witi.1 D.il.A. candidates. Hith the 

addition of John Anderson and David BaldHin to the full-time staff and 

their acceptance as full members of the graduate school, their major perform-

ing instruments, clarinet and trumpet, would seem to be appropriate additions 

to the D.H.A. program. All recital preparation individual research, and 

advisinf: for the D.~LA. ·clarinet. and trumpet candidates would he done through 

·nr. Anders;oiJ.. '3.-I}.d Hr. BaldHin. Hhere approi_:·riate,additional applied studies 

with part-time t'iinnesota Orchestra staff could be approved if the teacher 

has the appropriate graduate school status. 

Othe~ instruments in the woodHind and brass group should not be considered 

for the D.rl.A. for the following reasons: 

1) Full-time staff specializing on those instruments are needed not only 

for lessons but also for the supervision of advanced literature and 

research projects. If funding became available, part-time staff with 

the appropriate graduate school status could assume these duties. 

2) The time required to coordinate the wood'lrind/brass pro~rams tvould not 

permit tl1e additional hours needed to supervise and advise the 10 or 

more candidates expected in each of the uoodwind and brass areas if all 

5 woodwind and 4 brass instruments were allowed in the D.H.A. 

r . 

I 
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String instruments, at this time, do not wish to be added to the D. !1.A. 

for the following reasons: 

1) The current hro-yea.r r!aster' s degr•ee program 1.s not attracting string 

students as it has with wind students. 

2) Nore scholarships and teaching assistantsl1ips are needed to attract 

graduate string students. 

3) The D.H.A. degree is not in e;reat demand for the sti•ing area. 

Program objectives: The primary objective of a D.H.A. in Clarinet or Trumpet 

involves the preparation of performers and teachers of clarirre.t or trumpet 

thro.ugh a program of advanced studies td th its central focus on applied 

music, literature and pedagogy, and \lith stronr; supporting prograr.1s in 

history and/or theory. Due to the hizh level of coopetition for college 

C., teaching jobs and for orchestral positions, the candidate for a D.il.A. in 

Clarinet or Trurnpet must demonstrate performance potential and intellectual 

ability o·f a corresponding high level. 

4. Implimentation: No ne\1 faculty or courses, outside of individual research 

projects, are needed to impliment the program. Therefore, a D.li.A. in 

Clarinet or Trumpet could be implimented with the start of the 1978-79 

academic year. 

5. EnrolJ.L".emt: It is e>~pected that 1-3 candidates in· clarinet and 1-3 in 

trumpet would begin work tov1ard the D.!LA. each year. A limit on the 

total nur.lber of D.M.A. candidates on a particular instrument may become 

necessary. 

6. Program content: Programs will generally reflect the followir.g pattern 

of study beyond the Bachelor's deGree: (a) 48 credits in applied music. 
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(b) 30 credits in other areas of music with emphasis on the literature and 

pedago~ of the major instrument (special problems in unaccompanied 

literature, sonata and concertos and chamber music 

) and (c) a supporting pro2:ram of 12 credits outside of music. Individ-

ual programs will be developed in consultation with the advisor and must be 

approved by appropriate departmental committees and the Graduate School. 

Applied Hajor 

Clarin3t 8312 48 

Elective Husic 

Advanced Analysis I-I!I (5531-3) 9 
Orchestratio~ (5561) 2 
Corrposition I (5551) 2 
Advanced Conducting (5588) 4 
Stravinsky (5666) 4 
Flute (5109) 2 
Eassoon (5114) 2 
Special Problens (3990) 

Un2ccompanied Clarinet Lit. 2 
Son~ta3/Concertos Clarinet 2 
Cha!"lber !iusic Hi th Clarinet 2 

Non-Husic Elective 

.~t History or Philosophy 
Lan:~uage (if needed) 

Total credits beyond BFA 

Perfor~a:1ce 

12 

4 solo recitals (2 form Naster's may be accepted) 
2 performances in chamb~r cns~mble programs or a 

concerto solo and sup~ortin~ paper. 

., 

J 

J 
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E~~erpt from original proposal 

4 

~ literature and pedagogy, and with strong supporting programs in his

torical and analytical studies. The degree, Doctor of Musical Arts, 

is designed to represent high attainment in the practice of music 

with emphasis on the arts of performing and teaching. A candidate 

for this degree must be, first of all, a capable practitioner of his 

art. He must also demonstrate intellectual attributes of a high 

order. Only those who meet rigorous standards in musical performance 

and scholarship will be accepted for candidacy. 

3. The content of the.program: 

L 

a. Concentrations: 

The Music Department is proposing, at the present time, 

concentrations in piano, organ and voice. 

b. Entrance requirements: 

Scholastic standards according to the standards of the 

Graduate School of the University of Minnesota. Audi

tion in the major performing medium; placement tests 

in music theory and music history. 

c. Program requirements: 

1) Credit hours: There are no specific credit hour 

requirements in the curriculum leading to the DMA. 

Individual program proposals will be developed by the 

student in consultation with the advisor and will be 

submitted to the appropriate unit committee in the 

Graduate School for approval. The following statement 

of credit requirements is provided as a guideline for 

program development: 
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t1AY 3 1 1978 
Office of the Dean 

UNIVERSITY OF MINNESOTA College of Liberal Arts 
TWIN CITIES 215 Johnston Hall 

101 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

May 30, 1978 

To: Dean Ken Zimmerman 

Frank J. Sorauf ~ From: 

Subject: The English M.A. Concentration in Writing 

I have reviewed the proposal of the English Department for a new M.A. 
Concentration in Writing, and I am writing to you to indicate my approval 
with the understandings stated below. For the record I should say that I 
have reviewed the document sent with a covering letter dated May 12, 1978, 
by Professor Kent Bales. 

The substance of the proposal seems very reasonable and timely to me. I 
can heartily support the desire of the department to move in this direction. 
Even though programmatic questions fall outside of my area of responsibilities, 
I am pleased to see us moving in this direction. 

