
UNIVERSITY OF MINNESOTA 
GRADUATE SCHOOL 

Minutes, Graduate School Executive Committee 
Meeting of Thursday, February 25, 1993 

10:00 a.m., 303 Johnston Hall 

Present: Faculty representatives--Professors Edward Cushing, Lael C. 
Gatewood, Michael Graves, Kevin Janni, Nancy Johnston, Riv
Ellen Prell; Administrative representatives--Deans Mark 
Brenner, Andrew J. Hein, Anne C. Petersen (chair), Walter 
Weyhmann, Kenneth Zimmerman; Duluth representative--Harlan w. 
Stech; Graduate School Fellowship Committee representative
Professor Charles Louis; Student representatives--Brenda 
Johnson, Cecil Smith, Rabun Taylor; staff--Myrna Smith; 
guests--Professors Ann Duin, Michael Graham, Jean Quam, Harvey 
Sarles, Bert Stromberg, Billie Wahlstrom, Jack Zipes; 
secretary--Vicki Field 

Vice President Petersen announced that she would have to leave early to 
attend another meeting in Rochester, Minnesota. 

I. FOR ACTION 

A. Approval of the Minutes of the November 29 and December 9, 1992, 
Meetings 

The minutes were approved with the following additions to those of the 
December 9 meeting: 

page 1, second paragraph of item A: add, 11 Professor Gatewood asked 
that the Nutrition faculty report back to the Executive Committee in 
about a year with respect to the program's success at Rochester. 11 

page 2, first paragraph, end of first complete sentence: add, 11 Ms. 
Johnson reiterated the Council of Graduate Students' (COGS') concern 
that graduate students continue to be represented by election on any 
restructured Graduate School committees. 11 

B. Proposal to Change the Name of the Veterinary Microbiology 
Graduate Program to Veterinary Pathobiology, and to Discontinue 
the Programs in Veterinary Parasitology and Veterinary Pathology 

Dean Zimmerman reported that the Biological Sciences Policy and Review 
Council had recommended this item. Professor Gatewood stated that the 
Health Sciences Council, which had not been asked to vote on the 
proposal, found the document to be well-written and a potential model 
for other 11 umbrella 11 programs. Professor Stromberg commented briefly 
on the rationale for the proposal. 

Executive Committee members voted unanimously to approve the name change 
and related program disestablishments. There was no discussion. 

(PROPOSAL ATTACHED TO MINS.) 
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c. Proposal for a Weekend Program for the Master of Social 
work (M.S.W.) Degree, Twin Cities Campus, Seeking Transfer 
of Up to 100 Percent of Degree Coursework from Continuing 
Education and Extension CCEE) 

Professor Johnston reported that the Social Sciences Policy and Review 
Council had recommended approval of the Social Work proposal. Following 
a brief presentation by Professor Quam, discussion ensued that focussed 
on need to offer the program through CEE rather than the day school, and 
the method by which students would be identified in the Graduate 
School's record-keeping system if registration is in CEE. It was noted 
that several Graduate School programs at the master's level are 
currently offered in their entirety through CEE. 

The Executive Committee voted unanimously to approve the proposal, but 
with the understanding that the Graduate School would work with the 
program and CEE to ensure that matriculants are identified in the 
Graduate School system. Ms. Johnson pointed to a need to account for 
these students' registrations to ensure student eligibility for benefits 
and services (e.g., use of the student health service). 

II. FOR DISCUSSION AND/OR ACTION 
(PROPOSAL ATTACHED TO MINS.) 

[This item was taken up after item II., A., below but is presented here 
in the order in which it appeared on the agenda.] 

Report Regarding Further Development of the Master of Arts (M.A.) and 
Ph.D. Degree Program in Rhetoric and Scientific and Technical 
Communication 

It was reported that the Board of Regents and the Minnesota Higher 
Education Coordinating Board (HECB) had now approved this proposal, 
which the Executive Committee had endorsed provisionally in May, 1992. 
The proposers had been directed to present to the Executive Committee 
in the 1993 winter quarter the results of their further consultation 
with departments and programs that might contribute to the program. 
Following a presentation on the process and results of this 
consultation, Executive Committee members voted unanimously to accept 
this additional information and to implement the program. 

III. FOR DISCUSSION (REPORT ATTACHED TO MINS.) 

A. Report and Recommendations of the Committee to Review the 
Graduate School 

Vice President Petersen made a brief introductory presentation in which 
she emphasized the need for broad discussion of the recommendations to 
ensure that what is finally implemented is both acceptable and workable. 
She also mentioned special concerns voiced by humanities programs about 
the review process and committee membership. 

T~e cha~rs of the six Policy and Review Councils next reported on the 
d1scuss1ons of the recommendations in their respective councils. A 
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common concern among all six councils was the recommended membership and 
selection process for the Policy and Review Councils, and establishment 
of an Executive Council; little or no sympathy had been expressed for 
these recommendations. The Health Sciences Council had also expressed 
some reservation about recommendations 4, 5 and 6, which proposed a 
shift in decision-making authority from the Graduate School to programs 
in the areas of admissions, student program approval and appointment to 
the graduate faculty. With respect to program closing or consolidation 
of closely related programs (recommendation 11), the Health Sciences 
group cautioned against decisions based solely on quantitative measures. 
The Education and Psychology Council had agreed with the spirit of 
recommendations 4, 5 and 6, but was unclear as to what central Graduate 
School policies would remain in place if these recommendations are 
adopted. This Council also identified need for the Graduate School to 
continue to provide guidance with respect to international student 
admissions. Despite some difference of opinion among members of the 
Physical Sciences Council, the Council was generally supportive of the 
recommendations to shift decision-making authority to graduate programs. 
The Language, Literature and Arts group also favored this change; 
however, support was least enthusiastic with respect to approval of 
student programs, where it was thought the Graduate School should 
continue to play a role. The recommendations concerning funding of 
graduate programs were viewed as important, as some members doubted that 
decision-making authority could be shifted without a concomitant shift 
in workload. The Biological Sciences Council did not believe 
devolvement of decision-making authority to programs would necessarily 
be accompanied by a shift in workload, but members did perceive 
increased workload in data collection for the periodic program reviews. 
The Biological Sciences group also questioned whether the Policy and 
Review Councils could effectively examine programs with an eye toward 
closing them. The Social Sciences Council had expressed concern about 
added record-keeping under the recommendations. 

Vice President Petersen commented on several issues included in her 
charge to the review committee but not addressed fully in the 
committee's report: effective models for collaboration between graduate 
programs and departments and colleges; special approaches to support 
interdisciplinary programs; and issues surrounding applied programs. 
She emphasized her wish not to add to bureaucracy through what is 
adopted as a result of the review, and said she believed the 
recommendations would remove the Graduate School from decision-making 
in certain areas but would not increase program workload. She further 
emphasized the Graduate School's advocacy role and central place in the 
University with respect to responsibility for postbaccalaureate 
education. Decisions about the recommendations will be a shared 
responsibility of faculty and students, Vice President Petersen added. 
Proposals for implementation will be presented to the councils and 
Executive Committee in the spring; toward this end, an internal Graduate 
School staff committee, chaired by Ms. Smith is examining 
implementation aspects of some of the recommendations: 

[Vice President Petersen left the meeting at this point.] 
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Associate vice President Brenner led the Executive Committee in a 
discussion of the recommendations. Of principal concern were graduate 
students' valuable role in the Graduate School governance structure; 
issues in the relationship between graduate programs and departments, 
including a lack of coordination in some program areas between admitting 
students and funding them; and the DGS's key role in the recommendations 
and resulting implications for DGS selection. 

B. Implications for Humanities Programs of the Graduate School Review 
Process 

Professor Prell made a presentation on behalf of the Language, 
Literature and Arts Council, which had expressed "grave" concern over 
absence on the review committee of a representative from the humanities. 
Mentioned in her presentation were humanities programs' core place in 
the University and the significant budget cuts these programs have 
sustained, calling into question their future in the institution. 
Professors Sarles and Zipes also addressed this issue, noting that the 
recommendation to close or consolidate programs had been especially 
threatening to some given the absence of a humanities representative on 
the review committee. A discussion followed these remarks. Asssociate 
Vice President Brenner suggested that the concerns raised by the 
Language, Literature and Arts Council might be most effectively 
addressed at the central administrative level, as the University is 
embarking on the next institutional planning process. He gave assurance 
that all voices within the Graduate School will be heard as the review 
report and recommendations move forward. 

c. Proposed Modifications in the Master of Business Administration 
(M.B.A.) Degree Program, Twin cities Campus 

It was reported that the Social Sciences Council had approved the 
proposal, subject to a mail ballot by the Council following submission 
of a detailed document and vote by the graduate program faculty. Dr. 
Mary Nichols, Carlson School of Management Associate Dean, made a brief 
presentation in which she reviewed the structure and substance of the 
proposed M.B.A. curriculum. The modified curriculum pertains only to 
the full-time, day M.B.A. program, she clarified. A discussion ensued 
that focussed on differences between the proposed program and the M.B.A. 
degree program as offered in other formats, and the extent to which 
students from other programs might enroll in courses associated with the 
new program. Executive Committee members agreed by consensus to conduct 
a mail ballot subsequent to balloting by the Social Sciences Council. 

IV. FOR INFORMATION 

A. Dean's Report 

(PRELIMINARY PROPOSAL ATTACHED TO MINS.) 
(FINAL PROPOSAL APPROVED BY MAIL BALLOT 

IN LATE WINTER 1993 ALSO ATTACHED) 

Associate Vice President Brenner gave a brief report in which he stated 
that the Graduate School is preparing a generic format for programs to 
use in drafting their own graduate student handbooks. He also provided 
an .update on the change in the fringe benefit rate for graduate 
ass1sants that takes effect this July 1. A slight possibility remains 
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that the change may not be implemented, or at least may not be 
implemented this year. Attention was called to several i terns handed out 
at the meeting (a list of 1993-95 McKnight-Land Grant Professors, 
Graduate School Selection Committee Memberships for 1992-93, a list of 
Hill Visiting Professors for 1993-94, Faculty Summer Research Fellowship 
Committee recommendations for 1993, and a summary by Policy and Review 
Council and program of block grant awards for 1993-94). 

B. Report from the Council of Graduate Students 

Ms. Johnson reported that COGS had testified at the state legislature 
in December regarding proposed tuition increases. Mr. Smith, 
legislative liaison for the Graduate and Professional Student 
Association (GAPSA), commented extensively on GAPSA's intense lobbying 
efforts with respect to tuition and financial aid proposals, including 
Governor Carlson 1 s proposal to eliminate state subsidies for 
practitioner-oriented master's degree programs and a proposal from HECB 
to increase tuition at public institutions of higher education in order 
to generate additional student aid. 

c. Report of Board of Regents Actions Regarding Degree Program 
Additions, Deletions, and Name Changes 

Dean Zimmerman reported that the Board of Regents had approved the 
following Graduate School items subsequent to the Executive Committee's 
last meeting on December 9, 1992: 

• the proposal for a new Master of Liberal studies (M.L.S.) 
degree prgoram (Plan B only) on the University 1 s Duluth campus 
(meeting of December 11, 1992); 

• the request to change the name of the Master of Fine Arts 
(M.F.A.) degree program in Studio Arts to Art (meeting of December 
11, 1992); 

• the proposal for a Master of Arts (M.A.) and Ph.D. degree 
program in Rhetoric and Scientific and Technical Communication 
(meeting of January 8, 1993); and 

• the request to retitle the three Ph.D. degree programs in the 
Department of Educational Policy and Administration under a common 
name, Educational Policy and Administration (meeting of January 8, 
1993). 

Still in process are the proposals for an M.s. degree program in 
Landscape Architecture, and for two free-standing graduate minors in 
Conflict Management and Political Psychology, and the request to offer 
the extant M.S. degree in Nutrition (Plans A and B) at the Rochester 
Center. 

D. Date of Next Meeting 

It was agreed that there was no need to meet again this quarter. 
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The meeting was adjourned at 12:30 p.m. 

Respectfully submitted, 

Vicki Field, Assistant to the Dean 
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c UNIVERSITY OF MINNESOTA 
TWIN CITIES 

Department of Veterinary Pathobiology 
College of Veterinary Medicine 
205 Veterinary Science 
1971 Commonwealth Avenue 
St. Paul, Minnesota 55108 

January 21, 1993 

m: 

FROM: 

SUBJECf: 

Biological Sciences Policy and Review Council 

Drs. Russ BeyPnavid HaydetAnd Bert Stromber~7 
Directors of Graduate Studies for Veterinary Microbiology, 

Veterinary Pathology and Veterinary Parasitology 

ATTACHED PROPOSAL 

This letter is to formally request your approval of the attached proposal to 
amalgamate the graduate programs of Veterinary Microbiology, Veterinary 
Parasitology and Veterinary Pathology. This will be accomplished by changing th( 
name of the Veterinary Microbiology program to Veterinary Pathobiology and 
disestablishing the Veterinary Parasitology and Veterinary Pathology programs. 

The combination of these three programs is in keeping with the 
underlying departmental structure that has occurred with the merging of 
the Departments of Veterinary Biology and Veterinary Pathobiology to 
form one strong basic science unit (Department of Veterinary 
PathoBiology) in the College of Veterinary Medicine. 

The official proposal, along with the final draft of the proposed 
guidelines for this program, are attached. Please contact any one of us if 
you have questions or need further information. Thank you for 
consideration of this proposal. 

/finalamal.jkh/j home mac 
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PROPOSAL FOR THE 
VETERINARY PA THOBIOLOGY GRADUATE PROGRAM 

Objective: 

This proposal is to amalgamate the following graduate programs: 
Veterinary Microbiology, Veterinary Parasitology and Veterinary 
Pathology. The Veterinary Microbiology graduate program carries the 
largest student body and the largest number of graduate faculty of these 
three programs. Therefore Veterinary Microbiology will be renamed to 
Veterinary Pathobiology and the Veterinary Parasitology and Veterinary 
Pathology graduate programs will be disestablished. Students currently 
enrolled in these three graduate programs will be given the option of 
officially completing under their respective programs or changing to 
Veterinary Pathobiology upon formation of this program. Graduate faculty 
from all three programs will be invited to become members of the 
Veterinary Pathobiology graduate program. 

The Veterinary Pathobiology graduate program will combine the 
administrative tasks and recruitment efforts of these three graduate 
programs. Amalgamation will strengthen all three programs by 
combining the expertise of many of the current graduate faculty in their 
respective disciplines and will streamline the many functions necessary to 
operate a strong and successful graduate program. 

The objectives of the Veterinary Pathobiology graduate program will 
be "to provide graduate students with training in teaching and research 
regardless of the source of their financial support. The M.S. and Ph.D. 
degree are offered to both DVM and non-DVM graduate students. This 
new program will include the disciplines of immunology, microbiology, 
parasitology, and pathology." 

Procedure: 

The initial process for this amalgamation began in Fall, 1991, when 
graduate faculty members from all three programs were solicited for their 
input regarding this proposal. Faculty were provided with a preliminary 
summary of the guidelines for the new graduate program. There was a 
75% return rate with 86% of those who responded voting to proceed with 
the plan or proceed with modifications of the initial proposal. 

After receiving majority support of the plan, drafts of various 
sections of the proposed guidelines were sent to all graduate faculty for 
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their input (October, 1991 - April, 1992). Most of the suggestions for 
change were incorporated into a first draft that was finalized at the end of 
May, 1992. 

From June through August, 1992, these guidelines were reviewed by 
Associate Dean Kenneth Zimmerman in the Graduate School and procedural 
and policy changes were incorporated. During October, 1992, meetings 
were held with the graduate faculty from all three programs to discuss and 
vote on the final draft of the guidelines. Various changes were made to 
the guidelines and upon completion of these meetings, a vote was taken to 
approve the guidelines and proceed with the amalgamation of the three 
programs. The vote was unanimous in favor of approval of the guidelines 
and the amalgamation. 

At this time we solicited faculty for an official name for this 
proposed graduate program. The names suggested were discussed at the 
October meetings and a vote taken on two final names to be put in ballot 
form to all graduate faculty. As a result of the balloting, Veterinary 
Pathobiology was the name chosen for this new program. 

Timetable: 

The proposal to rename Veterinary Microbiology and disestablish 
Veterinary Parasitology and Veterinary Pathology will be effective July 1, 
1993. Students who are accepted into any of the three programs for 
admission starting SSI, 1993, and after will be asked to file a change in 
status to the Veterinary Pathobiology Graduate Program. After approval 
of this amalgamation, applications for admission to any of the three 
programs will be referred to the Veterinary Pathobiology graduate 
program. 

After official acceptance of this proposal, all graduate faculties from 
the three graduate programs will be invited to become members of the 
Veterinary Pathobiology graduate program. Applications will be prepared 
and sent forward for all graduate faculty wishing to become full or 
associate members. 

In June, 1993, a meeting of the new graduate faculty will be held to 
accomplish several tasks. The final draft of the guidelines will be 
reviewed at this meeting and, if necessary, revised and approved. The 
new graduate faculty will elect a Director of Graduate Studies and the 
Program Advisory Committee. 
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*Approved and Revised 10/30/92 

NEW COMBINED GRADUATE PROGRAM GUIDELINES 
(Amalgamation of Veterinary Microbiology, 

Veterinary Pathology and Veterinary Parasitology 
Graduate Programs) 

*These guidelines will be reviewed and, if necessary, revised annually. 

I. GRADUATE FACULTY MEMBERSHIP 

All current members of the graduate faculty of Veterinary Microbiology, Veterinary 

Pathology and Veterinary Parasitology will be invited to become members of the New 

Combined Graduate Program. Future members of the graduate faculty for the New 

Combined Graduate Program will be chosen so as to maintain excellence and focus in the 

basic and applied veterinary sciences in accordance with the procedures outlined below. 

A. Procedure for Admission to the Graduate Faculty 

1. Indicate to the Director of Graduate Studies an interest in membership and 

willingness to fulfill responsibilities listed under I.B. 

2. Provide the DGS with: 

a. a letter indicating the reasons behind one's interest in the New 

Combined Graduate Program, 

b. curriculum vitae, 

c. a copy of three recent and representative reprints or "in press" 

manuscripts. 

3. For the purposes of considering the appointment, present a seminar which 

graduate faculty could attend. 

4. A majority vote by the graduate faculty is required to forward the 

recommendation to the Graduate School. The final decision on membership 

is made by the Graduate School Policy and Review Committee and the Dean 

of the Graduate School. 
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Criteria for Admission and Continued Membership 

The Graduate School constitution states "Continuing active involvement and 

competency in one or more graduate programs, and the quality of such 

involvement, of members of the graduate faculty shall be the primary consideration 

in continued membership in graduate faculty programs." Election to the graduate 

faculty in the New Combined Graduate Program shall be granted to those faculty of 

the University of Minnesota who accept and fulfill the responsibilities such as 

outlined below. 

1 . They should be actively engaged in basic and/or applied biological research 

with applications in veterinary medicine. Evidence of such activity may 

include such things as recent grant support, financial support of graduate 

students or postdoctoral fellows, or recent publications of their research in 

refereed journals. 

2. They should be willing and able to act as examiners to degree candidates in 

extant, graduate degree-granting programs. They should also be willing 

and able to act as advisors to students in the New Combined Graduate 

Program. 

3. They should either provide a major contribution to, or direct at least one 

graduate-level course in the area of immunology, microbiology, 

parasitology or pathology at least once every five years. 

