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t UNIVERSITY OF MINNESOTA 
Graduate School 

Minutes, Graduate School Executive Committee 
Meeting of Tuesday, November 24, 1987 

1:15 p.m., 303 Johnston Hall 

Present: Faculty representatives--Professors Kendall W. Corbin, Michael 
Hancher, John Fraser Hart, Darrell Frohrib; administrative 
representatives--Deans Robert T. Holt (Chair), Patricia B. Swan, 
Kenneth Zimmerman; student representatives--Suzanne Fust, Lynette 
Grouse, Steven Prince; Civil Service representative--Michele Fisher 
(for Paul Altmann); Graduate School Fellowship Committee 
representative--Professor Mark Snyder; General Research Advisory 
Committee--Professor Thomas J. Bouchard; guests: Professors Shirley 
M. Clark, Carol Klee, Tim Mazzoni, Van D. Mueller, Nicholas 
Spadaccini; staff--Dennis Clayton, John T. Hatten, Andrew J. Hein, 
Myrna Smith; secretary--Vicki Field 

I. FOR ACTION 

A. Approval of the Minutes of the June 2, 1987 Meeting 

The minutes were approved as submitted. 

~ B. Proposed Revisions in the Ph.D. and Ed.D. Degree Programs in 
Educational Administration 

c. 

Dean Zimmerman moved approval of the proposed revisions on behalf of 
the Education and Psychology Policy and Review Council. Professor 
Corbin inquired about the minimum Miller Analogies Test (MAT) score of 
50 required for admission. Professor Mueller said this is a raw score 
that approximates a 50-percentile score, and he pointed to increased 
emphasis on the Graduate Record Examination (GRE) as a prerequisite 
for admission to the revised programs. The Executive Committee voted 
without dissent to appprove the proposed revisions in the Ph.D. and 
Ed.D. degree programs in Educational Administration. (COpy of proposal attached 

with these minutes) 
Proposal for a Free-Standing Minor in Interfacial Engineering for the 
Master's and Ph.D. Degrees 

Professor Frohrib commented briefly on the proposal, noting in 
particular that it had been developed in connection with a funding 
proposal to the National Science Foundation (NSF) for a Research 
Center here in Interfacial Engineering. The site visit for the 
research center has now taken place, and the visitors were 
enthusiastic about the notion of a graduate minor as the curricular 
component of the proposed research center. Professor Frohrib stated 
that the Physical Sciences Policy and Review Council had endorsed the 
proposal on a unanimous vote, but with the understanding that a 
statement would be added to the document indicating that coursework 
offered toward the minor could not be taken in the student's major 
field. Dean Holt elaborated on the characteristics of several 
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recently developed, interdisciplinary graduate minors that distinguish 
them from traditional minors. The Executive Committee voted 
unanimously to approve the proposal for a free-standing minor in 
Interfacial Engineering for the master's and Ph.D. degrees. 

(Copy of proposal attached with these minutes.) 
D. ~rop?sal ~or an Emphasis ~n.Hisp~nic Linguistics for the Ph.D. Degree 

1n H1span1c and Luso-Braz1l1an L1teratures, and for a Change in Name 
of the Graduate Program to Hispanic and Luso-Brazilian Literatures 
and Linguistics 

Professor Hancher reported that the Language, Literature and Arts 
Council had approved both the addition of the emphasis and the change 
in name of the doctoral program. The proposal seeks to reintroduce a 
curriculum in Hispanic Linguistics at the Ph.D. level due to demand 
for graduates with doctoral training in this field and as a result of 
faculty additions within the Department of Spanish and Portuguese that 
make addition of the emphasis feasible. Dean Zimmerman explained that 
the M.A. degree in Hispanic Linguistics will continue to be offered. 
On a unanfmous vote, the Executive Committee approved the proposal for 
an emphasis in Hispanic Linguistics for the Ph.D. degree in Hispanic 
and Luso-Brazilian Literatures, and for a change in name of the 
graduate program to Hispanic and Luso-Brazilian Literatures and 
Linguistics. (Copy of proposal attached with these minutes.) 

E. Request to Discontinue the M.S. Degree Program in Medical Microbiology 

F. Request to Discontinue the M.S./Ph.D. Degree Program in Pharmacognosy 

Dean Zimmerman moved approval of both requests on behalf of the Health 
Sciences Council. He noted the reasons for the requests and reported 
that the Medical School deans also support the proposed program 
eliminations. Students currently in the programs will be allowed to 
complete their degrees. Following a brief discussion, the Executive 
Committee voted without dissent to recommend the disestablishment of 

(c 
. f the Medical Microbiology and Pharmacognosy graduate programs. 

op1es o the two requests are appended with these m1nutes.) 
II. FOR DISCUSSION/CLARIFICATION 

Definition of Full-Time Graduate Student Status 

• 

J 

J 

Dean Holt recalled the Executive Committee's discussion of this issue in 
the spring, as summarized in his memorandum of August 20, 1987 to 
Committee members. In the mail ballot that was circulated in late summer, 
members voted to equate full-time status with full-time registration 
(i.e., 7-15 credits). A question has arisen with respect to international 
graduate students, however, who at present must normally register for 8 or 
more credits to satisfy Immigration and Naturalization Service (INS) \ 
requirements, Dean Holt explained. Dean Hein said he would prefer to ~ 
retain the current 8-credit requirement for international graduate 
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students to encourage progress toward a degree; problems are likely to 
result, however, if different definitions of full-time status apply to 
domestic and international graduate students, he pointed out. Or. Clayton 
called attention to the draft certification form that was distributed at 
the meeting. Designed following consultation with many University offices 
that require verification of full-time status, the form is intended only 
for students who do not meet the customary definition of full-time status 
(i.e., registration for 7-15 credits). Dean Hein stated that for the time 
being he would rather use the current, more detailed form for exempting 
international students from the full course of study requirement (at least 
7 credits under the new definition), and he mentioned that this form also 
provides a mechanism for counseling international students. Or. Clayton 
indicated that the draft certification form could be amended to 
incorporate instructions to international students to use the other form. 
Dean Hein said he would also consult INS to determine whether the Graduate 
School might devise a single form applicable to both domestic and 
international students. He added that the University must report to INS 
every quarter ~n the academic progress of each of its international 
students. Or. Clayton mentioned the need also to consider an appropriate 
definition of full-time status during the summer sessions. After further 
brief discussion, Executive Committee members voted without dissent to 
delegate to the Graduate School administration authority for defining 
full-time graduate student status during the summer. Ms. Grouse reported 
that she had distributed the draft certification form at a recent Council 
of Graduate Students (COGS) meeting and that the form was very well 
received. 

III. FOR DISCUSSION 

A. Status of Strategy for Focus Planning; Planning Recommendations with 
Implications for the Graduate School 

Dean Holt reported that the Office of Academic Affairs hopes to 
present funding recommendations relating to University planning to the 
Board of Regents next month. A two-tiered allocation scheme has been 
proposed for the Graduate School based on high versus low legislative 
funding. Under the low fiscal scenario, $500,000 would be allocated 
to the Graduate School, with funds going in equal amounts for support 
of interdisciplinary graduate programs and to meet the School•s 
obligation to the legislature to match fellowship funds already 
provided; under the high funding scheme, the Graduate School would 
receive $1 million, with the additional $500,000 used primarily to 
increase available faculty research funds. Dean Holt added that 
President Keller has not accepted the recommendation of the Advisory 
Task Force on Planning to create a new position of vice president for 
research. Need for better coordination of University research policy 
and research-related activities has been recognized, however, and some 
organization for improved research administration will likely be 
developed. Dean Holt also foresaw the establishment of a basic arts 
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and sciences unit that would include the Institute of Technology (IT) 
but perhaps not IT•s engineering and professional schools and 
programs. 

B. Feasibility of Establishing a Separate Category of 6- and 7-Level 
Courses 

Dean Holt recalled that in connection with University planning, the 
Graduate School last spring recommended the creation of a distinct 
category of graduate courses to resolve some of the problems 
associated with the current variation in use of 5-level courses across 
the University. The Graduate School recommendation was subsequently 
included in the Task Force report. Dean Holt said he would like to 
move ahead with discussions of the recommendation so that if judged 
feasible, a restructured course hierarchy could appear in University 
bulletins to be published in 1990 (including the 1990-92 Graduate 
School Bulletin). 

C. Amendments to the Graduate School Constitution 

J 

Attention was called to an annotated version of the Graduate School 
constitution that was distributed at the meeting. Dean Holt explained ~ 
that some recommendations in the Task Force report (for example, the 
recommendation that there should be a mandatory five-year review of 
every graduate faculty appointment) point to possible amendments in 
the constitution. The Graduate School staff have made several 
preliminary suggestions for alterations in the document; these as well 
as other potential changes will be an item for discussion by the 
Committee in the winter term, Dean Holt indicated. Dean Zimmerman 
said the most substantial changes perceived by the staff would clarify 
procedures for graduate faculty membership and for selection of 
directors of graduate studies, and would generally update the Graduate 
School document, now twelve years old. Professor Bouchard observed 
that little material would be deleted from the document according to 
the marginal notes. Dean Zimmerman commented briefly on the history 
of the constitution and on procedures for amendment. He agreed that 
much of the present document•s detailed language could instead be 
relegated to the bylaws. Executive Committee members were invited to 
inform the Graduate School of additional changes that should be 
contemplated. Action on proposed amendments would not take place 
until the 1988-89 academic year, Dean Zimmerman clarified. 

IV. FOR INFORMATION 

A. Dean•s Report 

Dean Holt commented briefly on the information sheet and fall quarter } 
1987 Graduate School enrollment figures that had been distributed with ~ 
the agenda. He noted that Graduate School enrollment this fall shows 
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an increase of almost 5% over last fall. Recent comments from 
directors of graduate studies also point to an increase in applicant 
quality. Reports from those who attend Committee on Institutional 
Cooperation (CIC) meetings support the increasing competition for 
graduate students, Dean Holt added. In response to a question from 
Professor Hancher, Dr. Clayton explained that the enrollment data 
reflect only day school enrollment and exclude registration in 
Continuing Education and Extension (CEE). Professor Hancher indicated 
that the enrollment figure for the English graduate program would 
increase if students seeking the M.A. degree through the evening 
program were included, and he pointed to disruptions in data reporting 
created by the separation of CEE and day school enrollments. Dean 
Holt suggested that the Graduate School and English graduate program 
explore a solution to this problem. Task Force recommendations 
concerning CEE were considered briefly in the context of registration 
and data reporting. 

B. Report from the Graduate School Fellowship Committee 

Professor Snyder called attention to the 1988-89 Graduate School 
Fellowship budget summarized in the information sheet that had been 
distributed with the agenda. The Fellowship Committee is currently 
reviewing applications for block grant allocations and will make its 
recommendations on December 16. Approximately $1.4 million will be 
awarded through this very popular program, Professor Snyder reported. 
He noted the wide range of uses of the direct departmental allocations 
and emphasized the flexibility these awards provide to programs in 
meeting specific needs. Dean Holt mentioned that the new tuition 
benefits program for recipients of University-administered fellowships 
will result in an increase in the amount of funds available to 
programs through the block grants. Upcoming business for the 
Fellowship Committee includes review of Graduate School (first-year) 
Fellowship nominations in the winter quarter and nominations for 
Doctoral Dissertation fellowships in the spring, Professor Snyder 
said. 

A short discussion followed Professor Snyder's presentation. Ms. 
Smith reported that 120 applications have been received this year for 
block grant funds for 1988-89; together the applications seek a total 
of about $2.7 million. Professor Bouchard stressed the importance of 
block grant allocations to the Psychology graduate program, however 
he pointed to the need for additional teaching assistants (TA's) to 
staff the undergraduate curriculum. Professor Corbin stated that the 
Department of Ecology and Behavioral Biology also needs more TA's 
because of its commitment to the general biology program. Multi-year 
fellowships and the various forms a multi-year support package might 
take were also briefly considered. In regard to the tax status of 
tuition benefits for graduate assistants and Fellowship recipients, 
Dean Holt reported that Congress is currently considering an extension 
of Section 127 of the 1986 Tax Reform Act; if this Section i s n o t 
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renewed, tuition awards will be viewed as taxable income after 
December 31, 1987. 

C. Report from the General Research Advisory Committee 

Professor Bouchard distributed information on Graduate School 
grants-in-aid for the years 1984-85 through 1987-88 and reviewed these 
data. He commented on the high quality of some of the many proposals 
received this year and reported that for the first time more proposals 
were approved than the budget could support. Dean Holt was able to 
secure additional monies to fund all of these projects, however, 
Professor Bouchard said. The standards against which proposals were 
judged were also higher this year than in the past. 

Professor Bouchard further reported that the Committee is taking a 
more active role with respect to research policy. He pointed to the 
University's success in obtaining external research funding for 
individuals~ but said the institution's record is relatively poor in 
terms of attracting interdisciplinary research support. As a result, 

J 

GRAC this quarter drafted a resolution urging the University's central 
officers to consider, in the context of University planning, 
recommendations for improving research administration and coordinating ~ 
research-related activities here. Professor Bouchard read the text of 
the resolution and noted that the Health Sciences Research Advisory 
Committee did not participate in drafting the document. 

An extensive discussion ensued. Dean Swan indicated that some concern 
has been expressed about the grantsmanship skills of new young 
faculty, particularly those in fields whose grant-writing tradition is 
not strong. GRAC will therefore meet with these faculty and 
representatives from the budgetary colleges in an effort to improve 
grantsmanship skills. Dean Swan also reported that some parts of the 
University appear to be doing better than others in providing set-ups 
for new faculty; this disparity may warrant examination to determine 
whether research funds are being awarded fairly across the University 
and whether changes are needed in the way Graduate School research 
funds are distributed. Executive Committee members briefly considered 
the dramatic increase in set-up funds to new faculty; what 
implications this trend has on the use of other, internal research 
funding; and how set-up funds are typically allocated at research 
universities. The University's present lack of organization and 
coordination with respect to research endeavors was perceived as a 
serious problem and one that creates confusion among the faculty. 

D. Report from the Council of Graduate Students 

Ms. Grouse distributed and briefly reviewed a report of a COGS } 
committee on health insurance. She observed that while University ~ 
health care coverage appears to be adequate for undergraduate 
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students, it does not meet the very different needs of graduate 
students. A survey conducted last year by COGS revealed considerable 
misunderstanding among graduate students about the nature and extent 
of their health care benefits. As noted in the report, most graduate 
assistants appointed at 50- to 74%-time are eligible to participate in 
University employee insurance plans; however, if appointed at less 
than 75%-time, graduate students must pay the full cost for health 
care coverage, and students appointed at less than 50%-time are not 
entitled to purchase the benefits. Ms. Grouse stated that COGS has 
therefore made the following recommendation: "Full health insurance 
benefits should be given to graduate students holding 50% appointments. 
Students with 25-49% appointments could buy coverage prorated to their 
appointments (similar to the tuition waiver)." 

Discussion ensued. Dean Holt said he would prefer to see health 
insurance benefits made available as part of the fringe benefit 
package for graduate assistants. With the recent increase in TA/RA 
salaries, this arrangement is not feasible this year, however. It may 
be possible to phase in health care benefits for graduate assistants 
as a fringe benefit under the faculty plan, Dean Holt indicated, 
although health care coverage would be only partially paid at first, 
and all eligible students would have to participate. Ms. Smith 
emphasized the importance of this issue and said that prospective 
students consider benefits in deciding which graduate insitution to 
attend. Dean Holt said he will speak to appropriate University 
administrators and will try to form a committee to devise a workable 
plan. Ms. Grouse suggested that Ms. Peggy LaPage and Mr. Neil Dotson, 
who were in large part responsible for writing the COGS report, be 
considered as student members on the committee. She added that COGS 
will need assistance in designing a survey to determine the extent of 
graduate students• health care needs and to support the COGS proposal. 

E. Board of Regents Action Regarding Degree Program Additions and 
Deletions 

Dean Zimmeran reported that the Board of Regents has given final 
approval to the following items: 

o proposal for a Master of Science (M.S.) degree program in 
Applied and Computational Mathematics at Duluth (meeting of 
June 12, 1987) 

o proposal for a free-standing minor in Gerontology for the 
M.A./M.S. and Ph.D. degrees (meeting of June 12, 1987) 

o change in name of the graduate degree program in Hospital and 
Health Care Administration to Health Services Research, Policy 
and Administration (meeting of July 10, 1987) 



Executive Committee Minutes 
Meeting of November 24, 1987 
Page 8 

o request to discontinue the Ed.D. degree program in Industrial 
Education (meeting of September 11, 1987) 

Action on the several proposals for free-standing graduate minors in 
Cognitive Science, Microbial Ecology, and Quaternary Paleoecology 
awaits closure of the planning process, while the name change for the 
graduate degree program in Scandinavian to Scandinavian Studies, and 
the proposal to add the undesignated M.S. degree with a major in Civil 
Engineering, have been delayed by a possible change in the way such 
items are approved at the central administrative level. 

F. Tentative Date of Next Meeting 

Executive Committee members determined that there was not sufficient 
business to warrant a second meeting this term. 

V. OLD BUSINESS 

No old business was reported. 

VI. NEW BUSINESS 

No new business was reported. 

The meeting adjourned at 11:15 a.m. 

Respectfully submitted, 

Vicki Field, Secretary 

• 

J 

J 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

October 23, 1987 

Office of the Dean 

College of Education 
1 04 Burton Hall 
178 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455-0211 

(612) 625-6806 

Kermeth Zimmennan, Associate Dean 
Graduate School 

Carol carrier, Assistant Dean 

Enclosed find a copy of the proposed revisions of the Ph.D. and Ed.D. 
programs in educational administration prepared by the Deparbnent of 
Educational Policy and Administration. OUr SUbcouncil on Graduate 
Education has reviewed several drafts of these proposed revisions. 
Members of that group now fully support that document, which is 
responsive to reconunendations resulting from the most recent external 
review of the Educational Administration Program conducted by the 
Graduate School. 

It is extremely ilnportant that this document be reviewed at the 
November 6th meeting of the EducationjPsychology P & R Council. 
Thank you. 

CC/tcl 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

october 9, 1987 

TO: Dean Robert Holt 
Graduate School 

College of Education 

Department of Educational Policy 
and Administration 
275 Peik Hall 
159 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455 

(612) 624-1006 

Dean William E. Gardner 
Colleg~ ~f Education 

FROM: Van ~~ler, Professor and Director 
of Graduate Studies, Educational Administration 

The faculty in the educational administration have taken several 
actions recently as part of the on-going revisions to Educational 
Administration graduate programs. These actions include: 

1. Raising the minimum Miller Analogy Test Score for 
admission to EdD and PhD to SO; 

2. Requiring the Graduate Record Examination (verbal 
ability and quantitative ability) for admission to PhD 
and EdD programs beginning with Winter 1989 admissions; 
and 

3. Assignment of faculty advisors at the time of admission 
to the graduate program. The Graduate School letter of 
notification of admission will include the statement--

"Your faculty advisor in educational administration 
will be Professor . You should call 
(612) 624-1006 prior to your initial enrollment so that 
an appointment can be made with your advisor to begin 
your program planning." 

On November 5, 1987, Professor Richard Rossmiller, University of 
Wisconsin, will meet with educational administration program 
faculty to review program revisions which have been implemented 
since his external review report. Scheduled sessions with 
Professor Rossmiller during the afternoon and evening will also 
focus on recent national reports on administrator training. 

We are looking forward to the discussion of the revised 
EdD programs in educational administration at the Fall 
meeting of the Education and Psychology Policy and 
Committee. 