As you might expect, my main attention in reading the proposal has been to 
budgetary and resource issues. I note in the second sentence of the second 
paragraph of page two that the department indicates that it has the resources 
necessary to offer the new concentration "with only minimal budgetary addition." 
That budgetary addition is never really spelled out, although it may very well 
be that all the Department has in mind is the use of existing faculty to teach 
the new Sxxx-level course in non-fiction writing. At the moment it seems to 
me that we would have to assume that no new faculty members or other resources 
are necessary. 

Finally, I should like to comment on the last sentence of that paragraph in 
which the Department notes hopefully that "it is always possible that if the 
program becomes attractive there might be student pressure for a moderate 
expansion of staff and courses." There might indeed be pressure and even 
justification for such a modest expansion of staff and courses. But I think 
the record ought to show first of all that there can be no commitment to add 
staff even if enrollments increase in the program. There might be no resources 
available at' that time, and the administration of the College and the Department 
might, alternatively, think it preferable for the Department to shift existing 
faculty or vacant line items to the program in such an eventuality. 

I hate to raise these material questions, but I do want to avoid any misunder
standings or unwarranted optimism. Having said that, I can heartily support 
the development of the new concentration convinced that there are both the 
necessary faculty r~sources and student demands for it. 

cc: Nils Hasselmo, J. Lawrence Mitchell, Sidney Simon 
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~1 :;!;~1 UNIVERSITY OF MINNESOTA 
·~·7d d J TWIN CITIES 

Dean Warren Ibele 
The Graduate School 
321 Johnston Hall 

Dear Dean Ibele: 

Department of English 
Lind Hall 
207 Church Street S.E. 
Minneapolis, Minnesota 55455 

May 12, 1978 

MAY 1 5 1978 

CH:CE OF IIi.: DEAN 

The graduate faculty of the Department of English is sub
mitting the enclosed proposal to be reviewed by you and the 
appropriate committees of the Graduate School. It is our hope 
that, should you approve, we will immediately be able to take 
applications for next year, 1978-79. 

We have given some thought to the more distant future as 
well. If the program proves successful, we may apply for 
designation as an "internal" minor, available to Ph.D. candidates 
in English and also providing the basis for a designated minor 
program available to Ph.D. candidates majoring in other disciplines. 
There are several reasons why we think a program of this kind is 
needed. We know that our Ph.D.s would often be better able to 
find employment if they were "certified" as having studied writing, 
and we hope to provide a service for students in other disciplines 
in which written communication is important. Both clients would 
best be served by a designated minor program, but we think a few 
years of trial are in order before we apply for such designation. 
Our experience in the first instance extends over several years, 
during which our writers h~ve. found jobs more easily. (Their 
numbers include both the writers of fiction and poetry who take 
a Ph.D. and the assistant directors of composition, whose adminis
trative and pedagogic expertise make them attractive candidates.) 
Our plan that Ph.D. candidates in, say, History or Electrical 
Engineering might minor in writing is at present only a hope, but 
it is educationally sound and even, perhaps, a needed innovation. 
We are convinced, however, that simply having courses listed in 
the bulletin does not give sufficient notice to these students 
of what they can learn from us. A formal program is required: 
today an emphasis; tomorrow, perhaps, a minor. 

We hope this proposal meets with your approval. I shall be 
happy to answer any questions you might have and to meet with the 



' TO: 

FROM: 

Warren Ibele, Dean of the Graduate School 
Kenneth Zimmerman, Assistant Dean of the Graduate School 
Peter Reed, Chair, LLA Policy and Review Council 
Sidney Simon, Associate Dean of CLA, Humanities and 

Fine Arts Division 

~~ Kent Bales, Chair, Curriculum Committee, Department ~~ 
of English 

SUBJECT: Proposal for a course sequence in English leading to 
an M.A. degree with a concentration in writing. 

Over a period of years it has become apparent that because 
of changing career patterns, employment opportunities and voca
tional preferences, there is a small (but far from negligible) 
group of actual and potential students seeking an alternative 
M.A. degree in English. Their needs are not served by the present 
program, which is focussed mainly on literary and linguistic study 
and is closely meshed in with the "traditional" Ph.D. program. 

Recent reviews of the English department curriculum, both 
internal and external, have stressed the need for greater flexi
bility in our degree programs, especially at the graduate level, 
and for alternative "tracks" towards a degree. This need has 
been substantiated by frequent requests to the Director of Grad
uate Studies from potential students for information about alter
native programs, especially programs in writing. The Director of 
Graduate Studies estimates that there have been approximately ten 
such inquiries during this year. Within the week of May 12, the 
Assistant Chairman has heard from a high-school teacher who needs 
graduate work in writing for this coming year, her sabbatical 
year (the school district requires that the degree program be 
in writing); two weeks ago a person working in a local industry· 
telephoned the Chairman of the curriculum committee about the 
proposed program (she had read in the Daily that a program had 
been recommended by the examiners and, in the hope that plans 
were afoot, had obtained the committee chair's name from the 
Daily!). Clearly there are within the metropolitan area of the 
Twin Cities a number of people who would be interested either as 
teachers or as writers of technical papers, reports, and instruc
tions, or as novelists, essayists, or poets. There is no reason 
to believe that such interest is confined to the metropolitan 
area, although the concentration of many industries here will 
assure a market for at least the near future. The Sunday papers, 
for example, usually carry about three help-wanted ads for technical 
and business writers; the English office receives about a dozen 
inquiries each year from industries and professional organizations 
for part- or full-time editorial help; there has long been a small 
demand for workshops in writing to be given at local industrial 
centers and the like. One "A.B.D." for years gave seminars 
locally, and only.this year the Minnesota Supreme Court arranged 
a workshop for the justices and clerks. The existence of a 
program should attract some of these clients to the university-
although the need for workshops will continue of course. 
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Some of these students wish to prepare themselves as "crea-
tive" writers while still pursuing an academic degree; others, '\ 
aware of the national need for teachers who can conduct courses ., 
in composition as well as in literature, hope to acquire the 
"certification" of expertise that would be given them by possession 
of an M.A. degree with a concentration in writing. Still others 
are majoring in departments other than English and look for a 
minor supporting program in writing that will enchance their 
major program. A further group of students is alert to opportunities 
in the business world that would be more readily available to them 
after completion of a course of study like the one now being proposed. 