4. They should present one research seminar at the University of Minnesota at 

least once every five years. 

5. They should be available for service on both standing and ad hoc New 

Combined Graduate Program committees. 

Every five years, the Program Advisory Committee (PAC- see page four) 

and the Director of Graduate Studies (DGS) in the New Combined Graduate 

Program should review the program-related activities of the graduate faculty. If 

2 
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individuals are identified who have not fulfilled the above obligations during the 

past five years, the DGS will meet with such faculty to arrange for increased 

contributions to the New Combined Graduate Program. Those faculty who have 

not fulfilled their responsibilities to the program should be placed on inactive status 

for a two year period. If they do not increase their programmatic activities after that 
' 

period, they should be terminated from this graduate faculty. If such faculty do not 

wish to resign, the DGS, in consultation with the New Combined Graduate 

Program graduate faculty, should present the case for review by the Dean of the 

Graduate School in accordance with established procedures. 

C. Director of Graduate Studies 

Primary administrative responsibility for the conduct of program affairs will 

be vested in the Director of Graduate Studies (DGS). The DGS will be a graduate 

faculty member of the New Combined Graduate Program. The DGS will be elected 

by a majority vote of the graduate faculty and will serve for a period of three years. 

The DGS cannot serve more than two consecutive terms. Substantial departures 

from existing program guidelines will be subject to majority approval of the existing 

graduate faculty. 

On matters such as admission of new graduate students, selection of 

advisors and Graduate Student Advisory Committees (SAC), as well as any major 

issues or problems, the DGS will consult with a committee of 3 additional graduate 

faculty members who will serve as the Program Advisory Committee (PAC). The 

role of the PAC is to provide a broader base of input from the various disciplines . 

within the New Combined Graduate Program. More details on the SAC and PAC 

are included on page four and five. 

The DGS will communicate with the Veterinary PathoBiology Department 

Chair and other chairs as appropriate regarding decisions to create or advertise new 

positions, accept new students, or terminate existing students. The Department 

3 
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II. 

Chair is responsible for assuring that adequate space and resources are available and 

the appropriate Collegiate and University procedures are followed. 

OBJECTIVES 

The objective of the New Combined Graduate Program is to provide graduate 

students with training in teaching and research regardless of the source of their financial 

support. The M.S. and Ph.D. degrees are offered to both DVM and non-DVM graduate 

students. This new program will include the disciplines of immunology, microbiology, 

parasitology and pathology. 

Having accepted students into its program, the New Combined Graduate Program 

faculty assumes an obligation to provide the best advice and training that can be offered. 

Those faculty members who serve as major advisors have direct responsibilities in 

administering the programs of their students. The goal of the graduate faculty is to provide 

graduate students with training which will equip them for careers in academia, industry or 

government service, and at the same time allow ample opportunity to develop initiative and 

self-reliance. The entire graduate faculty assumes responsibility for maintaining standards 

in the New Combined Graduate Program. 

III. PROGRAM ADVISORY COMMITTEE (PAC) 

The role of the PAC is to provide a broader base of input from the various 

disciplines within the New Combined Graduate Program. The PAC will consist of 3 

graduate faculty members from 3 of the 4 disciplines (immunology, microbiology, 

parasitology, pathology) and 1 at large member within the New Combined Graduate 

Program. Members of the PAC will be elected by the graduate faculty to serve 3 year terms 

staggered such that one person is elected each year. In the event that one or more members 

of the PAC is absent, the DGS is empowered to select an appropriate substitute. The DGS 

will ask a member of the PAC to serve as interim DGS when the DGS is away. The 

4 
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principle responsibility of the PAC will be the recruitment and admission of new students, 

approve student programs, review graduate student progress, and review graduate faculty 

membership. It is desirable that written records be kept of all committee deliberations and 

that decisions be reached by consensus. 

IV. STUDENT ADVISORY COMMITTEE (SAC) 

To assure that students have access to the advice of several faculty members, a 

Student Advisory Committee (SAC) consisting of the advisor and at least two other 

members of the New Combined Graduate Program faculty will be appointed. A dual 

purpose for the early identification of such a committee will be to ensure the formulation of 

the student's examining committees to which the members of this committee will be 

appointed. The two faculty members will be selected by the DOS in consultation with each 

student and the student's advisor. This is intended to ensure that the student have adequate 

advice in designing their graduate program. Further, it should provide a mechanism for the 

graduate faculty to monitor the quality of the individual student's program in the New 

Combined Graduate Program. The advisor chairs meetings of the SAC and makes final 

decisions after obtaining input from other members of the committee. It is desirable that 

written records be kept of all committee deliberations and that decisions be reached by 

consensus. If necessary, the composition of the SAC may be changed or the student may 

change advisors. 

V. ADMISSION REQUIREMENTS 

Applicants must meet the University of Minnesota Graduate School requirements 

for admission. Applicants must also have a background in biology, chemistry and 

mathematics that is acceptable to the New Combined Graduate Program faculty. Some 

background work may be required after acceptance. 

5 
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VI. 

A statement of career goals and three letters of recommendation evaluating the 

applicant's potential for graduate study are required. 

LABORATORY ROTATIONS 

1. At the discretion of the advisor, laboratory rotations may be an option to acquaint 

students with the research areas and techniques of the New Combined Graduate 

Program faculty and to assist them in the selection of an advisor and/or an area for 

thesis research, it is expected that incoming students in the New Combined 

Graduate Program may rotate through three faculty research laboratories and select 

an advisor during the first year in the program. These rotations are suggested to 

consist of 20 hours per week for four weeks (or an equivalent number) in each of 

the three laboratories. Students arriving, having selected their advisor, are 

encouraged to complete the rotations to broaden their research experience. 

2. Rotations should be scheduled by the student with the individual faculty members 

and approved by the DGS or the Temporary Advisory Committee (TAC)- (see 

page nine). Rotations can be either project or technique oriented. 

VII. PROGRAM OF STUDY (COURSE REQUIREMENTS FOR MS AND/OR 

PHD PROGRAMS) 

The Program of Study for each graduate student will depend on both past training and 

future goals but it is expected that all MS and/or PhD programs will have the following 

elements in common: 

A. Core Curriculum 

Basic coursework would consist of at least three 8XXX level courses in any 

of the following broadly defined disciplines: immunology,microbiology, 

parasitology, or pathology. 

6 
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c Students with an M.S. and/or a D.V.M. degree may be excused from some 

of the basic course work (outlined above) at the discretion of the advisor in 

consultation with the SAC. The SAC may also recorrunend that students take 

courses in addition to those above. The basis for the SAC's recommendations on 

these issues will include factors such as: the institution at which the previous 

courses were taken, the time elapsed since the courses were completed, the 

student's performance in past courses, and the student's long term goals and 

specific research interests. In some instances, the SAC or course instructor may 

recorrunend a review examination to assess the student's competence in a particular 

discipline. 

B. Background in BioStatistics 

c. 
1-2 suggested courses, i.e., Public Health offering. 

Specialization in a Specific Area of Knowledge 

Appropriate advanced courses in one of the following disciplines 

(lrrununology, Microbiology, Parasitology, Pathology) or other interdisciplinary 

areas such as Avian Health, Cell Biology, Molecular Biology, or 

Psychoneuroirrununology will be taken. 

D. Participation in the New Combined Graduate Program Seminar- 1 credit/year. 

E. All programs of study are subject to final approval of the DGS and PAC before 

submission to the Graduate School. 

For detailed information see page eleven for the M.S. degree and page twelve for the Ph.D. 

VIII. GUIDELINES 

Subject to the regulations set forth in the Graduate School Bulletin, the following 

guidelines are intended for internal use by the program. The general information section of 

the bulletin should be carefully read by faculty and students. 

7 



' 
A. Review of applications for admission and acceptance of graduate 

students: 

1. The OOS examines the applicant's flle and submits it to the PAC who will 

evaluate the flle and return their written comments to the OOS. 

2. Should the DGS and the faculty evaluators concur that an applicant's 

credentials are unacceptable, the Graduate School will be so informed. If 

there are differences in the opinions among the evaluators, the DGS may 

send the file to additional faculty members or convene the graduate faculty 

to discuss the applicant's file. The fmal decision is the prerogative of the · 

DGS. 

3. If the DGS determines that the credentials of the applicant are acceptable, all 

graduate faculty will be informed that the students application is 

temporarily on flle in the departmental office for their evaluation and 

comments. Faculty members who would like to advise the student are 

asked to inform the DGS of their interest. 

4. Students admitted to the program will enter into the M.S. or Ph.D. 

program. Toward the end of a student's first year in the program, the SAC 

will evaluate the student's progress. If progress is satisfactory, the student 

will be allowed to proceed toward the Ph.D. Alternatively, if judged 

appropriate by the SAC due to lack of progress in coursework and/or 

research, the student will be advised to file an M.S. program. 

B. Orientation of New Graduate Students and Laboratory Rotations 

1. Each faculty member interested in advising a graduate student will prepare a 

summary (approximately 1/2 page) of research projects, techniques and 

sources of support. Up to five recent publications should be listed as well. 

These will be distributed to new students. 

8 



' 

' 

c 

2. 

3. 

A file of up to five reprints per faculty member will be available for students 

in the office or conference room. 

If students elect to interview on campus prior to their acceptance, they will 

be scheduled for brief (1-2 hour) visits with all New Combined Graduate 

Program faculty interested in advising a graduate student. These visits 

should include discussion of type of potential rotation projects and 

introductions to other laboratory personnel. 

4. To aid the student in choosing rotations and planning a preliminary program 

of study, a Temporary Advisory Committee (TAC) will be appointed by the 

DGS in consultation with the student 

5. The student should fmalize plans for rotations with the DOS or the TAC 

and then contact the selected faculty to schedule appointments for discussion 

of rotation dates and activities. At this time fulfillment of the time 

requirement (minimum of 80 hours), i.e., 4 weeks at 20 hr/wk, 10 weeks at 

8 hr/wk, etc. and the type of project and/or techniques to be undertaken 

should be discussed. When these details have been arranged for all 

rotations, the student should return the completed Rotation Schedule Foun 

to the OOS (sample on page fifteen). 

Should the student's objectives or interests change substantially 

before completing all his/her rotations, any proposed changes must be 

discussed with the DOS or the TAC. If after establishing a rotation 

schedule it is decided (in consultation with the DOS or the TAC) to change. 

rotations, the faculty members involved must be notified immediately. 

9 
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c. Selection of the Advisor and the Members of the Student Advisory 

Committee 

1. The OOS will act as a temporary advisor until the student selects an advisor. 

Following consultation with the student, the DGS will appoint two faculty 

members to serve on the student's TAC. 

2. It is the student's responsibility to select an advisor from among those 

members of the graduate faculty willing and able to serve in that capacity. It 

is important that the selection be made carefully and as soon as possible for 

efficient progression through the degree program. If the student has not 

made a selection after three quarters in residence, the DGS, in consultation 

with interested graduate faculty and the student, will appoint an advisor for 

the student. The student and advisor will select two other New Combined 

Graduate Program faculty members who, together with the advisor, will 

constitute the student's SAC. 

3. In the event that problems arise which interfere with a student's training, the 

student is obligated to discuss them with the advisor and the SAC and/or the 

DGS. The DOS can make personnel changes deemed to be in the best 

interests of the student and the New Combined Graduate Program , 

provided that adequate consultation has been obtained from the graduate 

faculty. 

D. Duties of the Advisor, Student Advisory Committee and the Student 

1. The advisor assumes advisory and administrative responsibility for an 

individual student's program. The advisor will make the fmal decisions 

regarding program content and student progress, following consultation 

with the SAC, the student, and the D.G.S. 

10 
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2. After consultation with the student and the SAC, the advisor will propose a 

course of study, including selection of a minor field or a supporting 

program. A thesis topic must also be identified at the appropriate time. 

3. At the end of each quarter or more often if necessary, the student and 

advisor should meet to review the student's progress. The advisor should 

call meetings of the SAC at least annually, more often if appropriate, to 

seek the committee's advice on matters of relevance to the student's 

program of study. The advisor shall annually report to the graduate faculty 

on the student's progress toward the degree objective. 

4. If a designated minor is selected, the student and/or advisor shall consult 

with the DOS of the minor field regarding the required coursework. If a 

supporting program or related field is selected, the SAC suggests 

appropriate areas and reviews the requirements for its completion. 

5. Graduate students will attend weekly the New Combined Graduate Program 

seminar (VPB 8XXX) during the quarters that it is offered. Students are 

required to register for at least one credit of seminar each year. During the 

year in which students are registered for credit, they must present one 

seminar, the topic of which must be approved by the student's advisor. 

First year students are not required to present a seminar. 

E. The Master's Degree 

1. The program should be completed in 2-3 years with a minimum GPA of 

3.0. The student must file an official program no later than the 3rd quarter 

of registration. A final oral examination is required for completion of the 

M.S. degree. 

2. If a final written examination is required, it will be administered as in F.2. 

(below). 

11 
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Please see the Graduate School Bulletin for additional infonnation including 

credit minimums and thesis credit requirements. 

The Ph.D. Degree 

1. The program should be completed in 4-5 years. In addition to the 

program's course requirements and the Graduate School minimum credits, 

additional coursework will be added to the program of study. 

2. The official program should be flied no later than the end of the 2nd year. 

Candidacy for the degree is established after the oral preliminary 

examination has been passed. A written preliminary examination in the 

major must be passed before the oral can be scheduled. 

3. Students with the DVM degree should complete the written preliminary 

examination within 2 1/2 years after entering the program. The questions 

for the written examination for students in the parasitology and pathology 

disciplines will be solicited by the student's advisor and will be based on the 

student's area of interest and the coursework completed to date. 

Examination questions will be graded by the advisor and several members 

of the (parasitology and pathology) graduate faculty. For students in the 

immunology and microbiology discipline, the written examination will be 

fulfilled by preparation of a research proposal. The research proposal will 

be graded by the SAC. Upon successful completion of the examination, the 

student should take the oral preliminary examination within the next two 

quarters. The oral examination should be taken after the minor or supporting 

program has been completed and sufficient amounts of coursework in the 

major have been taken. Although the time at which the oral preliminary is 

taken varies from one student to another, it should be scheduled before a 

significant period of time has been spent on research for the thesis. 

12 
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4. The Ph.D. thesis problem should be based on a sound scientific hypothesis 

as determined by the student's advisor and the SAC. 

5. For additional information, see the Graduate School Bulletin. 

NCGP/pgm gdl 

Please see the Graduate School Bulletin for additional information including 

credit minimums and thesis credit requirements. 

13 
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UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

Kenneth Zimmerman 
Associate Dean 
Graduate School 
325 Johnston Hall 
University of Minnesota 

Dear Dean Zimmerman: 

School of Social Work 

January 22, 1993 

400FordHall 
224 Church StreetS .E. 
Minneapolis, MN 55455 

612-624-5888 
Fax: 612-626-0395 

1993 

Attached is the proposal from the School of Social Work for a weekend MSW 
Program. Because students taking weekend courses would be registered in Continuing 
Education and Extension, we are asking for an exception to the "Odland Rule" whereby 
MSW students could take up to 100% of their graduate courses through extension 
registration. 

You will note that the weekend program represents another format in which we 
would offer the MSW program and duplicates the "day school" program in terms of 
admission standards and procedures, curriculum, credits, graduation requirements and 
advising. A majority of current faculty are willing to teach weekend courses. Offering both 
day school and weekend formats will increase our admissions from about 60 to 80 MSW 
students in 1993-94. This will help to meet the considerable demand we have for the MSW 
program. 

We would appreciate having this proposal on the agenda of the Social Sciences Policy 
and Review Council Meeting on February 8, 1993, and, if approved, on the Executive 
Committee's agenda on February 25, 1993. 

Thank you for your attention to our proposal. 

Sincerely, ~ 

~o~an:.~ -
Director 

Enclosure 

3:jql-kz2 



A. 

UNIVERSITY OF MINNESOTA 
SCHOOL OF SOCIAL WORK 

PROPOSAL FOR CEE MSW PROGRAM 

Need for the program should be demonstrated with evidence 
that there is a non traditional clientele who will be 
interested in the program and who will be actmissible to 
the Graduate School. 

The School of Social Work has recognized for the past five 

years that an increasing number of our graduate students are 

working either full- or part-time (about one-half work at least 20 

hours per week) while earning their MSW degree. We have also 

recognized that there are many baccalaureate social service 

professionals in the Twin Cities and throughout greater Minnesota 

who cannot consider enrolling in our MSW program because they are 

in full-time direct-line or administrative positions. 

This situation has become more apparent to a group of faculty 

who have been meeting since the spring of 1991, with directors of 

agencies that serve primarily minority clients. This group is 

exploring ways in which we can recruit and maintain staff from 

these agencies as students in the MSW program. A constant theme is 

the inability of working adults to attend graduate school in the 

day-school format. 

These sentiments are echoed by a number of Hennepin County 

employees who are enrolled in our evening-extension social work 

foundation courses on a part-time basis. A minimum of 30-60 non

matriculating extension students each quarter inquire about full

time graduate study on the weekends. Similar program offerings 

currently exist at Augsburg and St. Catherine's College/St. Thomas 

University. 
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Part-time evening and day-school options are becoming 

increasingly unacceptable to many full-time working professionals 

because of their perceived II interminable nature: 11 one must complete 

75 graduate credit hours which includes 960 hours of supervised 

field internship. This can take at least three to four years to 

complete. In addition, employment and family obligations during 

weekday evenings may periodically interfere with this option and, 

therefore, unduly increase the number of years necessary to 

complete the program. 

A representative sample of the approximately 2300 people who 

requested admission applications for the '93-94 academic year were 

mailed a survey in November and December 1992, to determine the 

level of interest in full-time weekend-extension graduate study in 

social work. Over 150 potential applicants indicated a strong 

interest in this program and 98 desired consideration for admission 

to such a program if it were offered next year. The following 

statement was repeatedly heard from those respondents who phoned 

the School for additional information: II I 'm so glad the u is 

finally doing something to meet our needs. I couldn't begin to 

consider earning a graduate degree unless courses were offered on 

weekends. II As of January 4, 19 9 3, 32 potential applicants had 

phoned the SSW to discuss the possibility of taking courses on the 

weekends. Approximately eight to 10 calls continue to occur on a 

daily basis. 
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Admission to the program should be through the regular 
procedures of the Graduate School. 

Applicants to this program track would follow our standard 

admissions procedures for the School of Social Work. This includes 

submitting a comprehensive application to the SSW and the Graduate 

School by January 15th for admission the following fall and being 

notified of acceptance or rejection on or about April 1. Among the 

applicants accepted for graduate study (an estimated 75 to 85 per 

year), 30 would be admitted to a full-time weekend program track. 

c. Faculty with full or associate graduate status should be 
encouraged to teach the majority of course offerings and 
should be responsible for advising students in the program. 

Current day school faculty who hold full or associate graduate 

appointments will teach some of the courses and advise students in 

this new program track. The SSW proposes to hire two additional 

full-time, doctorally-prepared, non-tenure track faculty to teach 

five to six courses per year in both day and weekend programs, and 

advise students in both programs. These additional hires would meet 

the requirements for full or associate graduate status and be fully 

integrated into the faculty activities of the School, serving on 

various curriculum and policy committees. 