VDMjss 

cc: Shirley Clark 
Tim Mazzoni 
carol Carrier 

... Ken zimmerman 

PhD and 
Quarter 

Review 



UNIVERSITY OF MINNESOTA 
TWIN CITIES 

March 13, 1987 

Dean William E. Gardner 
College of Education 
104 Burton Hall 
Minneapolis-East 

/Dean Robert T. Holt 
The Graduate School 
321 Johnston Hall 
Minneapolis-East 

Dear Deans Gardner and Holt: 

College of Education 

Department of Educational Policy 
and Administration 
275 Peik Hall 
159 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455 

(612) 624-1006 

In your memorandum to Professors Hendrix, Mueller and Clark of 
August 20, 1986, you acknowledged receipt of documents 
demonstrating progress in responding to concerns growing out of 
the external review committee (Rossmiller) report on the graduate 
programs in educational administration. 

As you know, since 1985-86 the faculty has been in process of 
revising and further distinguishing the Ed.D. and Ph.D. programs 
in educational administration, with attention to rationale, 
student admissions qualifications and curricular requirements. 
We completed these revisions in late Fall Quarter 1986 and have 
incorporated the changes into the document that is enclosed. 

It is our understanding that the revisions of the Ph.D. and Ed.D. 
programs should be reviewed by the College of Education 
Subcouncil on Graduate Studies. We hope that review can be 
scheduled in a timely way during Spring Quarter 1987. At the 
same time, given the extraordinary nature of the conduct of the 
review process we felt that the Graduate School was equally 
interested in receiving the revisions and considering them as 
soon as may be feasible. Having moved this far, we strongly wish 
to implement proposed changes at the earliest possible time. 

J 

J 

J 
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Dean William E. Gardner 
Dean Robert T. Holt - 2 - March 13, 1987 

We look forward to discussion of these proposals with each of you 
and with others. 

Sincerely, 

,'-1 /?t'l . . ·tcLL1 C: ( • ~(L\, 
Gary Fj. Alkire 
Assoc~ate Professor and 
Program Coordinator 
Educational Administration 

I t . / G. 
_ --- (J/-{ ~z .. (. ia il~ 
Shirley M/. Clark 
Professor and Chair 

I~ 

Van D. Mueller 
Professor and 
Director of Graduate Studies 
Educational Administration 

GFA:SMC:VDM:mf 
Enclosures 
cc: Dean Carol Carrier 

Dean Kenneth Zimmerman 
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Revised PhD and EdD Programs 

in 

Educational Administration 

Department of Educational Policy and Administration 

275 Peik Hall 

University of Minnesota 

Minneapolis 
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INTRODUCTION 

In the spring of 1985, the Graduate School and the College 
of Education joined with the Department of Educational Policy and 
Administration to undertake a review of the educational 
administration program with an emphasis on the Doctor of 
Philosophy (PhD) and Doctor of Education (EdD) degrees. A self 
study report was developed by the faculty under the leadership of 
Professor Vernon Hendrix, Department chair, and Professor van 
Mueller, director of graduate studies for educational 
administration. An internal University committee chaired by 
Professor Mark Davison was appointed and produced a series of 
questions for the external review committee to consider. 
However, this committee was freed of its assignment by 
Deans Gardner and Holt in the summer of 1985 and was not asked to 
develop a report. An external review committee, composed of 
Professor Richard A. Rossmiller, University of Wisconsin-Madison 
(chairperson), Professor Max G. Abbott, University of Oregon and 
Professor Paula Silver, University of Illinois, visited the 
University on May 14 and 15, 1985. This review team provided a 
report of their observations regarding strengths, concerns, 
findings and a set of responses to questions posed by the 
internal review committee. 

In memoranda subsequent to the circulation of the Rossmiller 
report, Deans Gardner and Holt requested that immediate steps be 
taken to deal with the concerns that translated into specific 
recommendations from the Rossmiller committee. Of those that 
related specifically to the degree programs, attention was to be 
focused on revision of the departmental mission statement to 
clarify its priorities and objectives in the context of society's 
demands on school administrators and their needs for research, 
and with due consideration of educational administration in the 
last decade of the twentieth century. They further directed that 
the curriculum and the requirements for the PhD and the EdD 
degrees be examined and revised in light of the mission 
statement, and that these degrees be differentiated relative to 
the career trajectories of students, e.g. , in the case of the 
EdD, the training and education of school administrators, and for 
the PhD, the academic preparation for the research and policy 
analysis oriented career. The deans and the external reviewers 
urged consideration of a balanced curriculum for each degree 
framework that includes core courses and courses to be taken 
outside the program from the rich resources of the University. 
Examples of the latter include research methods sequences offered 
by other departments. Attention was also directed to examination 
of admissions standards. 

The Department as a whole and the educational administration 
program in particular set about the important business of 
addressing the issues and tasks as outlined in the external 
review committee report and the memoranda from Deans Gardner and 
Holt. A departmental committee, chaired by Regents' 

J 
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Professor Robert Beck, developed a substantially revised 
statement of mission for the Department of Educational Policy and 
Administration. This new mission statement was adopted at the 
Department meeting on November 26, 1985. It is presented in full 
in the next section of this document. Another departmental 
committee, chaired by Professor Charles Sederberg, accepted the 
challenge of deve~oping a rationale for educational 
administration as an applied field of disciplined inquiry and 
practice. The rationale and summary of the historical evolution 
of educational administration in the United States from the 
colonial period to the present era provide background for a 
current conceptualization of a vital graduate program in 
educational administration. The Sederberg committee also sought 
to clarify distinctions between EdD and PhD degree programs in 
educational administration by drawing upon recent attention to 
the issue in the field of higher education. This committee 
reported to the Department on March 14, 1986. The Department 
voted acceptance of the report in principle and moved the 
specific recommendations for degree program requirements into the 
educational administration program faculty for their deliberation 
and action. Sections of this report form the third part of this 
document. A memorandum detailing progress, including the 
documents referenced herein, was provided by Chair Hendrix to 
Deans Gardner and Holt in June of 1986. 

Deans Gardner and Holt responded to the substantial progress 
made on these tasks by the Department in August of 1986. They 
indicated that when revisions of the two doctoral programs are 
completed, a report should be made to the College of Education 
Subcouncil on Graduate Education for review. During Fall Quarter 
1986, at several Department and educational administration 
program meetings, further modifications were proposed, discussed 
and approved in the EdD and PhD degree programs, and changes were 
made in admissions standards. Revised admission requirements, 
and revised EdD and PhD program configurations follow in sequence 
in this document. Included as well are examination 
requirements/procedures and EdD project and PhD thesis 
requirements/procedures. These requirements/procedures were not 
at issue in the review. The educational administration program 
faculty has discussed these areas and does not propose 
substantial changes at this time. 
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MISSION OF THE 
DEPARTMENT OF EDUCATIONAL POLICY AND ADMINISTRATION 

Context 

The mission of the Department of Educational Policy and 
Administration is guided by the missions already declared by both 
the University and the College of Education. The Department is 
directed by an awareness of being part of a University that is 
responsive to its national and international opportunities in 
scholarship. The Department is located in a land-grant and urban 
university where scholarly and artistic activities, and teaching 
and mission-related services are qualified by a realization that 
its programs should both contribute to, and be unique within, the 
State of Minnesota. 

Education policy is formed within a broad context and 
therefore is to be studied with attention to a range of 
considerations, including socio-economic, denographic, 
institutional and political changes as well as related 
alternatives in ideas, theories and values. It is also to be 
noted that research and teaching in educational policy and 
administration is most appropriately an interdisciplinary or 
multi-disciplinary effort. It draws from the knowledge and 
research methodologies of the social/behavioral sciences and from 
clinical experience. The importance of humanistic studies is not 
to be overlooked. History, sociology, psychology, economic and J 
management sciences, anthropology, political science and 
philosophy are indispensable for an adequate understanding and 
assessment of the role in society of schools, districts, colleges 
and other educational organizations. 

That there are relevant bodies of disciplined inquiry is not 
new, but what is novel is the response to them by the Department. 
That response has been in two stages. In the first stage three 
programs were included in a single department, Educational Policy 
and Administration. The name described joint concerns of the 
programs of Educational Administration, Higher Education and 
Social and Philosophical Foundations of Education. A departnent 
having been formed a second stage has been initiated. The goal 
of this second stage is to achieve a degree of scholarly 
interaction among the faculty that can exploit the 
interdisciplinary nature of the bodies of knowledge referred to. 

The term. "educational policy" refers to regulative norms, 
the provisions and conditions of the social contract which are 
intended to shape educational systems and govern their conduct in 
the attainment of goals. Hence, the study of educational policy 
is focally concerned with the institutionalization of education 
through formal structures as well as non-school organizations 
with substantial involvement in education and educational policy 
formation together with the relations of these to non-formal 
education: In other words the phrase "policy studies" lends 

J 



itself to a definition that includes analysis of innovation, 
planning, futures studies, redesign and reconceptualization. 

Purposes 

Three related purposes give direction to departmental 
activities. The highest priority of the Department is to 
initiate, sponsor and support research and development activities 
that will enhance the body of knowledge and techniques that 
constitute the fields of Educational Administration, Higher 
Education and social and Philosophical Foundations of Education. 
Disciplined inquiry in the programs of the Department centers on 
the structure, process and function of education and education 
policy formation. Second in priority is the development and 
provision of professional preparation programs for persons 
seeking positions in the constituent fields of Educational 
Administration, Higher Education and Social and Philosophical 
Foundations of Education. The Department's third priority is 
provision of mission-related service through disciplined study of 
the technical and relational needs of educational organizations. 
All of the above illustrate the commitment of the Department to 
bridging fields of practice and theory. 

Programs and Services 

In order to pursue effectively and efficiently the purposes 
outlined above, the Department is divided into three academic 
program areas. Each of the three programs responds to knowledge 
developed in the social and behavioral sciences and the 
humanities. Of special significance for Department programs are 
anthropology, economics, history, management science, political 
science, philosophy, psychology and sociology. While these core 
scholarly disciplines provide resources for the work of all the 
programs, and for the work of the Department as a whole, each of 
the three programs exploits those resources in distinctive 
fashion. The Educational Administration Program is grounded in 
an applied field and is focused on reorganizing the concepts and 
content of the core disciplines in terms of relevance to the 
attainment of goals in school organization and evolving 
imperatives in the management of educational institutions. The 
Higher Education Program focuses upon linking knowledge developed 
in the core disciplines to fundamental policy and organizational 
issues in higher education institutions and systems. The Social 
and Philosophical Foundations of Education Program uses the core 
disciplines as basic material for the study of education as a 
socio-cultural phenomenon. 

All degree programs are at the graduate level. Study in 
Educational Administration leads to the Master of Arts (MA) 
degree, the Master of Education (MEd) degree, the Specialist 
certificate for administrative licensure in Minnesota and to the 
degrees of Doctor of Philosophy (PhD) and Doctor of Education 
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(EdD). Study in the Higher Education Program leads to the 
degrees of Master of Arts (MA) and Doctor of Philosophy (PhD). 
Study in Social and Philosophical Foundations of Education leads J 
to degrees of Master of Arts (MA) and Doctor of Philosophy (PhD) . 

Mission-related public service programs of the Department 
seek to provide leadership in the solution of current problems in 
education governance and management. Recipients of service from 
the Department include both public and private organizations 
whose concern is with either the delivery of educational services 
or with social and education policy issues. 

Renewal 

The Department is committed to faculty development, e.g. , 
the taking of sabbatical leaves, single quarter leaves, exchanges 
with colleagues at other universities and attendance and 
presentations at professional meetings. Systematic evaluation of 
courses and instruction is in place. The three programs are 
periodically reviewed. A portion of planning involves this 
programmatic assessment. Other aspects of planning entail 
departmental purposes (ends) and research, instructional and 
mission related services (means) . This last is welded to the 
reallocation requests made annually. 

J 

J 
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RATIONALE FOR EDUCATIONAL ADMINISTRATION 

The raison d' etre for educational administration is 
disciplined inquiry into the establishment, governance, 
management and development of educational organizations. It is 
an applied field that uses knowledge and procedures from several 
disciplines. The nature and content of the field have evolved in 
responses to new knowledge and to social and educational change. 
Educational administration, policy and leadership as used in this 
statement are defined as follows: 

Educational administration is a body of knowledge and 
procedures for implementing educational policy through 
organizing, staffing, planning, deciding, directing, 
evaluating and reporting activities that support 
realization of educational goals. 

Educational policy is the body of regulatory norms that 
reflects widely held educational values which are 
articulated by local, state and national interest 
groups through constitutional, legislative, executive 
and judicial procedures. 

Educational leadership is behavior that affects change 
or maintenance of values, expectations or policies 
related to educational organizations and services. 
Leadership includes disciplined inquiry, application of 
knowledge, decisive commitment, political involvement 
and administrative style. 

An historical framework of five periods was chosen to focus 
on development of the field in response to social and educational 
change. Six major educational administrative roles, chief state 
school officer, county superintendent of schools, elementary 
principal, high school principal, city/district superintendent 
and professor of educational administration, emerged over time. 
For convenience, but at the risk of over simplification, the five 
periods selected for the historical framework were the principal 
teacher era and Campbell and others (1980) four stages in the 
development of the superintendency: clerical assistant, 
educator, business manager, and chief executive 
officer/educational adviser. 

The pre-professional, principal teacher era spanned the 
colonial and early national periods. Implementation of colonial 
and state educational policy initially rested with town 
committees and clergy and later with elected school trustees. 
Beyond the governance and supervisory activities of clergy and 
lay officials, day-to-day management of school operations was 
performed by teachers. Matthew (1980) states: 

At first the townspeople of the Massachusetts Bay 
Colony assigned one teacher to each one-room school. 



As communities grew and more students went to school, 
a second teacher was added. One teacher was named head 
teacher, master teacher, or principal teacher. The 
principal teacher gained an added duty: the taking of 
records to the town council. 
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The first chief state school officer was appointed in New York in 
1812 (Grieder and Rosenstengel, 1954). Massachusetts passed the 
first statute giving local districts full corporate powers to 
operate schools in 1817. With the establishment of many common 
elementary districts in rural areas, the county superintendent of 
schools became an important administrative position. The first 
county superintendents of schools were appointed in Delaware in 
1829 (Grieder and Rosenstengel, 1954). While county 
superintendents provided executive direction to rural elementary 
education until the position was gradually eliminated by 
consolidation of common and independent K-12 districts during the 
twentieth century, teachers administered day-to-day school 
operations. The principal teacher era was significant to the 
field in that it provided l) precedent for preparation in 
curriculum and pedagogy as being fundamental to educational 
administration and 2) philosophical and historical baselines for 
development of educational policy in the United States. 

During a second pre-professional period, the superintendent 
as clerical assistant, three more administrative roles emerged. 
As immigration and migration from rural to urban areas led to the 
reorganization and grading of elementary schools in large cities, 
head teachers in multi-room elementary buildings were given 
managerial authority and were released from teaching to perform 
administrative functions (Jacobson, Reavis and Logsdon, 1950). 
While John Philbrick has been credited with being the first 
principal over all departments in a Boston, Massachusetts school 
in 1847, there is evidence that one-principal schools existed in 
Cincinnati, Ohio as early as 1837 (Matthews, 1980). The high 
school principalship emerged during the second half of the 
eighteenth century when increasing enrollments forced towns to 
organize multiple room secondary schools. The need to coordinate 
instructional services, schedule classes, manage the building and 
communicate with parents led to trustees appointing a head 
teacher. Initially, the teacher assigned to administrative 
duties was called the "principal teacher" and later the title was 
shortened to "principal" (Anderson and Van Dyke, 1972). 

The same social and educational changes that led to the 
roles of elementary and secondary principal resulted in school 
organizations becoming too large for administration by lay 
boards. The first full-time district administrators were 
superintendents appointed by city councils in Buffalo, New York 
and Louisville, Kentucky in 1837 {Campbell, et al., 1980). With 
the appointment of superintendents, principals no longer reported 
directly to school boards. The significance of this era for 
educational administration was the development of larger formal 
school organizations and the emergence of an embryonic 

J 

J 
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educational bureaucracy. Educational administration had to be 
concerned with both the work of the organization (instruction) 
and the maintenance of the organization itself. 

The superintendent as educator was a third pre-professional 
period spanning about the last 60 years of the nineteenth 
century. It was characterized by increasing lay board reliance 
on superintendents for advice on educational matters. Leading 
superintendents during the era perceived themselves, not as 
administrative professionals, but as scholars (Callahan, 1962) 
and as leaders of a righteous cause (Tyack, 1982). During this 
period the principal's role evolved as a liaison between the 
central office and teachers (Anderson and Van Dyke, 1972). The 
environment of education was marked by social changes associated 
with industrialization, mechanization of agriculture, laissez 
faire capitalism, growing urbanization, resolution of slavery, 
status of Indian tribes and, toward the end of the period, 
populism and progressive reform. The legacies of the period to 
educational administration were policy successes and failures in 
the larger society. Educational policy successes included child 
labor/compulsory attendance, kindergarten, separation of church 
and school, vocational education and progressive reform of 
educational governance to reduce political corruption. Among the 
policy failures were integration of blacks into the common 
schools, assimilation of Indians, education for Spanish-surnamed 
Americans and educational programs appropriate for diverse 
student populations (Butts, 1978). 

Campbell and others write of the superintendent as business 
manager as marking the beginning of professionalization in 
educational administration and spanning the approximate period 
from 1900 to 1930. It was during this period that the role of 
professor of educational administration emerged. A separate 
section listing educational administration courses (two) at 
Teacher's College, Columbia University in 1900 (Callahan, 1962) 
might be used as a beginning milepost. In a critical commentary 
on this period, Callahan (1962) attributes its salient 
characteristics to the convergence of four forces: 1) the 
prevailing influence of business and industry on social life, 
2) emergence of the scientific management movement led by 
Frederick Taylor, 3) a muckraking/reform movement attacking 
schools in the print media and 4) development of professional 
graduate preparation programs under George Strayer at Teacher's 
College, Columbia, John Bobbitt at the University of Chicago and 
Ellwood Cubberly at Stanford. While the superintendent's role 
tended to focus on matters of efficiency and managerial cost 
accounting, the principal's role tended to become one of teaching 
supervisor and building manager. Achieving efficient pupil
teacher ratios and insuring smooth operation of the "platoon 
system" were examples of school building management concerns. In 
spite of controversy, the era of "superintendent as business 
manager" made at least two important and lasting contributions to 
the field of educational administration. First, this period 
marked the systematic application of developing management 
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sciences to the administration of schools and districts. 
Secondly, during this period educational administration emerged J 
as an area of graduate study with growing numbers of departments 
and professors of educational administration. 

Campbell and others now see the superintendent as chief 
executive officer and educational adviser having both managerial 
and policy responsibilities. Development of the broader scope 
might be attributed to trends and events such as 1) the decline 
of scientific management, 2) research by Mayo and Rothlisberger 
at the Hawthorne electric plant in the mid-1930's, 3) emergence 
of more sophisticated administrative theory signaled by Chester 
Barnard's book Functions of the Executive in 1938 and subsequent 
research in management sciences, 4) research interests of social 
scientists focused on education and 5) what has been referred to 
as the theory building movement in educational administration 
(Griffiths, 1959). Not only did the scope of the superintendency 
broaden, but the principal's role was expanded to include an 
instructional leadership dimension. Perhaps the most striking 
characteristic of this era was a change that focused on higher 
education departments of educational administration and reflected 
in this quotation from Griffiths, et al., (1964): 

Administration is not entirely a common-sense, fly-by
the-seat-of-the-pants art which can only be passed on 
from practitioner to practitioner; it can be studied, 
using the tools of the behavioral scientist. These 
tools include concepts and theories of human behavior, J 
research designs, statistical insights, computers, and 
the logic of these modes of inquiry. 