The need for such a program in writing, and the desirability 
of offering it at the M.A. level, is easily demonstrable, then. 
So is the ability of the Department of English to offer it, with 
only minimal budgetary addition. For the most part, the courses 
needed to implement this proposal are already being taught, or 
have been approved and are listed in the curriculum, and we have 
the teachers to staff them. The only immediately forseeable 
addition that would be needed is a 5xxx-level course in non-fiction 
writing. This estimate of our resources assumes that we keep 
enrollment fairly low at first (about 8 students), though it is 
always possible that if the program becomes attractive there might 
be student pressure for a moderate expansion of staff and courses. 

Our ability to initiate the program immediately, using present 
staff and courses, is dependent, howeve~on our initiating a program 
which represents a total concentration neither in "creative" writin...) 
nor in "expository" or "non-fiction" writing, but is, rather, a 
balance between the two and is also supported by some work in lit~· 
erature and linguistics. Happily, this seems to be just the kind 
of program that most potential students have in mind, one which 
would prove most adaptable to the demands of different employment 
markets (both educational and commercial). Thus, our present 
limitations will constitute no hindrance to the proposed program. 

The proposal is, then, for the introduction of a 44-credit, 
Plan-E, M.A. program in English with a concentration in writing, 
made up as follows. It will be noted that the specification is 
mainly for areas of study, rather than for actual numbered courses, 
so that new courses can, if need arises, be fitted into the pro
gram, and so that the student may exercise personal preference in 
selection from existing courses. 

Proposed program requirements: 

1. Writing courses, three in the area of special interest and 
at least one in another kind of writing (i.e. 5101, 5102, 
5103: Advanced Fiction Writing; 5104, 5105, 5106: Advanced 
Poetry Writing; 5107, 5108: Advanced Nonfiction Writing). 16 cr 

2. Seminar in writing (i.e. 8201, 8202, 8203). Students 
normally would complete a double Plan-E project (e.g. a 
collection of poems or stories, a novel or novella, essays 
or technical reports and descriptions). 

J 
4 cr 
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3. Courses in literature and language, including at least 
one with a theoretical orientation (e.g., 5651, 5652: 
Techniques of Poetry; 5671: Theory of the Novel; 5672: 
Techniques of the Modern and Contemporary Novel) and one 
in linguistics (e.g., 5843: American Social Dialects; 
5851: Structureof Modern English). Figure courses and 
historically conceived genre courses are also recommended. 
The other Plan-B project would normally derive from one 
of these courses. 16 cr 

4. Related field (e.g., relevant courses in Theatre Arts, 
Journalism, Speech-Communication, Rhetoric, or Education; 
perhaps in Engineering or Business Administration). These 
include such courses as Th 5115, 5116, 5117: Playwriting; 
Jour 5171: Critical Writing; Jour 5606 and 8606: Literary 
Aspects of Journalism; Spch 5204: Writing Radio and 
Television Drama; Spch 8204: Seminar in Rhetorical Criti
cism; Spch 8611, 8612, 8613: Seminar in Rhetoric; EE or 
CSci courses in communications and data processing and 
storage; HSci 5925: History of 20th-Century Physics. 8 cr 

TOTAL CREDITS 44 cr 

Standards of admission 

The current standards for admission to the M.A. program will 
obtain. As for the writing sample, we will require, as we do of 
all candidates, an example of the applicant's expository prose, 
but if the candidate's primary interest is in fiction or poetry, 
we will request a sample of that as well. 

Examination and Plan-B papers 

A final written examination shall be required. Students of 
unusual promise, as indicated by their records and performance on 
the examination, may be invited to proceed towards the Ph.D. 
Students invited to continue in the Ph.D. program could prepare 
themselves for the Ph.D. qualifying examination by taking perhaps 
two quarters of additional study in literature and language. 
There normally will be a double Plan-B project completed in the 
seminar as well as a single Plan-B paper deriving from a course 
in language, literature, or criticism. In unusual cases there 
may be two single projects in writing and one outside. A standing 
rule of our graduate faculty forbids a Plan-B project that is the 
equivalent of three papers. 

This proposal is forwarded with the approval of the Graduate 
Faculty of the Department of English. Action taken 11 May 1978. 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

June 14, 1978 

Office of the Dean 

i Graduate School 
: Johnston Hall 

1 01 Pleasant Street S. E. 
Minneapolis, Minnesota 55455 

TO: Graduate School Executive Committee and Policy and Review 
Councils 

FROM: Edward Foster, Associate Dean~. ~ 

SUBJECT: Attached thesis credit proposal 

The attached revision leaves unchanged the number of thesis credits 
for Masters and Ph.D. theses from the original proposal; but it responds 
to concerns about cost by proposing a tuition 11 band 11 whereby the 
student could enroll for up to 14 credits per quarter while paying 
for only 10 (either course or thesis credits). Please let me, Dean 
Ibele or Dean Zimmerman know your reactions to this alternative. 

EF/nj 



May, 1978 

~ REVISED PROPOSAL FOR GRADUATE SCHOOL THESIS CREDITS 

I. INTRODUCTION 

The University adopted credit-hour tuition for the Graduate School, upon 
recommendation of the Task Force on Student Access. When this new tuition 
plan was adopted, we were left with three kinds of registration still 
being administered under the old system: continuing registration for 
doctoral candidates, thesis only, and examination only registration. 
In recommending credit-hour tuition, the Task Force recognized that 
changes would be desirable in these three categories of tuition= 

11 
... the exact schedule and definitions within this category 

have been left for perfection by the Graduate School admin
istration and governance structure, subject to a general 
restriction that fees collected from these students should 
remain at roughly their present level in aggregate. 11 

(Final Report of the Task Force on Student Access, March 1977, 
p. 137.) 