Coordinating the new program track and serving as its lead

faculty member is the existing director of continuing education and 

extension program services for the SSW. This individual is 

doctorally prepared, holds an associate graduate appointment, 

C conducts research, participates on several faculty 
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committees, and teaches five courses per year as an assistant 

clinical professor in our current day school and extension 

programs. The coordinator reports to the director of the SSW. 

D. Programs proposed for non-traditional students should provide 
specific identification of courses available in the program 
and the structure of anticipated degree programs in terms of 
these courses. 

The proposed full-time MSW weekend-extension program provides 

an opportunity for students to continue full- or part-time day 

employment while earning their graduate degree in an encapsulated 

format. Courses will be offered on two or three consecutive days, 

primarily on Saturday and Sunday afternoons or evenings. Students 

can still earn their MSW degree through 24 months of full-time 

study. Like most current day-school students, participants will 

take three courses each fall, winter, and spring quarter for two 

academic years, and complete their field internships either 

concurrently or during summer quarter block placements (see 

appendix A for program design). 

The new program is highly-structured, adheres to the current 

SSW graduate curriculum design and maintains existing course 

offerings; provides regularly scheduled faculty advising and peer 

mentoring contacts; and is geared towards the existing or potential 

human service professional who has a strong interest in direct 

practice or human services management. The weekend-extension 

program will also make graduate study feasible for out-of-state 

students. The SSW currently permits, with the approval of the 
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Graduate School, students to earn and transfer 30 credits from CEE 

to their graduate school program. With the proposed implementation 

of a full-time weekend-extension program, the School requests that 

students enrolled in this new track be allowed to earn and transfer 

100% of their credits from CEE to their graduate school program. 

If unforeseen circumstances should require the program to be 

discontinued, the SSW and CEE are committed to ensuring that those 

students enrolled would be able to complete their degree. 

E. Facilities, Resources, Tuition and Fees 

Students enrolled in this new program track will attend 

classes on the Minneapolis campus, primarily in Ford Hall which is 

the current home of the ssw. Wilson and Walter Libraries have the 

major holdings appropriate to the program of study, are open during 

weekend hours, and are within convenient walking distance. The SSW 

proposes to hire a part-time administrative support service person 

to be available to students and faculty during the hours of program 

operation. 

Students will be charged existing CEE course rates; full-time 

tuition for this program is approximately $6000 per year using 

current '92-93 graduate student extension rates. Since students 

will be formally admitted to the Graduate School they will be 

eligible for financial aid and scholarship consideration. 

A draft program budget is attached (see Appendix B). 
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Fall 

5211 (HBSE) [3] 

5111 (Policy) [3] 

8400 (Practice) [3] 
================ 
8010 (Field) [4] ====> 

c 

Fall 

*(Policy Core) 

8121 (Chil d\Family) [3] 

8122 (Health, MH, Aging) [3] 

8350 (Planned Soc. Change) [3] 

*(Research Core) 

8902 (Practice Evaluation) [3] 

8903 (Program Evaluation) [3] 

Concentration I [3] 
========================== 
8020 (Field) [4] 

Appendix A 

CEE MSW Weekend Program 

Year One 

FOUNDATION CURRICULUM 

Winter Spring 

5601 (HBSE) [3] 5349 (Policy) 
[3] r> 

8901 (Research) [3] 8402 (Practice) [3] 
OR 

8401 (Practice) [3] Free course/elctv. [3] 
================ ================== 
8010 (Field) [4] ====> 8010 (Field) [4] 

Year Two 

CONCENTRATION CURRICULUM 

Winter Spring 

Concentration II [3] Elective In 
[3] r Concentration III [3] Elective Out [3] 

Elective In [3] Elective Out [3] 
================= ============ 

=> 8020 (Field) [4] ===> 8020 (Field) [4] = 

~Select one course from each core group. 

Sunmer 

Block Placement I 
[12] 

Sunmer 

Block Placement II 
[12] 

OR 
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Appendix B 

Draft Budget 

KSW & CONTINUING EDUCATION PROGRAM (3-year projection) 

1992-93 1993-94 1994-95 
SALARIES 

Dir 10 lOS $36,500 $38,325 $40,241 
tba fac 10 lOS $35,000 $36,750 
tba fac 10 1105 $35,000 $36,750 
Adrtin fell 12 aos,507. $8,235 $11,532 $12,108 
Se-cre-tary 12 RlOS150k $10,500 $111025 

FRINGE BENEF" ITS 
Graham:Dir17.27/15.17Z $6,304 $5,814 $6,105 
tba fac 15.177. $5,310 $5,575 
tba fac 15.17l $5,310 $5,575 
Admin F"ell9.33/31.257. $768 $3,604 $3,784 
Secretary 26.75/30.5/. $3,203 $3,363 

SUPPLIES 
furniture- for new fac $700 $4,000 $0 
Computers for new fac $2,000 $4,000 $0 
Telephone:Paid by SSW $275/yr/ph 
long Distance $600 $600 $600 
Postage $1,000 $1,500 $1,500 
Supplies $500 $750 $750 
Copying $200 $200 $200 
Public Rei Brod1ures $0 $0 $1) en: will pay 

Ads $200 $300 $200 

TRAVEL 
Conference 3 fac/year $1,200 $2,400 $2,400 $200/yr/fac 

SEARCH EXPENSES $7,500 $0 $0 

TOTAL EXPENSES/YEAR $65,707 $167,346 $166,925 $0 

THREE-YEAR PROJECT PROJECTION: $399,978 

NOI'E: Expenses to be rret by extension tuition funds and not 
0100 rronies. 



UNIVERSITY OF MINNESOTA 
Twin Cities Campus 

16 February 1993 

Scientific and Technical Communication Program 

Department of Rhetoric 
College of Agriculture 

TO: Executive Council, Graduate School 
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202 Haecker Hall 
1364 Eckles Avenue 
St. Paul, MN 55108-1038 

612-624-3445 
Fax: 612-624-3617 

FROM: Ann Hill Dui~ir, Rhetoric and Scientific and Technical 
Communication (RSTC) Committee 

RE: Report regarding M.A. and Ph.D. RSTC program development 

As you know, the Graduate School Executive Committee, at its meeting on 27 
May 1992, voted to recommend the establishment of a Master of Arts (M.A.) 
and Ph.D. degree program in Rhetoric and Scientific and Technical 
Communication (RSTC). At that time the Committee asked that our RSTC 
committee work with colleagues in Speech-Communication, Philosophy, and 
other relevant programs to refine and clarify collaborative arrangements 
pertaining to the RSTC degree programs. The following memo details the 
steps we have taken toward establishing these collaborative arrangements. 
We are happy to report that the RSTC faculty will include 29 professors from 
nine units across the university. 

During the summer months (1992), we sent a copy of the RSTC proposal to 49 
units that represent programs in which our students might take courses 
toward their supporting or minor field. In some cases RSTC students might 
also apply courses in these programs to the four core areas detailed in our 
proposal (Rhetorical Theory, History, and Criticism; Culture and 
Communication; Scientific and Technical Communication Pedagogical 
Research and Theory; and Scientific and Technical Communication 
Management Research and Theory). To date the following programs have 
especially indicated their willingness to collaborate with us in this way: 

Adult Education 
Curriculum and Instructional Systems 
Secondary Education 
Scientific Computation 
School of Statistics 
English (Feminist Studies and Composition faculty) 
Sociology 
History of Science 
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In addition, members of our development committee (Professors Art Walzer, 
Mary Lay, Alan Gross, Earl McDowell, and myself) have met with faculty 
from other units on an informal basis. Regarding Speech-Communication, 
Art Walzer and Alan Gross have continued to meet with Professor Bob Scott, 
and I have met with Professor M. Scott Poole to coordinate courses in the 
rhetorical theory and STC communication management core areas. Please 
note that our revised RSTC curriculum (attached) includes courses offered in 
Speech-Communication. Three professors from Speech-Communication 
have also asked to be part of the RSTC graduate faculty: Bob Scott, M. Scott 
Poole, and Karlyn Kohrs Campbell. Last, at the Speech-Communication 
graduate faculty meeting on 18 January 1993, the faculty indicated their 
support for the RSTC program (based on correspondence with Speech 
Communication Chair, Don Browne). 

Regarding History of Science and Philosophy, Alan Gross has continued to 
meet with John Beatty and Ronald Giere regarding the use of the History of 
Science 12-credit minor program (Master's level) as a requirement for those 
RSTC students who enter with little background in science and technology. 
Based on these meetings, we have revised the RSTC curriculum (again, see 
attached curriculum), and Professor John Beatty has asked to be a member of 
the RSTC faculty. 

In addition to meeting with faculty from the above departments, we have 
also established collaborative ties with other units. We believe that this effort 
has indeed strengthened the RSTC program. The table on the following page 
includes the complete RSTC graduate faculty, each professor's home unit, and 
the graduate faculty status we will request in each case. 

In addition to establishing these faculty collaborations, our graduate studies 
committee and advisory council will include members from the full RSTC 
faculty. We are excited about the potential of this collaboration: our four core 
areas are strengthened, and our students will receive the full benefit of faculty 
expertise from throughout the university. 

On behalf of the RSTC committee, I want to thank the Executive Committee 
for your help and direction throughout our development process. 
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' RSTC Faculty member Unit Graduate faculty 
status 

Chris Anson English full 

John Beatty History of Science, Philosophy full 

William Babcock Jour I Mass Comm associate 
Michael Bennett Rhetoric associate 
Lillian Bridwell-Bowles English full 
Karlyn K. Campbell Speech Communication full 
Rita Copeland English full 
Ann Hill Duin Rhetoric full 
Richard Ferguson Rhetoric associate 
Michael Graves Curriculum & Instruction full 
Alan Gross Rhetoric full 
Laurie Hayes Rhetoric associate 
Simon Hooper Curriculum & Inst'l Systems associate 
MaryM. Lay Rhetoric full 
Helen Longino Philosophy full 
William Marchand Rhetoric examining 
Earl McDowell Rhetoric full 
Victoria Mikelonis Rhetoric associate 
Shirley Nelson Garner English full 
M. Scott Poole Speech Communication full 
Donald Ross English associate 
Gregory Sales Curriculum & Inst'l Systems associate 
Tom Scanlan Rhetoric associate 
David Schuelke Rhetoric associate 
Robert Scott Speech Communication full 
Richard Swanson Vocational Education full 
Elaine Tarone Linguistics full 
Billie Wahlstrom Rhetoric full 
Arthur Walzer Rhetoric full 



The Currjculum Rhetoric and Scjentjfic and Technjcal Communjcatjon 

C All M.A. and Ph.D. students will be required to take Rhet 8100: Introduction to 

c 

Scientific and Technical Communication (3 credits). This course stresses quantitative and 
qualitative research methodology appropriate to the study of rhetoric and scientific and 
technical communication. 

Master's students in Plan A must take 20 credits in the core areas and 8 credits in a 
supporting area or 9 credits in a minor field outside of the Rhetoric Department. A 
minimum of two courses must be taken in the Rhetorical Theory, History, and Criticism 
core area, one course must be taken in the Culture and Communication core area, and two 
courses must be taken from either the STC Pedagogy Theory and Research or STC 
Communication Management Theory and Research core areas. The sequence must follow 
a coherent plan and be approved by the student's advisor in consultation with the SAC. 
Plan A students must also take 16 master's thesis credits for a minimum of 44 credits. 

Master's students in Plan B must take 20 credits in the core areas similar to Plan A 
students as well as 8 credits in a supporting area or 9 credits in a minor field outside of the 
Rhetoric Department. Plan B students must also take an additional 7-8 credits. The 
sequence must follow a coherent plan and be approved by the student's advisor in 
consultation with the SAC. Plan B students must also take 8 credits for the Plan B paper(s) 
for a total of 44 minimum credits. 

Master's students entering with a BA in English and who need background in the 
science and technology will be required to take the 12-credit (Master's level) minor in the 
History of Science. Master's students entering with a BS in science and technology and 
who need background in rhetorical theory will be required to take Rhet 5700: Rhetorical 
Theory plus two additional courses in rhetorical theory. Likewise, Ph.D. students 
entering with an MA in English and who need background in science and technology will 
be required to take the 12-credit (Master's level) minor in the History of Science. Ph.D. 
students entering with an MS in science and technology and who need background in 
rhetorical theory will be required to take Rhet 5700: Rhetorical Theory plus two additional 
courses in rhetorical theory. 

Ph.D. students must take a minimum of two additional courses in the Rhetorical 
Theory, History, and Criticism core area. Ph.D. students, with their advisor and the 
student's advisory committee, will develop a program emphasizing, but not limited to, the 
courses listed in the core areas below. The 18 quarter credits required in the minor field or 
supporting program will relate to the student's research direction. Ph.D. students must 
also take 36 doctoral thesis credits for a minimum of 68 credits. 

Ph.D. students will also be required to demonstrate competency in a foreign 
language(s), programming language(s), and/or statistics appropriate for their dissertation 
research. 

For both M.A. and Ph.D. students, thesis research will require proficiency in 
appropriate research methodology. Therefore, all M.A. students will be required to take at 
least one research methods course, and all Ph.D. students will be required to take at least 
one research methods course. These courses are in addition to the introductory research 
methods course, Rhet 8100 discussed above. 

All M.A. and Ph.D. students will also be required to take at least one additional course 
under Culture and Communication: International Studies. 
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RSTC- revised curriculum Page2 

Required course for all M.A. and Ph.D. students: 

Rhet 8100 Introduction to Research in Rhetoric and Scientific and Technical 
Communication 

Core Area: 

Rhet5700 
Rhet 8515 

Rhet 8110 
Spch 8611 
Spch 8612 
Spch 8613 

Rhetorical Theory, History, and Criticism 
(four course minimum) 

Rhetorical Theory: Persuasion and the Literature of Science 
Topics in the Rhetoric of Science and Technology: Theory, History, 
Criticism 
Theory and Research in Audience Analysis 
Seminar in Rhetoric 
Seminar in Rhetoric 
Seminar in Rhetoric 

Option: additional recommended courses selected with the consent of the advisor in 
other areas, for example: English (e.g., Engl 8050: Classical and Contemporary Rhetoric: 
Connections and Contrasts) and Speech Communication (e.g., Spch 8504: Seminar in 
Rhetorical Criticism, Spch 8606: Seninar: Rhetorical Analysis of Campaigns and 
Movements). 

Core Area: Culture and Communication (two course minimum) 

International Studies 

Rhet 8525 
Rhet5400 
Rhet5600 
AdEd8603 
AdEd8605 
CLit5501 
CLit5555 
Ling 8751 
Ling 5503 
Ling 5805 
Ling 5821 
SeEd 8327 
Spch 8231 
Spch 8451 
Spch 8452 
Spch 8455 

Topics in Culture and Communication: International Studies 
Transfer of Technology 
Dissemination and Utilization of Information 
Seminar: International Development Education 
Problems: International Education Research 
Discourse and Language 
Introduction to Semiotics 
English for Special Purposes 
Introduction to Applied Linguistics 
Psycholinguistics 
Sociolinguistics 
Research Seminar: Second Languages and Cultures Education 
Seminar: National and International Electronic Media Systems 
Seminar: Face-to-Face Intercultural Communication 
Seminar: Facilitating Intercultural Communication 
Current research in Intercultural Communication 

Plus a variety of 5000 and 8000 level courses in different cultures as well as 
appropriate language courses. These courses will be determined by the student's 
dissertation I research area. Note: students who emphasize this area must show 
appropriate foreign language competency as required by the graduate school and the Ph.D. 
in RSTC program. 

Gender Studies 

Rhet 5680 Gender and the Rhetoric of Science and Technology 
Rhet 8525 Topics in Culture and Communication: Gender Studies 
ArnSt 8239, 40 Gender, Race, Class and/or Ethnicity in America 
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Phil 5622 Philosophy and Feminist Theory 
Spch 5625 Contemporary Feminist Rhetoric 
Spch 5621 Woman's Rights/Woman Suffrage Rhetoric 
WoSt 5106 The Cultural Construction of Sex, Gender, and Sexuality 
WoSt 5202 Feminist Therapies 
WoSt 5206 Woman and Madness in History 
WoSt 5501 Woman and the Law 
WoSt 5502 Women and Public Policy 
WoSt 5601 Gender and Class 
WoSt 8510, 11 Feminist Theory and Method 
WoSt 8610 Topics in Feminist Studies 
WoSt 8710 Feminist Research 
W oS t 8910 Feminist Writing Seminar 

Science and Technolo~ Studies 

Technology, Self, and Society 
The Rhetoric of Scientific Controversy 

Rhet 5390 
Rhet 5690 
Rhet 8525 
Anth5232 
Anth 5161 
HMed5002 
HMed5102 
HSci 5242 
HSci 5331 
HSci 5532 
HSci 5825 
Hum5318 
Jour 5133 
Jour 5143 
Phi15602 
Phi15603 

Topics in Culture and Communication: Science and Technology Studies 
Symbolic Anthropology 

Core Area: 

Rhet 5531 
Rhet 5532 
Rhet 5533 
Rhet 8536 

Engl8050 
CISy 8307 
CISy 8305 
CISy 8620 

Language, Culture, and Cognition 
Public Health Issues in Historical Perspective 
Medicine and Society 
The Darwinian Revolution 
Technology and American Culture 
Science and American Culture 
Physics and Society in 20th Century America 
Darwinism and the Theologians 
Interpretive Reporting About Science 
Interpretations of Science and Technology 
Philosophy of Science: Theories and Explanations 
Philosophy of Science: Scientific Change 

STC Pedagogical Theory and Research 
(two course minimum in this area or STC Communication Mgmt area) 

Rhetoric Course Development: Philosophy and Methodology 
Rhetoric Course Development: Mentored Teaching 
Rhetoric Course Development: Teaching Seminar 
Seminar in Scientific and Technical Communication Pedagogical Theory 
and Research 
Introduction to Composition Research and Theory 
Designing Instructional Materials: Research and Theory 
Instructional Delivery Systems 
The Domain of Curriculum Theory and Research: Alternative Paradigms 
and Research Methods 

Option: additional recommended courses selected with the consent of the advisor in 
areas such as Training and Development and Industrial Education. 
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RSTC- revised curriculum Page4 

Core Area: 

Rhet 8546 

Rhet 8210 
Rhet 8510 
Rhet 5571 
Rhet 5572 
Rhet 5573 
Rhet 5574 
Rhet 5575 
Rhet 5581 
Spch 5443 
Spch 8440 
Spch 5407 

STC Communication Management Theory and Research 
(two course minimum in this core area or in the STC Pedagogy area) 

Seminar in Scientific and Technical Communication Management Theory 
and Research 
Theory and Research in Media Selection 
Theory and Research in Designing Messages 
Writing for Special Purposes 
Procedures and Policies Manual 
Grant Proposal 
Publications Management 
Newsletter 
Document Design 
Theories of Organizational Communication 
Seminar: Topics in Organizational Communication 
Communication and Interpersonal Conflict 

Option: recommended courses selected with the consent of the advisor in the 
following areas: Journalism and Mass Communication, Industrial Relations, Industrial 
Education, and Curriculum and Instructional Systems. 