Social changes affecting education have included economic 
depression, involvement in foreign wars, development of atomic 
energy, the cold war, civil rights, a population boom, rapid 
technological developments in mass media and computers, changes 
in personal and family lifestyles and international economic 
competition. Educational changes have been largely in the policy 
arena including the unconstitutionality of separate but equal, 
desegregation, unprecedented enrollment growth, education for 
defense, student rights, controlled-substance and sex education, 
dropout prevention, collective bargaining, federal aid for the 
disadvantaged, management of dramatic enrollment decline, 
education for excellence, accountability and a resurgence of 
cultural pluralism calling for ethnic studies, bilingual 
education and vouchers (Butts, 1978; Tyack and Hansot, 1982; 
Tyack, Lowe and Hansot, 1984). Two fundamentals have been added 
to educational administration during this period: 1) a focus on 
policy making and the politics of education growing out of the 
centralizing effect of state financing, education of the 
handicapped, civil rights and other reforms and 2) the addition 
of faculty trained in other disciplines to departments of 
educational administration to increase research capacity and to 
support multi-disciplinary graduate study of educational policy j·. 
issues. 
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The definitions and the historical framework rationalize a 
graduate program for preparation of practitioners and researchers 
in educational administration that l) builds on experience and 
training in teaching, 2) teaches management appropriate for 
school organization practices, 3) fosters development of 
leadership skills, 4) instructs in evaluation and theory-based 
research methodology, 5) develops insights into the educational 
policy-making processes and 6) provides a broad social, 
historical and philosophical framework for education. At the 
present stage of development, a vital graduate program in 
educational administration should include or have access to the 
following fundamental areas: 

• Curriculum and Instruction. Facilitation of 
learning is the basic purpose of schooling. In 
addition to an undergraduate preparation leading 
to teacher licensure, students preparing for 
elementary and secondary administrative positions 
should pursue graduate study in 

• 

Elementary School curriculum 
Elementary School Supervision 
Secondary School Curriculum 
Secondary School Supervision 
Instructional Methods. 

Historical. Philosophical. Social and 
Psychological Foundations of Education. A sense 
of history, values, human potential and the 
relationship of schools to other social 
institutions is essential for educational 
leadership. Graduate preparation for educational 
administration should include areas of study from 
the following representative list: 

History of American Education 

Philosophy of Education 
Critical Educational Issues 

Community Institutions and Agencies 
CUltural Pluralism 
Economics of Education 
Rural Sociology 
Sociology of Education (including educational 

opportunity, socio-economic status, 
family effects on education, achievement 
and behavior, desegregation and similar 
topics) 

Sociology of Families 
Urban Sociology 

Child Development 
Exceptional Children 



• 

Human Learning 
Psychology of Adolescence. 

Educational Administration. There are unique 
management needs in formal school organizations 
and special applications of generic management 
sciences to educational operations. Those areas 
basic to educational organization operation can be 
designated as core courses and those offering 
knowledge and procedures that are applied 
periodically or under special circumstances as 
technical courses. Required courses might be 
designated on the basis of core status, role 
competencies (e.g., secondary principal, 
superintendent, etc. ) or licensure requirements. 
Areas of management study are illustrated by the 
following representative list: 

Accounting 
Ancillary Services 
Budgeting 
Collective Bargaining 
Communication in School Organizations 
Computer Applications 
Elementary Principalship 
Evaluation 
Finance of Education 
Financial Management 
Fixed Asset Management 
Formal Organizations in Education 
Internship 
Introduction to Administration 
Leadership Skills in Administration 
Management Statistics 
Planning 
Quantitative Decision Methods 
Research Design in Educational Administration 
School-Community Relations 
School Law 
Secondary Principalship 
Staff Personnel 
Student Personnel 
Superintendency. 

• Education Policy. The multi-disciplinary study of 
education policy establishes the place of school 
organizations in a larger social context. It 
complements a sense of history and tradition with 
a sense of direction. Minimal coursework in this 
fundamental area should include attention to: 

Introduction to Educational Policy 
Judicial Policy Making 
Politics of Education. 

ll 

j 

J 
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Recent research by Dill and Morrison (1985) guided the 
Educational Administration Program Committee in distinguishing 
between the Doctor of Philosophy (PhD) and Doctor of Education 
(EdD) degrees in educational administration. While Dill and 
Morrison's efforts focused on degrees in higher education, their 
historical background, findings and proposed criteria for 
distinguishing between the degrees appeared relevant to 
educational administration. 

By way of background, Dill and Morrison cited previous 
research reports and other literature to establish the following 
points: 

• The first PhD degree in education was offered by 
Teacher's College, Columbia in 1893; the first EdD 
degree was offered by the Harvard Graduate School 
of Education in 1920. 

• The principal reason for development of the EdD 
was to circumvent traditional requirements in 
longer established disciplines, e.g., foreign 
language. 

• Five studies between 1958 and 1978 indicated that 
" distinctions between the two degrees were 
shadowy at best ... , " " only distinguishing 
trait . . . appeared to be the (foreign language) 
requirements ••. , " " on both theoretical and 
practical matters they are indistinguishable ... " 
and" ... a lack of any consistent, programmatic 
distinctions ...• " 

• Students seeking placement in higher education are 
acutely sensitive to status distinctions between 
the two degrees. 

In the 1978 questionnaire study of higher education programs 
by Dill and Morrison, 35 out of 73 responding institutions 
offered both degrees. In institutions offering both degrees they 
found 1) 60 percent distinguished between research objectives 
with EdD degrees having a more applied orientation, 
2) considerable variation in research course requirements with 
EdD degrees tending to require fewer research credit hours and 
3) almost half of the institutions offering both degrees did not 
have different statistics or research method course requirements. 

The authors' proposed criteria for distinction between the 
two degrees were as follows: 



· Proposed Contrasts Between EdD and PhD Degrees 
in Higher Education 

Distinctive Objectives 

Preparation of profes
sional leaders competent 
in identifying and 
solving complex problems 
in education. Focus is 
on what individual can 
do with the subject 
matter. 

Preparation of profes
sional researchers. 
Competence in conducting 
scholarship and research 
directed toward the 
acquisition of new and 
fundamental knowledge. 
Focus is on what 
individual can do to the 
subject matter. 

Intended Professional Career 

Managerial or admin
istrative leadership in 
educational institutions 
or related organizations; 
policy analyst in 
educational agency; 
staff developer and 
trainer in organizational 
setting; coordination and 
dissemination of institu
tional studies. 

Research, teaching or 
scholarship at univer
sity, college, institute 
or educational agency. 

Research Methods 

Management Statistics 
Management Analysis 
Data Collection Skills 

for Education 
Managers 

Program Evaluation 

Those courses or their 
equivalent required for 
doctoral students in a 
related discipline. 

Internship 

A field practicum appro
priate to intended 
professional career. 

A practicum in organ~z~ng 
and analyzing quanti
tative or qualitative 
data. 

Thesis 

A well-designed monograph 
with substantial value 
for informing educational 
practice. It should 

A report of substantial 
original research 
illustrating a mastery 
of competing theories 
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reflect the appropriate 
use of theory or 
knowledge for addressing 
a decision-oriented 
problem in a specific 
applied setting. 

and with the clear goal 
of informing disciplinary 
knowledge. 

Thesis Committee 

Composed primarily of 
active academic profes
sionals in areas 
relevant to student's 
area of interest. 
Should include at least 
one full-time practicing 
professional in an area 
of relevance to student's 
program. 

Composed primarily of 
active researchers in 
areas relevant to 
student's area of inter
est. Should include at 
least one faculty member 
from a related discipline. 

Source: Dill, David D. and James L. Morrison (1985). 
EdD and PhD research training in the field of 
higher education: A survey and a proposal. 
The Review of Higher Education, Vol. 8, 
No. 2, pp. 181-182. 

14 
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REVISED DEGREE DISTINCTIONS 

on the bases of the rationale for educational 
administration, the literature review and program deliberations, 
it is proposed that the revised PhD and EdD degrees in the 
educational administration program in the University of Minnesota 
Graduate School be distinguished on the bases of career 
objectives, coursework configuration, research training and the 
nature of the project/thesis. Examination requirements would 
remain the same. The following distinctions are proposed: 

Career Objectives 

Preparation for profes
sional managerial or 
administrative leadership 
in public or private 
elementary, secondary 
or post-secondary 
institutions, inter
mediate, state or 
voluntary educational 
organizations and 
educational divisions 
in business and 
industry. 

Preparation for research, 
teaching or leadership in 
public or private 
colleges, universities, 
educational agencies and 
private enterprises. 

ADMISSION REQUIREMENTS 

Although career objectives of students wishing to pursue the 
EdD and the PhD are somewhat different, applicants for both 
programs will be held to the same minimal requirements and 
standards, as follows: 

1) An undergraduate GPA of at least 3.0; 

2) A Miller Analogy Test Score of at least 40; and 

3) A graduate GPA of at least 3.4. 

The educational administration program 
request additional information in any 
believed necessary. 

reserves the right to 
case in which it is 

J 
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REVISED EdD COURSEWORK CONFIGURATION 

Minimum Credits 

Major 

Core 
EdPA 
EdPA 

EdAd 

EdAd 
EdAd 

EdAd 

EdAd 

EdAd 

5201, Formal Organizations in Education 
5260, Introduction to Educational 
Planning 
5200, Design and Management of Education 
Services 
5202, Politics of Education 
5210, Financing Elementary and 
Secondary Schools 
5214, School Management Information 
Systems 
5224, Legal Implications of Acts by 
School Boards, Administrators, and 
Teachers 
5227, PUblic School Personnel Programs 

Research Sequence 
EdAd 8220, Quantitative Foundations for 

Management Methods 
EdAd 8221, Quantitative Models for Program 

Analysis and Research 
EdAd 8223, Quantitative Techniques for 

Decision Making 
EdAd 8238, Seminar: Theory and Research 

OR 

EdAd 8220, Quantitative Foundations for 
Management Methods 

EdPA 8340, Policy Systems in Education 
EdPA 8341, Analysis of Education Policy 

Systems 
EdAd 8238, Seminar: Theory and Research 

An approved alternative sequence. 

21 

12 

0-9 Internship andjor Clinical Experience 

Specializations (seminars, principalship 
courses, technical courses, etc.) 

12-21 

54 



Supporting Areas 

Social and Philosophical Foundations of 
Education 

curriculum and Instruction 
Other Education Courses 

Collateral 

Courses selected from outside the College 
of Education appropriate for the 
study of administration. 

TOTAL CREDITS 

REVISED PhD COURSEWORK CONFIGURATION 

9 
9 
6 

17 

24 

15 

93 

Minimum Credits 

Maier 

Common Foundational Area to 
be Selected from the Following Two 
Areas: 

History and Philosophy of Education: 
SPFE 5101, Historical Foundations 

of Modern Education 
SPFE 5131, Critical Issues in 

Contemporary Education 
SPFE 5156, History of Ideas in 

American Education 
SPFE 5182, Comparative Philosophies 

of Education 
Social Science of Education: 

SPFE 5172, Anthropology of American 
Education 

SPFE 5180, Economics of Education 
SPFE 5190, Sociology of Education 
SPFE 5210, Social Forecasting and 

Educational Futures 

Common Area 
EdPA 5201, Formal Organizations in Education 
EdAd 5202, Politics of Education 
EdAd 5210, Financing Elementary and 

Secondary Schools 
EdAd 5224, Legal Implications of Acts by 

School Boards, Administrators, and 
Teachers 

9 
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Concentration 

Concentration area will consist of courses 
related to 1) educational policy or 2) admin
istrative functions. The concentration must 
include 9 credits in courses, seminars and 
independent study directly related to the 
dissertation topic. 

18 

30 

Research Methodology 18 
Rigor in research methodology is a salient 
feature of the PhD degree. A complete 
research sequence appropriate to the 
dissertation research topic such as: 

EPsy 8260, Statistical Methods 
EPsy 8261, Statistical Methods 
EPsy 8262, Statistical Methods 
EPsy 8263, Design and Analysis of Experiments 
EPsy 8264, Multiple Regression Analysis 
EdAd 8238, Seminar: Theory and Research 

or an approved research sequence of no less 
than 15 credits in a related discipline. 

Supporting Field/Minor 21 
coursework taken outside of the Department. 

Collateral Field 
coursework taken outside of the College 
of Education. These credits could be 
used to meet the research methodology 
or supporting field/minor requirement. 

TOTAL CREDITS 

EXAMINATION REQUIREMENTS 

15 

90 

The Preliminary Examination. The preliminary examination 
should be scheduled after the coursework in the major, minor (or 
supporting field) and collateral field is substantially 
completed. This examination is conducted in two parts--written 
and oral. The written and oral preliminary examinations can be 
expected to deal with both the major and minor (or supporting) 
fields. Only after successful completion of the oral portion is 
the student considered a candidate for a doctoral degree. 

Written Preliminary Examination. Adviser and advisee select 
the scholarly literature area for the written preliminary 
examination, and begin developing at least four critical issues 
to be drawn from the resulting annotated bibliography. This 
planning should be done as early in the student' s program as 
possible. A committee consisting of the student's three 
educational administration examining committee members prepare 
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the examination questions over the bibliography and critical 
issues (closed book) and the research methodology (open book). 

Examination responses 
demonstrate the following: 

will usually be expected 

(a) coherent reasoning from introductory statements to 
final conclusions; 

(b) systematic application of a theory, set of 
concepts or another analytic way of thinking; 

(c) critical use of research evidence to support 
assertions; 

(d) reasonable completeness with respect to setting 
forth main points, themes or issues; 

(e) appropriate and correct usage of the ~nglish 
language and other modes of expression 
(mathematical) ; and 

(f) explicit statement of all necessary assumptions 
and defending them when appropriate by evidence. 

to 

The director of graduate studies will administer the 
questions and return the results to the preliminary written 
examining committee for scorinq. Each examination will be scored 
separately (open and closed book) by the committee. The student 
must pass both examinations in order to "pass the written 
preliminary examination." If the examination is not passed, the 
student is allowed one "retake." This retake may occur under the 
following conditions: 

(a) The student may request the committee to prepare 
another examination(s) on the portion(s) not 
passed. This examination(s) will be administered 
and scored in the same way as the original 
examination(s). At least three months must elapse 
from the time of the original failed 
examination ( s) before the student may take the 
second examination(s). 

(b) The student may elect to "start over" by preparing 
a new annotated bibliography in a different 
scholarly literature area and identifying four new 
critical issues in this area. As before, the 
student must secure unanimous approval of the 
bibliography and critical issues by the written 
preliminary examining committee. At least six 
months must elapse from the time of the failed 
examination(s) and the time the student takes the 
second written preliminary examination. If this 
option is selected, both portions of the 
examination (bibliography and research sequence) 
must be rewritten. 

oral Preliminary Examination. When the written portion of 
the preliminary examination is passed, a form signed by the major 
adviser and the director of graduate studies is sent to the 
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Graduate School. The oral portion of the examination is then 
scheduled with the Graduate School after a possible date and time 
have been satisfactorily cleared in advance with all members of 
the examining committee. Scheduling with the Graduate School 
must be done at least one week in advance of taking the 
examination. 

The Graduate School issues the report form for the 
preliminary oral examination to the student's adviser and informs 
both the student and adviser if coursework for the official 
program has not yet been completed. The preliminary oral will be 
authorized in spite of deficiencies, but must be made up before 
the final oral may be scheduled. 

Preliminary oral examinations will not be scheduled from the 
beginning of the second term of summer session to the opening of 
fall quarter unless the members of the assigned committee can be 
assembled without substitution. 

The outcome of the preliminary oral examination will be 
recorded in one of three possible ways: examination passed, 
examination failed, examination passed with reservations. The 
voting proportions necessary for one of these decisions are as 
follows: in the case of a five-member examining committee, a 
favorable verdict for passing a candidate will consist of either 
a unanimous vote or a vote of 4-l; if the committee consists of 
six members, a unanimous vote or a vote of 5-l or 4-2 will pass 
the candidate; and if the committee consists of seven members, a 
unanimous vote or a vote of 6-l or 5-2 will pass the candidate. 
Unless the candidate obtains favorable committee votes in these 
proportions, the outcome is failure, except that on the basis of 
the same proportions on a pass vote, the candidate may be passed 
with reservations. 

In the case of an examination reported as passed with 
reservations, these reservations may involve additional 
preparation and study followed by reexamination, the preparation 
of a special paper or written examination in a stated field or 
other special conditions deemed appropriate by the examining 
committee. 

The chairperson and the examining committee will report the 
results of the preliminary oral examination to the Graduate 
School office, stating clearly, in the case of passing with 
reservations, what additional requirements must be met by the 
candidate to remove the reservations. The examining committee 
shall include a minimum of five members: three from the field of 
the major and two from the field of the minor or supporting 
program. 

Students failing the preliminary oral examination may be 
allowed to retake upon recommendation of the examining committee 
or may be excluded from further candidacy for the degree. In no 
case may the reexamination take place until at least one full 
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academic quarter has passed. 
examinations are allowed. 

No more than two preliminary 

Thesis and Final oral Examination. At the time of 
submission of the doctoral program, or not later than the first 
quarter after passing the preliminary oral examination, students 
must file the thesis title form (GA 63a) and statement in the 
Graduate School. The statement, approximately 250 words in 
length, must describe the research and the methods to be used in 
carrying it out. 

on the basis of the thesis proposal, the thesis readers and 
other members of the final oral examining committee are appointed 
by the Graduate School. 

PROJECT/THESIS 

J 

While the EdD project and the PhD thesis have much in 
common, they may be described in the following way. The EdD 
project should be designed with substantial value for improving 
educational practice. It should reflect the appropriate use of 
theory, knowledge andjor data for addressing a decision or policy 
problem in a specific applied setting. The PhD thesis must 
constitute a contribution to knowledge based on research. It 
must demonstrate the student's originality and ability for J 
independent investigation, and the student's mastery of the 
literature of the subject. 

1. The student, under supervision of the major adviser, 
prepares the study proposal following the guidelines set 
forth in the educational administration guide "PLANNING THE 
THESIS OR FIELD STUDY." 

2. Any research which employs the use of human subjects must be 
approved in advance by the Committee on the Use of Human 
Subjects in Research prior to the gathering of the data. 
University and federal policies require that each project 
involving studies on humans be reviewed with respect to: 
(a) the rights and welfare of the individual(s) involved; 
(b) the appropriateness of the methods used to secure 
informed consent; and (c) the risks and potential benefits 
of the investigation. Request for approval forms may be 
obtained from the Committee on the Use of Human Subjects in 
Research, 1919 University Avenue, st. Paul, MN 55104, 624-
9829, or from the departmental office, 275 Peik Hall, 624-
1006. 

3. The student and adviser select two other faculty members 
from the educational administration program who will be 
requested to serve as committee members in submission of the 
thesis proposal. Copies of the proposal must be circulated J 
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to committee members at least two weeks prior to the meeting 
of this committee. 

The student and adviser assemble the two educational 
administration committee members to review the thesis 
proposal. Copies of the proposal must be circulated to 
committee members at least two weeks prior to the meeting of 
this committee. 

• The thesis advisory committee is responsible for 
reviewing and approving the proposal outlining the 
content and method of the study. 

• The committee members are expected to review the 
proposal in advance of the meeting with the 
student. 

• The thesis proposal may be amended during the 
course of the committee meeting as a result of 
suggestions and criticisms. 

• During the meeting for proposal review, certain 
committee members having a particular interest 
andjor competence with respect to the study may be 
designated as members whom the student should 
consult at frequent intervals during the 
development of the thesis. 

With the student present, the thesis committee evaluates the 
content and method of the proposal and may authorize the 
conduct of the study pursuant to the proposal utilizing the 
department thesis approval form or reject the same. 

6. The signed thesis approval form is forwarded to the 
educational administration director of graduate studies with 
the abstract and any revisions resulting from the review 
session. 

7. Upon approval of the document by the educational 
administration director of graduate studies, the thesis 
form, 250-word statement and cover sheet recommending 
committee members are forwarded to the Graduate School for 
final approval. 

8 . The student conducts the study, maintaining such contact 
with the committee as was prescribed during the proposal 
review meeting. 