In accepting the charge from the Task Force, the Graduate School has 
taken the opportunity to consider the broader question of moving the 
thesis-writing activity of graduate students into the credit-hour 
system used to record other academic achievements of students and work 
loads of faculty; this document proposes such a change. 

An earlier draft of this proposal has received wide discussion among 
graduate faculty and students. That discussion brought out three 
major areas of concern: First, much of the perceived antipathy to 
thesis credits turned out to be directed instead toward the credit-hour 
tuition structure that was introduced for the Graduate School last 
year. Second, while the proposal was designed to maintain tuition 
receipts at an approximately constant level for the graduate school 
as a whole, and increase tuition only modestly for the average Ph.D. 
student, for some individual programs the proposed plan would cause 
such a sharp rise in tuition that a significant impact on enrollment was 
feared. And third, those programs that award an Ed.D. degree are 
emphatic in their belief that credit requirements for an Ed.D. project 
and a Ph.D. thesis should be equal. The modified proposal presented 
here addresses all three of those concerns. 

We propose that adoption of thesis credits as described below be accom
panied by imposition of a "band" which would allow students enrolled 
full time (10 credits) to take up to 4 additional credits at no additional 
tuition cost. This would extend to Graduate School students a privilege 
now extended to all others in the University, would allow registration 
for thesis credits at low cost, and would provide other advantages, dis
cussed below. 
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The discussions within the Graduate School generally supported 16 
credits as an appropriate measure of effort for a master's thesis, 
and 36 credits for a doctoral thesis. (Objections that these numbers 
are too high were based mainly on financial, not academic, considerations. 
Some thought the numbers to be too low). We therefore continue to 
recommend 16 and 36 credits for master's and doctor's thesis require
ments, respectively. We also continue to assume that an appropriate 
transition plan will be adopted that protects currently enrolled 
students from paying more than they would under the present tuition 
structure. However we no longer believe that the addition of thesis 
credits will collect higher fees than would the present system. We 
therefore recommend no adjustment in Graduate School tuition rates 
when this plan is adopted, until there is a chance to assess its effect 
on the relation between tuition receipts and instructional costs. 

In summary, the proposal is to introduce three new categories of 
tuition,starting in fall, 1979, to replace the present thesis only, 
examination only and continuing registration. The new categories are 
shown in Table 1, below; the tuition charges shown are based on 1978-79 
rather than 1979-80. 

TABLE 1. PROPOSED NEW GRADUATE SCHOOL 
TUITION CATEGORIES 

(old category, to be continued) 
Course work, per credit 

(new categories) 
Master 1s thesis, per credit 
(16 credits required for Plan A 
and for M.Eng.) 

Doctoral thesis, per credit 
(36 credits required for Ed.D. 
and for Ph.D.) 

Student status, per term 
(for students not registered for 
course work or thesis, who wish 
to maintain registration in 
the Graduate School) 

Resident 

$31.00 

31 .00 

31 .00 

31.00 

Non-resident 

$86.50 

31.00 

31.00 

86.50 

J 
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~ This change is to be accompanied by a revised tuition structure that 
allows students enrolled in the Graduate School to enroll for up to 
14 credits at the same charge as for 10. Enrollment for 15 or more 
credits would require payment of the regular tuition per credit in 
excess of 14. 

Section II presents motiviation for the proposal. Section III presents 
the detailed recommendations, and IV provides supplementary discussion. 

II. MOTIVATION FOR THE PROPOSAL 

A. Thesis Credits 

Thesis credit registration is intended to help assure the continued 
availability to departments of the resources needed for graduate 
education. 

Within the state and within the University, increasing use is being 
made of formulas for the distribution of funds: resources awarded 
to the University as against other education systems are based in 
large part on the number of full-time equivalent students in each 
system; retrenchment decisions within the University are made in 
part on the basis of enrollment changes from unit to unit. Decisions 
on individual faculty teaching assignments and salary increases are 
based in part on teaching 11 productivity 11 --on the number of students 
taught. 

Within this increasingly formal system, thesis supervision--the most 
important, the most time-consuming, and the most costly part of 
graduate education--has continued to be measured only casually. 
Thesis supervision is not recorded as part of the faculty•s instruc
tional effort, but is only informally acknowledged: the department 
chairperson (we hope) keeps in mind the graduate student advising 
and examining responsibilities of faculty members in making assign
ments for teaching and committee work, and in recommending salary 
increases to the dean. The dean and the academic vice president, 
in making retrenchment and reallocation decisions, keep in mind 
(we hope) the relative sizes of graduate programs and the implied 
burden of thesis supervision. But pressures for accountability 
and for documentation of the basis for decisions make it increasingly 
unwise to rely on such a casual system for assuring that the needs 
of, and the efforts devoted to, graduate education will be adequately 
accounted for, even in the University•s internal decision making. 
And there has never been a time when this informal system has 
succeeded in the state at large. While the University is acknowledged 
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to be a special resource for the state, instructional funds from 
the state are based on the number of student credit hours that we 
generate. Thesis-writing students, under the present system, 
do not generate student credit hours. As the University faces in
creasing scrutiny in its allocation of resources, each department 
and each graduate program must be able fully to document the 
instructional effort undertaken in graduate education, if it is to 
protect the funds that go to that effort. We believe that to 
incorporate the thesis supervision activity into the present 
system for recording instructional effort is both the most straight
forward and the most reliable way to accomplish that. (Remember 
that the documentation referred to must be in a form that is both 
accessible to, and accepted by, all persons who might be making 
decisions regarding the instructional budget of the University.) 