UNIVERSITY OF MINNESOTA 
Carlson School of Management 

Date: January 21, 1993 

The Carlson MBA Programs 27119thAvenueSouth 

VKeLlf'/\

l r"J A-t<~--~ 

To: Social Sciences Policy and Review Council 

Fr: 

Re: 

Mary L. Nichols, Associate Dean for Academic Progra~ 

Proposal for MBA Program Curriculum Changes 

The attached narrative describes the framework for a new MBA curriculum that 
involves major changes in the content and the pedagogical approach of the program. 
These changes are a result of over a year of effort by the MBA Curriculum Task Force, 
which has sought input from faculty, students, alumni, and a wide variety of external 
constituencies. It is consistent with curriculum changes being made in MBA programs 
throughout the U.S. 

One ofthe major changes implied in this proposal is a marked increase in the amount of 
effort required by full time students during their two years in the program. The current six 
quarter program requires 20 courses and 78 credits. The new program will require about 
90 credit hours in the same six quarters (see attached table). 

At this time we are bringing to you the design of the two year, full time program. It is 
the template that will direct the subsequent changes in the advanced placement (four 
quarter, full time) program as well as the changes in the evening, part time program 
format. Changes in these programs will not be implemented until1994. Although we have 
not specified what procedures will be used to transition students between the old and new 
curricula, we are aware of the need to develop such procedures that will not hamper any 
student's progress toward the degree. 

At this point in time the Carlson School of Management faculty has approved in 
principle the framework ofthe new curriculum by a margin of3 to 1. Final approval 
awaits work now in progress to fashion more complete descriptions of each of the new 
courses. Since we are committed to delivering the new curriculum to the fall 1993 entering 
class, we are aggressively moving ahead. Unfortunately, the timing of our faculty's final 
decision and the infrequent meetings of the SSP&RC necessitate bringing you this 
proposal at this time without that final approval in hand. We have every reason to believe 
such approval will be gained. Therefore, we are asking for your consideration of the 
proposal at your winter quarter meeting and approval by mail ballot after the Carlson 
School faculty has given its final approval. I look forward to discussing the proposal with 
you on February 8. 



SUMMARY OF TilE MBA TASK FORCE PROPOSAL 
FOR TilE 

CARLSON MBA PROGRAM 

MBA PROGRAM GOALS 

In the Carlson School Strategic Plan, the expressed goal with respect to the MBA program is to 
"Develop an MBA program of the highest quality that prepares students to solve problems, manage, 
and lead successfully within organizations." In its report, the MBA Task Force has amplified upon 
this strategic goal statement and proposes that the following goals should apply to the Carlson MBA 
Program: 

+The Carlson MBA Program distinguishes itself by its innovative educational linkages with 
the "living laboratory" that surrounds it. In so doing, we educate students in how to bring the 
powerful tools of theory to bear on the challenging problems faced in practice. 

+The Carlson MBA Program seeks to attain the highest standards of quality in terms of 
content and delivery, co-curricular student experience, and administration. 

+The Carlson MBA Program prepares students with a global perspective that recognizes the 
internationalization of business and the cultural diversity of its participants. 

+The Carlson MBA Program motivates and educates students to become leaders in their 
professions. 

+The Carlson MBA Program allows sufficient flexibility and choice to enable students to 
prepare for career paths that require depth and specialization, or allows them to prepare 
themselves as generalists. 

The narrative and figures on the following pages depict the MBA Program which is currently planned 
and highlight its key features. 



KEY FEATURES OF THE PROPOSED MBA PROGRAM 

1. Blending Theory and Practice 

The Carlson School is situated in a great research university, and is surrounded by a vibrant 
business community. As a result, the Carlson MBA Program will distinguish itself by 
providing cutting-edge knowledge and skills to students and educating them in how to bring the 
powerful tools of theory to bear on the challenging problems faced in practice. To do this we 
will create innovative educational linkages with the "living laboratory" which surrounds the 
school. 

2. Expanded Orientation 

The program begins with an expanded, one-week orientation period, during which time the 
students come to know each other, the faculty, the school, the University, and themselves as 
prospective leaders in business. 

+A central feature of the orientation is a new Assessment Program, which will 
evaluate students' competency levels in critical professional skills, including oral and 
written communication, computing applications, and teamwork. Results of the 
assessment will be used to direct students into professional skill-building programs 
offered during the first year. The assessment program will also be designed to give 
students insight into themselves, in ways which will assist them in planning careers and 
courses of study for which they may be best suited. 

+A second feature of the orientation will be an introduction to practical business 
problems by the presentation of live cases by companies in the business community. 
These cases will provide valuable points of reference as the Fall quarter curriculum 
unfolds. 

3. FALL QUARTER: Foundations of Business 

4. 

The Fall quarter is the beginning of the required core of the program. The quarter is devoted 
to providing students with a solid foundation of knowledge in Statistics and Analysis of Data, 
Behavioral Science for Business, Managerial Economics, and Accounting. The foundational 
courses prepare students with knowledge that then is applied in the functional areas of 
business, which are taught in the second (winter) quarter. The live cases presented in the 
orientation provide a basis for application and integration of the material in the foundations 
courses. The foundational core courses are designed and taught with the philosophy that they 
are to provide infrastructure which will be built upon; they provide knowledge which is 
enduring and does not change with the passage of fads; and they are based on a sense of 
discipline. 

WINTER QUARTER: An Integrative Approach to the Functions of Business 

The functional core courses represent the functional areas of business--marketing, finance, 
operations, information systems, human resources, and managerial accounting. Students will 
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be taught with an integrative approach, which will enable them to use their specialized 
knowledge in an integrative way. The faculty that teaches in the functional core will design a 
curriculum that allows students to build on the foundational core courses, learn the body of 
knowledge associated with specific functional areas, and also teaches them how to use that 
knowledge in processes that cut across functional areas, such as new product development, 
continuous improvement of production processes, and international decision problems. 

5. SPRING QUARTER: Leadership Core 

The "Leadership Core" is a set of courses designed to broaden students' vision of the firm and 
its environment, and sharpen critical reasoning skills essential to leadership in dynamic 
environments. Business Strategy will be required of all students in the spring quarter. In 
addition, a set of four courses taught in five week modules will be required. These modules 
address some of the most important contextual issues faced by managers in a changing world 
and include 1) The International Environment, 2) Ethical Foundations for Business, 3) 
Managing for Quality and Continuous Improvement, and 4) Organizational Behavior/ 
Management of Change. Finally, students will take an elective which should help prepare 
them for summer internships and get them started on their concentrations. 

6. Co-Curricular Learning in the First Year 

Four co-curricular learning programs are designed for the first year of the MBA program. 
They are intended to surround the curriculum and enhance the student learning experience, and 
in large part they rely on partnerships with the business community. The co-curricular 
programs are as follows: 

+Corporate Mentor Program. Small groups of four to six students will be paired 
with a corporate executive mentor. They will meet on a periodic basis. Many 
corporations have recognized the importance of mentoring, and have established formal 
or informal programs to develop people through mentoring. It will be a distinctive 
feature of the Carlson MBA program to enable students to also experience the personal 
development and business perspective that can come from a mentor relationship. 

+Professional Skills Competency Program. Key professional skills of students will 
be assessed during the orientation. Key skills include oral and written 
communication, and computing. Students who do not possess the desired competencies 
will be directed toward outcome-based, self-paced learning modules until they reach 
the desired competency levels. Certain competency levels must be demonstrated to 
meet the requirements of the MBA program. The timing of when the competency 
requirement must be met should be designed to coincide with when it is needed in a 
core course. 

+NEXUS: Research Meets the Real World. Successfully piloted in spring, 1992, 
this series features faculty members presenting their research to students and select 
members of the practitioner community in a manner that both displays its rigor and 
highlights its relevance. This series demonstrates the vital link between scholarship and 
teaching that exists in the Carlson School. 
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+Summer Internships (Domestic and International). During the summer after the 
first year, the school will aggressively seek to provide internships for students who are 
interested in them. Students will be encouraged to take internships or elect to 
participate in a foreign exchange program. 

7. Second Year of the Program 

In the second year of the MBA program, students are given much freedom to choose electives. 
One elective must be an international course. They may use electives to develop one or more 
areas of specialized skills, such as marketing and operations, or they may seek broad training 
across the business and management spectrum. 

8. Consulting Projects 

9. 

10. 

Part of the second year of the program is devoted to helping students bring their theory and 
knowledge to bear on practical problems. During the winter and spring quarters students will 
experience one of two types of consulting projects: 

+ Corporate Consulting. This is a team-based project course, in which students are 
matched with an organization which has supplied a challenging consulting problem. 
With the supervision of a faculty advisor, students must frame the problem, develop a 
sound approach to addressing it, carry out the project, and present their findings to 
management in a written and oral report. 

+Entrepreneur ship and Technology Transfer. This is a unique learning track, 
made possible by the fact that the University Office of Research and Technology 
Transfer Administration is involved in securing patents for innovations produced at the 
University, then works to bring this technology to the marketplace in the form of new 
products or services, or new firms. Carlson MBA students will work on the business 
and marketing plan aspects of technology transfer, and will be exposed to scientists, 
entrepreneurs, and venture capitalists. 

Executive-in-Residence 

The Executive-in-Residence is a required course in the spring quarter of the second year. In 
this course a series of top executives will be invited to the school to present lectures on high
level organizational topics on which they have expertise. Topics might include managing 
mergers and acquisitions, managing turnarounds, strategic planning, globalization strategy, etc. 
Students will attend the lectures, participate in discussions, and will have the opportunity to 
interact informally with the distinguished guests at a reception, or in a small dinner meeting. 
This course also will provide a common focus for the entire class at the end of the program, 
which is desirable from the standpoint of sustaining a sense of learning community throughout 
the program. 

Co-Curricular Learning in the Second Year 

+Carlson ProSeminar Series. This series features managers from the community or 
faculty, and focuses on contemporary issues or current practices. The series will be 
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held approximately bi-weekly. Topics might include diversity, new trade agreements, 
emerging technologies, business-government partnerships, etc. 

+NEXUS: Research Meets the Real World. (On-going from first year) 

11. Concentrations 

These have yet to be specified, but there will continue to be concentrations which allow 
students to acquire a deeper level of knowledge and skills in an area, such as marketing, 
finance, operations, accounting, strategic management, and management information systems. 
These have historically been offered by departments. We propose to also encourage the 
development of some school-wide concentrations, which would be sponsored jointly by two or 
more departments. An international concentration is an example. 

Revised 1/21/93 
DRB 
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Figure 1 
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PROPOSED FULL TIME MBA PROGRAM 

FIRST YEAR 
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Of the 
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PROPOSED FULL TIME MBA PROGRAM 
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OLD VS. NEW MBA CURRICULUM COMPARISON 
FULL TIME, TWO YEAR PROGRAM 

OLD CURRICULUM NEW CURRICULUM 
YEAR ONE YEAR ONE 
Fall Quarter 13 Fall Quarter 
8030 Financial Accounting 4 Statistical Analysis 
8020 Business Statistics 4 Managerial Economics 
8025 Decision Sci & Info Sys. 4 Accounting 
8005 Computer Access 1 Behavioral Science 
Winter Quarter 16 Winter Quarter 
8035 Managerial Accounting 4 Function of the Firm: 
8040 Financial management 4 Accounting 
8045 Marketing Management 4 Finance 
8050 Operations Management 4 Marketing 

Operations 
Info Systems 
Human Resource M~mt 

Spring Quarter 12 Sprine Quarter 
8015 Human Resource Mmgt 4 Strategy and Policy 
Elective 4 International Environment 
Elective 4 Ethics 

Managing for Quality 
Org Behav/Mgmt of Change 
Elective 

OLD CURRICULUM NEW CURRICULUM 
YEAR TWO '. YEAR TWO 
Fall Quarter 12 Fall Quarter 
8010 Mgmt and Org. Behavior 4 Elective 
8055 Bus, Gov't & Macroecon. 4 Elective 
Elective 4 Elective 
Winter Quarter 13 Winter Quarter 
8065 Field Project 5 Field Project 
Elective 4 Elective 
Elective 4 Elective 
Spring Quarter 12 SprinJ! Quarter 
8060 Strategy & Policy 4 Field Project continuation 
Elective 4 Executive in Residence 
Elective 4 Elective 

Elective 
Elective 

Total Credits 78 Total Credits 

16 
4 
4 
4 
4 

18 

2 
4 
4 
4 
2 
2 

16 
4 
2 
2 
2 
2 
4 

12 
4 
4 
4 

12 
4 
4 
4 

16 
2 
2 
4 
4 
4 
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UNIVERSITY OF MINNESOTA 
Carlson School of Management The Carlson MBA Programs 295 Humphrey Center 

2 71 19th A venue South 
Minneapolis, MN 55455 

July 14, 1994 

Andrew R. La Chappelle 
Graduate Student Services and Progress 
Graduate School 
322 Johnston Hall 

Dear Mr. La Chappelle: 

612-625-5555 

Pursuant to your letter of May 6, 1994, the new full time MBA curriculum mandates that 
students complete 19 credits in the winter quarter of their ftrst year in the program. They 
are as follows: 

MBA8210 
MBA 8215 
MBA8220 
MBA8225 
MBA 8230 
MBA 8235 

~ 

Marketing Management 
Huinan Resource Management 
Operations Management 
Integrated Information Management 
Financial Management 
Managerial Accounting 

4cr 
2cr 
4cr 
2cr 
4cr 
~ 
19cr 

This curriculum is delivered by a faculty team of six that use joint cases as the chief 
integrating mechanism. All students are assumed to be full time. The schedule for the 
quarter calls for 18 hours of contact time per week plus 1-1 % hours of quizzes. 

It should also be noted that even though 19 credits is the official registration for students 
in the winter quarter, four hours of instructional contact time associated with these credits 
is actually begun in the last two weeks of fall quarter. 

Your cooperation in adjusting the credit cap for full time MBA students to accommodate 
this curricular change is appreciated. 

Donald R. Bell 
Assistant Dean 
MBA Programs 

cc: Mary L. Nichols, Associate Dean of Academic Programs 
Theodore Labuza, Associate Dean of the Graduate School 
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UNIVERSITY OF MINNESOTA 

Carlson School of Manageme11t The Carlson MBA Programs 

Date: 

To: 

March 11, 1993 

Kenneth Zimmerman, Associate Dean 
Graduate School 

271 19th A1·enue South 
Minneapolis, MN 55455 

612-624-0006 

From: 

Re: 

Mary L. Nichols, Associate Dean of Academic Program~ 

:MBA Curriculum Revision 

I am pleased to report that the Carlson School faculty has voted overwhelmingly (by a 4-1 
margin) to approve the revision to the :MBA curriculum. I have attached the final proposal that 
the Carlson School faculty was sent which contains a greater level of specificity than we 
provided to you in February. I would appreciate it if you could expedite the consideration of 
and vote on this revision by the Social Sciences Policy & Review Council and the Graduate 
School Executive Committee. 

Thank you for your assistance and support in this process. 
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PROPOSAL FOR THE CARLSON MBA PROGRAM 

Prepared by the MBA Program Steering Committee 

Steering Committee: 

Revised 
February 25, 1993 

Richard Arvey, Don Bell, Norm Chervany, Art Hill, Laurent 
Jacque, George John, David Kelton, Tim Nantell, Sonny 
Williams (MBA student), and Mary Nichols (Chair) 

The Steering Committee wishes to acknowledge the contributions of a great many faculty and 
staff who served on course design teams. They are: 

Carl Adams, John Anderson, Ross Azevedo, Cheenu Balakrishnan, Fred Beier, Avner 
Ben-Ner, George Benson, Norm Bowie, Phil Bromiley, Dick Cardozo, Terry Childers, 
Larry Cummings, Gordon Davis, Gordon Duke, Bruce Erickson, Candace Facchino, 
Clare Foley, Judith Franklin, Jim Gahlon, Bob Hansen, Tom Hoffmann, Jack Hughes, 
Ed Joyce, Jack Kareken, Christina Kelton, Sandra Kelzenberg, Barbara Loken, Ian 
Maitland, Alfie Marcus, Kevin McCabe, Chris Nachtsheim, Ray Noe, Judi McLean 
Parks, Ken Roering, Ivan Ross, Bill Rudelius, Bob Ruekert, Bill Scheurer, Bob Schmidt, 
Roger Schroeder, Susan Shields, Allan Shocker, Kathleen Sutcliffe, Andy Van de Ven, 
Orville Walker, Aks Zaheer, and Sri Zaheer 
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EXECUTIVES~Y 

This proposal presents a new framework and significant changes in content for the 
Carlson MBA program. The changes and their rationale are described in this proposal. 
It also addresses five key enhancements to co-curricular student experiences that 
surround the program. 

The proposed framework and content of a revised program are shown in Figures 
1 and 2 (first year and second year, respectively; see pages iv & v). In the first year of 
the program it is proposed that the first quarter be devoted to providing students with 
foundational core courses in the disciplines underlying business and management--Data 
Analysis for Managers, Behavioral Science for Business, and Managerial Economics-
along with Accounting. The foundational courses prepare students with discipline-based 
know ledge that then is applied in later courses taken in the functional core and 
leadership core in the second and third quarters. The functional core courses represent 
the functional areas of business--marketing, finance, operations, information systems, 
human resources, and accounting. They should be taught with an integrative approach, 
described in Section IV. International issues in the functional area should be included in 
each course. The third quarter of the first year is termed the leadership core. This set 
of courses is designed to broaden students' vision of the firm and its environment, and 
enhance their ability to provide leadership in dynamic environments. A strategy course 
is required, along with a set of four courses taught in five week modules. These modules 
address some of the most important contextual issues faced by managers in a changing 
world-- 1) International Environment of Business, 2) Ethical Environment of Business, 3) 
Managing for Quality and Continuous Improvement, and 4) Organizational Analysis and 
the Management of Change. 

The second year of the program is organized to allow students considerable 
choice in designing an individualized course of study or pursuing one or more 
concentrations. It also increases their international exposure through a required 
international elective, and requires courses which allow students to link theory with 
practice. The required courses include a required team-based project course, which 
provides a choice of two tracks. One track is a corporate consulting project similar to 
what is currently offered as MBA 8065, and the other track is "Entrepreneurship and 
Technology Transfer." Students choosing this track will be placed in teams and linked 
with the Office of Research and Technology Transfer in the University, which could 
work with them directly or link them with new ventures in outside organizations. The 
student teams will work on a patented idea or product to do the analysis and business 
planning required to prepare for bringing technological innovations to the marketplace. 
In the spring quarter, a required "Top Management Perspectives" course is required. 
This course brings in high-level executives to speak on issues of significant importance to 
their firms and issues for which they have expertise. 

ii 
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The day of the executive's visit will be organized to provide time for informal exchange 
with smaller groups of students and core faculty, such as through a reception or dinner 
for a small group. Other than these two courses, the second year of the program is left 
free for students to choose electives and take one or two concentrations that may each 
be up to four courses deep. 

The program is surrounded by a proposed set of five key co-curricular activities: 
(1) a one-week, substantive orientation, during which a formal assessment of students' 
skills in areas including oral and written communication, teamwork, and computing will 
be conducted. Also in the orientation, live corporate cases introduced by executives 
from the community are planned; these would exemplify the "professional learning 
community" which is the Carlson School vision, provide a common context for reference 
in future courses, and introduce students to the process of case study; (2) a research 
series such as the recently-piloted "NEXUS: Research Meets the Real World," in which 
the rigor and relevance of faculty research is highlighted; (3) a Corporate Mentor 
Program; (4) a Carlson ProSeminar series featuring contemporary issues or current 
practice; and (5) a Professional Skills Competency program, in which students are 
required to achieve competencies via outcome-based learning, as indicated by the 
assessment conducted during the orientation, at a pace which coincides with the need for 
the skills in core courses. 