9. Copies of the study are distributed to all committee members 
who have been assigned as readers by the Graduate School at 
least 30 days prior to the scheduling of the final oral 
examination. The student is advised to give copies to the 
nonreaders as well. 
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10. The thesis readers identified by the Graduate · School may J 
then certify the study as ready for defense. This must be 
filed with the Graduate School at least one week before the 
final oral is held. 

J 

J 
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EDUCATIONAL ADMINISTRATION GRADUATE PROGRAM FACULTY 

c GRADUATE PROGRAM STATUS 

NAME EdD PhD 

Alkire, Gary F. Full As soc 

Ammentorp, William M. Full Full 

Clark, Shirley M. Full Full 

Hearn, James c. Full Full 

Hendrix, Vernon L. Full Full 

Hooker, Clifford P. Full Full 

Lewis, Darrell R. Full Full 

Lovett, Michael J. As soc As soc 

Mazzoni, Tim L. Full Full 

l 
Morgan, Don A. Full As soc 

Mueller, Van D. Full Full 

Nickerson, Neal c. Full Full 

Pillinger, Barbara B. As soc As soc 

Popper, Samuel H. Full Full 

Sederberg, Charles H. Full Full 

Weatherman, Richard F. Full Full 

Wharton, W. Keith As soc As soc 

l 
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UNIVERSITY OF MINNESOTA 
TWIN CITIES 

Dr. Robert Holt, Dean 
Graduate School 
321 Johnston Hall 
Minneapolis Campus 

Dear Dean Holt: 

Department of Chemical Engineering and Materials Science 
151 Amundson Hall 
421 Washington Avenue S.E. 
Minneapolis, Minnesota 55455 

(612) 625-1313 

October 9, 1987 

GIADIJA TJ ~ttOnl 

OCT 131987 

Inclosed is "A Proposal to Establish a Minor in Interfacial Engineering for Both 
Masters and Ph.D. Study". The proposal grew out of a funding proposal to NSF for 
the establishment of a Center for Interfacial Engineering. The Minor program was 
the primary component of the educational activities proposed for the Center. 
Professor Fennel Evans is the Director of the Center, and I am the Associate 
Director for Education. The remainder of the committee that drafted this 
proposal for a Minor are Klavs Jensen and Matthew Tirrell. We are excited by the 
potential that this program has for providing our students with new skills and 
perspectives and for encouraging interactions among faculty and students from a 
diverse array of departments. Such interactions, which already exist to some 
degree, would be a natural outcome of the proposed minor studies and are critical 
if Interfacial Engineering is to develop as a field. 

This proposal was enthusiastically endorsed by the committee. It has been 
distributed to all the potential tnembers listed in the Appendix. Further, I have 
sent copies of it to the heads of the academic departments with which it would be 
most closely associated (Chemical Engineering and Materials Science, Electrical 
Engineering, Mechanical Engineering, Cltemistry). I have asked the heads of those 
programs to send you (through Dean Zimmerman) their comment on the proposal. 

If there is any additional information that you might need, or any suggestions 
that you have on the proposal, please do not hesitate to contact me. 

Sincerely, 

Wil~?!f:;fl < ~jJ 
Professor 
Associate Director for Education, 
Center for Interfacial Engineering 
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UNIFORM PROGRAM 
INVENTORY AND 
PROPOSAL FORM 

SECTION I 
Program Proposal Abstract and Cover Sheet 

(See Attached Instructions) 

Unit, Campus or College Graduate School Code No. _____ _ 
2 

I. General Information 

A. Program Title Graduate Minor in Interfacial Engineering 

8 27 

B. Program Review Category: XXX Regular -
·(check one) _28 

__ Experimental (If Experimental, give Reporting Date:---'--- ___ ) 
29 30 32 34 

C. Proposed Implementation Date:_L/~/..8__8__ 
36 38 40 

D. Program Length: Total Cr/hr 20 PhD 12 MS Classroom XXXXX laboratory _____ _ 
42 45 46 49 50 53 

E. Administrative Unit Immediately Responsible for Program: -~G=.r.!:a~d~u:!a:!..!::.t~e......!::S~c:.!h~o::.o~l _________ _ 

73 

F. Describe the Program (in 50 words or less): 

The objective of INTERFACIAL ENGINEERING is to develop new formation 
8 M 

processes for specific thin film materials, to develop new techniques for 
65 120 
characterization of interfacial structure and compos~tion, and to develop 
8 M 

better control of the processes and properties of the materials created. 
~ 1~ 

-The minor will focus the work of faculty and students to control the 
8 64 

interfacial regions during synthesis of these materials. 
65 120 

G. Expected student interest in the program during the first year of operation, and when the program reaches full 
operating level: 

a. Enrollment 
Program Enrollees 

Other Students 

Total 

b. Program Graduates/ 
Completors 

10 

14 

1S 

22 

88 §~ First Year:_-_ r.l 
8 

Number Student 

l Headco untl Credit or 

Expected Contact 
Hours 

25 135 
13 25 

10 40 
17 24 

25 175 

n ---
24 37 

Full Operation ___ r.l 
40 

Student 
Headcount Credit or 
Capacity Contact 

Hours 

75 405 
28 42 45 5 -60 

20 80 
46 49 

75 485 
< 5: I ffli 

25 ---
39 54 56 69 71 

FORM N0.25 



A. Projected Costs of the Program: ·; II. Budget ~ata 

First Year 88-89. 
6 8 

FultOper:;ion 91-9 2 
8 

7 

8 

9 

10 

No. 
FTE 

New. 

Annual 
Cost 

No. 
FTE 

Re-assigned 

Annual 
Cost 

a. Faculty $ $ 
~ "'1""6---2=0 sr-5§ """6""3---= 67 

b. £)Qlt:JQJwJoQ 
Grad. Asst 

c.. Equipment, 
Supplies, etc. 
Total Direct Costs 

(a+b+c) 

d. One-time 
Costs 

e. Space Rental 

f. 

g. 

Indirect 
Costs 
Total Program Costs 
(a+bt1:+d+c+f) 

72 

B. Expected Sources of Funds for Program: 
88-89 

First Year: 

Dollar %of 

Amount Annual 
Expend. 

a. Local $ $ 
1<5 14 ~ 65 

' b. State ' $ 8710 67.0 $ ', 15 19 53 70 

c. Tuition 
// 

$ 4290 33.0 $ / 
/ 20 24 55 75 

d. Federal $ $ 
7 Rlf 

e. Private $ $ 
34 !J9 tl'5. 

f. 
Dedicated 

$ $ Fees 35 39 61 90 

g. Other (Specify) $ $ 
40 44 G3 95 

h. Total $ 13000 $ 
45 50 ---,oQ% 100 

No. 
FTE 

w---12 

13_ ... 1.5 
i:.:".:;·: ... 

New 

$ 

$ 

Annual 
Cost 

16 

9080 
21 

20 

Re-assigned 

No. 
FTE 

rr---59 
$ 

s 
63 

68 

78 

Annual 
Cost 

67 

72 

77 

82 

88 92 

93 97 

Full Operation: 
91-92 

One Dollar %of One 
Time Amount Annual Time 
Input Expend. Input 

I 

$ $ 
69 10 14 5-1-- 65 69 

$ 9886 67. 0 $ 
74 15 19 53 7 74 

$ 4869 33. 0 s 
79 20 24 55 75 79 

$ s 
84 5 ?9 157 .SQ ...6.4 

$ s 
4 59 5 89 

$ $ 
94 35 39 61 90 94 

$ s 
99 40 

446_3 __ 
95 99 

$ 14 7 55 s 
lOG 45 50 ----;o(j% 100 105 

C. If there are any formal arrangements with other institutions or agencies, (e.g. clinical sites, cooperation, joint 
programs) explain, giving names of institutions:-------------------------

8 16 22 

D. System Verification: 

Authorized Institution or System Signature Title Date 

29 39 40 42 47 

J 

J 

J 
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Section II 

Program Title Graduate Minor in Interfacial Engineering 

l.Summary Description of Program 
Interfacial Engineering is well developed as a field that is actively 

pursued at the University of Minnesota, and this progra~ w~l give it a focussed 
organizational structure. Establishment of this minor will accomplish the 
following objectives: 

(1) There will be a central listing of available faculty and courses and a 
single source from which prospective students can obtain information about 
resources. 
(2) Control of the quality and content of courses will be enhanced, which 
will lead to a more even training of students. 
(3) It will be a mechanism by which students can attain formal recognition 
on their records of their expertise in Interfacial Engineering. 
( 4) Although various groups of students and faculty have interacted 
previously, the focussed structure will facilitate more widespread and 
routine interactions. 
(5) Permit appointment of a Director of Graduate Studies of the Minor who 
will be the Associate Director for Education of the Center for Interfacial 
Engineering. 

The program for an individual student will be developed by consultation 
among the student, the major advisor, and the Director of Graduate Studies for 
Interfacial Engineering. Both Ph.D. and Masters students minoring in this 
program will be required to take courses that are a mixture of core courses and 
wlwctives from among those listed in Section III. Ph.D. students must take at 
least five of the courses (at least three being from among the core courses) and 
the credits totalling 20 or more. Masters students must take at least three of 
the courses (at least two being from among the core courses) and the credits 
totalling 12 or more. The program will be organized initially by using existing 
courses. New courses will be added later. Courses will be offered to upper 
division undergraduate students as well. This will permit individual departments 
to recognize an Emphasis in Interfacial Engineering for undergraduates. The 
Minor program will thereby enrich the undergraduate experience directly. 

Graduate students must be accepted by the Graduate School, by the Ph.D. or 
Masters program in which they are enrolled, and by the Director of Graduate 
Studies of the Interfacial Engineering Minor. Such screening should guarantee 
well-qualified students in the program. 

There are currently 100 graduate students with interest in Interfacial 
Engineering at the University of Minnesota (75 at the PhD level and 25 Masters). 
It is estimated that 10-15 Ph.D. cnadidates will be admitted to the Minor per 
academic year and that there will be a continuous population of about 75-100 
affiliated with the program. Enrollment at the Masters level should remain a 
continuous population of 10-25. This represents a significant fraction of the 
students nationwide pursuing studies in this and related fields. 

The major obligations and responsibilities for the faculty in the proposed 
program will be accomplished by reassignment of efforts and will involve 
primarily the Director of Graduate Studies. Funding is requested from the Office 
of the Dean of Graduate Studies to support operation of the programs as follows: 

1 



$8K per year for a half-time research assistant to help the DGS operat the 
program; $2K per year for advertisement, recruitment of students, supplies, J 
phone, etc. Also $3K per year is requested for initiation and continued support 
of a seminar series in Interfacial Engineering that will provide stimulation and 
intellectual enrichment to faculty and students by a . di~tinguished scientist 
invited to visit from other institutions. Although no other funds will be 
required initially, it is the intent to seek funding of the Center to support 
students and to manitain a quality program. Students will be supported by grants 
through the Center for Interfacial Engineering, by grants through their major 
advisor, and within departments as research assistants and teaching assistants. 

2.Need for the Program 
There are currently 100 graduate students with interest in Interfacial 

Engineering. Graduates who have a traditional major with an additional strong 
background in Interfacial Engineering are viewed as being able to add an 
important extra dimension to traditional disciplines. Placement of Ph.D. 
students is expected to be excellent. Masters students go on for Ph.D. degrees 
or obtain non-academic positions in chemical, oil, microelectronics, and advanced 
materials companies. Establishment of the Minor should improve competitive 
employment capabilities of Minnesota students by official recognition of their 
expertise in the field. 

Although there are numerous students and faculty interested in Interfacial 
Engineering, and the University of Minnesota is internationally recognized for 
its strength in this emergin field, there are no coherent programs to focus that 
strength. Thus, Interfacial Engineering would be much improved by establishment 
of a recognized minor. 

Establishment of a formal minor will bring focus, awareness, curriculum 
improvement, increased faculty and student participation, and improved quality 
and scholarship of students to an active program that is now unnecessarily 
diffuse. A minor would also improve recruitment and enrollment. It is expected 
to increase enrollment in some existing courses and permit teaching of some new 
graduate courses. Students in Masters programs will obviously benefit greatly 
from an improved Ph.D. program. 

3.Mission 
There is no similar program among institutions of higher education in 

Minnesota. 
The configuration of the proposed Minor in Interfacial Engineering does not 

duplicate any existing program in the world. 

4.Comparative Program Analysis 
See 3 (above). 

S.Duplication 
See 3 (above). 

6.Cost/Benefit 
Primary administrative responsibility for the program will be vested in the 

Director of Graduate Studies. The program will be reviewed at the discretion of 
the Dean of the Graduate School, but the minimum should be one review per S-7 

2 
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year interval. The program will enhance employment prospects, improve the focus, 
improve the curriculum, and improve the quality of scholarship of students and 
faculty. 

?.Hypothesis to be Tested 
This is not an experimental program 

3 
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{Date) 
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(Date) 
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Recommendation by ~he MHECS: J 
{Date) 

Confirmation by Regents: 
(Date) 
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A PROPOSAL TO ESTABLISH A MINOR IN INTERFACIAL ENGINEERING FOR BOTH MASTERS 
AND Ph.D. STUDY 

A. Introduction 
The interfacial regions of liquids and solids have,.been the scene for 

explosive scientific advances in the last 25 years. The emergence of the field 
has been driven on the one hand by the remarkable development of instrumentation, 
and on the other by advances in theoretical and conceptual understanding of 
reactions, processes, and properties of the interface. Simultaneously with the 
fundamental advances in chemistry and physics have been developments in other 
scientific and engineering areas, such as mathematical numerical analysis and 
modeling, that have had significant impact on the field and promise to be even 
more important in the future. 

As the field has emerged, industrial products and materials have been 
significantly affected. The desire for improved reliability, performance, and 
stablity of products has stimulated both the development of new processes and the 
drive for better fundamental bases for control of the processes. Techniques to 
study and control morphology and heterogeneity of thin film materials has led to 
improved magnetic and electronic materials. Catalysis of significant chemical 
processes has had enormous economic impact because surface studies helped define 
structures and catalyst composition that were the most effective. Fluid flow and 
fluid microstructures have significantly impacted efforts in the area of enhanced 
oil recovery. 

The object of interfacial engineering is to develop new formation processes 
for specific thin film materials, to develop new techniques for characterization 
of interfacial structure and composition, and to develop better control of the 
processes and the properties of the materials created. It has been found 
repeatedly that in order to obtain materials with tailored properties, it is 
necessary to control the process by which they are made, and this usually means 
better control of the interfacial regions of the materials during synthesis. 
Better control on a fundamental level requires concerted and sustained effort 
over a range of activities, from analysis of processes, to characterization of 
properties and behavior, and includes the development of new concepts and 
theories of the physics and chemistry of the interfacial regions. The issues 
that are involved span a large range of technologies and industrial products. 

Interfacial studies involve diverse technical and scientific fields. In 
addition to chemistry and physics, the fields of chemical engineering, materials 
engineering, metallurgy, mechanical engineering, electrical engineering are all 
actively engaged in developing materials or processes in which the interface 
plays a major role. As the field develops and the studies become more complex 
and more sophisticated, it is expected that mathematics and computer science will 
have an increased role. The studies are currently carried out by professors and 
students that are scattered throughout different departments because the 
materials involved have been associated traditionally with those particular 
departments. The departments involved are all excellent, for example the 
Chemical Engineering program is rated the best in the world, and many of the 
other departments have national and international stature. 

B. The Proposed Program 
However, even though Interfacial Engineering is well developed as a field 

that is actively pursued at the University of Minnesota, it will be improved by a 
focussed organizational structure. 

1 



Program Obj=ectives. Establishment of this minor will accomplish the 
following objectives: J 
(1) There will be a central listing of available faculty and courses and a 
single source from which prospective students can obtain information about 
resources. This situation will facilitate advertisement and recruitment of 
bright and gifted students into the field. 
(2) Control of the quality and content of courses will be enhanced, which 
will lead to a more even training of students. 
(3) It will be a mechanism by which students can attain formal recognition 
on their records of their expertise in Interfacial Engineering. 
(4) Although various groups of students and faculty have interacted 
previously, the focussed structure will facilitate more widespread and 
routine interactions. 
(5) Permit appointment of a Director of Graduate Studies of the Minor who 
will be the Associate Director for Education of the Center for Interfacial 
Engineering. Along with the Executive Committee of the Center, the 
Director will have primary responsibility for operation of the program. 

Admission Requirements. Graduate students must be accepted by the Graduate 
School, by the Ph.D. or M.S. major program in which they are enrolled, and by the 
Director of Graduate Studies of the Interfacial Engineering Minor. Such 
screening should guarantee well-qualified students in the program. 

The Curriculum. The program for an individual student will be developed by 
consultation among the student, the major advisor, and the Director of Graduate 
Studies for Interfacial Engineering. Students with sufficient background and 
previous course experience equivalent to one or more courses within the J 
curriculum may apply to the Director of Graduate Studies for waiver of 
appropriate requirements. 

Both Ph.D. and M.S. students minoring in this program will be required to 
take courses that are a mixture of core courses and electives from among those 
listed below. Coursework in the student's major field may not be applied toward 
fulfillment of course requirements for the minor. 

Ph.D. Minor. Ph.D. students must take at least five of the courses listed 
below (at least three being from among the core courses) and the credits 
totalling 20 or more. 

Masters Minor. Masters students must take at least three of the courses 
listed below (at least two being from among the core courses) and the credits 
totalling 12 or more. 

All students are required to maintain academic standards in accordance with 
Graduate School and departmental standards. No more than one course in which a 
grade of "C" is obtained may be used for credit in the minor program. No course 
in which a grade of "D" or "F" is obtained is acceptable for the minor. 

The program will be organized, at least initially, using existing courses. 
New courses will be added later. 

Undergraduate Emphasis. Courses will be offered to both upper division 
undergraduate students as well as graduate students. This will permit individual 
departments to recognize an Emphasis in Interfacial Engineering for undergraduate 
students. The Minor program will thereby enrich the undergraduate experience 
directly. 

2 J 
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Chemical Eng. and Mat. Sci. 
ChEn 5771 
ChEn 5810 

Electrical Engineering 
EE 5680 

Mechanical Engineering 
ME 5260 
ME 5613 

CORE COURSES 

Colloids and Dispersions 
Microelectroni~Materials Processing 

Principles of Thin Film Technology 

Engineering Materials and Processing 
Principles of Particle Technology 

ADVANCED CORE COURSES 

Chemistry 
Chern 8136 

Chemical Eng. and Mat.Sci. 
ChEn 8104 
ChEn 8402 

ChEn 8810 

Mechanical Engineering 
ME 8360 

Chemical Eng.and Mat.Sci. 
ChEn 5640 
MatS 5610 

5620 
5630 
5200 

Electrical Engineering 
EE 5670 

Mechanical Engineering 
ME 5262 

5268 

5617 

ELECTIVE COURSES 

Surface and Thin Film Analysis 

Interfaces and Interfacial Phenomena 
Chemical Reaction Kinetics-Surface 
Chemistry 
Microelectronic Materials Processing 

Introduction to Plasma Technology 

Polymerization Reactor Design 
Polymer Chemistry 
Polymer Processing 
Polymer Physical Properties 
Optical and Electron Diffraction of 
Solids 

Basic Microelectronics 

Material Working and Fabrication 
Processes 
Properties and Fabrication of 
Plastics 
Advanced Aerosol Measurement 

ADVANCED ELECTIVE COURSES 

Chemical Eng. and Mat.Sci. 
MatS 8112 

8520 
Solid State Reactions 
Electron Diffraction and Electron 

3 



Mechanical Engineering 
ME 8361 

8363 

Microscopy 

Introduction to Plasma Technology 
Introduction to Plasma Technology 

C. Educational and Social Needs for the Program 
Student Interest. There are currently 100 graduate students with interest 

in Interfacial Engineering at the University of Minnesota (75 at the Ph.D. level 
and 25 at the Masters level). It is estimated that 10-15 Ph.D. candidates will 
be admitted to the Minor per academic year and that there will be a continuous 
population of about 7 5-100 affiliated with the program. Enrollment at the 
Masters level should remain a continuous population of 10-25. This represents a 
significant fraction of the students nationwide pursuing studies in this and 
related fields. 