We should emphasis that to measure quantity does not mean to ignore 
quality. The Graduate School will not base its perception of a 
program's contribution on a count of credit hours generated, and 
we do not believe that any of the College deans, or the Academic 
Vice President, will do so either. 

B. Sanding 

The system of credit-hour tuition has enabled some students to \ 
lower their tuition costs and has reduced the educational dis- ~ 
tortions created by students trying to minimize their tuition 
cost under the previous "step" structure of tuition. These were 
advantages that led the Graduate School--administration, Executive 
Committee and the Council of Graduate Students--to support the adoption 
of credit-hour tuition. We have since learned that many students 
have suffered extremely sharp increases in fees under this system, 
and that in many programs faculty members perceive a reduction in 
the number of courses taken by graduate students as a result of the 
credit-hour tuition, leading to a fall in the quality of preparation 
of students in these programs. In some of the fields in which 
tuition charges rose sharply as a result of credit-hour tuition, 
the addition of thesis credits would add even more to the tuition 
burden. (What is required for this unfortunate combination is a 
large number of required credits in the first one or two years of 
graduate work plus rapid completion of a thesis after attaining 
candidacy; matters are made worse if the student is encouraged or 
required to complete a master's thesis along the way to the Ph.D., 
as is customary in some laboratory sciences). 

If credit-hour tuition does indeed discourage enrollment by Ph.D. 
students in additional courses, the educational impact is both 
undesirable and--we think--unnecessary: The rationale for credit-hour 
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tuition is that students should share the extra costs that they 
impose on the University when they take extra courses. But graduate 
courses, at least 8-000 level seminars, are typically small (average 
enrollment is 10), and the additional cost imposed by an additional 
registered student is, we think, minimal. In fact, in many cases 
additional registration will simply acknowledge the presence of 
students already in the class, 11 informa11y auditing" without payment 
of tuition. 

Moreover, students throughout the University, except in the Graduate 
School, may enroll for additional credits beyond 10 or 12 at no 
additional fee. The banding proposal that we advance would extend 
to the Graduate School a privilege that all other students have. 

In the Medical School, there is no additional charge beyond 10 
credits per term,in the rest of the University there is no additional 
charge beyond 12 credits per term. We believe that our banding 
proposal should start at 10 rather than 12 because graduate students 
take fewer courses to represent full-time study than do other 
students (10 vs. 15). The "band" for which no additional charge 
is assessed is-proposed to extend to 14 credits while in other 
colleges there is no limit, because of an additional feature of 
Graduate School registration: incomplete course grades may be 
carried indefinitely (with consent of the instructor) rather than 
requiring that work be completed within 6 weeks of next enrollment. 
A limit of 14 credits will help to discourage enrollment for more 
courses than can be completed within the term. 

The banding proposal would do three things: 

--it would enable students to take thesis credits at a cost 
to them much lower than under the original proposal 

--it would limit the undesirable effect of credit-hour tuition 
on student's total course loads 

--it would protect students in those programs which have been 
particularly hard-hit by credit-hour tuition (some professional 
masters' programs and some doctoral programs) from the excessive 
tuition increases that they have suffered 

We hope that it would also, as a result, increase graduate school 
course enrollments at minimal increase in cost, and bring "shadow" 
enrollments--informal auditors who pay no fees--out of the closet 
and into the registration rolls. 
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C. Registration Issues 

1. ·continuing Registration 

Two reforms were instituted together, in 1962, both intended 
to remind the doctoral student who has completed preliminary 
examinations of his continuing unfinished business and both 
intended to encourage him to finish his thesis. The first was 
the 5-year time limit, the second was the continuing registration 
fee. Together, these have worked quite well to cut down the 
number of super-annuated candidates; but it is our judgment 
that the 5-year time limit has been the more effective of the 
two. The purpose for the continuing registration fee was to 
give a continuing reminder of the passage of time and of the 
need to complete the thesis. In fact many students do not pay 
this fee quarter by quarter. Of 2,050 110fficial" doctoral 
candidates who had not been either graduated or terminated by 
March, 1977, 1,395--68%--paid winter quarter fees. Of course, 
many of those who did not register may have really abandoned 
their degree candidacy; we have no measure of sincerity of 
purpose for those who do not pay. 

The reluctance to pay quarter by quarter is undoubtedly due in 
part to the fact that there is a financial incentive to defer 
payment; fees deferred are fees reduced (and besides, if, despite 
the best intentions, the student does not complete the thesis, 
the fee need never be paid at all). 

Regarding the level of the fee, the original intention was to 
have a small quarterly reminder of the student's continuing 
unfinished business with the Graduate School. It started at 
$20/quarter, and has now risen to $60. (in the quarter in which 
the final oral examination is taken, a higher charge, now set 
at $165, is assessed). While this rise has not outpaced the 
rise in tuition overall during the same period, it has certainly 
outpaced the rise in the Consumers' Price Index (which doubled). 
The fee has risen too high for it to be any longer defended as 
simply a reminder of our relationship to the student. 

2. Thesis Only Registration 

The term is unfortunate. Many students who are writing theses 
do not need to register, and many who do need to register are 
not writing theses. Students register for 11 thesis only" when 
they need or want to be officially registered students but are 
not enrolled in courses. These include some students with 
assistantships, registering as a condition for the assistant
ship, students with outside fellowships or veteran's benefits who 
need to demonstrate active study though not registering for 
courses, and students who want access to the library or health 
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insurance. It is not necessary to register while writing 
a master•s thesis, unless one of the reasons above compels 
doing so. 

The current fee for this registration is $122 for residents 
and non-residents; it seems excessive, particularly when used 
as a device for obtaining access to health insurance or library 
resources. Moreover, with course credits available at $31.00 
or $86.50, it is unlikely that the category will be much used: 
a 1-credit reading course will seem more attractive. 