Program revisions proposed by the MBA Program Steering Committee reflect our 
collective view that students should be given considerable opportunity to make choices 
about courses to take. Choice is a distinctive feature of the program. Further, the 
Steering Committee believes that the core should be taught in the first year _and should 
be well integrated. We believe that all courses should be both rigorous and relevant, 
and that the program should demand greater effort from students. A cadre of core 
faculty will be appointed to be responsible for the core and· to teach for a fixed (and 
limited) period of time. Ending periods should be staggered so there remains continuity. 
A faculty member whose assignment is ending is responsible for developing a successor 
for the next time period. We believe it is desirable for cohort groups of students to 
remain together throughout the core, in order to promote a stable learning community. 
Finally, the program must assure that students reach specified competency levels in key 
skill areas, including use of computers and information technology, written and oral 
communication, and teamwork. 

lll 
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Figure 1 
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I. THE :MBA PROGRAM: ASTRA TEGIC GOAL OF THE CARLSON SCHOOL 

On June 11, 1992, a strategic plan for the Carlson School of Management was 
ratified by the faculty. The strategic plan established nine goals that are necessary to 
effectively pursue the mission and vision of the Carlson School. One of the goals is to 
"Develop an :MBA program of the highest quality that prepares students to solve 
problems, manage, and lead successfully within organizations." The MBA Task Force, 
formed by Dean David Kidwell in January, 1992, was further challenged through the 
strategic plan to develop a significantly higher-quality and internationally competitive 
MBA program. The recommendations in this report address the full-time day MBA 
program. The evening MBA and advanced placement MBA are outside the scope of this 
report. 

The mission, vision, and nine goals which comprise the strategic plan for the 
Carlson School are woven together into a whole cloth. The elements interact in a 
mutually supportive way. Thus, the MBA program, which on the one hand is a single 
goal in the plan, is supported by other elements and in turn has responsibility to be 
implemented in such a way as to support other goals of the school. The proposed MBA 
program is designed_ to be consistent with the strategic plan in numerous important ways. 

First, the proposed program reflects the vision of the school as a "professional 
learning community." For example, the proposal calls for closer involvement among 
students, faculty and practitioners to make the vital connection between theory and 
practice. The assessment process and professional skills track requires the joint efforts 
of faculty, students, staff, and practitioners to assure that all students acquire competency 
in certain skills. 

Second, by its design the proposed program directly supports at least four of the 
remaining eight key goals of the school. The goal of strengthening teaching is at the 
heart of the proposed MBA program, with features which include the concept of core 
faculties, integrated curriculum, learning outcomes, use of the "living laboratory" to 
enhance learning, and a faculty oversight group to be ·responsible for continuous 
improv~ment. The goal of establishing closer linkages with the management community 
is promoted through the involvement of practitioners in key elements of the program, 
including live cases in the orientation, proseminars, a "Top Management Perspectives" 
course, and through students involved in the practioner world as interns, or on consulting 
teams. The strategic goal of achieving an integrated internal culture is promoted 
through the use of school-wide course design teams and integrated delivery of significant 
portions of the curriculum. And the goal of internationalizing the school is furthered 
through the introduction of a required course, required elective, and recommendation to 
develop an international concentration. 

This report of the MBA Steering Committee (earlier the MBA Task Force), 
recommends fundamental and sweeping changes in the curriculum and delivery of the 
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c.arlso~ Schcx:>l' s MBA program. The recommendations have been shaped through 
disc~ss1ons With numerous groups, as well as information gathered from a variety of 
public sources. Sources of information include: 

1) Town meetings with Day and Evening MBA students held in Fall, 1991, 
Spring, 1992, and Fall, 1992; 

2) Nominal group meetings conducted as part of the school-wide strategic 
planning process, in which over 250 people participated, including faculty, 
staff, students, alumni, other University faculty and administrators, 
employers, and government leaders; 

3) School-wide faculty meetings beginning in Spring, 1992, followed by 
meetings in September and November; 

4) Meetings with CSOM departments; 
5) An MBA Forum organized by faculty and held May 23, 1992; 
6) MBA programs at other universities, including Duke, Chicago, Wisconsin, 

Wharton, North Carolina, Texas, Northwestern, Indiana, Tennessee, Case
Western Reserve, Virginia, Berkeley, and UCLA 

7) Summary information from recruiters, provided by the Career Planning and 
Placement Office. 

8) Meetings with key constituent groups, including the Board of Overseers, 
key corporate and government leaders, the Trustees of the University of 
Minnesota Foundation, alumni advisory boards, and recruiters advisory 
board. 

The information the Steering Committee reviewed in items #1-7 are available in 
the MBA Office for review by individual faculty. To a large extent it focuses on what is 
perceived to be wrong with the delivery and content of MBA programs in general and 
ours in particular, and to a lesser extent focuses on what ought to be. (For a summary 
of the critique of MBA education in general please see Appendix A). This report 
addresses itself primarily to recommendations on what the Carlson MBA program ought 
to be. The vision of a new program addresses the key perceived deficiencies, but more 
importantly, it is attuned with the needs of contemporary organizations, and matches the 
vision and goals of the Carlson School. 

This report first describes how the MBA Steering Committee approached its 
work, which includes a delineation of terms that we think are useful in framing the 
discussion about a new MBA program. The report then sets forth the goals and 
premises that underlie the recommendations, and then provides comprehensive 
recommendations for the structure and content of the full-time day MBA program. 
Course descriptions and learning outcomes · for each required course are contained in the 
appendices. Ea.ch course has been developed by a multi-disciplinary team of faculty. 
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TI. . HOW THE 1\tffiA STEERING COl\11\tllTTEE APPROACHED ITS WORK 

The following are three key components to an effective program, and the Steering 
Committee organized its work accordingly: (1) the structure and content of the program; 
(2) the student experience; and (3) administrative processes. This proposal focuses on 
the structure and content of the program, and the student experience. Administrative 
processes are crucial, but they are being dealt with continuously by the MBA Office as 
part of its charge. 

The structure and content of the MBA program encompasses decisions about how 
much coursework to require, what specific courses should be required and what should 
be their content, how much breadth and deptli must be acquired, how courses should be 
sequenced, what constitutes a field of concentration, etc. Implementation of the program 
requires that we address issues of delivery of individual courses and related courses as 
well. However we believe that the debate about program changes will be more 
productive if we separate issues of structure and content of the program from issues of 
delivery. 

The student ey>erience refers to opportunities for learning beyond the classroom. 
This includes creation of a "professional learning community," which involves faculty, 
students, staff, and practitioners, as called for in the CSOM Strategic Plan. It also 
includes structured programs which enhance the classroom experience, such as the new 
research series, called "NEXUS: Research Meets the Real World," and programs that 
make use of the Twin Cities community, such as a pro seminar series and mentoring 
program, as well as programs which build a learning community within the student body. 

This proposal addresses the structure of the MBA program, the content of 
required core courses, and the structure and design parameters for concentrations. It 
also addresses issues that relate to the student experience, through a series of co
curricular learning vehicles. 

The charge to the Steering Committee encompassed three of the masters 
programs--Day MBA, Advanced Placement, and Evening MBA. The Steering 
Committee determined that it was best to look at the Evening MBA program separately 
from the Day and AP programs. Therefore, to date only the two-year day program has 
been addressed. The full-time day programs (including AP) are the most visible to the 
national and international audience, and therefore most critical to our ability to attract 
excellent students, develop interest from prospective employers, and attain higher 
national rankings. These are also the programs in which we have more degrees of 
freedom in the design of them, since the students are full-time for 18 months (or 12 
months, in the case of AP students). Once the structure and content of the full-time day 
MBA program is determined by the faculty, issues concerning their implementation in 
the AP and Evening MBA programs must be addressed. 
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ID. GOALS AND P~SES UNDERLYING THE MBA PROGRAM PROPOSAL 

The expressed goal with respect to the MBA program in the Strategic Plan is to 
"Develop an MBA program of the highest quality that prepares students to solve 
problems, manage, and lead successfully within organizations". 

In developing this proposal, the strategic goal is amplified and further delineated. 
The Steering Committee proposes that the following goals should apply to all of the 
MBA programs: 

1. The Carlson MBA Program should distinguish itself by its innovative educational 
linkages with the "living laboratory" that surrounds it. The Twin Cities and 
surrounding region is a vibrant community of entrepreneurial businesses and 
innovative government. Through its educational linkages with the community, the 
Carlson MBA Program should educate students in how to bring the powerful 
tools of theory to bear on the challenging problems faced in practice. 

2. The Carlson MBA Program seeks to attain the highest standards of quality in 
terms of content and delivery, co-curricular student experience, and 
administration. 
(i) The program content should be theoretically sound and cutting-edge, and 
delivered in a way that allows effective learning by adult learners. 
(ii) Co-curricular student experiences should enhance classroom learning by 
exposing students to cutting-edge practice and practitioners who are dealing with 
contemporary problems. . Co-curricular activities should involve students in their 
design and execution in order to enable them to develop leadership skills and 
expose them to numerous models of professional values, attitudes, and skills. 
(iii) Administrative services should be as "seamless" as possible and reduce 
bureaucratic impediments to learning. With respect to administrative services, 
students should be seen as "customers." 
(iv) In all three of the program's key components--content, co-curricular 
experience, and administration, mechanisms to achieve continuous improvement 
to meet the evolving needs of students and the marketplace will be 
institutionalized.-

3. The Carlson MBA Program will prepare students with a global perspective that 
recognizes the internationalization of business and the cultural diversity of its 
participants. 

4. Carlson MBA students should be motivated and educated to become leaders in 
their professions. 
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5. The Carlson MBA Program allows sufficient flexibility and choice to enable 
.. students to prepare for career paths that require depth and specialization, or 

allows them to prepare themselves as generalists. Regardless of the preparation 
students choose, the program will emphasize working across functional boundaries 
toward integrative solutions to complex problems. 

To guide the design of a program that could meet these goals, the Steering 
Committee sought to establish a set of design premises. The following premises emerged 
through input gathered from students, faculty and outside constituents, and as a result of 
reviewing other programs. ·These premises represented early points of consensus, and 
have shaped the recommendations contained in this report. 

1. 

2. 

The following are the design premises underlying the curriculum proposals: 

The proportion of elective choices relative to required courses should be 
increased in order to enable students to design programs that serve their needs, 
experience, and aspirations. 

Rationale: Most MBA programs during the 80s turned out students who had a 
predominately "generalist" training. The market is saturated with such managers, 
and at the same time the ranks of middle managers with such background is 
thinning. But rather than make decisions for students that they must become 
specialists (which might lead us to offer only MS degrees and abandon the MBA), 
we believe students should be given some freedom to develop programs that build 
on their distinctive skills, unique experience, and personal career preferences. 
Free choice is bounded by the responsibility we believe the faculty has to "certify" 
that holders of a Carlson MBA have a certain depth and breadth of knowledge 
about business and management. Greater relative choice by students also has the 
advantage of providing greater opportunity for faculty to develop elective courses, 
which makes more effective use of the specialized expertise of a research-oriented 
faculty. (The number of electives cannot be allowed to explode because of the 
cost implications for the School, so a market mechanism that governs the number 
of electives must be developed. Enrollments in an elective after a year or more 
trial period may be an appropriate mechanism). 

The core should be limited to the vital material that can be covered in one 
academic year (students' first year), and the material in the core should be 
coordinated . Furthermore, the material in the Functional Core should be 
integrated by focusing on the contributions of the functional areas to core business 
processes. (The consulting project arid "Top Management Perspectives" course 
are not included in the limitation of core material to the first year). 

Rationale: Coordination of the core material is a critical issue. It means there 
should not be unnecessary redundancy in material, and the knowledge and skills 
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required for later courses should be reliably covered in earlier courses. 
Furthermore, courses should build on each other to allow students to experience 
the power of becoming increasingly sophisticated in bringing knowledge to bear 
on problems. Integration of material from the functional areas is consistent with 
the expressed needs of the management community to break down the functional 
"silos." By teaching the core material entirely in the first year, students' 
coursework can be more closely controlled and they can be required to move 
through in lock-step fashion without interfering with electives and elective 
scheduling. Limiting the core to the first year also provides an arbitrary . boundary 
to check any tendency to expand the number of required core courses. The 
consulting project and "Top Management Perspectives" course are not intended to 
impart "Core" knowledge, and thus are not restricted to the first year. They 
achieve maximum impact only in the second year. · 

3. Revisions in the program should seek to increase the analytical rigor in courses; 
challenge students more, and develop greater capacity for critical reasoning. 

Rationale: Over the past decade there has been considerable public chiding and 
sometimes pressure to make MBA courses more "relevant". To the extent that 
some instructors may have responded by reducing the rigor or demand for critical 
reasoning in courses, we believe that standards should be raised, and that all 
courses should be both rigorous and relevant. 

4. The revised program should demand greater effort from students. 

Rationale: There is a chicken-and-egg argument being used in relation to how 
much effort should be demanded from students. When the proposal is made that 
students should be required to take more coursework or participate in more co
curricular educational activities it is pointed out that a very large proportion of 
our students are employed (many as much as 20 hours a week). On the other 
hand, perhaps our program is thin enough in terms of requirements that students 
have extra time that they fill with work. In reviewing the MBA programs at 
competitor research universities, we fmd that the number of courses required 1s 
greater than at the Carlson School. 

5. Develop a cadre of core faculty who are responsible for the content and 
coordination of the core. Individual faculty should teach in the program for a 
fixed period of time (2-3 years), and then rotate out of the core. The rotation 
should be staggered so there is some continuity. Before rotating out of the core, 
faculty should be responsible for developing other faculty to take over the core for 
the next time period. 

Rationale: The concept of a core faculty that serves together for a fixed, though 
limited, period of time has several benefits. It encourages commitment to the 
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entire core on the part of the faculty involved, instead of merely commitment to a 
particular course. It encourages learning and improvement in the teaching of 
one's course and its coordination with other core courses. By teaching next to the 
same faculty for a certain time period, the costs of coordination are minimized. 

Identify cohort groups of students who remain together through the core. 

Rationale: Cohort groups should allow for an increased sense of community to 
develop among the s.tudents during the first year. This familiarity and stability in 
the peer group should enhance students' ability to learn together outside the 
classroom and makes communication with them easier. 

7. Assure that students reach certain comi>etency levels in key skill areas, including 
use of computers and information technology, written and oral communication 
and teamwork. An assessment process will be used at the beginning of a student's 
program to evaluate levels of performance in key skill areas. Then a self-paced, 
outcome-based learning process, via interactive computer (where possible) should 
be used to assure that all students reach the competency levels desired by the 
program. The skills acquired should be used in appropriate core courses on a 
planned basis. The pace of learning the skills should be dictated by when they 
are required for use in a core course. 

Rationale: Students enter the program with differing levels of proficiency in key 
skill areas, yet it is essential that ail students attain a specified level of 
competency. Traditional course structures are not well suited to dealing with 
both of these factors. A self-paced, outcome-based learning process can 
accomplish the desired goal. Using the skills in core courses provides motivation 
for the student to acquire competence by the time it is needed and reinforces the 
learning through application. 

IV. RECOMMENDATIONS FOR THE FIRST YEAR OF THE MBA PROGRAM 

The following statement of philosophy is proposed for the MBA core: 

The "core" of the Carlson .MBA program should prepare students with solid 
foundational knowledge that comes primarily from the disciplines underlying the 
study of business. Further, the core should provide knowledge of the major 
functional areas of business with special emphasis on the integration of that 
knowledge in key business processes. Fmally, the core should enable students to 
broaden their vision of the rl.I1Il and its environments and sharpen their critical 
reasoning skills applicable to leadership in dynamic environments. 
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Fall Quarter 

Operational! y, the Steering Committee recommends that the fall quarter be 
devoted to "Foundational" courses. In arguing for this, we agree with and quote from a 
statement prepared by Larry Cummings for the MBA Forum held May 23, 1992: 

"That which is core, which provides a foundation or which is fundamental is 
something to build upon; an infrastructure; something that makes 'flexibility' 
possible (as in the foundation of high-rise buildings located in an earth-quake 
prone area), rather than dangerously rigid or structurally vacuous; something that 
does not quickly decay with changes of the winds, currents, or fads; something that 
provides a critical, mindful basis for application; something that intellectually 
stimulates the faculty and makes the practitioner proud; and, finally, something 
that is based on a sense of discipline. Here two meanings of the word 'discipline' 
are both relevant. Discipline means the substrate or substance of an area or 
domain of knowledge. Discipline can, as well, mean a recurring, searching, 
systematic pattern of thinking as a generic activity without regard to the area of 
substance. Discipline is a way of mindful activity applicable across areas of 
substance; i.e., disciplined thinking across and within disciplines." 

Foundations that are essential to the study of business and management are 
Managerial Economics, Data Analysis for Managers, Behavioral Science for Business, 
and Accounting. It is recommended that they comprise the course of study in the frrst ·~ 
quarter of the MBA program, and that they supply the foundation for later courses that ..., 
focus on areas of application, which are the functional areas of the business and the 
leadership core. With the exception of accounting, these foundational courses are not 
the domain of any one department, indeed expertise in each is present in nearly every 
department. Therefore, for each course, experts from across the school were identified 
and contributed to the design of the courses. In Appendix B are the four courses which 
comprise the Foundational Core. Each proposed course has a brief Course Description, 
a set of Learning Outcomes, and list of Key Topics. 

Winter Quarter 

The areas of substance in which the foundational knowledge is applied are 
essentially the functional areas of the business. The Steering Committee recommends 
that study of the functional areas be the focus of the second quarter of the MBA 
program and that an integrative approach be designed by the core faculty. These 
courses should also build upon the foundational courses of the previous quarter, and 
provide opportunities to apply the foundational knowledge acquired. They must also 
include treatment of international issues in each course. The Steering Committee 
recommends that the functional areas of Marketing, Fmance, Operations Management, 
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Information Systems, Human Resources and Accounting be represented and integrated 
in this quarter. 

In recommending that an integrated approach be designed for the Functional 
Core, we are acting on the dominate plea made by executives and managers when they 
provide advice on program content. Their plea is that students need to be prepared to 
use their specialized knowledge in an integrated way, to contribute to processes and 
solve problems that cut across boundaries in the organization. Therefore, a single design 
team was formed, comprised of two faculty from each of the contributing functional 
areas (with the exception of Accounting, which had one member). The design team was 
asked to recommend a design for the Functional Core which allows students to learn the 
body of knowledge associated with specific functional areas, and also how to use that 
knowledge to address key business problems that cut across functional areas. A 
guideline given to the Functional Core design team stated that while all the functions are 
essential, emphasis should be placed on Marketing, Finance, and Operations, with a 
supporting, but essential, role played by Accounting (particularly a management 
emphasis), Information Systems, and Human Resources. As a rough rule of thumb, the 
Steering Committee expected that the supporting functions will consume roughly half the 
amount of contract hours as the areas of marketing, finance, and operations. 

The Integrated Functional Core should be a distinguishing "bold stroke" for the 
program. 

The recommendations of the Functional Core design team are provided in 
Appendix C. In the opinion of the Steering Committee, they truly represent a "bold 
stroke" in the program. 