Employment Prospects. Graduates who have a traditional major (e.g. Chemical 
Engineering, Materials Science, Mechanical Engineering, Electrical Engineering, 
Chemistry, Physics) with an additional strong background in Interfacial 
Engineering are viewed as being able to add an important extra dimension to 
traditional disciplines (i.e., they are "multidisciplinary" persons). Placement 
of such Ph.D. students is expected to be excellent. 

Masters students, on the other hand, go on for Ph.D. degrees or obtain 
non-academic positions in chemical, oil, microelectronics, and advanced materials 
companies. 

Establishment of the minor should improve competitive employment 
capabilities of Minnesota students by official recognition of their expertise in J 
the field. 

Benefits. Although there are numerous students and faculty interested in 
Interfacial Engineering, and the University of Minnesota is internationally 
recognized for its strength in this emerging field, there is no coherent program 
to focus that strength. Thus, Interfacial Engineering could be much improved by 
establishment of a recognized minor. 

Establishment of a formal minor will bring focus, awareness, curriculum 
improvement, increased faculty and student participation, and improved quality 
and scholarship of students to an active program that is now unnecessarily 
diffuse. A minor would also improve recruitment and enrollment. It is expected 
to increase enrollment in some existing courses and permit teaching of some new 
graduate courses. Students in Masters programs will obviously benefit greatly 
from an improved Ph.D. program. 

D. Comparison with Similar Programs 
There is no similar program among the institutions of higher education in 

Minnesota. 
The configuration of the proposed Minor in Interfacial Engineering does not 

duplicate any existing program in the world. 

E. Quality Control 
Qualifications of the Graduate Faculty. Those faculty that meet the 

following qualifications may be elected to the Graduate Faculty in Interfacial 
Engineering. The present proposal is to establish a minor, so appointments in 
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the Graduate Faculty will be at the "E" level: 
(1) They should be willing and able to act as advisors to degree candidates in 
existing, graduate degree granting programs. 
(2) They should present a research seminar on or related to Interfacial 
Engineering upon request whenever deemed useful by the .Pirector of Graduate 
Studies. 
(3) They should be available for service on both standing and ad hoc program 
committees. 
(4) They should direct or provide a major contribution to one of the courses 
listed in the curriculum. 
(5) They should be actively engaged in research in one or more of the diverse 
fields encompassed by Interfacial Engineering. 
Periodically the Director of Graduate Studies should convene a special steering 
committee to review the program-related activities of the Graduate Faculty. Any 
individual who fails to maintain the above qualifications should be asked to 
resign or improve hisfher activities. 
Governance of the Program. Primary administrative responsibility for the program 
will be vested in the Director of Graduate Studies. The DGS will be recommended 
to the Dean of the Graduate School by a majority vote of the Graduate Faculty and 
will serve for a period of three years. The DGS will be assisted by the Center 
for Interfacial Engineering Executive Committee. These members will include 
representatives of the several technical areas of the Center. 
Evaluation of the Program. The program will be reviewed at the discretion of the 
Dean of the Graduate School, but the minimum should be one review per 5-7 year 
interval. 

F. Implementation 
Time Schedule. It is proposed that the Minor in Interfacial Engineering begin in 
September 1988. 

The Initial Faculty. It is proposed that the persons listed in Appendix A 
comprise the initial faculty, as they represent the broad interests of the 
program. Upon approval of the program, this group will solicit applications for 
additional members in accordance with the criteria established above. The 
initial group of faculty will recommend additional faculty, as they become 
associated with the Center research and teaching activities. 

University Resources. The major obligations and responsibilities for the 
faculty in the proposed program will be accomplished by reassignment of efforts 
and will involve primarily the Director of Graduate Studies. 

Funding is requested from the Office of the Dean of Graduate Studies to 
support operation of the programs as follows: $8K per year for a half- time 
research assistant to help the DGS operate the program; $2K per year for 
advertisement, recruitment of students, supplies, phone, etc. Also, $3K per year 
is requested for initiation and continued support of a seminar series in 
Interfacial Engineering that will provide stimulation and intellectual enrichment 
to faculty and students by a distinguished scientists invited to visit from other 
institutions. Because the requested annual funding is modest ($13K per year) it 
is solicited directly from the Graduate School, where the program will reside 
rather than from the 3-4 individual departments that house the relevant faculties 
and students. 

Although no other funds will be required initially, it is the intent to seek 
funding of the Center to support students and to maintain a quality program. 
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Extra-University Resources. None are required. Students will be supported 
by grants through the Center for Interfacial Engineering, by grants through their ~ 
major advisor, and within departments as research assistants and teaching J 
assistants. 
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Appendix A. Faculty associated with Interfacial Engineering Center 
D. Fennell Evans, Center Director 

Department of Chemical Engineering and Materials Science 
Robert W. Carr 

Department of Chemical Engineering and Materials Spience 
Philip I. Cohen 

Department of Electrical Engineering 
Edward J. Cussler 

Department of Chemical Engineering and Materials Science 
H. Ted Davis, Department Head 

Department of Chemical Engineering and Materials Science 
John F. Evans 

Department of Chemistry 
Alfonso Franciosi 

Department of Chemical Engineering and Materials Science 
William W. Gerberich, Associate Head 

Department of Chemical Engineering and Materials Science 
Steven L. Girshick 

Department of Mechanical Engineering 
Richard D. James 

Department of Aerospace Engineering and Mechanics 
Klavs F. Jensen 

Department of Chemical Engineering and Materials Science 
Benjamin Y. H. Liu 

Department of Mechanical Engineering 
Martha L. Mecartney 

Department of Chemical Engineering and Materials Science 
Larry L. Miller 

Department of Chemistry 
Wilmer G. Miller 

Department of Chemistry 
Christopher W. Macosko 

Department of Chemical Engineering and Materials Science 
Richard A. Oriani 

Department of Chemical Engineering and Materials Science 
Emil Pfender 

Department of Mechanical Engineering 
Stephen Prager 

Department of Chemistry 
Subbiah Ramalingam 

Department of Mechanical Engineering 
Michael S. Shur 

Department of Electrical Engineering 
Lanny D. Schmidt 

Department of Chemical Engineering and Materials Science 
L. Edward Scriven 

Department of Chemical Engineering and Materials Science 
William H. Smyrl 

Department of Chemical Engineering and Materials Science 
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UNIVERSITY OF MINNESOTA Department of Spanish and Portuguese 
c~.·:~~ .. -~ ...... ;r ..._,,l..l.}/ 

TWIN CITIES 34 Folwell Hall 

Dean Robert Holt 
Graduate Schoo 1 
321 Johnston Hall 

Dear Dean Holt: 

9 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

(612) 625-5858 

October 12, 1987 

OCT 1 2 i587 

Transmitted herewith for consideration by the Language, Literature 
and Arts Policy and Review Council and the Graduate School Executive 
Committee is a proposal for the addition of a Hispanic Linguistics emphasis 
within the framework of the existing Hispanic and Luso-Brazi I ian 
Literatures PhD program. The successful addition of this emphasis entails a 
name change of the PhD major to Hispanic and Luso-Brazilian Literatures 
and (Hispanic) Linguistics. 

TheCLA deans have been apprised of our move toward a PhD emphasis 
in Hispanic Linguistics and, in support of the personnel implications of this 
effort, have authorized a search for a new position in this area. The search 
is already underway and we hope to bring it to a successful conclusion 
within the next four months. 

Finally, it is clear that our proposal also relies on the programmatic 
resources of the Department of Linguistics <see Appendices) whose faculty 
is in full support of our efforts. If you need additional information on the 
points raised in the enclosed proposal, please let us know. 

NS:ck 

cc: Dean Fred Lukermann, CLA 
Dean Ken Zimmerman 
Prof. Michael Kac, Linguistics 

S.mincc~erel ~ r 

~~-\ ~, ~\_--c 
Nicholas Spadaccini 
Director of Graduate Study 
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PROPOSAL: HISPANIC LINGUISTIC EMPHASIS IN THE HISPANIC AND LUSO-BRAZILIAN 
LITERATURES PH.D. PROGRAM 

A. lntroouction 

This proposal to OOj an emphasis in Hispanic Linguistics in the Hispanic and Luso-Brazilian 

literatures Ph.D. program is submitted to the Graduate School by the Department of Spanish and 

Portuguese as a conseQuence of developments in the discipline, in the University and in the 

Department during the five years that have elapsed since the deactivation of the Hispanic 

Linguistics Ph.D. degree. Unprecedented advances in Hispanic Linguistic studies, increasing job 

opportunities for Hispanic Linguistic Ph.D.'s, and a recognition on the part of the College and the 

Department of the need to strengthen the linguistics component beyond the current M.A. in 

Hispanic Linguistics, are the primary motivating factors for this proposal at this time. 

There is general agreement in the presentation of this proposal that major focus in the Hispanic 

Linguistics Ph.D. would be placed on language variation with an emphasis on sociolinguistics, 

thereby serving as a linguistics counterpart to the socio-historical approoch to the stucty of 

literature that has played an important role in bringing the Department to national prominence. 

The proposed doctoral emphasis in Hispanic Linguistics involves the restoration of the final 

segment of an established, functioning program. The Hispanic Linguistics graduate and 

undergraduate programs of the Department are currently in full operation, as they have been 

without interruption since their inception in the early 70's. The program of courses leading to 

the M.A. in Hispanic Linguistics and to the undergraduate language major is based on a core 

curriculum that with some recent additions, has remained essentially unchanged. 

The Hispanic Linguistics Program is one of the four components of the programmatic structure 

of the Department of Spanish and Portuguese. The proposed doctoral emphasis would once again 

make comp Jete the Hispanic Linguistics component of the Department's integrated doctoral 

program. 



B. Prooram Structure 

1. Admission Requirements 

Students are ordlnarlly required to complete the M.A. degree in a relevant discipline, before 

being considered for admission. The criteria for admission to the Ph.D. program Hispanic and 

Luso-Braz111an literatures and Linguistics are the same as those used In determining admission to 

the Graduate School of the University of Minnesota (I.e., GPA, GRE scores, letters of 

recommendation, etc.) with equivalent cut-off scores. Students with M.A. degrees In the area of 

11ngu1stlcs, Hispanic linguistics, or Hispanic literatures w111 be considered for admission to the 

ltttoral program, although the required coursework w111 vary according to their previous 

training. (See Appendix A). In exceptional cases, a student will be allowed to bypass the M.A. and 

enter the Ph.D. program at the end of the first year of stucty If performance In course work and on 

a Qualifying Examination show high potential for success. 

2. Pr!Xlfammatlc OVerview of the PrOPosed Hlsoanlc L lnoulstlcs Ph.D.Emohasls COmbined with 

the Current Hlsoanlc Unaulstlcs M.A. Program of the Deoartment of Soan ish and Portuguese 

a. TheM. A. Prooram In Hlsoantc L 1ngulst1cs 

A person receiving an M.A. (major, Hispanic L lngulstlcs) should know ( 1) baste aspects of 

(Eserlptlve linguistics, ( 2) the linguistic structure of one lbero-Romance langu~. I.e., Its 

phonoltxJY and syntax, ( 3) some aspect of language variation in the Hispanic/Luso-BraziHan 

world: h1storicall1ngu1stlcs, regional/social dlalectol(XJY, sociolinguistics, and ( 4) an 

appreciation of Hispanic or Luso-Brazlllan literature. 

Langu~ Requirement: All graduate students enter the program with a spoken and written 

command of one lbero-Romance langu~; it is expected that students in the program will acquire 

know lege of a second lbero-Romance langu~ or learn Latin. 

M. A. Program Curriculum: ( 64 credits) - 2 years 

7 required linguistics courses ( 28 credits) 
3 - linguistic theory courses ( 12 credits) 

LING 5001 lntroouctlon to Linguistics 
LING 5201 lntroouction to Syntax 
LING 5302 lntroouction to Phonol(XJY 
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4 - Hispanic Linguistics courses ( 16 credtts) 
SPAN 5701 History of lbero-Romance 
SPAN 5711 The Structure of Modern Spanish - Phonology 
SPAN 5713 The Structure of Mooarn Spanish - Syntax 
One 5000 language variation course (i.e., regional/social dialectoloty, 

sociolinguistics) 

3 first related fields courses: Hispanic or Luso-Brazilian literature ( 12 credits) 
2 second related flelds courses: ( 8 credits) 

Students at the M.A. level wl11 take an M.A. written/oral examination and write two 
papers. 

b. The Prooosed Ph.D.Emphasis 

A person receiving a Ph.D. (special lzation, Hispanic L inguistlcs) should have experience 

001itional to that of theM. A. in (I) language variation in the Hispanic/Luso-Brazilian world 

( hlstorlcallinguistlcs, regional/social dialectology, sociolinguistics), ( 2) the structure of a 

second lbero-Romance language, ( 3) linguistic description and theory, ( 4) knowl80;)e of a second 

related field. 

Language Requirement: Students are expected to acquire ( 1) advanced proficiency of a second 

lbero-Romance language (i.e., sufficient proficiency to successful complete graduate- level 

courses In that language); ( 2) reading knowlecge of a third language; and ( 3) two quarters of 

Latin. 

Ph.D. PrOJram Curriculum ( 48 credits beyond the M.A. PrOJram - Total credits: 92 + thesis 
credits) 

6 - Hispanic Linguistics courses beyond those of the t1. A. at the 5000 and 8000 level. 
Students are recommended 2 structure courses and 4 language variation courses. ( 24 
credits) (See Appendix B for prerequisite courses.) 

Supporting Fields: 
3 - linguistic theory courses beyond those of theM. A. to be taken in the Department of 

Linguistics. ( 12 credits) 
3 - courses In a second related field. ( 12 credits) 

36 thesis credits 

Note: If students have not taken literature courses as a part of their M.A. degree, they 
must also take two courses m Hispanic/Luso-Brazilian literature. 

Students in the Ph.D. program will take a qualifying written/oral examination by the 
second quarter of their first year in residence. They wi II also take written and oral 
Preliminary examinations and will write a dissertation in English. 

3 



3. Facultv Staff1ng 

From the beginning of the Hispanic Linguistics Program In 1974, a three member faculty of 

the Department of Spanish and Portuguese and one faculty member from the Department of 

Linguistics have fulf1lled the staffing requirements of the eight course (core) component of the 

Hispanic Linguistics curriculum, with a yearly faculty course load ratio of three courses each to 

two faculty members and two courses to the third In the Department of Spanish and Portuguese. 

The faculty member from the Department of llngulsttcs has generally taught one course per year 

ln the program. 

To maintain effective Hispanic Linguistic Program performance, a minimum of eight 5XXX and 

8XXX Hispanic Llngulsttc courses must be offered In the Department of Spanish and Portuguese In 

addltlon to the seven Hispanic L lnguistic required supporting program courses offered in the 

Department of Linguistics each year. These fifteen courses, some of which wm vary from year to 

year, constitute the annual core curriculum of the Hispanic Linguistic Program. 

The Hispanic Ungulsttc Program's faculty staffing requirements apply specifically to the eight 

graduate course component offered In the Department of Spanish and Portuguese, since the seven 

required courses in the Department of L lngulstlcs are offered regularly as an Integral part of the 

departmental curriculum of that department. A model schedule for the eight Hispanic Linguistic 

courses which must be staffed each year by the Hispanic Linguistic program is given below: 

Year One Structure focus: tbero-Romance Language (a) 

Fall 

SPAN 5XXX (language var.) 
SPAN 8XXX ( language var.) 
SPAN 5/8XXX (structure) 

Winter 

SPAN 5711 (a) 
SPAN 8XXX (language var.) 

Year Two Structure focus: lbero-Romance Language (b) 

SPAN 5XXX (language var.) 
SPAN 8XXX ( language var.) 
SPAN 5/8XXX (structure) 

SPAN 5711 (b) 
SPAN 8XXX (language var.) 

Spring 

SPAN 5713 (a) 
SPAN 5/8XXX (structure) 

SPAN 5713 (b) 
SPAN 5/8XXX (structure) 
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c. Educational and Social Need for the Prooram 

The Hispanic Linguistics Program at the University of Minnesota is among the few in the 

country to focus, beyond the core areas of phonology and 5Yntax, on language variation 

(history of the language, regional dialectology, and sociolinguistics). This is an area of particular 

importance given the advances in research made in the past twenty-five years, primarily in the 

United States among English-speal<ing populations. Within Spanish, it is a field which has 

received great attention in recent years because of the increasing number of Hispanics in this 

country and the langua-Je contact situation that has deVeloped not only in the Southwestern United 

States, but in larger northern cities (including Minneapolis-St. Paul) as well. In addition, large 

billngual populations can be found in most Spanish-speal<ing countries. Studies of these 

populations draw on l<nowledge from the fields of anthropology, sociology, as well as linguistics, 

and are interdisciplinary in nature. 

Furthermore, the Hispanic linguistics Program is an important component within the 

Department of Spanish and Portuguese in that its emphasis on language variat1on (i.e., the 

relat1onship between social variables and linguist1c variables) complements the socio-historical 

approach of the other departmental components. For this reason we propose that the doctoral 

effort in Hispanic linguistics become a part of a integrated Ph.D. program in the Department of 

Spanish and Portuguese entitled, "Hispanic and Luso-Brazilian Literatures and L inguist1cs." The 

addition of a doctoral emphasis in Hispanic Unguist1cs will further strengthen the minor program 

in language variation, currently ava1lable to literature students. Such a minor is particularly 

important for those specializing in minority lfteatures. A minor in Hispanic linguistics focusing 

on historical language variation is essential for students who plan to specialize in medieval 

literature. In addition, students who graduate with expertise in Hispanic linguistics typically 

teach in Departments of Spanish and Portuguese; therefore, an integrated Ph.D. responds to the 

realities of the job market and the multiple assignments that may occur in a typical department. 

s 



Hispanic linguistics had a successful Ph.D. prgram between 1974 and 1982, with eight Ph.D. ·s 

trained durtng that t1me. Most are currently employed 1n Untverstty postt1ons in their speciality 

and are ~:K:tively contributing to the field. (See append1x.) 

Although there is no Ph.D. program in Hispanic linguistics at the present time, therP.is 

continued, unso11cited demand for such a program among potential and ~:K:tua11ncom1ng graduate 

students. There are also numerous job opportunities for Ph. D.'s in Hispanic Linguistics 

throughout the country, as evidenced tJy the MLA Job L 1st; fifty jobs 1n th1s area were adVerttsed 

last OCtober. We expect that a minimum of two Ph.D. students would enter the program e~:K:h year. 

D. Compartson wtth Prominent U.S. H1soanic Linguistic Proorams 

A survey of leading Hispanic L ingulsttc programs tn the u.s. demonstrates with marked 

consistency that Hispanic Linguistic core f~:K:ulty numbers average three to four members with 

contributtng f~:K:ulty from other programs. That finding compares very favorably wlth the f~:K:ulty 

numbers of the proposed program: a combined f~:K:ulty complement equal to three core f~:K:ulty 

positions. The core f~:K:ulty of the previous Hispanic linguist1c Ph.D. Program of the Department 

was three members. 

At the current time there are no graduate programs In Hispanic Linguistics In the Big Ten, 

although the University of Illinois at Urbana-Champaign offers an Integrated literature and 

linguistics program. Historically, language programs developed from literature programs in the 

U.S. Most of the programs surveyed have combined foculty and programmatic resources in various 

wrt{s into single or interdependent units with common ~ls. 