Examination Only Registration 

The category creates continuing difficulty. In 1970 when Graduate 
School tuition was increased fairly sharply, this offset was offered 
to prospective doctoral candidates who had not yet passed pre
liminary oral exams but had passed all other requirements. 
Rather than pay the full"thesis only" registration, these students 
were allowed to register at a special reduced rate, now set 
at $35 for residents and non-residents alike, for a maximum 
of two quarters (if they needed to register at all, as to qualify 
for an assistantship.) The two-quarter limit was imposed so 
as not to create an undue incentive for postponing the pre-
1 iminary oral. 

Registration for examination only creates a continuing source 
of administrative difficulty: neither the students nor the reg
istration clerks fully understand who is eligible and who is 
not, students who register in this category must have their 
files pulled and hand-checked within the Graduate School to 
verify eligibility, and in many cases Admissions and Records 
must bill for back fees when students who are not eligible 
register for examination only. 

4. Complexity of the Present System 

A major source of confusion is the multiplicity of categories, 
which confuses students, civil service staff, and faculty alike. 
In addition, there is the complexity created by our attempts to 
enforce the (Regents•) requirement that graduate assistants be 
registered in school each term. 

III. RECmiMENDATIONS 

A. To substitute for "thesis only" registration, "examination only" 
registration, and 11 COntinuing" registration three new registrations 
sh~u1d be instit~ted. ~asters• thesis credits would be taken by those 
wr1t1ng a master s thes1s or M. Eng. project, and doctoral thesis 
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credits would be taken by those writing a doctoral thesis or Ed.D. 
project; other students who wish to register without courses would 
register for 11 Student status 11 (no credit). 

B. Students completing a Plan A master's thesis or Master of Engineering 
project would be required to enroll for 16 master's thesis credits 
before receiving the degree. 

C. Students completing an Ed.D. project or a Ph.D. thesis would be 
required to enroll for 36 doctoral thesis credits before receiving 
the degree. (A recommendation on the D.M.A. requirement, is yet 
to be made.) Master's thesis credits cannot be applied to this requirement. 

D. In each case, thesis credits should be taken in the quarter in which 
the work is actually undertaken, so as to reflect the actual quarter
by-quarter advising activity, but with a maximum of 15 credits taken 
in any one quarter. Doctoral thesis credits could be taken before 
attaining candidacy, when appropriate. 

E. Students requiring registration in order to satisfy requirements for 
an assistantship or fellowship,orto obtain access to health insurance 
or physical education facilities would register for student status 
if neither course work nor thesis registration were appropriate. 

F. The charge per thesis credit should equal that assessed for Minnesota 
residents enrolled in the general Graduate School (i.e., no special 
charges for health sciences, and no higher charge for non-residents). 

G. Any student registering for 10-14 credits should pay the charge for 
10 credits; if a student is registered both for courses at non-resident 
rates and for tuition credits, charges for tuition credits should 
be waived first. That is, the less expensive credits rather than 
the more expensive credits should be waived. 

H. The charge for "student only 11 status should equal that assessed for 
one course credit in the general Graduate School (i.e., there should 
continue to be a differentiation between resident and non-resident). 

I. Transition: to avoid a large and unexpected tuition charge for 
students now in residence, or who will have enrolled before Fall, 
1979, these students should be allowed to register for Master's 

j 
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thesis credits at no charge, and for Doctoral thesis credits by 
paying the continuing registration fee (currently set at $60 per 
term and $165 for the final term). Only students whose initial 
enrollment is Fall, 1979 or later will pay for thesis credits. 

The following recommendations are of a more technical nature: 

J. Transfer of thesis credits from other graduate schools could 
not be used to satisfy the requirement. 

K. The requirement that 60% of work be taken in residence for a 
master's degree would be applied to course work; thesis credits 
would be in addition. 

L. Back registration would not normally be permitted; fees would be 
charged at current rates in the quarter of registration. 

M. The Graduate School should be authorized to create new "courses," 
labelled 9-xxx, so that thesis credits may be recorded on the 
transcript of each student. It is recognized that some graduate 
programs now have seminars for students engaged in thesis research; 
payment of fees for thesis credits should entitle the student 
to attend such seminars. The exact numbering of thesis credits 
and thesis seminars should be worked out in cooperation between the 
Graduate School and the Office of Admissions and Records. 

N. Grades for thesis should be S-N, with X grades automatically changed 
to S upon satisfactory completion of the final oral examination. 

0. The Graduate School should annually monitor the cost of our graduate 
programs compared to those of other Big Ten universities, our fellow
ship stipends and the salaries of our graduate assistants compared 
to those of other Big Ten universities, to protect against erosion of 
our competitive position. They should adjust fellowships and 
recommend to the central administration appropriate adjustments in 
assistantship pay or tuition, as needed, to make up for any loss 
in our relative standing. 

P. The University should develop a system in which faculty advisers 
will be credited with the thesis credits taken under their super
vision, as a routine part of the University's reporting system. 
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Q. Doctoral candidates should continue to be free to choose whether 
or not they wish to pay student service fees. 

IV. SUPPLEMENTARY DISCUSSION 

A. FTE Enrollment Implications 

Based on 1975-76 figures we can expect 133 Plan A master•s degrees 
and 9 M.Eng. per year; with 16 credits per thesis and 30 credits 
per FTE student for the academic year, master•s degree thesis credits 
would add 76 FTE students to our enrollment. From 480 Ph.D.s per 
year (the 1975-76 figures), Ph.D. thesis credits would add 576 FTE 
students, at 36 credits per thesis; Ed.D.s would add 15 more. The 
total effect on our enrollment would be an increase of 662 on a base 
of approximately 6,000 FTE students in the Graduate School. 
The encouragement to increase course work given by the banding pro
posal should also have a major impact, but we cannot predict its 
magnitude. 