Spring Quarter 

In the third quarter of the program, a set of courses is recommended which is 
designed to broaden students' vision of the firm and its environment, and enhance their 
ability to provide leadership in dynamic environments. These courses define the 
"Leadership Core" of the program. The Steering Committee recommends that a Strategy 
course be required of all students in the third quarter. In addition, a set of four courses 
taught in five week modules will be required. These modules address some of the most 
important contextual issues faced by managers in a changing world and include 1) 
International Environment of Business, 2) Ethical Environment of Business, 3) 
Organizational Analysis and the Management of Change, and 4) Managing for Quality 
and Continuous Improvement. 

The Steering Committee recommends that space be provided for one elective 
course in the Spring Quarter, which allows students to choose to prepare themselves for 
summer internships or get started on their concentrations if they wish. 
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Four design teams, each comprised of experts from more than one department 
were formed to provide recommendations on the courses. For the courses on Managing 
for Quality, and Organizational Analysis and the Management of Change, a single design 
team was formed in order to capitalize on the complementarities in the two courses. 
That design team has provided details on the content of two separate courses, but as a 
result of their collaboration, they will recommend some integration in the delivery of the 
two courses. The recommendations of the design teams for the Leadership Core are 
contained in Appendix D. 

V. CO-CURRICULAR LEARNING IN THE FIRST YEAR 

Four co-curricular learning programs are recommended for the first year of the 
MBA program. They are intended to surround the curriculum and enhance the student 
learning experience, and in large part they rely on parmerships with the business 
community. The co-curricular programs recommended are: 

1. Orientation. Assessment Process and Professional Skills Development 

The MBA program will begin with an expanded orientation period of up to one 
week, during which time formal skills assessment will be carried out. Key skills 
include oral and written communication, teamwork, and computing. Students who 
do not possess the desired competencies will be directed toward outcome-based, 
self-paced learning modules to be taken during the first year until they reach the 
desired competency levels. Certain competency levels must be demonstrated to 
meet the requirements of the MBA Program. The timing of when the 
competency requirement must be met should be designed to coincide with when it 
is needed in a core course. This assessment and competency development process 
also allows formal class time to be used more effectively, since it will not be 
necessary to spend class time to bring a subset of students up to speed on needed 
skills, such as computing skills. It also assures that all students will have certain 
competencies by the end of the first year, even if they are not taught in a formal 
class. · · 

The orientation is also designed to do more than assess students' skills in order to 
direct them to appropriate skill development modules. The expanded orientation 
should prepare students for learning in the program by beginning the process of 
building teams, learning group skills, learning about case analysis, and becoming 
familiar with library, computing facilities, and E-mail. The orientation will also 
allow us to communicate the key professional norms and values that we wish to 
characterize our "professional learning community." We propose to involve 
corporate managers by asking them to present "live" cases to the new students. · 
This will serve to establish early linkages with the professional community and will 
also provide a business context for the foundational material which follows in the 
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2. 

3. 

4. 

fall quarter. The Steering Committee believes that faculty teaching in the 
Foundational Core should attend these live case presentations and link back to 
them whenever appropriate in the subsequent foundations courses. This will 
mitigate against the concern that the foundational courses may be too abstract 
and not strike the students as relevant to business problems. 

Corporate Mentor Program 

A corporate mentor program is recommended for the first year of the program. 
Small groups of four to six students should be paired with a corporate mentor. 
They would meet on approximately a monthly basis. Students would benefit in 
numerous ways, and the school would benefit by having a productive means to 
involve the many alumni and community peOple who have offered to become 
involved in helping the school and its students. Many corporations have 
recognized the importance of mentoring, and have established formal or informal 
programs to develop people through mentoring. It will be a distinctive feature of 
the Carlson MBA program to enable our students to also experience the personal 
development that can come from a mentor relationship. 

Research Senes 

The research series "NEXUS: Research Meets the Real World," which was 
successfully piloted in Spring, 1992, should become a regular feature of the MBA 
program. This series features faculty members presenting their research to 
students and select members of the practitioner community in a manner that both 
displays its rigor and highlights its relevance. This series demonstrates the vital 
link between scholarship and teaching that exists in the Carlson School. 

Summer Internships (Domestic and International) 

During the summer after the first year, the school will aggressively seek to provide 
internships for students who are interested in them. Students will be encouraged 
to take internships or elect to participate in a foreign exchange program. 

VI. RECOMMENDATIONS FOR THE SECOND YEAR OF THE :MBA PROGRAM 

The second year of the program is designed to meet three primary objectives: 1) 
allow students to exercise choice to design a course of study that fits their individual 
educational needs and career aspirations, 2) increase their exposure to international 
issues through a required international elective, and 3) provide opportunities to link 
theory with practice. 
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The first objective gives rise to a need for recommendations on the use of 
electives in the second year, and specifically on the development and offering of 
concentrations within the MBA program. 

A. Recommendations on Concentrations and Use of Electives 

Students have a minimum of nine elective choices which they may use to design a 
course of study which supports their career and educational aspirations. In this· process 
they are encouraged to seek out and make use of advice from program administrators, 
faculty, placement professionals, and others, coupled with information from their 
personal assessment in the orientation week to make appropriate course choices from 
among the electives offered in the Carlson School and in graduate programs throughout 
the University. There is no required distribution of electives, and no requirement on 
how many must be from the Carlson School. 

Students may wish to use electives to accumulate depth in one or more areas of 
management studies by choosing a "concentration". The objectives of concentrations in 
the Carlson School are to provide a focussed and coherent course of study, and prepare 
students for responsible positions in a specialized area in organizations. 

The purpose of this section of the proposal is to recommend to the faculty (1) the 
criteria which a concentration must meet, (2) the process for establishing a 
concentration, and (3) mechanisms by which a concentration will be "governed" for 
purposes of evaluation, improvement, or tennination. 

1. Concentrations 

A "concentration" within the MBA program is specified by the faculty of one or 
more departments, and consists of up to four courses from a menu of more than four 
courses. This allows some required courses, but also mandates some flexibility and 
choice for students within a concentration. Maximizing the opportunities for choice 
within a concentration is strongly encouraged. 

The faculty proposing a concentration must be able to demonstrate that it is 
"market driven," that is, it prepares students for jobs that exist, and it has sufficient 
student demand to achieve viable class size for each course offered. 

Interdisciplinary concentrations are strongly encouraged. These are 
concentrations which are designed by faculty from two or more departments, and whose 
menu of courses is composed of courses from two or more departments. It is 
recommended that an international concentration be among the interdisciplinary 
concentrations offered by the school. 
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Development of joint concentrations is also encouraged. These are concentrations 
which, by design, share elective courses, so that a particular course can count toward the 
requirements for more than one concentration. This enab1es students to select two 
complementary concentrations, and still maximize the number of remaining electives they 
have to round out their educational preparation. 

2. Process for Establishing a· Concentration 

Concentrations are proposed by the faculty of a department, a subset of faculty 
within a department, or a group of faculty. across departments. While the new MBA 
program is being developed, concentrations should be proposed to the MBA Steering 
Committee or its successor group. Once the new :MBA program is established, it will 
have an oversight group, responsible for continuous improvement of the program, and 
this group will then receive concentration proposals. The MBA program committee 
makes recommendations to the faculty, which in tum votes whether to formally recognize 
a concentration. A concentration is thus recognized by the faculty of the school, and is 
not merely an offering of a department or subset of faculty. 

The process of establishing a concentration should include formal consultation 
with faculty outside the boundaries of one department, the Director of the MBA 
Program, the ·Director of the Career Planning and Placement Office, and constituents 
outside the school who are knowledgeable about market demand and substantive 
content. 

3. Governance and Continuous Improvement 

Each concentration must have one person responsible for administering the 
concentration, and a team of two or more faculty responsible for coordinating its 
delivery, gathering information on its quality, and overseeing its continuous improvement. 
The oversight committee for the MBA program will work with the MBA office to 
monitor the on-going quality of each concentration and its demand in the marketplace. 
The oversight committee will work with the concentration· faculty to recommend 
improvements to be implemented by the concentration faculty. The oversight committee 
may also recommend to the faculty that a concentration be eliminated if quality or 
demand is not sufficient. 

In order to allow for continuous improvements in concentrations, bureaucratic 
impediments to change should be avoided. Thus, incremental changes, such as adding 
courses to the menu, can be approved by the oversight committee for the MBA program. 

The MBA Office will be responsible for monitoring students' coursework and 
giving approval to their use of a formal concentration label to describe themselves, 
especially to recruiters. 
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B. Recommendations on Courses Linking Theory and Practice 

Part of the second year of the program is devoted to helping students bring their 
theory and knowledge to bear on practical problems. The Steering Committee 
recommends that two courses be required: 1) a team-based consulting project course, 
and 2) a "Top Management Perspectives" course. 

Team-Based Consulting Project Course 

Students will be required to take one of two types of team-based consulting 
projects, which constitute a 6-credit course, beginning in winter quarter and concluding 
by the middle of spring quarter when the project is complete. One of the tracks is an 
applied, team-based project course, the "Corporate Consulting Project," which is similar 
to the current MBA 8065 project course. The other , track is designed to provide an 
experience in technology transfer and entrepreneurship. 

The "Corporate Consulting Project" track is the better defined of the two tracks at 
this time, because the school has considerable experience with it. The role of this track 
of the course is to provide students with an opportunity to work in teams to apply the 
knowledge and tools they have acquired in the MBA program to a real problem faced by 
an organization. The projects should represent a range of problems, from thoSe which 
require expertise from a number of functional perspectives and thus require a 
multidisciplinary team, to those which are more narrowly based in a functional area and 
require specialized expertise from a team of students. The course is designed to foster 
deductive learning. Further, it is designed to teach students how to work successfully in 
self-managed teams, which includes applying skills of communication, conflict resolution, 
problem formulation and problem solving, project management, client negotiation, and 
assembling resources. The product of the team is a major report, presented both in 
writing and orally, to the sponsoring organization and one or more faculty supervisors. 

The . Steering Committee believes that this project course provides a valuable 
opportunity for students to bring theory into practice. For the school, the course 
represents a valuable, mutually-beneficial linkage with the business community. 

The second track is "Entrepreneurship and Technology Transfer." The 
University's Office of Research and Technology Transfer Administration (ORTIA) is 
involved in securing patents for innovations produced at the University, then works to 
bring this technology to the marketplace in the form of products or new firms. The 
students will work on the business and marketing aspects of technology transfer, and be 
exposed to scientists, entrepreneurs, and business people. This is a truly innovative 
program, and one which leverages the unique strengths of the University and the 
community. One of these two project tracks will be required, beginning in the winter 
quarter. Initial meetings have been held with officials from ORTI A, individuals who 
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have been involved in technology transfer activities of the University, including venture 
capitalists, and knowledgeable faculty. From these meetings we have concluded that it is 
feasible to develop a track such as this. However, it is premature to propose further 
details on how the track would be delivered. It is recommended that one or two pilot 
projects be undertaken in 1993-94 and expanded assuming the pilot warrants it the 
following year. 

Top Management Perspectives 

The Steering Committee also recommends that a 2-credit "Top Management 
Perspectives" course be required in the spring quarter. This course is designed to bring 
students face to face with top executives for the purpose of helping them learn about 
decision making from a top-level, general management perspective. The course is 
intended to foster inductive learning, and focuses on a series of topics which are of 
enduring importance and interest to all students, regardless of functional specialty. 

A school-wide design team was formed to provide guidance on the purpose and 
learning outcomes of the "Top Management Perspectives" and "Consulting Project" 
courses. Its recommendations are reported in Appendix E. The team has considerable 
experience with and interest in the delivery of these two courses, and will later be asked · 
to provide recommendations to those who will ultimately be responsible for designing 
and delivering the courses. Recommendations will also be solicited from other faculty 
who have experience with these types of courses but who may not have been on the 
design team. 

VII. CO-CURRICULAR LEARNING IN THE SECOND YEAR 

Two co-curricular learning programs are recommended to surround the 
curriculum and enhance the student learning experience in the second year of the 
program: 

1. Carlson ProSeminar Series 

2. 

This series features managers from the community or faculty, and focuses on 
contemporary issues or current practices in management. The series should be 
held approximately bi-weekly, and a mechanism should be developed to assure 
that students participate on a regular basis. Topics might include diversity, new 
trade agreements, emerging technologies, business-government partnerships, etc. 

Research Series (On-going from the first year) 
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Vlll. · CONCLUSION 

The MBA Steering Committee recommends the adoption of the framework 
and course structure depicted in Figures 1 and 2, and of the course descriptions and 
learning outcomes of the individual courses shown in Appendices B-E. In addition, the 
Steering Committee recommends the adoption of the co-curricular learning proposals 
described in Sections V and Vll. 
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APPENDIX A 

Why Change the MBA Program? 

The current MBA program is essentially the same program that was designed in 
1979. Organizations have experienced revolutionary changes since then--an explosion of 
information technology, opening of global markets, dramatic shifts in work force 
demographics, expansion of "knowledge" work, increasingly rapid development of new 
technologies, to name a few. As a result, organizations are making some fundamental 
changes in the way they function, including a trend toward smaller ranks of middle 
management, more cross-functional work processes, greater reliance on teams, more 
attention to management approaches that emphasize quality and service. It stands to 
reason that the knowledge, skills, and even attitudes that students need in order to be 
able to add value to organizations simply must have changed as well since 1979. We 
must assume that the content of individual courses has kept pace with the developments 
in the fields from which they derive. However, we do not assume that the overall 
structure of courses, the logic with which they are linked together, the extent to which 
they relate to contemporary problems, the degree to which the program allows students 
to make individual educational choices that match future career opportunities is 
necessarily still adequate. 

Furthermore, the Carlson School has changed dramatically too. We have become 
far more active and successful in generating new knowledge through research. We have 
doubled our faculty and greatly expanded our intellectual capital through investing in 
people. By traditional measures of grades, experience, and GMAT scores our students 
are significantly better too. With significant changes in all three of these key factors-the 
environment of organizations, our faculty, and students--it seems worthwhile to examine 
seriously whether our MBA program offers the best possible education that this 
outstanding faculty can deliver for a student body that is the equal of nearly any in the 
country. 

The marketplace also compels us to examine the MBA program. A selection of 
the criticisms voiced in various public forums is provided here. 

During the last decade or so, concurrent with the growth curve of MBA degrees 
awarded reaching its apogee, there has been an increasing crescendo of criticism of 
business schools in general and MBA programs in particular. That criticism has come 
from corporate executives as well as occasionally from inside academia. While the views 
expressed may be arguable, they are, nonetheless, widely circulated by the public press. 

The basic conclusion of this criticism in its blunt form is stated by William L. 
Weis, an accounting professor at Seattle University: "Instead of providing a quality 
educational experience, resources are being misspent, courses and research are not 
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relevant, and students are being neglected. And we have arrived here with the 
encouragement of the oversight body [AACSB] whose job it is to keep business 
education on track." 1 This theme of the irrelevance of business education to business 
practice has been repeatedly articulated. The most recent restatement of this 
denunciation of business schools appeared in Fortune last summer in an article by Alan 
Deutschman. He recounts corporate recruiters' complaints that MBA graduates lack 
creativity, people skills, aptitude for teamwork, and the ability to speak and write with 
clarity and conciseness. He suggests that "the elusive proficiencies long derided by deans 
and dons as 'soft skills' are exactly what companies are coming to want from managers -
and what B-schools, mired in arcane scholarship, seem least suited to instill. "2 

A sampling of other expressions of the criticism include the following: J. Brian 
Quinn, a professor at Dartmouth's Tuck school states: "Business schools -including [my] 
own - are turning out graduates who are ignorant of technology, especially information 
technology, and who know little about America's growing service industry. "3 Another 
article challenges the MBA curriculum in five specific areas: (1) MBA programs over 
emphasize quantitative analysis and financial maneuvering. (2) There is a corresponding 
"dehumanization" of management. . (3) MBA programs present an over-simplified 
perspective on management, which is characterized by the case approach, the CEO view, 
and the absence ot interdisciplinary work. ( 4) There is inadequate attention to learning 
the business -especially production and manufacturing, and (5) There is little attention 
to international business. 4• Another widely repeated criticism is that management 
education today is a system producing business students who are narrow, short-term 
oriented, manipulative number crunchers. s 

Whether or not this vigorous critique of management education, and specifically 
of MBA education, is accurate or fair probably begs the point. The popular literature 
and anecdotal evidence suggests that corporate America, which employs MBA graduates 
and is, thus, a primary constituent, is increasingly dissatisfied with the "product of 
business schools." Some companies are beginning to follow the General Electric model 
and train their own managers, rather than sending their people to business school. Says, 

Weis, William L., "What's Going On In Business Schools?" Management Accounting. 
May 1990, 52. 

1)eutschman, Alan, "The Trouble With MBAs," Fortune. July 29, 1991, 72 

3o•What Should B-Schools Teach?" Fortune. September 26, 1988, 60. 

"M:cGill, Michael E. "Attack of the Biz Kids," Business Month. December 1988, 75-
78. 

~uller, Helen J., James L. Porter and Robert R. Rehder, "Have Business School Let 
Down U.S. Corporations?" Management Review. October 1988, 24-31. 
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John Rosenblum, Dean of the Darden School at the University of Virginia, "Companies 
are going from being our customers to our competitors." 6 

At the same time, U.S. business schools face more intense competition from 
emerging MBA programs within top European schools, which promises not only to 
reduce the flow of European students to U.S. MBA programs, but also to attract 
American students to their programs. They are attractive alternatives to prospective 
MBA students because of their emphasis on linking theory and ·practice and their 
tendency to have closer relationships with their corporate communities. 

Much of the current state of business school education can be characterized as a 
reaction to the state of business education as late as the 1950s, when business schools 
were viewed by the rest of academe as little more than trade schools. Little meaningful 
research was being published and the catalogs of business schools were replete with 
courses now relegated to secretarial and technical schools of commerce. As a response 
to this state of affairs, the AACSB adopted the conclusions of two studies of collegiate 
business education completed in 1959. One study, prepared by Robert Gordon and 
James Howell 7

, was funded by the Ford Foundation. The other study, prepared by Frank 
Pierson 8

, was funded by the Carnegie Foundation. All three were economists. Their 
studies concluded that (1) Teaching techniques such as case studies, role playing, 
simulation, gaming, and business internships were undesirable. (2) Business education 
should be targeted toward preparing students for top management, not entry level 
positions. (3) The primary role of full time faculty should be to generate substantial, 
significant research, preferably pure rather than applied, and to be "reasonably good" 
teachers. (4) Current and former business executives should not be used as teachers, 
except for part-time, non-credit, continuing education courses, seminars and workshopS. 
Within 10 years, their studies had completely changed business education in America, 
including curriculum and faculty credentials. The emphasis on research produced 
curricula emphasizing quantitative analysis. 

The critique of the current state of education at the leading business schools and 
their imitators may be a result of their success in implementing these changes. Business 
schools now occupy a position of reasonably high academic respectability as well as 
considerable political clout on campus due to their popularity with students (about one
fourth of all bachelor's and master's degree are awarded in business administration) and 

Ueutschman, Op Cit, 71. 

7Gordon, R.A. & J.E. Howell. Higher Education for Business. New York: Columbia 
University Press, 1959. 

'Pierson, F.C. The Education of American Businessmen . New York: McGraw-Hill 
Book Company, 1959. 
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their ability to raise substantial amounts of external funding. However, the current 
criticisms may be indications that the pendulum has swung too far. 