Independent Hispanic l inguisttcs-Titled Proorams 

Texas 

UCLA 

Comprehensive IOero-Romance ltngutsttcs program 

Comprehensive lbero-Romance linguistics program 

1 ntegrated literature and linguistics Programs 

Berl<eley Spanish linguistics 

Cornell Spanish Linguistics 

6 Hl f~:K:Ulty 

4 HL faculty 

2 Hl faculty 

2 HL faculty 
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c Georgetown Spanish L inguist1cs 4 HL faculty 

llinois Romance Linguistics 3 HL faculty 

New Mexico Spanish Linguistics 4 HL faculty 

E. Quality Control 

Three of the members of the Hispanic Linguistics Graduate Faculty (Houlihan, Klee, Mantini) 

are now actively Involved In teaching In the M.A. Program, at the level of one or two courses per 

year. However, all have other teaching obligations as well. Except In Instances of emergency 

substitution, the faculty teaches in areas of specialization: Houlihan - Spanish and Portuguese 

phonology; Klee- Hispanic sociolinguistics, Spanish American dialectology; Mantini- lbero

Romance history and dialectology. 

At the present time, the core area of Spanish (and Portuguese) syntax is not covered by the 

current staff (and has not been covered since the death of Professor Narvaez). There is an urgent 

need for a faculty member with a specialization in Spanish (and Portuguese) syntax. This position 

has been approved and It is hoped that we can begin a national search so that the vacancy will be 

filled by the fall of 1988. 

Once the core areas of Hispanic linguistics are covered (I.e., once we have a Hispanic 

syntactician), the Program will be free to further develop its specialization in language variation 

by proposing new courses and eventually requesting new positions. Professor Sousa has agreed to 

prepare a course on semantics. Professor Klee plans to propose a course on Spanish 

sociolinguistics. It is expected that an ai1itional position request would be for the area of second 

language acquisition in a classroom setting. This would allow students to specialize in second 

language acquisition, by talclng general courses on second language acquisition In the L lngulstlcs 

Department with Elaine Tarone and language-specific courses in the Hispanic Linguistics 

Program. This area of specialization is particularly timely, given that many of the job 

opportunities advertised for Ph.D.'s in Hispanic Linguistics involve coordination of language 

programs as a part of their duties. A specialization in the acquisition of Spanish and/or 
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Portuguese as second languages would provide the theoretical background for langu~ program 

coord1nat1on, particularly 1f combined with courseworl< in the Second Languages and Cultures 

program of the College of Education wlth Helen Jorstad, Dale Lange and Connie Walker. 

Interdepartmental collaboration with the Department of Linguistics wm continue. Students 

wm be required to take courses on generalHnguistic theory in the Linguistics Department and 

wm take courses on lbero-romance 11nguist1c description and variation in the Department of 

Spanish and Portuguese. 

The research speclaltttes of the faculty responsible for the program In Hispanic ltngulsttcs are 

as follows: Professor Houlthan's current research Is In Spanish phonolcqy and phonetics; 

Professor Klee's research emphasis In Spanish American sociolinguistics and the acquisition of 

Spanish as a second langu~; Professor Mantlnl's research Is In Spanish derivational morphology; 

and Professor Sousa's research Includes worl< on aspects of semantics. 

Efforts are underway to strengthen the research component of the graduate program in Hispanic 

Linguistics. First, a new research facility, a Phonetics Laboratory, has recently opened in the 

Department of linguistics and Is ava11able for use by both Hispanic Linguistics faculty and 

students. Second, a conference on "SOCioltngulstic Research on Spanish In Europe, Latin America 

and the United States" has been funded by the College of Liberal Arts Scholarly Conference 

Committee and the Department of Spanish and Portuguese and Is planned for March 4 -5, 1988. 

Three well-l<nown scholars in the field of Hispanic sociolinguistics ( Beatriz Lavanrera, Shana 

Pop lacl<, and Joan Rubin) have agreed to participate as l<eynote speakers. This conference wm 

generate publicity around the country for the Hispanic Linguistics Program and should help In 

efforts to recruit new students. Finally, a number of opportunities have been developed for both 

faculty and graduate students to present and publish their research and Include 1) participation 

(by attendance and presentation) in the weel<ly meetings of the Linguistics Club, 2) participation 

In the meetings of the Phonetics Lab Group, 3) publication in the Department of Spanish and 

Portuguese lde9looles and Literatures series, 4) publication In the Department of linguistics 

Papers in linguistics and Philosophy of language series, 5) publication in a newly-proposed 
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linguistics journal to be co-published with the University of Valencia (Spain), 6) presentations 

at the conference on sociolinguistic research, 7) presentations at the annual Minnesota linguistics 

Conference. 

Ns an Integrated component of the Department of Spanish and Portugese, the Hispanic 

Linguistics Pr()Jram will continue to be governed In conjunction with the other components of the 

Graduate Pr()Jram of the Department. This 00es not require any changes in current procedures; 

the Graduate Studies Committee, composed of the Director of Graduate Studies and one member of 

each component of the graduate pr()Jrams (i.e., Hispanic linguistics, Luso-Brazllian literature, 

Spanish literature, and Spanish-American literature) evaluates applications from potential 

students, recommends graduate students for fellowships and teaching assistantships, acts on new 

course proposals, and issues reports to the Department Chairperson and Dean of the Graduate 

School. 

Every seven years, a comprehensive internal and external review of the pr()Jram is made 

following Graduate School procedures. Again, this involves no new procedures since the Hispanic 

Linguistics Pr()Jram has always been evaluated as a part of the Department of Spanish and 

Portuguese. 

F. Implementation 

The Pr()Jram faculty is prepared to offer enrollment for the Ph.D. beginning in the fall of 

1988, contingent on the hiring of a syntactician. 

The Pr()Jram relies on faculty currently on staff in the Department of Spanish and Portuguese 

and the Department of l inguisttcs. However, in order to provide a viable emphasis in Hispanic 

Linguistics a new faculty line has been authorized in Spanish syntax and morphology, and the 

search is currently underway. A second line for a spectallst In second language acquisition tn a 

classroom setting would strengthen the Ph.D. program but Is not absolutely essential to begin 

implementation of the pr()Jram. 
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In order to attr~t top-notch groouate students we need to be able to offer them financial 

support, e.g. fellowships, research assistantships, teoching assistantships. Currently, groouate 

students for the M.A. program in Hispanic linguistics are evaluated ~rding to departmental 

standards and the best candidates are given teoching assistantships. We forsee no change in this 

policy and wm therefore need no EOJ1t1onal resources to implement the Ph.D. OO::toral emphasis. 
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c Append1ces 

A. Required Coursework for Students with a Master's Degree in Hispanic Unguistics, General 
Linguistics or Hispanic Literature 

B. Prerequisites for Hispanic Linguistic Courses 

C. Hispanic Linguistic Courses already in the Graduate Course catalog 

D. List of Hispanic Linguistic Ph.D. Graduates and their current <:mEmic appointments 

E. MLA Job List - October, 1986 

F. Curriculum Vita of Hispanic Linguistics Faculty 
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Append1x A 

Reau1red coursework for Students w1th a Master's Dearee 1n Htsoantc Ltngutsttcs. General 
L 1nguistics or Hispanic L lterature 
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Prerequisites for Transfer Students from a Department-internal M.A. in Literature 
to the Mispanic Linguistics Ph.D. Program. 

Students with the M.A. in llispanic or Lu.so-Brazilian Literatures of the Depart
ment of Spanish & Portuguese who wish to enter the Department's Hispanic Ling
uistics Ph.D. Program must first complete: 7 pre-entry courses, 2e credits; 
3 courses in language theory and 4 in Mspanic language description and language 
variation. The specific courses are listed below. 

1. Theory courses: 

2. 

Introduction to Linguistics 
Syntax 
Phonology 

Hispanic Linguistics courses: 

- LING ,5001 
- LING 5201 
- :;..ING 5302 

Kistory of Ibero-Romance - SPAN 5701 
Spanish Phonology - SPAN ~11 
Spanish Syntax - SPAN 5713 
One 5xxX language variation course 



Appendix 8 

Prereou1sitles for Hisoanic linguistics Courses: 

SPAN 5711 -LING 3001 ur 5001 . 
5713- LING 3001 or 5001 

SPAN 5729 -LING 3001 or 5001 
5731 
5732 
5733 

SPAN 5701 - LING 3001 or 5001 I SPAN 5711 I 5713 
5702 

SPAN 8930- One of SPAN 5729 1 5731 I 5732 1 5733 
8934 - SPAN 5711 I 5713 
8936 - SPAN 8930 I 8934 
8937 - SPAN 8930 I 8934 

Note: All these courses are in the current Graduate School Course Catalog (See Appendix 
C). 

Recommended courses for groouate students (Ph.D. in Hispanic and Luso-Brazman 
literature who wish to pursue a minor in Hispanic Linguistics: 

a. LING 5001 I b. SPAN 5713 1 c. SPAN 570 I I d. SPAN 5711 
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Fields of Instruction 

Curriculum-Emphases available for 
the Ph.D. are Spanish literature, Spanish
American literature, and Lusophone liter
atures. 

Prerequisites for Admission-Prospec
tive students generally have completed an 
undergraduate degree or substantial 
course work in the field, although individ
uals with other backgrounds may be ad
mitted. The Graduate Study Committee 
may require completion of background 
course work, without graduate degree 
credit, for admitted students with insuffi
cient preparation. 

Special Application Requirements
Three letters of recommendation from 
previously attended institutions evaluat
ing the applicant's scholarship and a com
plete set of transcripts in addition to that 
required by the Graduate School should 
be sent to the director of graduate studies. 
The Graduate Record Examination is 
strongly recommended, especially for fel
lowship candidates. Financial aid applica
tions should be submitted by February 1 
for fall quarter entry. 

Master's Degree Requirements-For 
specific information about program re
quirements, consult the Department's 
Graduate Handbook. 

Both written and oral final examina
tions are required for all M.A. degrees. 

Doctoral Degree Requirements-Stu
dents who hold an M.A. degree or who 
wish to bypass the M.A. program must 
pass a Ph.D. qualifying examination by 
the second quarter after beginning work 
toward the doctorate. For further informa
tion consult the department's Graduate 
Handbook. 

Language Requirements-For the mas
ter's degree, students must have a reading 
knowledge of at least one modem foreign 
language besides that of their major area. 
For the doctoral degree, students must 
have proficiency-speaking, reading, 
writing, comprehension-in the minor 
language (i.e., Portuguese for those em
phasizing one of the Hispanic components, 
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Spanish for those emphasizing the Luso
Brazilian component). Proficiency must 
be demonstrated by use of the minor lan
guage in written and oral forms: by writ
ing the minor language topic paper\ see 
the department's Graduate Handbook lin 
that language in the last of the minor lan
guage area courses offered on the pro
gram, and by speaking the minor 
language in relation to the minor area 
component in the Ph.D. examining 
process. 

For Further Information-Students are 
issued the department's Graduate Hand
book on admission. For further informa
tion, contact the Department of Spanish 
and PortugUese. 34 Folwell Hall, Univer
sity ofYinnesota. 9 Pleasant Street S.E., 
:\linneapolis, :\IN 55455. 

Grad 87i7. THESIS CREDITS: .M..-\STER'S.I\·16 
cr per qtr. Plan A only' 

Grad 8888. THESIS CREDITS: DOCTORAL.' 1· 
36 crper qtrl 

Portuguese (Port) 
5110. TOPICS C'i PORTUGt'ESE UTERATt.:RE. 
4 cr per qu !!!lax 121: prereq 3211 or :3212 or 3213 or 

three 3:a:r. or 5:ca literature courses in Spanish "'"lth 
~) 

M~or issues of Portuguese literature: treat.; tmpor· 
tant authors. movements, currents. genres. ProbletM, 
soc:ioaesthetic questions, literary techniques related 
to Portugu- subjecta. Topics spectfied in C/Q.ss 
ScMduU. but usually include: medieval Portuguese 
literature ·ovemew of authors, intellecroal currents, 
movements. conventions, genres, and themes!; 
Camoes and the Portuguese Renaissance 10s Lu· 
sitzdtu and the learned epicl; Eca de Queiroz and the 
novel of the 19th century; Fernando Pessoa and mod· 
ern poeUy; the CaN:ioMiros; lyric poets of the ReJWs
oance and baroque , Portuguese versions of Halianats 
modes. conaptumo and culteranismol . 

5210. TOPICS lN BRAZILL\J.'I UTERATtJRE. •4 
cr per qtr :max 121; prereq 3211 or 32~2 ~r 3213 or 
three 3:a:r. or 5xxx literature coiU'liH m :>parush ... "lth 
~) . t 
M~or issues of Brazilian literature: treatA tmportan 
authors. movemento. currento, genres. Problems. ": 
cioeconomic questions. literary techmques related 
Brazilian subjects. Topics specified m C la.ss Sdtedul# • 
but usuallv include: Brazilian poetry up to modern 
timea 1 ovei-view of Portuguese. Indian. and :-1 egro fac· 
ton; .Vineiros. Condoreira. etc.l; Machado de .-\s&t.a 
and the 19th-century novel of the Amencaa: Brrh~ 
tnO<kn1Umo 'vanguardist movement of cultura · na 
tionalistic, :md aesthetic reappratsal: emphast.a on po
etry!; nort.heast regionalism' focus on pM&e ure, tu.stan· 
narrative!; contemporary Branhan hte~t ov.,men!.S. 
cal survey of important authors. ltte~ ;' B~lian 
conventions. genres. and themes'.; m e 
theatre· Bran! vs. Spanish Amer1ca!. 

- ~-·· 

5621. LITERATURE IN TR.WmON.: 
PANSIONIST PORTl'GAL. <4 cr: pf@re< 
Portuguese courses or ::.) 
Literary movements and key literary figu 
gal to the mid-eighteenth century 1ca. 175 
tunt as a dimension of a sociocultural mov 
involving modulations of traditionalist >o< 
tions and accommodation of o•·eneas e:tpu 

51522. LITERATt'RE A.'ID LIBERAL f 
ATIC IN PORTUGAL t4 cr: prereq thrt'• 
tuguese courses or ~ l 
Literary movements and key figures from 
teenth century to present. Literature as a 
ohociocultural movement in whtch. bv er.
various reconstitutions of 50Ciety. Portup 
to "moderniu." 

5623. LITERATt'RE EXPRESSION e 
TUGUESE A.."tfERICA il500-l807l. ·4 c: 
three 3xxx Portuguese .:curse,; or ..). l 
Literary movements and figures from disc 
dependence and imperial stat~. Literatu: 
mension of sociocultural movement in wh• 
changed from supplier of raw ~atena.is :o 
hegemonic status as the strongest econom 
the Lusophone world. 

5524. LITERA ITRE IN THE RISE Of 
BRAZILIAN BOt:RGEOISlE 118071. ··I 
three 3xu Portuguese co~e:; or .::. l 
Literary movements and figure.Jf-· Br~ 
pendence through monarchic31 ' ub 
current state. Literature as a d1r n '' 
tural movement in a.n era of cha.. tr' 
making andior stabilizing an in er.' 
and cultural entity. 

5525. LUSOPHONE AFRICA! STATE 
CULTURATED LITERA Tt.:RE. :4 cr.;; 
3xxx Portuguese courses or ..:. : · 
Literary movements and figures in Lu.."'p; 
from early documents through independe: 
ture aa a dimension of sociocultural move1 
colonial statua, to "autonomy.·· to the for~ 
tiona! entities. Combative literatuf@ and! 
a revolutionary society. 

5721. INTRODUCTION TO ROMA..'i'C 
OOY. (4 cr. §Span 5i21: prereq :3721 or ~r 
#) 

Comparative view of the origins and devei 
Romance languages. Effects of language c 
Romance languages examined individual 
group. Selected medieval texts ;ur.-eved i 
time, place, and cultural setting. -

5810. TOPICS IN Lt'SO-BRAZILIAN 
'n1RE. (4 cr: prereq Span 3104 or SpPt 31 
Portuguese, Brazilian. or other LU.iOphon 
·tftated in important groups. movements. 
metboda, genres. Topics spectfied in Clas~ 

.... FIGURES IN Ll'SO-BRAZILIA: 
. __ . T0u..(4cr: prereq Span 3104 or SpPt 31 
· :-;,: Oae Portuguese, Brazilian, or other majo1 

:;~:~· :'lft'iter or group of writer!! whose work has 
. "·,;~· -~ght, literature, or social problems 

·· ll*ified in C/4ss Schedule. 



:or those emphasizing the Lusa
'component I. Proficiency must 
-,strated by use of the minor lan
\\Titten and oral fonns: bv writ
:mor language topic paper <see 
·tment's Graduate Handbook 1 in 
;-uage in the last of the minor Ian
•' a course5 offered on the pro-
:i by speaking the minor 
in relation to the minor area 

'1~ in the Ph.D. examining 

>.her Information-Students are 
~department's Graduate Hand
:!mission. For further infonna
:<ict the Department of Spanish 
:rues-e. 34 Folwell Hall. Univer
:mesota. 9 Pleasant Street S.E .. 
l:s. M!\ 55455. 

THESIS CREDITS: MASTER'S. 11-16 
,,,-,A or.!" 

THESIS CREDITS: DOCTORAL. il· 

e·S rtl 

. ~-~ ORTUGt:ESE LITERATURE. 
::.ax 12). p:--ereq 3211 or 3212 or3213 or 

., 5xu htera:ure courses in Spanish "ith 

· .':· PortUfo-u~ literature; treats 1mpor· 
movements. currents. genres. Problems. 

_,._. qul'S".Jons. literary technique!' related 
"-' sub_Ject.; Topics specified in Cl.ass 
c;·. '.lSU&lly mclude: medieval Portuguese 
· ,.,...·tev• of authors. intellectual currents, 
c-o!lv~nt10ns. genres. and themes I; 
::-:e Porturuese Renaissance (0s Lu-

,,, it>arn .. l "PIC'. Eca de Queiroz and the 
. :'th <:!'ntu.~·: Fernando Pessoa and mod
:-,~ Ca'I.Cl<>llt'L!"OS .lyric poets of the Renais· 
-"'lue 'PortUg'~eSI' versions ofHalianate 

- -,;.;..s~~~ a..~ cuiteronLSmo · 

·sIS BRAZILIA.JIO LITERATURE.14 
-·' l2:.pre!'e<;3211 or3212or3213or 
5xu hte:-a~:!re courses in Spanish with 

•f Braziha!'.literature; treats important 
emenr.;.. cu.•nmts. genTPS. Problems, so
:'-lestJOru. htprary· techniques related to 
'.>eel.$ Top•cs specified in Class Scheduk, 
:~dude Bl'llril!an poetry up to modern 
,,. of Portuguese. Indian. and Negro fat· 

·' Cond,,..._.,rc. etc.l: Machado de Assls 
--~ntllr\· tK•vel of the Americas: Br8%ilian 
v~i.r-db-t movement of cultural, na· 

:·.d aesth~:Jc reappraisal; emphuis on po
.i.~! reg"Jonailsm \ focui' on proSf' 
•:Jte:npo~~- Br8%ilian literature \histori
.:!!po~.a:J.: authors. !itera.!'Y meveoments. 
.:..n~. and themes>: modern Brazilian 
-' ,-s Sparush Amenca r_ 

Hispanic and Luso-Brazilian Literatures 

5521. LITERATURE IN TRADITIONAliEX· 
PA.'IiSIONIST PORTUGAL. i4 cr; prereq three 3nx 
Portuguese courses or~) 
Literarv movements and key literary figures in Portu
gal to the mid-eighteenth century lea. 1750. Litera
turf a.;; a dimension of a socwcultural movement 
involving modulations of traditionalist social fonna
tions and accommodation of ovPrseas expansion. 

5522. LITERATURE A."'D LIBERAL PROBLEM
A TIC IN PORTUGAL. 14 cr; prereq three 3xxx Por
tuguese courses or :.., I 
L1terarv movements and key figures from mid-eigh
teenth ~entury to present. Literature as a dimension 
of !'OCiocultural movement in which. by emulation and 
,-arious reconstitutiOns of society. Portugal attempts 
to "modernize.'' 