B. Justification of 36 credits for Doctoral Thesis 

The Higher Education Coordinating Board uses 10 credits per term 
to measure one full-time student in graduate work. At this rate, 
36 credits represents just under one calendar year of full-time 
work. An alternative measure of student effort is based on the 
Regents• policy that each credit should represent 3 hours of work 
per week for a 10-week term. Then 36 credits would represent 
1,080 hours of effort. In our opinion either of these gives a 
minimal measure of the effort that should be devoted to a doctoral 
thesis; anything less would, we believe, seriously under-represent 
the nature and scope of the work involved. 

We should also consider whether or not the effort devoted by faculty 
advisers to thesis supervision is properly measured by this number 
of credits. We cannot answer that question definitively, because the 
University of Minnesota does not collect information from the 
faculty regarding time spent in thesis supervision. 

The University of Washington does, however, and has provided its 
statistics to us (see Appendix 1 ). Those figures suggest an average 
of 140 contact hours of advisers• time for each Ph.D. produced, 
with figures ranging from 80 hours in the,humanities to 220 hours 
in the natural sciences. These contact hours do not include time 
spent reading the candidates• work, time spent in oral examinations 
for one•s own or other students, or 11 informa1 11 advising for students 
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not registered for thesis credits or with students of other faculty 
members. We assume that this figure of 140 hours would be a reason
able estimate for faculty contact hours per thesis supervised at 
Minnesota; if so it is a low estimate for total faculty effort in 
thesis supervision (because of the omitted activities identified 
above). How many credits should 140 hours of faculty time be worth? 
That is to say, how many credits should be assigned to thesis super
vision so that 140 hours of faculty time will produce the same 
number of student credit hours (SCH) whether that time is devoted 
to thesis supervision or to teaching courses? 

To answer this question we need to know how much faculty time is 
required to prepare and teach a course, and how many students take 
that course. On the average, we believe that for each hour in class, 
as much as 3 additional hours of preparation, evaluation of students' 
work, and consultation with students would be required on the part 
of the instructor, at least for an 8-level course. Thus for 1 
credit of course work over a 10-week term, as much as 40 hours of 
the instructor's time would be invested. (Note: this really over
states the time by 33%, if the ratio of 3 hours outside to each 
class hour is accepted, because one course credit normally means 
one forty-five minute classroom session, not a full hour.) On 
the average, over the entire University, 10 students enroll for 
each 8-level course (outside the health sciences). Thus 40 hours 
of the instructor's time would produce 10 SCH in course work, and 
140 hours of the instructor's time would produce 

1 4~ X 10 = 35 SCH 

in course work. Thus 140 hours of an instructor's time would, 
with these assumptions, produce 35 SCH if devoted to course work 
or 36 SCH if devoted to thesis supervision. Because 40 hours of in
structor's time per credit of course work appears to be a rather high 
estimate of the actual time demands for teaching, we believe the 
estimate of SCH produced by 140 hours of instructional effort in 
course work to be understated; if so, the assignment of 36 credits 
for a Ph.D. thesis still gives too little weight to thesis super
vision, compared to course instruction. 

The evidence given above in support of 36 credits as an appropriate 
measure of faculty effort is not persuasive. based as it is upon 
questionable data for another university. However no firm evidence 
on the issue is available from any source. The best that we have 
been able to do is to ask faculty members whether or not in their 
individual opinion the measure seems appropriate. In order to give 
structure to this question, we have set it in the following terms: 
"Conducting a 4-credit, 8-000 level seminar for 10 students (the 
University-wide average size) produces 40 student credit hours. 
How does the effort in conducting such a seminar compare to the 
effort in supervising a doctoral thesis?" In Policy and Review Council 
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discussions ~f the issue a good number of faculty members thought 
that 3~ cre~1ts were too many for a doctoral thesis--but the grounds 
were.f1na~c1al; faculty representatives generally agreed that 36 
cred1ts d1d not overstate the faculty effort involved in thesis 
supervision. 

It should be noted, that of AAU public universities, only Michigan 
State and Illinois have a minimum required thesis registration as 
high as 36 quarter credits (see Appendix 2). However some universities 
have flexible requirements which turn out to be higher than 36 on 
the average (Colorado, Nebraska and Wisconsin among them). 

C. Justification of 16 Credits for Plan A 

16 thesis credits for Plan A would put the minimum credits for a 
Pla~ A maste~·s at 44 (the same as for a Plan B degree). For non
resldents, s1nce we have recommended that thesis credits be assessed 
at resident rates, there would be a cost saving in choosing Plan 
A rather than Plan B (the saving would be $800). See item E below 
for explanation. ' ' 

D. Justification for "Banding" proposal 

Credit hour tuition has, in the opinion of many faculty members, 
reduced the number of courses taken by graduate students, and has 
reduced advisors• willingness to urge students to take supplementary 
courses. Credit-hour tuition has also exacerbated a problem that 
had existed before, of students auditing courses informally, without 
registration. We believe that an opportunity to enroll for addi
tional credits beyond 10 at no extra charge will allow faculty ad
visers to base their course recommendations more on educational 
grounds, less on financial grounds than they now do. We also hope 
that, with encouragement from the college offices and the Graduate 
School, we can reduce the incidence of unregistered attendance in 
graduate courses; faculty members should be less reluctant to 
press for registration with the tuition banding proposal than with 
credit-hour tuition. 

Credit-hour tuition has also created a problem for some professional 
masters' programs with high course requirements. In at least 
one case tuition would have been raised so sharply as to threaten 
survival of the program; as a result a special ceiling was set 
on tuition for students in professional masters• programs. The 
banding proposal would solve this special problem. 

The banding proposal would reduce the cost of thesis credits. At 
most, a doctoral student would have to pay for 28 doctoral thesis 
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credits (rather than 36) by enrolling for 14, 14 and 8 credits 
in 3 successive quarters. Many students would be able to reduce 
the cost further by combining course work with thesis registration. 
A student who writes a Plan A Master•s thesis on the way to a Ph.D. 
should be able to accumulate 16 master•s thesis credits at little 
or no cost while doing course work, so that the additional finan
cial burden imposed by this option would be virtually removed. 