The criticisms documented thus far provided the stimulus for the AACSB to 
commission another major study of business education which was conducted by Lyman 
Porter and Lawrence McKibbin. This study, published in 1989, was titled, Management 
Education and Development: Drift or Thrust Into the 21st Century. The Porter and 
McKibbin report provided a crystallization of the perceived weaknesses of current 
curricula and a general prescription for the changes that need to be made. It divided the 
criticisms into two major areas: general and specific topic areas. The two general types of 
criticisms were ( 1) insufficient emphasis on generating "vision" in students, and (2) 
insufficient emphasis on integration across functional areas. Criticisms addressed to 
specific topic areas included (1) too much emphasis on quantitative analytical techniques; 
(2) insufficient attention to managing people; (3) insufficient attention to communication 
skills; ( 4) insufficient attention to the external (legal, social, political) environment; (5) 
insufficient attention to the international dimension of business; (6) insufficient attention 
to entrepreneurism; and (7) insufficient attention to ethics. The authors comment that, 
"Perhaps the most disturbing finding was the general absence of concern for, or even 
expressions of awareness of looming changes in the environment.." 9 

Porter and McKibbin see an increasing need for strategic planning by business 
schools in the U.S. They summarize their study with four themes that they believe are 
supported by their findings: The need for (1) continuous quality assessment; (2) 
continuous attention to the link between theory and practice reflected in both pedagogy 
and research; (3) building business school cultures that are capable of continuous 
adaptability to change; and (4) "ingrained, embedded and pervasive spirit of 
innovation." 10 

A second seminal document was released shortly after the Porter and McKibbin . 
report. This was Leadership for a Changing World: The Future Role of Graduate 
Management Education . the 1990 report of the Graduate Management Admission 
Council's Commission on Admission to Graduate Management Education. In 1987 the 
GMAC invited twenty leaders from business education and its constituencies to form the 
Commission and explore the challenges facing the field in the 1990's and beyond. The 
Commission's two years of far ranging conversations centered on the massive changes 
taking place in the external environment and the need for fundamental rethinking of 

'Porter, L.W and L.E. McKibbin. Management Education and Development: Drift or 
Thrust Into the 21st Century. McGraw-Hall Book Company, 1988, 311. 

1Thid, 342. 
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graduate management education m response to them. 11 Following is a summary of the 
Commission's conclusions: 

The environmental transformations that management schools must deal with are 
manifestations of a world that is changing with more speed and complexity today 
than it has at any other time in history. Three central driving forces exemplify the 
changes that will affect our schools and students: (1) accelerating change and 
complexity in technology, (2) globalization of markets, communication, and 
human resources,(3) increasing demographic diversity. 

These broad trends of development are interrelated and encompass dozens of 
other difficult issues, including complex ethical problems, changing political 
processes, the role of non-market institutions, and the relationship of business and 
government. Yet, ultimately, it is these three major forces of technological change, 
globalization and diversity that will most shape the new knowledge, skills, 
attitudes and values that tomorrow's managers will require, according to the 
GMAC Commission. The report then describes a series of implications for 
management schools and faculty. A fresh look at the relationship between 
research and_ teaching is required. There is a renewed demand for the integration 
of theory and practice that may require new paradigms of intellectual inquiry. 

How does all of the foregoing inform our process of MBA curriculum reform in 
the Carlson School? We confront an external environment characterized by rapid change, 
increasing demands for relevance and attention to the needs of our customers (corporate 
employers and the students themselves). There are plenty of indications that if we do not 
respond effectively to these forces, we will put ourselves in jeopardy of losing those 
customers to the schools that are able to transform themselves. If the much maligned but 
still highly coveted Business Week rankings teach us anything, it is that these 
constituencies have a lot to do with whether or not we will be recognized as a top five 
public business school. 

As we focus our attention on the MBA curriculum, we need to look at the whole 
educational experience with new eyes. We need to answer some basic questions: What 
will the successful managers of the year 2000 and beyond need to know and be able to 
do? What attitudes and values must these managers develop to equip them for that 
world of the next century? Then we must create a curriculum and a delivery system that 
will achieve these outcomes. 

1tcommission on Admission to Graduate Management Education, "Leadership for a 
Changing World: The Future Role of Graduate Management Education." Report 
sponsored by the Graduate Management Admission Council, 1990. 
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APPENDIX B 

FOUNDATIONAL CORE COURSES 

1\tlembers of Design Teams: 

Managerial Economics : 

Data Analysis for Managers : 

Bruce Erickson 
Jack Kareken 
Christina Kelton 
Kevin McCabe 

George Benson 
Terry Childers 
Chris Nachtsheim 

Behavioral Science for Business : Larry Cummings 
Judi McLean Parks 
Ivan Ross 

Accounting : 

Andy Van de Ven 

Jim Gahlon 
Jack Hughes 
Ed Joyce 
Tim Nantell 
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BEHAVIORAL SCIENCE FOR BUSINESS 

Course Description 

Behavioral Science for Business is one of four courses in the Foundational Core required 
of MBA students during the Fall Quarter of their first term in the Carlson School MBA 
Program. The course covers basic knowledge from different disciplines about human, 
collective, and institutional behavior, as well as methods for learning and knowing this 
knowledge. The outcome-based educational objective of the course is that students be 
able to: understand fundamental behavioral science theories and evidence, diagnose · 
situations, and critique applications in subsequent courses dealing with functional and 
specialized areas of study in their MBA Program. To achieve these learning objectives, 
class sessions will emphasize lectures, exercises, and discussions of assigned readings that 
review the major theories and research that have evolved to constitute the core body of 
knowledge in contemporary behavioral science. 

As a Foundational Core Course, Behavioral Sciences for Business aims to improve your 
capacities to think about and diagnosis opportunities for influencing the behavior of 
others (and yourself) in organizational settings. The emphasis is explicitly on thinking 
and diagnosing; it is not a course about applications. The course will provide the 
intellectual basis for developing and applying practical skills. These skills are part of the 
focus of the courses to come in the Functional and Leadership Cores. 

' Learning Outcomes 

As a result of this course students will be able to: 

1. Understand the motivational bases of various reward and penalty systems used in 
business. 

2. Diagnose opportunities for managerial leadership through understanding of social 
influence processes as well as the symbolic nature of many managerial actions. 

3. Critique employee socialization and some marketing programs through the 
knowledge in social psychology on attitude formation and change. 

4. Understand when human planning and action is likely to be subject to affective, 
emotional and rational processes. 

5. Understand why procedural justice and social comparisons are important causes of 
reactions to various organizational actions. 

6. Understand the causes ·of political behavior in organizations and be able to 
diagnose when organizational politics are dysfunctional and functional. 
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7. Know what behavioral science knowledge suggests are (a) the causes and 
remedies of destructive conflict within organizations and (b) the conditions when 
conflict is advantageous. 

8. Diagnose strengths and weaknesses in the structural arrangements of jobs, work 
units, organizations, and inter-organizational relationships. 

9. Understand why institutional legitimacy and organizational profitability require 
firms to be very much alike in most respects, and yet different in other respects. 

10. Use behavioral science theories to critique various industrial policies for economic 
growth and competitiveness, and the roles of public and private institutions in 
building infrastructures for economic development. 

11. Understand the conditions for, and consequences of, attempting to redirect 
organizations by changing people, organization structure, and/or industrial 
arrangements. 

Topics 

The bases for knowing and evaluating behavioral knowledge 
Reliability and validity 
Methods 

Human Behavior 
Personality, individual differences 
Perception, learning, and development 
Job attitudes and values 
Judgement and decision making 
Motivation 

Collective Behavior 
Roles 
Cohesiveness and coalition formation 
Norms and socialization 
Social comparison processes 
Free riders and social dilemmas 
Power and politics/influence 
Conflict and intergroup relations 
Leadership 
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Institutional (institutionalized) Behavior 

. Culture and legitimacy 
Change and development 
Technology, structure and design 
Organizations and institutions 
Organizational and institutional evolution 
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DATA ANALYS~ FOR ~AGERS 

Course Description 

This course is designed to provide students with an understanding of and ability to apply 
(1) exploratory data analysis, (2) basic inferential procedures, (3) statistical process 
control, and ( 4) regression analysis. The methods to be covered have been selected for 
their relevance to managerial decision making and problem solving, and to other courses 
in the MBA curriculum. Beyond simply teaching the application of these methods, a 
primary objective of the course is to improve students' "statistical thinking" abilities. 
Statistical thinking involves the identification and exploitation of variation in decision 
making and problem solving. These skills are relevant for strategic and tactical as well 
as operational problems. 

Learning Outcomes 

As a result of this course, the student will be able to: 

1. Generate and use basic graphical and numerical descriptive methods 

2. Apply basic estimation and testing procedures 

3. Apply basic statistical process control 

4. Conduct simple and multiple regression ·analyses 

5. Critically evaluate statistical studies 

6. Translate and communicate the results of statistical analyses to management 

7. Manage the statistical problem-solving process 

Topics 

Populations vs. Processes 
Data and Measurement 
Descriptive Statistics 

Graphical methods 
Numerical methods 
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Probability 
Relative frequency vs. subjective interpretation 
Axioms 
Probability distributions 

- discrete: simple & binomial 
- continuous: uniform & normal 

Mean and variance of a random variable 
Statistical control 

Sampling 
Nonprobability sampling: convenience, judgment, & quota 
Probability sampling: random, stratified, cluster 
Sampling distributions 

- of sample mean 
- central limit theorem 
- the logic of xbar-charts 

Estimation (two-sided confidence intervals) 
J.L, J.Lc J.L'b p, P 1 - P2 

Hypothesis Testing 
J.L, J.L1- J.l.'b p, p 1 - p 2 

Error analysis (Type I & TI) 
Statistical significance vs. practical significance 

Statistical Process Control 
cause & effect diagrams 
common & special causes of variation 
xbar, R, & p-charts 

Contingency Tables 
Chi-square test 

Regression Analysis 
simple 
multiple 
covariance 
correlation coefficient 
serial correlation 
R2 
t-tests 
partial F-tests 
residual analysis 
tests for normality and constant variance 
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MANAGERIAL ECONOMICS 

Course Description 

A basic tenent (since at least Adam Smith) of economics is that people can make 
themselves better off by trading privately owned goods and services. Furthermore, given 
the opportunity to trade, people will tend to specialize in the efficient production and 
distribution of goods and services. Standard economic models have a strong normative 
bias in that they attempt to show that prices can serve to decentralize buying and selling 
decisions, and, that there exists prices which lead to decisions which maximize economic 
efficiency. 

While it is useful to know that decentralized price systems can result in economic 
efficiency, it is our belief that a managerial economics course in a business school should 
provide a more positive how-to approach. As a consequence this course explains how 
markets work, how positive economic rents (profits) are made, and how strategic 
behavior affects profits. We believe that economics provides a useful way to think about 
decisions which will be useful throughout your education at the Carlson school and in 
your future career as a business leader. 

The course is divided into four major topical areas. To enhance understanding by those 
who will review this 1\ffiA proposal, the following explanations of each topical area are 
provided: 

1. Market Micro-Structure: In this part of the course we look at the micro 
organization of trading in markets. We introduce demand and supply in 
terms of traders willingness to buy and sell. We then examine explicit 
trading institutions which determine prices and allocations through the 
revelation of traders willingness to buy and sell. We show that contracting 
in such markets depends on two forces: (1) -bargaining over terms of trade, 
and (2) competition for contracts. We then show that economic rents 
depend on the interaction of these forces and that institutions shape this 
interaction. Important examples, introduced in this segment of the course, 
will include double auctions and posted offer markets. 

In order to better explain the mutual gains from trade we then go back and 
derive consumer demand as a consequence of constrained maximization, 
i.e., the attainment of a consumer's most preferred commodity bundle 
given the consumer's budget constraint. Here we make explicit the idea of 
opportunity costs and substitution effects. Important examples will include 
(1) the reaction of consumer's demand to price and income changes, (2) 
household labor-leisure decisions, (3) consumption-savings decisions, (4) 
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and the derivation of profit maximization from utility maximization when 
households own firms. 

We look at gains to trade using Edgeworth's trading model and define 
economic efficiency in terms of Pareto optimality. We then examine the 
Nash bargaining program as an attempt to explain how gains from trade 
will be split in a bargaining framework. We use a sequential bargaining 
framework to show that bargaining outcomes depend on relative 
opportunity costs. Here we will consider some of the research results on 
the importance of expectations (over opportunity costs) in determining 
bargaining outcomes. We will then show that these results have immediate 
applications to negotiation issues in the field. 

The importance of strategic interactions in 'rent seeking' behavior leads us 
to develop the idea of extensive form games and Nash equilibrium. This in 
tum leads to a discussion of the importance of enforcement mechanisms in 
achieving cooperative outcomes, and the importance of mutually consistent 
expectations in avoiding trading failures 

Industrial Structure: In this part of the course we look explicitly at firms 
rent seeking behavior in light of competitive forces. We begin by deriving 
the firm's cost function, factor demands, and product mix decisions, as the 
standard for the economically efficient use of a firm's technology. We then 
show how decentralized decision making within a firm is possible using 
these derived standards. Here we will examine the properties of average 
and marginal cost curves and the nature of fixed and variable costs. 

We use our decentralized model of the firm to look at profit maximization 
in both monopoly and short (and long) run perfectly competitive markets. 
Here we develop the profit maximizing condition that marginal revenue 
equals marginal cost. We then go on to look at profit maximizing decisions 
in duopoly and oligopoly markets. We show that oligopolies as collusive 
arrangements (such as the OPEC cartel) are naturally unstable unless there 
is access to strong enforcement mechanisms. We then provide examples 
(such as the Natural Gas industry and the Medical Care industry) where 
regulation provides such enforcement possibilities. We show that as more 
firms enter a market the ability to achieve extra normal profits are 
competed away. 

We develop the idea of monopolistic competltlon as a better model of 'rent 
seeking' in many industries. This model allows us to talk about product 
differentiation and advertising as important strategic variables in a firm's 
profit making strategy. 
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3. Uncertainty: In the third part of this course we introduce the idea of risk 
management as an important element of a finns strategy. We break risk 
management into two components (1) strategic uncertainty due to a failure 
in common expectations, and (2) state uncertainty due to extrinsic 
randomness in the economic environment. In order to deal with strategic 
uncertainty we develop the concept of a nonnal form game. We then look 
at the role of communication, information, and reputation in developing 
common expectations which result in coordination on specific outcomes. 
We also look at the importance of randomness in some business 
environments where the objective is to not have your strategy anticipated 
by a rival. 

4. 

We develop the idea of expected utility theory as a way of dealing with 
state uncertainty. We show how this theory leads to the idea of risk 
sharing which is central to the idea of insurance and warranty contracts, 
and joint ownership decisions. Co-generation of electrical power is used as 
an interesting example of joint ownership between firms. 

Incentives and Fll'ID. Governance: In this part of the course we return to 
the internal structure of the firm. We develop a framework for 
understanding incentive problems and show how these problems can result 
in market failure. We then look at how these markets affect the 
organization of firms in attempts to overcome (or at least minimize the 
effects of) incentive problems. 

We first look at the problem of 'free riding.' In markets this problem can 
often be resolved by the enforcement of property rights. Within the firm 
we show that the equivalent mechanism is the development of 
responsibility accounting through control systems. We then use the 
principal/agent paradigm to show how responsibility accounting can be 
used to write incentive contracts which can align the interests of managers 
and shareholders. In this framework we look at the current interest in 
CEO compensation. 

Learning Outcomes 

As a result of this course the student will be able to: 

L Understand what decision making subject to constraints means and be able to 
solve simple constrained maximization problems; 

2. Understand, as an instance of constrained decision making, the consumer's work
leisure and consumption choices and be able to explain the derivation of (or be 
able to derive) the consumer's demands for goods or her or his demand curves; 
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3. Understand as another instance of constrained decision making the perfectly 
competitive firm's choices of inputs and output and be able to explain the 
derivation of (or be able to derive) that firm's demands for factors of production 
and it supply of output or its factor demand curves and its output supply curve; 

4. Understand the meaning of the perfectly competitive industry, how the 
equilibrium price gets determined in such an industry, what the equilibrium price 
is in a perfectly competitive industry and, lastly, the assumptions that have to be 
made to get a perfectly competitive industry and why it may not be a particularly 
good approximation of many or most real world industries; 

5. Understand how the monopolistically competitive, oligopolistic and monopolistic 
industries (and the firms therein) differ from the perfectly competitive industry 
(and the perfectly competitive firm), why the monopolistically competitive industry 
may be a bet-ter model of many or most real world industries and, more particu
larly, why a frrm in a monopolistically competitive industry can have a business 
strategy and a firm in a perfectly competitive in-dustry cannot; 

6. Understand business strategy in its many dimensions (among them, R&D 
spending) as determined by (i) decision making under uncertainty and (ii) in the 
context of the cooperative and the noncoopera-tive game; 

7. Understand how technological change, resulting perhaps from R&D spending, is 
modeled and be able to explain its consequences; 

8. Understand what makes entry into any particular industry easy or difficult and be 
able to explain the significance of how easy entry is; 

9. Understand what incentive problems may exist in a firm's management, which 
problems can be dealt with, and what the existence of incentive problems means 
for the performance of the frrm. 

TOPICS 

PART ONE: Market Micro-Structure 

Market Competition -Supply and Demand 
Double Auction: Interactive Case Study 
Auction Design 
Preferences and Consumer Choice 
Gains From Trade, Pareto Efficiency, and Bargaining 
Extensive Form Games and Nash Equilibrium 
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PART TWO: Market Industry-Structure 

Production Functions and Cost Minimization 
Profit Maximization: Monopoly and Competitive Equilibrium 
Product Differentiation and Monopolistic Competition 
Strategy: Advertising and Contestable Markets 

PART THREE: Uncertainty 

Normal Form Games 
Public Goods and Private Property: Interactive Case Study 
Communication, Information, and Reputation 
Risk Preferences and Risk Sharing 
Risk Sharing: Interactive Case Study 

PART FOUR: Incentives And Fum Governance 

Overview of Incentive Problems 
Sunk Costs and Escalation Behavior: Interactive Case Study 
Incentive Contracting 
Principal-Agent: Interactive Case Study 
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ACCOUNTING 

Course Description 

This course is mainly concerned with the construction and interpretation of 
corporate financial reports. The major objectives are to advance understanding and 
intelligent use of such reports. Fulfillment of these objectives involves acquiring a 
facility with procedures and techniques employed in preparing formal statements, coming 
to grips with key concepts which underlie accounting practices in general, and gaining an 
appreciation of the sensitivity of accounting data to variations in estimates and methods. 

The focus on corporations is motivated by the dominance of this organizational 
form. From the outset, the student is placed in the context of reporting issues faced by 
large publicly traded companies, such as those listed on major stock exchanges. Even if 
students select employment with other types of business enterprises, they are likely to 
come in contact with firms of this description through their work or personal finance
related activities. 