5523. LITERATl'RE EXPRESSION IN POR· 
Tl'GUESE AMERICA (1500-1807J. 14 cr prereq 
three 3xxx Portuguese courses or -"' 1 

Literan· movements and figures from discovery to in
depend~nce and impe!'ial status Literature as a di· 
mension of sociocultural movement in wh1ch Brazil 
changed from supplier of raw materials to imphcit 
hegemonic status as the strongest economic entity in 
the Lusophone world. 

5524. LITERA ITRE IN THE RISE OF THE 
BRAZILI.o\N BOURGEOISIE !l807i. ·4 ere prereq 
three 3xx." Portug'.lese courses or .:C. 1 

Literary movements and figures from Brazil's inde· 
pendence through monarchical and republican er&E to 
current state. Literature as a dimension of sociocul
tural movement in an era of changing >tra:e~es for 
making and or stabilizing an independent t'<'onomic 
a.'ld cultural en tit~ 

5525. LVSOPHO!Io"E AFRICA: STATE A. 'liD AC· 
Cl'LTl'RATED LITERATt:RE. •4 cr: prereq three 
3xxx Portuguese courses or.:.. • 
Literary movements and figures in Lusophone Africa 
from early documents throu!(h independence. Litera
ture as a dimension of sociocultural mo,·ement from 
colonial status. to ··autonomy ... to the forpng ofna· 
tiona! en tine; Combative literature and literature m 
a n?volutionary· society 

5721. IJio'TRODl'CTIOS TO ROMA.-.,CE PHILOL
OGY. • 4 cr. ~Span 5721. prereq 3';'21 or Spar. 3721 or 

Comparative ,;pw of the origins and de,·elopment of 
Remanet lanj<;ua~es Effects oflanguage change on 
Romance languare> examined indi,·idua!!y a.'ld as a 
group. Selected medieval texts sun·eyed m ter.ns of 
time. place. and cultural setting 

5910. TOPICS IN LVSO-BRAZILIA!'i LITERA· 
Tl"RE. '4 cr: prereq Span 3104 or Spf': 31fo4 or::..' 
Portuj1;Utse. Brazilian. or other Lusophone literature~ 
treated in important groups. movements. trends. 
methods. gt>nres Topics specified in Class Schedule. 

59-10. FIGl'RES IN LUSO.BRAZlLL-'t...'li LITERA· 
n:RE. 14 cr; prereq Span 3104 or SpPt 3104 or:::.> 
One Portugue,.-,. Brazilian. or other maJor Lusophone 
writer or group oi writers whose work has had impact 
on thought. literature. or social problems Furure~ 
spectfieci m Class ScM<iuie . 

5970. DIRECTED RE.WINGS. i 1-5 cr per qtr [max 
15]; prereq ;t and.:... CLA approval r 
Luso-Brazilian studies. e,--pecially in areas not preYi· 
ouslv covered. Students must subm.Jt reeding plan:; for 
particular top1cs. figures. pt'!'lods. or ISSues. For M.A. 
and Ph.D. candidates. 

5990. DIRECTED RESEARCH. 1 1·5 cr; prereq #. 
£.:., CLA,. approval• 

8101. LITERARY CRmCISM A."'D RESEARCH 
METHODS. !4 cr• 

8920. SEMINAR: Ll'SO.BRAZILIA.'Ii LITERA· 
TURE.•4cr' 
Advanced le,·el study ofp!'Oble::m m Luso-Brazilian 
langua~e.literature. and ru!tU!'al history·. Topics 
specified in Class Schedu:< 

8930. RESEARCH: SOCIAL APPROACHES TO 
PORTVGt:ESE LITERATI'RE. •4 cr 1 

Functioning of literature !!: Portuguese societ~· ac· 
cording to on~ or mere thl'():ie:; of social fonnation. 
Cultural or socwli:er~.- L<s\le:; spedfic movements. 
authGrs. or wC>rks 

8940. RESEARCH: SOCL\L APPROACHES TO 
BRAZILIA.S LITERA TI'RE. 4 cr 
Functioning ofht.;:.;tu."t ::. Braz:l:ar. ;;ociety accord· 
ing tv one Dr r.lOrt- th€"C'::~ .J~ ~rc:o.: formation. Cul
tural or socwlnerary i;;:~r;. spec::'.: I!JO\'emf'nts. 
authors. or •·(IrK:: 

8950. RESEARCH: SOCLU APPROACH£~ TO 
Lt'SOPHO!Io"E AFRICA.'\ LITERATCRE. •4 cr 
Function of literature l!'. Lu;;ophr·!w African socif'ties 
accorchng to one or more ~t"O:ie_s ofsoc1al formatiLm. 
Cultural or SOC10·htera;\"" !5F.Je~. O!" a..l'lalysis of spec!fic 
rno\'ements. autho~~- o: .Wl"-~k~ 

8960. RESEARCH: CO!>lP ARA TI\.E Ll'SO
PHOSE LITERARY TEXTS. ·4 cr 
App!lcation of a socw~i~t:.--al a.!l~!y~Ical framework to 
as~~ of litera.'!· ru!tt:~ ~la.- m nature or man1· 
fe~tat1on through0u: th< Lu..-ophe>ne world. 

8970. DIRECTED READISGS IS ROMANCE 
LANGCAGES.·Cra' S:a:.,. 
Rigorously supe!"'I>S<'ci ,.,.acL>Ir'! i:: a.<pt'cts of Luso· 
Braz~lian lanf:".;.a.~~- htt>:-a:~:-t-. ~c cuJturai histo~y. 
Reading; depe:lOt':l: or: >.'.Jde:1: n<?eci..• and generaily 
do not duphca:t- ma!.E'~~a o~·re~b.~ courses. 

Spanish (Span! 

LL'I'GUSTICS. PHII..O:...L'G}'. HISTORl' OF THE 
LASGL 'AGE. ASD RESE.4.RCH .\f.ETHODS 

5011. SPA."'ISH STYLI!-1ICS. •4 cr; prereq 10 cr 
from 3001-3(1(15 sene; ~r ~ 
Ling'.listic anal~-sts of 6..'1~:-t'n: types of writing style:; 
used m standaro and d.laiec~tcal SpaJ1ish· descrlptlon>. 
biographies. letters. ar..1cie:; for publlcatwn. dia
logues. others 



Fields of Instruction 

501~ ADVA .. 'iCED PROBLEMS IN THE 
SPA.'ilSH I..A.'iGUAGE .. 14 cr; pm-eq 10 crfrom 
3001-3005 series or #I 
Problematic aspect8 of Spanish pronunciation. gram
mar. and idiomatic expressions for advanced speaken 
of Spanish as a second language. Polish acquired 
through super.-ued contact with beginning and inter· 
mediate students .• \lso for ~tudents whoee primary 
language is Spanjsh. 

5015. METHODS OF TRANSLATION. 14 cr. pre
req lO cr from 3001·3005 series or llll 
:\leanmg. use. and theories of translation. Techniques 
and problems <Jf translation from SpanWI and Por· 
tugue:;e to English and \ice versa. l'ranslation pat
terns. use <Jf =pecial vocabularies. and other adjuncts 
needed to unde~tand both languages. Pn.ctical vo
cabulary and •.J..lage for various fields of work. 

5701. 5702. 5703. HISTORY OF mERO-RQ.. 
:\lANCE. 4 cr per qtr; prereq 10 cr 3001-3005 or #l 
Comparative ,;tudy of origins and de•·elopment of the 
!hero-Romance languages: evolution <JfSpanish and 
Portuguese ,:ompared to and contrasU!d with evolu
tion oi Catalan. 

5711. 5712. 5713. THE STRL"CTI:RE OF MOD
ERN SPA.'-'ISH: PHO~OLOGY. MORPHOLOGY, 
5\-:-."T A."(. 4 ~r per qtr: prereq 10 cr from 3001-3005 
~enes or •• 
5cientitic appl"'Jach to structure of present-day 
:3panish "i:h at~ention to syntax. phonology, word for· 
manon. md dialectal ditferences. Pertinent for those 
who pian w :each Spanish language. 5711: \Phonol
ogy' Theoret: cal md practical aspects of sound system 
of Spanuh. 5egr.~enta!s ·vowels a:1d consonants! and 
suprasegmentals. mtonation, stresa. and Juncture). 
Diaiectal d:if~rences. -5712: '~lorphologyl Spanish af .. 
fixes ased ~" ~han&e meaning of ...-ords. Both slight 
and radical ;ha:Iges in Spanish • modificative vs. 
transformative:. :>i~w affixes and modern meaning3; 
di,·Hion beiTeen inflectional and derivational mor
phology. 5713: Syntax• Compares and contrasts dif
ferent types ,,f srammar5 in terms of basic Spanish 
structure. Dialectal differences in Spa.!lish syntax. 
Problems that English speaker.! have in Spanish. 

5714. THE STRUCITRE OF MODERN 
SPAt>; ISH: SEMA..'iTIC~. :4 cr. prereq 5713l 
Relatioll::llup between syntax and semantics. Applica
tion of str.1crural semantics to the Spanish language, 
including concepts of semantic and lexical fields. Ex
ammes cultural patterns in Hispanic world as re
flected in semantic structures. Theories of meaning; 
euphemisms: taboos; semantics and social class. Se
mantic approaches to literary analysis. 

5721. I.:O."TRODUCTION TO ROMA.'iCE PHILOL
OGY.•4 cr. §Port 5721; prereq 3721 or Port 3721 or ill) 
Comparative \iew of the origins and development of 
Romance languages. Effects of language change on 
the Romance languages examined individually and 88 

a group: selected medieval texts surveyed in terms of 
time. place. and cultural setting. 
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5729. SPANISH DIALECfOLOGY: INTRODUC .. 
TION. (4 cr; prereq 5711. 5712. 5713l 
Introduction to history. principles, and theories of di
alectology u they relate to des:ripti.-e study of 
Spanish. Linguistic geography and delineation of na
tional and social dialects. 

5731. SPANISH DIALECfOLOGY: REGIONAL 
.AND SOCIAL DIALECTS OF MODERN SP AL'i. 
<4 cr; prereq 5729 or fill 
Major dialect areas of Spain, ..,ith dk~hing 
phonological, morphological. lexical. ud syntactic 
variations of each. lmpact of recent .:ul:ural. political, 
and socioeconomic trall::lformations an :he language. 

5732. SPANISH DIALECTOLOGY: REGIONAL 
AND SOCIAL DlALECTS OF :\IODERN 
SP .ANISH .A.'iERICA.. •. 4 cr. prereq 5 7:29 or #1 
Major dialect areas in modern Hispan.:c America. 
Form, speech. and language :u they ~ia:e to the old 
political and religious di 'isions of Hk-panic America 
and to the new national boundaries. 

5985. THE STUDY OF SP.o\.'ilSH C'l THE U.S.: 
THEORY .AND FIELD METHODS. 4 cr: prereq 
3701) 
Sociolinguistic theory and field methods related to 
study of Spanish in United States: tield ~xperience in 
Hispanic community of St. Paul. 

5999. THE TEACHING OF COllEGE-LEVEL 
SPANISH: THEORY A..'ID PR..-\CTICE. :4 cr• 
Training in both theory and practice '".foreign lan
guage teaching to new teaching :lbSmants in Depart· 
ment of Spanish and Portuguese. 

8101. LITERARY CRffiCIS:\1 A .. '"D RESEARCH 
METHODS.1.4 crl 
Aspects of literary criticism through v:uious types of 
s.:holarship, ranging from formalist approaches to 
Marxism. and from linguistic theones to contempo
rary structuralist studies. Representative literary 
genres of Spain, Portugal. Latin Amenca. and Brazil 
analyzed according to diverse approaches; field of lit· 
erary science represented by known American and 
European Hispanists 88 well as by international 
scholars, theorists of criticism. and li!erarv historians. 
Aims, methods, results of bibliography in Span.:sh and 
Portuguese. 

8934. RESEARCH METHODS C'l DESCRIP· 
TIVE LINGUISTICS.i4 cr per qtr; prereq 5711, 
5713, 5729 or#) 
Recent studies of regional and social dialects in Spain 
and Spanish America, including di.scu.:>sion of their 
posaible adaptation to the descriptive study oi Spanish 
dialects utilized in the L" nited States. 

8938, 8937. DIRECTED FIELDWORK IN THE 
DESCRIPTIVE STUDY OF SPA .. 'ilSH. :4 cr per 
qtr; prereq 5729,8934 and Ling 5il1J 
Directed fieldwork in a descripti•·e aspect of a regional 
or social dialect in Spain. Hispanic America, or a 
Spanish· speaking community of the l"nited States. 

PENINSUlAR UTERATURE 

5105. TilE LITERATURE A.'lo"U C'l'l..Tl"R. 
MUSLIM SPA.Di. i4 cr. prereq th . .''ft 3ux or 
erature counes in Spanish or Ponuguesel 
Major literary works of the Arabic culture in· 
Iberian penin5ula-<!pic, lync, plu!osoph1cal ~ 
tel'Ul5 ofhisumcal interaction &mOll!! Arable . 
tian. and Jewish literary traditions in the ~1:. 
Ages. 

5106. THE LITERATl'RE OF THE RECf 
QUEST .-\.'<D FEUDAL SPAlS. 4 cr: pre~ 
3xn or 5xn literature courses in ~panish Jr 
tuguesel 
Major literary .,..orks and genres of::J.edie,·a.i: 
from the primitive lyric to l.a C ei.:sti.'la-~:U: 
against background of occial and lu.oumcal :: 
mations of ~paDish Middle Ages. 

5107. THE LITERATl'RE OF THE SPA.' 
EMPIRE A.'iD ITS DECLL'Io"E •. 4 cr: prenc 
3xn or 5:a::sliterature co~ in Spanish ·or 
Portuguesel 
Major Renaissance and baroque A·>:>rits of 1€:. 
17th centuries--poetry. nonfiction ;:rose. ~o' 
drama-<!:um.med against background oi ,;: 
ment of Spwi;h Empire. internal ~"'r.or:nc : 
ideological apparatus developed b•· the :nod~ 

5108. THE SPAIN OF CERV.-\.,"TES' 00 
QUXOT£, HISTORY A."iD FICTION. •4 :-: 
three 3xn or 5ux literature ccu..~ 10 Spa.c 
Portuguese or .:. l 
Hisrorica.l fuo<ti~ ofh<., <«>~) ~ 
peM;po!ctives. and ironic discourse a ::: 
work dunng the imperial decade :let ·: t: 
Enb-mian foiiv. madness as anachr a::-
satire. · 

5109. THE UTERATIJRE OF BOl:RGE\ 
DER: ESUGHTE;sMENT. RO:\IA.'Io"TICl 
POSITIVISM.. 14 cr. prereq three 3:ux or 5, 
ture co~ in Spanish or Portull\lese • 
Major literary works-poetry. eSSay. novel. , 
drama-and literarv movements of l~th and 
turies examined as aesthetic expressions o(· 
p~ss of con..colidation of the bourgeois so.:;, 

Spain. 

5111. THE LITERATL"RE OF THE SPA 
CRISIS OF THE 20TH CEN!t:RY. · 4 cr: · 
three 3x:u or 5xxx literature courses tn 5Fa: 
Portuguese' 
~laJor literarv works and aesthetic :rends :t' 
porary Spain.examined >rithin come!<! of:~· 
political. and intellectual crisis. !":om ~he 5~ 
American War of 1898 to the post-F:-anco ~ 

5221. SPASISH UTERA ITRE OF THE 
CENTl:RY· THE DRAMA ' ·-· ~-e~q ·' 
or 5xxx hte~ture course~ in ·~;;.~iJr: a~ P~.; 
or~) 

~epresenta!ive playwrights: Lope .. l.larccn. 
Calderon. Dramatic for.ns. espe·:ia!ly come< 
tragedy. and auto ~acrame.~tal . . l.Fproaches 
age comedia. Themes of honor. pu.'"l!Y ofblo 
vs. citv, free "'ill. others. view~ J.l1a1r..st ba• 
oflitei-ary, cultural. and ;;oc1al ht:tory. 



.\."'ISH LITERATURE AND THE IN. 
lONOFNATIONALCULTURE.C4cr) 

· J.Talupects of Spanish literature from the 
<iie Ages to the present. 

';PANO·ARABIC LITERATURE AND 
.i. i4crl 
·,·les and genres in classical and modern 
:·Jmpositioru; based on texts studied. 

'PA.~O-ARABIC LITERATURE AND 
.::.:. 14 crl 
· _cies and genres in classical and modern 
:Jmpos1tions based on texts studied. 

E MORISCOS THROUGH THEIR LIT. 
. :. '4 cr; prereq 550 I and some knowledge of 
· ::nmended! 
"-lJamiado literature---a literature written 

. _, but using Arabic script; its format and 
cal em;ronment. and relation to Arabic 

::BAROQUE IN EUROPEAN LITERA· 
Al!'i. !4 Cr' 

·:er of interdepartmental sequence oflitera
:£anon. The baroque mcwemenl in Spain. 
:3t!CS in common w1th the baroque move· 
_,;,.France. and C~rmany. 

·AIJ. CAS LITERA Tl'RE 

R · IN UTERAnTRE: AN I!':TE· 
·· P · H. • 4 cr: prereoq three 3xxx or 5xxx 
_ :;· • <:1 Spanish or Portugu ... se or .C. l 
'.he Literature of the Caribbean area; com· 
. c traits and preoccupations. Conceptualiza· 
·e~Pon as a totality: themes, similar lines of 

·::t. generic tendencies, periods of develop-

EOLE CONSCIOUSNESS AND MER· 
:."T CULTURE. ! 4 cr; prereq three 3xxx or 
~ure counes in Spanish or Portuguese or 6) 
.~n between 1492 and 1780. sociohistorical 
~-:. .. ric ,·ariants and the approach to chang· 
m which they are Ull!cribed. 

TIONAL LITERARY CONSCIOUS· 
;::. FREE TRADE. 14 cr. prereq three 3xxx 
,:J:.:sh or Portug-.1ese or~ l 

:o..-ements as part of the process of forma· 
.. >::l·~tates· the incorporation of Latin Amer· 
:.tt'rnational capitalist system as producer 
:, and raw materials and importer of manu· 
:·Jds (1780..1900•. 

Pl. "LAR LITERARY CONSCIOllS!Ii"ESS 
4 cr. prereq three 3m or 5xn literature 

Spanish or PC>rtuguese or 61 
.:':'le!"ican literature between the ._.ve and af. 
:.he two great wars. lmpact of moderniza· 
:!'iahzation. nationalistic, and populist 
emergence of distinctive "'Titing. thematic 

.; ilterary genre conventions. 

Hispanic and Luso-Brazilian Literatures 

552!1. NATIONAL AFFIRMATION AND 
TRANS:"iATIONALIZATION. 14 cr; prereq three 
3xxx or 5xxx hterature courses in Spanish or Por
tu ![\lese or .:.. I 
Lnerar: trends of the period' 1950 to present> as are· 
acnon to internal soc1al demands for development of 
mdependent national cultures and conflicting influ· 
ence ofmternationai economic system. 

5531. HISPANIC UTERA TURES OF THE 
USITED STATES. 4 cr; pre req three 3xxx or 5xxx 
Spanish or Portu![Ue;;e In courses or~ l 
IntroductiOn to literar: text' m Spa.:·ush produced by 
CS. Hispanic population Focus on expanding corpus 
of !>fexican-American and Puerto Rican literature. re· 
lat1on to large H1spamc .. ·or! d . 