Finally, while we support the recommendation of the Task Force on 
Student Access that tuition be linked to cost of instruction, we 
believe that cost for 8-000 level courses is less directly linked 
to enrollment than it is in (e.g.) l-000 multiple-section intro
ductory courses. Because average enrollment in 8-000 level courses 
is only 10 students, on the average, marginal increases in enrollment 
can often be accomodated with no difficulty and with little or no 
reduction of educational quality. Thus marginal cost is often very 
low and additional enrollment should be encouraged, by setting 
marginal tuition charge low, rather than discouraged. 

Thesis credits are recommended at resident rates for all students 
for two reasons: 

Doctoral candidates are now all charged the same fee whether 
residents or non-residents, and we think that the policy should be 
continued. First, to do otherwise would significantly increase 
fees collected from this group of students; second the inequity of 
assessing fees for candidates no longer in residence (e.g. teaching 
in another state) would be severe, and objections would be many. 

Given that doctoral candidates are all to be charged the same rate, 
there would be a continuing source of administrative error if masters• 
students were charged at different rates according to residency; 
and the number of non-resident Plan A master•s students is so small 
that there would be little financial impact. 

F. Thesis credits are distinguished from 11 Student status .. so that we 
can properly measure the teaching load associated with supervising 
theses, for internal planning and for reporting to the Legislature 
and HECB. 

G. The proposed change would remove some of the present difficulties 
in keeping track of whether or not continuing registration fees 
had been paid, since credits recorded on the transcript would signal 
completion of the requirement in the usual way. 

H. The present financial incentive to postpone the oral preliminary 
exam would be removed. 
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APPENDIX 1. ESTIMATES FROM THE UNIVERSITY OF WASHINGTON 

OF CONTACT HOURS REQUIRED FOR Ph.D. THESIS SUPERVISION 

The University of Washington time and effort reporting system provides a 
method for estimating the faculty time spent in dissertation supervision. 

Graduate students doing research enroll in courses at 3 levels: 

600 (independent study) 
700 (M.A. thesis) 
800 (Ph.D. dissertation) 

The faculty time reporting system provides contact hours for each of these 
levels. According to an informant from Washington•s Office of Planning 
(David Whitney), contact hours for 800 level courses should be reported only 
for supervisors of dissertations in cases where the student is enrolled for 
credit (other faculty-student contacts, through membership on examining 
committees, attendance at student seminars, and informal consultation, are 
included in another category of time use). 

We have been provided with reports showing, by graduate field, weekly faculty ~ 
contact hours for 800 level course work in fall, 1976, and the number of Ph.D. ~ 
degrees granted in each of the last 3 years. These give enough information to 
estimate the contact hours per Ph.D. graduated, but it requires heroic assumptions: 
(1) contact hours per quarter are constant, over the academic year, and (2) 
degrees granted per year are constant (at the average level of July, 1974-
June, 1977). With those assumptions, if (e.g.) a certain field recorded 50 
contact hours for fall 1976 and produced 10 Ph.D.s per year, we could infer 
that the total number of contact hours per year is 150, to produce 10 Ph.D.s 
per year, or 15 weekly contact hours per degree (150 total contact hours per 
degree, when summed over the 10 weeks in the term). Note that I assume no 
contact hours during the summer. 

Summary figures are provided below, based on the assumptions I have described: 
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" FIELDS CONTACT HRS/TERr~ DEGREES AWARDED/YR. CONTACT HRS/DEGREE 

Fall '76 (1 ) X 3 (75-77) (2) I (3) 

(l) ( 2) (3) ( 4) 

Humanities, Languages, 
Arts 1396 4188 51 2/3 81 

Social Sciences (incl. 
arch., urban plannin), 
speech-communication 3588 10764 88 122 

Business Administration 640 1920 14 137 

Education 1366 4098 34 2/3 118 

Engineering 2475 7425 36 206 

Natural Sciences 5149 15447 69 2/3 222 

Forestry, Fisheries 900 2700 20 2/3 131 

'Medicine, Pub 1 i c Health 1337 4011 34 l/3 117 

Total* 16911 50613 362 140 

* Degrees in Computer Science ( 2 l/3/year), Law (l/3/year), Pharmaceutical Science 
(3 l/3/year), special individual programs (3 l/3/year) are excluded from the . 
detailed figures but included in the totals. Contact hours in Law (1), Public Affairs 
(1) and Nursing (1) are also included in totals but not in details. 
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APPENDIX 2. Ph.D. THESIS CREDIT 

REQUIREMENTS IN PUBLIC AAU UNIVERSITIES 

The following schools have explicit minimum thesis 
credit registration requirements: 

Michigan State University 

Ohio State University 

University of Illinois 

University of Kansas 

University of Maryland 

University of Texas* 

University of Washington 

Semester Credits Quarter Cree 

36 

20 

32 (=48) 

18 (=27} 

12 (=18) 

6 (= 9) 

27 

The following schools require thesis credits as part of a total program, with minimum 
registration level set for the total program rather than for course credits and thesis 
credits separately: 

Indiana University 90 (=1~ 
New York University 72 (=108) 

University of Nebraska, Lincoln 90 (=135) 
(Normally about 1/2 is thesis) 

University of Pittsburgh 72 (=108) 

C. The following schools require thesis credits with other rules: 

1. University of Colorado: 16-24 semester credits. 

2. University of Wisconsin: Thesis credits required, but number not fixed. Typically 
semester credits in high 20's to low 30's. 

D. The following Universities do not use thesis credit as the control for doctoral candid; 
registration: 

Cornell University, Iowa State University, Pennsylvania State University, Purdue 
University, Syracuse University, Universities of California, Iowa, Michigan, Missouri, 
North Carolina, Oregon, Virginia. 

• .. . 
*The University of Texas Bulletin is ambiguous; information may be incorrect. 4 