Learning Outcomes 

As a result of this course, the student will be able to: 

1. Understand how fmancial statements are constructed. 

2. Understand key concepts which guide accounting procedures. 

3. Interpret contents of fmancial reports. 

4. Be sensitive to the import of alternative accounting methods. 

5. Appreciate the role of accounting numbers in contracting. 

6. Recognize the connection between accounting information and security prices. 

Topics 

Construction of Financial Statements 
Financial Reports 

Economic motivation 
Basic conventions 
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General-Purpose Statements 
Financial position 
Income statement 
Cash flow 

Double-Entry Model 
Duality relations 
Nominal accounts 

Recording Process 
Journal entries 
Ledger accounts 
Period-end adjustments 
Statement preparation 
Closing procedures 

Profit Recognition 
Accrual method 
Manufacturing processes 
Multiperiod allocation 

Basics of Financial Analysis 

Valuation and Income Measurement 
Marketable Securities 

Allowance method 
Loss recognition 

Accounts Receivable 
Direct writeoff 
Allowance method 

Inventories 
Cost-flow assumptions 
Market valuation 
Estimation procedures 
Replacement costing 

Fixed Assets 
Capitalization issues 
Depreciation methods 
Asset exchanges 

Intangible Assets 
Legal assets 
Exploration costs . 
Research/ development 

Contingent Liabilities 
Recognition criteria 

Bonds Payable 
Debt pricing 

J 
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Interest' recognition 
Early retirement 

Lease Accounting 
Operating leases 
Capital leases 
Financing leases 

Income Taxes 
Flow through 
Deferral method 

Pension Costs 
Pension plans 
Service costs 

Contributed Capital 
Common stock 
Preferred stock 
Treasury stock 

Dividends/Splits 
Earnings capitalization 
Signalling theories 

Options/Wamints 
Employee compensation 
Pricing models 
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APPENDIX C 

Functional Core Design Team : Fred Beier 
Don Bell 
Avner Ben-Ner 
Norm Chervany 
Gordon Davis 
Jim Gahlon 
Art Hill 
Ed Joyce 
Tim Nantell 
Mary Nichols, Chair 
Ray Noe 
Ken Roering 
Bob Schmidt 
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l\1BA FUNCTIONAL CORE 

Mission 

Effective management of contemporary organizations requires thinking that spans 
functional boundaries along with solid knowledge of the functions. The mission of the 
Functional Core is to provide students with core knowledge and essential tools from the 
functional areas of business and assist them in applying that specialized knowledge to 
problems that span functions. The functional core is designed to build on knowledge 
from the foundational core courses, and apply required competencies in communication, 
computing, and teamwork. Emphasis is placed on providing the core body of knowledge 
required by general managers, communicating effectively across functional boundaries, 
working productively in multidisciplinary teams, and seeking and forming productive 
lateral relationships. The Functional Core provides the basic knowledge that enables 
students to pursue more specialized study of the functional areas in advanced courses. 

Learning Outcomes 

As a result of completing the functional core, the student will be able to: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Understand and apply the fundamental theories that constitute the core body of 
knowledge and tools from finance, marketing, operations, human resources, 
information systems, and managerial accounting required by general managers. 

Proceed, on the basis of solid preparation, into a functional area of concentration 
if desired. 

Make complex trade-offs and find synergies that can result in an effective business 
plan. 

Complete a business plan. 

Recognize situations in which linkages with functions other than one's own would 
be beneficial to solving problems, and be able to initiate and sustain productive 
linkages. 

Work effectively in multidisciplinary teams. 

Foster an open environment in which ideas and information are shared to 
promote constructive problem solving. 
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8. Be knowledgable of current practices and applications of theory and tools, and be 
able to critically assess· the adequacy and appropriateness of current and future 
practices encountered. 

Teaching Approach 

The approach proposed for teaching the Functional Core includes the following 
recommendations: 

a. There are approximately 80 sessions in a quarter, and they can be allocated so as 
to allow clustering and sequencing of subject matter in an optimal way to achieve 
the learning outcomes (i.e., a "course" need not meet every Tuesday and Thursday 
at 9:15 a.m. throughout the quarter). 

b. The entire quarter may be seen in three phases--for short-hand reference they 
have been called the "big picture," "coordinated functions," and "integration" 
phases. The flrst is a "big picture" ·view of the functions together, and the 
organization as a complex entity encountering many problems which span 
functions. This phase motivates the search for functional knowledge as well as 
the need for its integration. The middle phase (and the longest in terms of time) 
consists of development of the core knowledge and tools of each of the functions, 
sequenced and/or delivered in a way which demonstrates the complementarity of 
knowledge and tools from the different functions. The third phase is devoted to 
assisting students to integrate the knowledge from the functions and apply it to 
problems which span functions. 

c. The vehicles for effectively conveying the big picture and accomplishing 
integration (phases 1 and 3) could include complex business games, integrative 
cases, joint assignments by two or more functional area instructors, and should 
include some work in teams. 

d. There is an important co-curricular component of the program in which students 
are to acquire specified professional competencies in oral and written 
communication, computer applications, and teamwork. To reinforce this co
curricular learning, and to serve as a check on students' acquisition of these 
competencies, assignments in the Functional Core should be consciously designed 
to use the skills that the students are supposed to have acquired. Assignments 
should be planned with the input of the Co-Curricular Design Team, which 
includes many of the people who will provide these co-curricular skills. 
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Planned Teaching Approach for 1993-94 

A Functional Core Design Team was formed to develop the above proposals regarding 
the mission, learning outcomes, and teaching approach for the Functional Core. Of this 
group, seven faculty have been working intensively to develop the details of the core to 
be offered in the first year of the new program, 1993-94. They are Fred Beier 
(marketing), Norm Chervany and Gordon Davis (information systems), Art Hill 
(operations), Ed Joyce (managerial accounting), Tim Nantell (finance), and Ray Noe 
(human resources). The plans to date for the Functional Core can be described as 
follows: 

1. The faculty team plans to adhere to the recommendation that the core be 
conceptualized in three phases. Phase one will be accomplished in week one. 
Phase three will be accomplished in weeks nine and ten. 

ll. 

iii. 

iv. 

The team adopted a structure through which they could integrate the functional 
material. The structure is similar to a life cycle model, in that it consists of 
assessing the market, designing products/services, producing products/services, 
distributing products/services, and servicing customers. Where applicable, each of 
the functions will demonstrate the knowledge and tools it .contributes to each of 
these processes. The integrative life cycle model will be introduced as a backdrop 
in phase one. In phase two, it will provide signposts as the functional material is 
presented and the complementarities are shown. In phase three it will serve as 
the primary basis for applying the material of the quarter in an integrated fashion. 

In phase two, the team determined that marketing and operations would be the 
key drivers, and that the issues they address would provide the context for 
teaching much of fmance, information systems, managerial accounting, and human 
resources. The life cycle model provides a backdrop for phase two, but it is not 
expeeted to be rigidly followed. 

The team adopted recommendation (a) above. The 80 sessions will be sequenced 
and clustered as needed to accomplish the objectives of the quarter. However, 
two principles will guide the schedule. One is that faculty should have sessions on 
a regular basis (typically at least one per week) to avoid long gaps between 
contact between the faculty, subject matter, and students. The second principle is 
that while the team seeks effective coordination and integration of the material, it 
wants to avoid a schedule that requires faculty to be too tightly coupled, thus 
allowing flexibility for unplanned absences or falling behind schedule in the 
delivery of material, and does not cause undue burdens of on-going coordination. 
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v. As with all courses, the instructors will make decisions regarding assignments and 
grading, but the planning team recommends that students receive more than one 
grade for the quarter, whether grades are related to subject matter mastery or 
some other set of learning outcomes that can be graded. 

(see next page for figure) 
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WEEK 1 

WEEKS 
2-8 

WEEKS 
9-10 

~ 
MBA FUNCTIONAL CORE 

WINTER QUARTER - YEAR ONE 

PHASE ONE -THE BIG PICTURE 

PHASE TWO- COORDINATED FUNCTIONS ORGANIZED 
BY THE LIFE CYCLE MODEL 

ASSESS MARKET 

DESIGN PROD/SERV 

PRODUCE PROD/SERV •1 

DISTRIBUTE PROD/SERV ~ 

SERVE CUSTOMERS 

ACCOUNTING 

INFORMATION SYSTEMS 

HUMAN RESOURCES 

OPERATIONS 

PHASE THREE- INTEGRATING APPLICATIONS 
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APPENDIX D 

LEADERSHIP CORE COURSES 

Leadership Core Design Teams 

Strategy: Cheenu Balakrishnan 
Phil Bromiley 
Roger Schroeder 
Orv Walker 

Ethical Environment of Business : Norm Bowie 
Ian Maitland 
Ivan Ross 

International Environment : 

Organizational Analysis and the 
Management of Change : 

Gordon Duke 
Laurent Jacque 
Sonny Williams (MBA student) 
Sri Zaheer 

Quality Management and Continous 
Improvement : John Anderson 

George Benson 
Roger Schroeder 
Allan Shocker 
Kathleen Sutcliffe 
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' STRATEGY 

Course Description 

Effective management involves creation of a coherent concept of overall corporate 
direction and the implementation of such a concept in the business. Strategy provides an 
introduction to the concepts and techniques of strategic analysis and management used 
to create and implement such coherent concepts in business. The course addresses 
issues of strategy formulation and implementation at both the business unit and 
corporate level. Students combine the concepts and techniques of strategic analysis with 
the other material learned in the master's program (managerial economics, behavioral 
science, functional core) in analyzing complex management problems from the general 
manager's perspective. Given the increasing globalization of industry, the course will 
have an international orientation. 

Learning Outcomes 

The objectives identified below are phrased as "understanding." Students will 
demonstrate understanding of concepts by their application in the analysis of complex 
business situations. All objectives refer to both domestic and international issues. 

As a result of the course, the student will be able to: 

1. 

2. 

3. 

4. 

5. 

Understand the concept of strategy and the strategic management process. 

Understand major processes and considerations involved in formulating corporate 
objectives including corporate missions, ethical concerns, values of management, 
and core competencies. 

Understand the frameworks and tools for stakeholder analysis. 

Understand frameworks for analysis of business-level strategies including industry 
analysis, strategic groups, and core competence. 

Understand frameworks for analysis of corporate-level strategies including 
strategic resource allocation, corporate structuring, and diversification/corporate 
portfolio analysis. 
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6. Understand frameworks for and issues in strategy implementation including 
structure, strategic planning systems, strategic control systems, organizational 
politics, and culture. 

7. Demonstrate the ability to appropriately combine the material under the previous 
learning objectives in analyzing complex business situations which involve 
elements from several of the previous learning objectives. 

Topics 

1. Corporate Mission, Goals, and Objectives 
2. Defining Corporate Goals 
3. Stakeholder Analysis 
4. Industry Analysis 
5. Core Competencies 
6. Frameworks for evaluating business-level strategies 
7. Corporate-level Strategies 
8. Corporate Diversification and Portfolio Analysis 
9. Structural Features in Strategy Implementation - organizational structure, planning 

systems, control systems 
10. Behavioral Features in Strategy Implementation -people, politics, and culture 
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THE ETHICAL ENVIRONMENT OF BUSINESS 

This course provides arguments that ethical management cannot be achieved by 
simply following the law. The course also provides evidence that ethical practices in 
business have implications for firm profitability. The duty based (deontological ethics) 
and consequentialist based (utilitarian ethics) foundations of capitalism are explored. 
Students are introduced to the contemporary dispute between those who argue that a 
firm should be managed to maximize profits for stockholders and those who argue that a 
firm should be managed to harmonize the interest of the various stakeholders. The 
course concludes with an analysis of the duties that a firm owes to corporate 
stakeholders such as employees, customers, and the environment. Among the legal and 
ethical issues discussed are workplace safety, product liability, the most effective means 
of regulation, and fiduciary obligations to stockholders. 

Learning Outcomes 

As a result of this course, the student will be able to: 

1. Understand how ethical behavior can increase profits e.g. how ethical practices 
can solve agency problems and reduce transaction costs. 

c, 2. Realize that if it's legal, it still may not be moral. 

t 

3. Learn that "The purpose of a firm is to maximize shareholder wealth" is not a 
factual statement but a controversial normative claim. 

4. Understand the principles of stakeholder management with special attention to 
the manager's specific obligations. 

5. Become familiar with the essential features of the two main ethical theories. 

6. Become acquainted with current law governing stakeholder relations. 

Topics 

The Relation Between Law and Morality 
Does Ethics Pay? 
The Kantian Theory of the Firm 
Cost Benefit Analysis 
Fiduciary Obligations 
~orporate Social Responsibility 
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THE INTERNATIONAL El.WIRONMENT OF BUSINESS 

Course Description 

This course introduces students to the dynamics of the international business 
environment -- institutions, markets and socio-cultural systems - and its impact on the 
domestic and international competitiveness of firms. This course will serve as the basis 
for further study in the required international elective. 

Learning Outcomes 

As a result of the course the student will be able to: 

1. Understand the global competitive environment. 

2. Be aware of the roles and relationships of governments, socio-political systems 
and business, and of their impact on international competitiveness. 

3. Understand gains from trade and the implications of the strategic trade theories, 
and trading blocs and trade policies for firm competitiveness. 

4. Understand the impact of the international monetary and financial systems on 
fmn competitiveness. 

5. Be aware of differences in world institutional structures: capital markets, banking 
systems, legal, tax and accounting systems, and their impact on firm 
competitiveness. 

6. Recognize socio-cultural barriers and gateways to competing in a global 
environment. 
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ORGANIZATIONAL ANALYSIS AND THE MANAGEMENT OF CHANGE 

Course Description 

Change is a pervasive feature of organizations. As the management of organizations 
becomes increasingly complex, the ability to analyze and respond to change is a 
fundamental part of effective management. This course focuses on fostering an 
understanding about the structure and functioning of complex organizations and an 
understanding of organizational change processes in order to facilitate students' abilities 
to effectively influence organizational situations. It is primarily intended to assist 
students in applying behavioral science theory to the management of organizations and 
organizational change. 

Learning Outcomes 

As a result of this course, the student will be able to: 

1. Understand the systems view of organizations. 

2. Understand the influence of environmental forces, strategic choices, and 
technological factors on the design and functioning of organizations. 

3. 

4. 

5. 

6. 

7. 

Understand models of organizational decision making. 

Explain and diagnose the sources of pressures on organizations to change. 

Explain and diagnose the pressures for and resistance to change. 

Create strategies for successful change. 

Understand and apply frameworks for analyzing and managing organizational 
change. 

8. Understand the nature of organizational learning. 

Topics 

A systems view of organizations: Organization/environment relations 
Models of organizational effectiveness 
Organization design: structure, technology, and interdependence 
Organizational control: Bureaucratic, cultural, and political approaches 
Organizational decision making models 
Managing organizational groups 
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MANAGING FOR QUALITY AND CONTINUOUS Il\1PROVEl\1ENT 

Course Description 

This course is designed to provide students with an understanding of the theory and 
practice of quality management and continuous improvement. In so doing, the course 
will help students to understand and be able to apply alternative philosophies and 
approaches to quality management. Further, the course will teach students to 
incorporate issues of quality improvement in business strategy, customer requirements, 
organizational design, process and product design, process and product control, and 
management of products and services in the field. 

Learning Outcomes 

1. Understand and be able to compare and contrast the various definitions of quality. 

2. Understand the new economics of quality including the costs of poor quality and lost 
revenue opportunities thereby linking quality performance to organizational 
performance. 

3. Be able to discuss and compare the various philosophies of quality including Deming, 
Juran, Crosby, Feigenbaum, Ishikawa and Taguchi. Identify the common elements of 
these approaches. 

4. Be able to conduct an assessment of internal and external customer needs. 

5. Understand the role of product design in quality improvement efforts. 

6. Have the skills to plan and organize for quality. 

7. Understand and know how to apply the methods of process analysis and the statistical 
tools of quality control within the context of quality information systems by drawing 
on methods and approaches taught in earlier courses. 

8. Understand how to conduct an organizational assessment of quality practices using 
Baldrige and other criteria. 

Topics 

Definitions of Quality and Quality Philosophies 
The new Economics of Quality Improvement 
Strategies for Quality Improvement and Leadership for Quality 
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Assessing internal and external customer needs (e.g. Quality Function Deployment) 
Modern Product Design Practices 
Planning and Organizing for Quality 
Review of process tools and statistical tools 
Infonnation systems for Quality Improvement 
Organizational Assessment for Quality 
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APPENDIX E 

SECOND YEAR COURSES 

Members of the Design Team : Carl Adams 
Ross Azevedo 
Don Bell 
Dick Cardozo 
Norm Chervany 
Candace Facchino 
Bob Hansen 
Tom Hoffmann 
Jack Kareken 
Barbara Loken 
Alfie Marcus 
Bill Rudelius 
Bob Ruekert 
Bill Scheurer 
Ales Zaheer 
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TE~-BASED CONSULT]NG PROJECT 

Course Description 

The consulting project course provides students with an opportunity to work in teams to 
apply the knowledge and tools they have acquired in the MBA program to a real 
problem faced by an organization. The projects should represent a range of problems, 
from those which require expertise from a number of functional perspectives and thus 
require a multidisciplinary team, to those which are more narrowly based in a functional 
area and require specialized expertise from a team of students. The course is designed 
to foster deductive learning. Further, it is designed to teach students how to work 
successfully in self-managed teams, which includes applying skills of communication, 
conflict resolution, problem formulation and problem solving, project management, client 
negotiation, and assembling resources. The product of the team is a major report, 
presented both in writing and orally, to the sponsoring organization and one or more 
faculty supervisors. 

Learning Outcomes 

As a result of the consulting project course students will be able to: 

1. Apply deductive reasoning, using discipline-based knowledge and analytical 
frameworks, to solve problems; 

2. Learn, refine, and apply professional skills in areas including communication, 
teamwork, project management, and problem solving; 

3. Acquire skill and experience in conducting a complete project including problem 
definition, proposal development and presentation, data gathering, analysis and 
evaluation, development of managerial recommendations, report preparation, and 
presentation of results; 

4. Apply problem solving and decision-making skills in a multi-disciplinary or specialist 
environment; 

5. Interact effectively with client personnel in analyzing and solving a management 
problem. 
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c TOP MANAGEMENT PERSPECTIVES 

Course Description 

. The "Top Management Perspectives" course brings students face to face with top executives 
who are recognized leaders in their profession. The purpose of the course is to enable 
students to learn about decision making from a top-level, general management perspective. 
The course is designed to foster inductive learning about top-level decision making, and 
focuses on a series of topics which are of enduring importance and interest to all students, 
regardless of functional specialty. A secondary purpose of the course is to teach students 
how to learn through reflective and inductive methods. Students will be expected to make 
an appropriate application of this learning experience in individual written or group 
assignments. 

Learning Outcomes 

As a result of the "Top Management Perspectives" course, students will be able to: 

1. Recognize the complexities of the environment in which top executives operate; 

2. Expand their perspectives on the values, attitudes, knowledge, and skills that are 
required to provide executive-level leadership to organizations facing key issues; 

3. Understand how personal characteristics and beliefs of leaders shape situations, and in 
tum, how leaders are personally influenced by experiencing certain pivotal situations; 

4. Apply inductive reasoning to draw general conclusions from each of the topics and 
experiences discussed by executives, especially as they relate to learning outcomes #1 
and #3 above; be able to articulate the student's conclusions regarding the topic, and 
defend them orally or in writing; 

5. Use reflective methods oflearning to draw insights from presentations based on diverse 
situations; be able to articulate personal conclusions about what it takes to provide 
exective-level leadership in various situations; 

6. Be comfortable interacting with and engaging in serious questioning of top executives 
on issues. 
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