8940. ADV A.~CED RESEARCH IN SPANISH· 
AMERICA.~ LITERARY HISTORIOGRAPHY. 
•4 crl 
Sources and procedu~ that have given rise to insmu· 
t 1onalizations ofSpa.t·mh·American literar:· histor:·. 
[,·aluanon and re\ie" of epi;:temolog~cal principles 
and as;;:unpuons m theor:· of literary criticism and 
historie~ of !i:.eratun: 

8960. ADVA!IICED RESEARCH IN SOCIAL AP· 
PROACHES TO SPA:'Iil~H-A,\1ERICA!Ii LITER· 
ARY TEXTS. •4 cr 
function ofSpanisb-A .. ":'l·:":.·~n literature in society 
according to vanous the-c-r1e' of social structures 
Ma!'XJSt. Web<>rian. F~i'.ft.ec: School. Dependency 
Theor:·. S1:n:nehan sv::JoioR· 

8980. AD\" A. "'CED RESEARCH IN SEMIOTIC 
STRtTcn·RAL A."\AL YSIS OF SPANISH· 
AMERIC.-\.'1; UTER.-\RY TEXTS. •4 cr) 
Challeng:ino: Spanish-American literary texts as semi· 
otic proces.<es. both to iiiuminate their structural rna· 
chineor:· of meanmg and to op;>n theo!r semiotic 
projeoctJOn to the symbo:ic activity pervading Spani;h· 
American cultural and social en,;ronment. 

8990. ADVA.~CED COMPARATIVE RE· 
SEARCH OF CARIBBEAN GENRES.I4 cr1 
MaJOr litera.'!· works and genres of Caribbean litera
ture- studied agamst t..."l,; background of the sociohis· 
ton cal 'ioissitudes of ::.he process leading to th ... 
formation and consohcia:Jon of the national states 

TOPICS SEJfiSARS. A.\"[1 DIRECTED STUDY 

59!0. TOPICS IN SP.-\.~ISH PENINSllLAR Lff. 
ERATL"RE. •4 cr; pre!"PQ Span 3!04 or SpPt 3104 
or_:_ 1 

Major issu._., or approa:hes of Span15h literature ex· 
ami ned through impo!"ta!lt groups. movements, 
trends methods. gen."'e> Topics may include· cont<e•· 
sos; "mystiCism:·· poes1a tradicional; "essay" and En· 
lighlenment. novela realista: Avant-Guard. Topics 
specified m Class Sc},-.:i:..it 

5920. TOPICS IN SPA.SISH-AMERICAlli LITER· 
ATURE. •4 cr: prereq Span 3104 or SpPt 3!04 or 2:.• 
Spanish-Arn ... rican li:e:-atu."'e examined through im· 
portant g=-oups. move:ne!lts. t!'l!nds. methods. genres 
Topic> specified in C!.;;..<S Schedule. 

5930. TOPICS IN IBERO·ROMANCE UNGUIS. 
TICS. 14 cr per qtr [max 12]; prereq 10 cr from Span 
3001·3005 series or It' 
Topics specified in Class Schedule. For list of sample 
top1cs. consult the department. Problems in Hispanic 
linguistics, including aspects ofLuso-Brazilian 
language. A va.'iet)· of linguistic approaches and 
methods 

5940. FIGL"RES IJii SPA.~ISH PE:O."l!IISt:LAR 
UTERA n "RE. <4 c; prereq Span 31 04 or SpPt 3104 
or L..~ 
One Spanish .. n:eror group of .. 'Titers who..<e work 
has made an impact on thought. literature. or soc1al 
problezru;. F1gure5 may mclude Alfon.sc X: Cervant-es; 
Quevedo: Larra. t:namuno. Lorca. 

5950. FIGURES IN SP.-\.llilSH-AdERICA."' LIT· 
ERATL"R£.<4 cr; prereq Span 3104 or SpP: 31C4 
or~1 

One Spanish-. .U.ericaz: ..-Titer or group of.,'Titers 
v.-ho;;e work has had impact on thought.literatur~. or 
social problem::. 

59i0. DIRECTED RE.'U>INGS. 1 1·5 cr per qtr 'max 
15]; prereq ii . .:. CU, app!·~:wal' 
To fill ga~ in s:uden:.· preparation. especially when 
certain co~ have no: been offered Studen::.. r::us: 
submn ~ading p;a!lS for particular top1cs. fig' ..tee•. pe· 
nods. or issue;;. Rea~ !n Spanisl: a.'1d or SpanJ<h· 
America.."l a.rea; For mas:er·s and Ph.D cand1da:~~ 

5990. DIRECTED RESEARCH.· 1·5 cr ar. pre:-eq 
It . .:... CL<\ appro,·al 

8900.• SPANISH SEMISAR. <4 cr 
Specia! projec-..> rel~".!lg heavily on advanced reS<"a."th 
in Spa.nisl:: preble= Lim.i::ed to small gTOUp of s:u
dents. lnvestiga:wn of a.s;;1gned fields. analys;; of 
problems. appraisal of;r.mciples. For hst ofsa."!!.pie 
semina.~. consul: the department 

8920. S£.1\IL'I;AR: MIGRATION. TRA..~SSA· 
TIONALIZATIO!Ii, A..""D HISPA."\IC UTERA· 
TURE.•4cr· 
De.,.eJopment ofgro"ing corpus of literature that. 
whil<' H1spanic in cha.."ll~e:. has no specific H1~panic 
national or reg>onal ongi=.s but ins:ead 1.3Sues out of 
cuitural ronter. created b~· displaced Spanish A'n~ri· 
can population.;. partlcularly in thl' l".S. 

8930.• SPA."ilSH DL-\LECTOLOGY. •4 e 

8950.* SEMI!IiAR: SPA.."'ISH-A.¥.ERICA.~ UT· 
ERAn'RE. •4 cr· 
Special project.; of ad,·anced researeh in Lat'-!1·.-\.>nel"l· 
can problem.; InvestJga:Jor. of as.s1~ed areas. analy
sis of problem; appra!SIL ofprincipl~s Li::nitt'd tc' 
small group ofsrude!!:S. for Jist of sample topics. con· 
sult the department 

8970. DIRECTED IU:...WI!IIGS IS ROMAJioCE 
LA..'\GCAGES. 'Cr ar. prereq .:. l 
Studies in au::.ho.!"!' ana topics not offered in other 
counes Weekly m..etmgs based on student's resea.-ch 
and analysis. Students aod instructor llp'eP on plan of 
reading or particular top1::s. figures. JSSues. etc Read· 
ings in Spar.!Sh or Sparusb-. .U.eri= a."eas. P!'lmarily 
for Ph.D candidates. 
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Fields of Instruction 

Spanish-Portuguese !SpPU 

5021. ~DIEV AL SP A...~SH. PORTl:Gl."ESB. 
.-\..'m CAT ALA. 'IIi TEXTl'AL READI:NGS.i4a; 
prereq 5paD 3721 or Port 3721 and three .b:n or S:ra 
litera tun courses in Spanish or Port".lgll- or .ll 
Distin~'-e ltngUistic.lite~. and ::ultural featuree 
~f medie..-al Iberian !anguages: readi:lg oi Spam.sb. 
Catalan. and Galatco-Portuguese ~ in :he original. 

5950. SELECTED TOPICS OS HISP A...'lC· 
LCSO.BRAZllJ.-\.." UTERARY I:'olERRELA· 
TIOSSHIP. ~cr. prereq reading ~w!edge of 
5parush a.nd Por:ugue!el 
Common roncepuon.s. background. and influences 
:ll:long penu-... -ular 5parush. 5panisb-American. P-Jr. 
tugue..-e. and Braziha.:lliterat;;.res :n :he o!o~Uy. 
drama. ;>oetry. J..lld :icr.on. 

5960. SELECTED CO~PARAID"E PROBLE~S 
L'lli THE WORKS OF HISPA.,lC ·"-'l> LCSO. 
BRA.Zill."-.'li .-\llHORS. •4cr. pNreq reading 
bow ledge oi 5paru.;h and Port".lgu-' 
Common ."1lnc.<ptions. background. and i.nt1ueru:es 
3.!!1ong :r..a~ur ;:-e~t~..!lar 5panl!h.. ~Amencan, 
PorUg'J~. and Braz:llan authors. 

8005. lBERO·RO~'ICE BIBUOGRAPHIC AL 
RESEARCH. 4 :r· 
P:-cbie= :::. b1b::ogn.phy. docuJ:::entation. and ::Uor· 
mauon ;uu."CeS :or 5panish. 5~"2·.-\!nencan. and 
Lu.."'-Br.lLllian :::eratu.!·e. 

8911. SE-'IL'Ii.~ FDIL'IilST PERSPECID"ES 
OS HISP."-."iiC ."-.'iD LCSO.BRAZil.IA.'I Cll.· 
Tt'RAL DlSCOl.RSES. 4 cr 
F t:rn.irust t.heoret:call~-ues and :r.t:cal practlce. ap
plication :o Hi;par.k and Lu.."<l-Bl"3Zli:an iiterary and 
cultura..l :!:3-COurse; !"f!'iatio~hip vf:"em.miit cnuctilll to 
c:her :be<Jretical ~ocieis and ::J.ethocioiogies. 

8920. CROSS-Cl"Ln"RAL lSSt"ES L'lli HIS. 
P.\:'VIC .-\..'loll Ll.SO.BRAZll.lA.'i UTERA· 
Tt"RES. 4 cr. ?rereq •• 
C cmparative ;rudy of literary pMduction in historical 
periods ... -hen economic. >ac1al. political. and ideologi· 
cal bonds among Hi~panic and Lu..cophone rountries 
are mtenslfied. 

History (Hist) 
p....,ressor.· R~<oeil R. ~Ienard. clulv: Richard L. 
Rudoioh. iir?ctor .>i.:rcdm:te st:.li;<>s: JosefL. Altholz: 
Berna:....;. S Bach.ra~h: Paul W. Ba:::ford; H'-man 
Berrn.~.!l: Kin lev .J Brac:er: Clarke A. Chambers: Ed
ward L. F ar.ne;.. .] oh.."l R. Howe: Allen F. lsaac:nan: 
noma> Keliy: Da'"ld Kopf: Star.:~Jrd E. Leh:nberg; 
8H0n K. :'>!a..~hali: l0hn ~!odell: JJI'.n K. :O.Iunhol
!~nd: ?au! L. :O.!u'1lhY: Da,id W :-.;oble: Thomas S. 
:-:conan: Carla R. Phliiips: R. John Rath: Kathryn L. 
Reverson: Jot>! B. 5arnaha; Stuart B. Schwartz: The
,,f.~nis G 5ta,~u; Rumeyn Taylor: John A. Thayer: 
.J..t,;es D Trac,·: RudolphJ. Vecoli: William E. Wright 
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As.sociaU Pro(asor: Jolm K. Evans: Sara :'d. Evans: 
John M. Eyler; George D. Green: Andrea Hi.nding; 
David 0. Kieft; Mary Jo Maynes; Robert E. McCaa; 
Michael F. Metcalf. Allan H. Spear 
Auutant Professor: Victoria Coifman: Susan N. G. 
Geiger; Brenda G. Plummer; Stt"phen Ruggles: Dennis 
Valdes 

Please read the General Information sec· 
tion of this bulletin for Graduate School 
requirements that apply to all major 
fields. 

Degrees Offered-M.A. \Plan A and 
Plan B), Joint M.A. in History and ~1use
ology (Plan A and Plan Bl, and Ph.D. 

Curriculum-Areas of concentration in· 
elude African and Afro.. American Peoples, 
Ancient, Chicano, East Asian, English. 
Latin American. :'vledieval European, 
Early Modem European. ~lodem Eu
ropean, South Asian, and l!nited States 
history. Subfields with particular 
strength include constitutional. economic, 
immigration, social, demographic. and 
women's history. Special facilities are the 
Center for Austrian Studies. the Immigra· 
tion History Research Center. ~lodem 
Greek Studies. and the Social Welfare 
History Archives. 

Prerequisites for Admission-Appli
cants for the master's degree should have 
completed general undergraduate survey 
courses in two or three broad areas of his· 
tory, two years of advanced undergradu
ate work in two areas of history, and 
training in a foreign language. Some pre· 
requisites may be made up after admis
sion. Applicants for the Ph.D. program 
should have completed a master's degree 
or have demonstrated a capacity for ad-
vanced historical research. · 

Special Application Requirements
The following are required by the depart· 
ment: a statement of background and 
purpose, three letters of recommendation, 
a statement of spedfic areas and subfields 
of interest, and scores from the General 
fAptitudel Test of the Graduate Record 
Examination or the Miller Analogies 
Test. Deadline for financial aid applica
tions isJanuarv 15. Forms and instruc
tions should be-requested from the 
department. 

) 

Master's Degree Requirements 
A requires eight courses in histolj 
three courses in other fields. Plan 
quires seven courses in history an 
courses in other fields. A joint ma: 
gree requires five courses in the r• 
field. For detailed requirements "' 
department publication Gradunte 
in History. A final oral examinati• 
quired for all master's programs. 

Doctoral Degree Requirement~ 
dents must complete advanced rei 
::;eminars and prepare for prelimir 
aminations in areas of concentrat 
tailed requirements are outlined : 
department publication Graduate 
in History. 

Language Requirements-A re 
knowledge of one foreign languag 
quired before admi::;sion to the rna 
examination. and of two foreign L 
guages before admission to the pr 
nary examinations for the Ph.D. c 
Some areas of concentration may 
additional foreign languages. 

Minor Requirements foJ. de 
joring in Other Fields-, he 
degree, Plan A r a Plan B is 
available>, three related courses i 
are required. For the Ph.D. degre• 
least six courses in history, indue 
proseminar or seminar work, and 
ten and oral examination, are req 

For Further Information-Con 
director of graduate studies. Dep2 
of History, 633 Social Sciences Bu 
University of Minnesota, 26719tl 
enue South, :'vlinneapolis, MJ.'i 55-

Grad 8777. THESIS CREDlTS: MASTE 
cr per qtr; Plan A only! 

Grad 8888. THESIS CREDITS: DOCTC 
36 cr per qtr 1 

.'JETHODOLOGY 

5011,5012. Qt'ANTITATIVE METHOl 
TO RIC AI. RESEARCH. '4 cr per qtr: pre 
postsurvey rour:e in any social ocience · :\lc 
Ruggles 
lntMduction to quantitative approaches to 
historical problems. Data collectlon. questl 
~urement, analytical techniques. and rudu 
statistics as they apply to historical resear: 
tionship of quantitath·e inferences to nonq 
procedures in historical analysis. 
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Appendix D 

Hisoanic linguistic Ph.D. Graduates 

The definitive measure of the sucess of the Hispanic linguistics Program during its nine-year 

existence is the roster of tenured or tenure-track faculty positions currently held by Hispanic 

L ingu1st1cs Ph.D. graduates of the Department of Spanish and Portuguese. Of the eight Hispanic 

Linguistics Ph.D. graduates, seven have chosen ac:OOemic careers. The Ph.D. studies of one Hispanic 

Linguistics M.A. graduate ltsted below were completed at UCLA after the Department's Ph.D. in 

Hispanic Linguistics was discontinued. 

1. Nunez, Rafael Ph.D. 1977 

2. Franco, Fabiola Ph.D. 1979 

3. Finnemann, Michael Ph.D. 1982 

4. Hundley, James Ph.D. 1983 

5. L6pez, Leticia Ph.D. 1983 

6. Webster, Lee Ph.D. 1984 

7. Florian, Lorenzo Ph.D. 1985 

8. Kempchinsl<y, Paula M.A. 1979 

Current Appointment 

University of Illinois, Chiearp 

Macalester College 

Ohio State 

St. Thomas College 

Albuquerque, NM Public Schools 

Tulane 

Univ. de los Andes, Merida, venezuela 

University of Iowa 

15 
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c Appendix F 

Curriculum Vita of Hispanic linguistics Faculty 

(Curriculum vitae are attached to origjnal proposal on file in Dean's office) 

t 
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·.~ ,·::~;;'{:~)'{~ : 
1 1 .. 1 , UNIVERSITYOFMINNESOTA 
:._ I : 

,.c·~..il .i .. i , TWIN CITIES 

July 7, 1987 

Dr. Robert T. Holt 
Dean of the Graduate School 
Johnston Hall 

Department of Microbiology 
Medical School 

, 1460 Mayo Memorial Building, Box 196 
420 Delaware Street S.E. 
Minneapolis, Minnesota 55455 

(612) 624-6190 

Re: M.S~ Degree in Medical Microbiology 
!~!.; 

Dear DeanXolt: 

GltADUAlf~ 

JUL 101987 

As part of our self examination and in response to a Strategy to Focus, the 
Department of Microbiology has had a series of "town meetings" to review its 
curriculum. The purpose of this letter is to advise you of the conclusions 
with respect to the M.S. Program in Medical Microbiology which has been so 
ably directed for more than a decade by James T. Prince. 

With the Department's increasing emphasis on programs leading to the Ph.D. 
degree, and considerable overlap with an M.S. degree program offered in 
Pathobiology, the Department feels that it would make better use of its 
resources by assimilating the M.S. program into our Ph.D. program in microbial 
pathogenesis. This alternative in one fonm or another was favored by a 
faculty vote of 13 for and 3 against continuing the program as it stands. I 
am, therefore, recommending that the M.S. program in Medical Microbiology no 
longer appear in the departmental listing of its curricular offerings. 

Sincerely yours, 

!, 71 
Ashley ~/Haase, M.D. 
Professor and Head 
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GRADUATE SOiOOl 

.,.,~, i 
AUG 121987 

:~ i!: )l J I UNIVERSITY OF MINNESOTA I 

·.~ J J I TWIN CITIES ' 
Department of Medicinal Chemistry and Pharf?Mt'ttgf?6s~ I.)I;AI'I 

College of Pharmacy 

August 11, 1987 

Dean Robert Holt 
Graduate School 
321 Johnston Hall 
University of Minnesota 

Dear Dean Holt: 

308 Harvard Street S.E. 
Minneapolis, Minnesota 55455 

I am writing this letter to request that the graduate program in Pharmacognosy 
be discontinued effective July 1, 1988. This request is based on the decision 
of the faculty in both the Medicinal Chemistry and Pharmacognosy graduate pro
grams and approved by the administration of the College of Pharmacy. 

As you already know many attempts to integrate and consolidate the two graduate 
programs during the past ten years have not been successful. However, as a 
result of our deliberations on 11 Commitment to Focus .. and 11Strategy for Focus 11

, 

the faculty of the two graduate programs decided to phase out the Pharmacognosy 
graduate program and to commit new and existing resources to strengthening the 
Medicinal Chemistry graduate program. It is our strong belief that the fusing 
of the existing talents in the Pharmacognosy faculty with the Medicinal 
Chemistry program would bring about the greatest improvement in our efforts to 
become the top department in the country. By carrying out the proposed merger 
we plan to accomplish the following: 

a. Establish a single mission and a clearer focus at the graduate level. 
This move should result in a stronger Medicinal Chemistry graduate 
program that will be a center of excellence in drug design. 

b. Establish a critical mass of faculty. 

c. Save on recruitment expenses as well as the time of departmental 
faculty. 

d. Expand the pool of applicants. 

e. Provide more options to the graduate students in selecting a research 
project. 

f. Enhance opportunities for collaborative research. 

g. Increase flexibility in redirecting current and future resources to 
support the new initiatives and new directions of the Department. 

HEALTH SCIENCES 



Page Two 
Dean Holt 
August 11, 1987 

With this request I would also like to ask that the following be approved: 

1. Transfer of AM and FM graduate faculty appointments in Pharmacognosy to 
appointments in Medicinal Chemistry. 

2. Transfer of the following Pharmacognosy courses ( Phcg 5812, Phcg 8114, 
Phcg 8116, and Phcg 8300) to Medicinal Chemistry. 

3. Continuation of Pharmacognosy graduate courses for students currently 
enrolled in the graduate program. It is estimated that this will con
tinue for about 4 to 5 years or until all students registered in Phar
macognosy have graduated. 

I have enclosed course forms to be acted on at the next Health Sciences P R 
council. Graduate faculty appointment documentation has been sent under 
separate cover. 

J 

I want to take this opportunity to thank you for your consideration of this J 
matter; I would be happy to discuss any aspects of it further. 

~~ Yu~;~-JAbul-Hajj, Ph.D. 
Professor, Chairman 
Department of Medicinal Chemistry 

and Pharmacognosy 

Encl. 

YAH/pbh 

DR1:COMPARE14 

J 


