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 Executive Summary 
 

 Year-Two Activities 
 

 Teacher participants.  Excellent progress was made in year two of Project 
Intersect with respect to participation of teachers.  Project Intersect is targeted for 
grades 1 through 8, and year-two participants were teachers of grades 2, 4, 6, 7, and 
8.  In order to fulfill project goals within the three-year grant funding period, 
implementation will need to expand to grades 1, 3, and 5 in year three.  

 
 Teacher training.  Project Intersect offered extensive professional development 

opportunities for the year-two teacher participants.  A five-day summer institute 
was followed with five one-day workshops spaced throughout the school year.  
Project staff were also available for individual meetings with teachers as needed.  
Feedback obtained from evaluation questionnaires was used to identify teachers’ 
concerns and areas of need, and these areas were addressed in workshop sessions.  
The teachers seemed to especially appreciate lesson plan sharing and workshop 
sessions that included explicit information on how to integrate a specific arts 
activity within a specific curricular area. 

 
 Classroom implementation.  The majority of project teachers did very well with 

respect to implementing an arts-integrated lesson in the classroom.  Most teachers 
received high ratings from the classroom observer, and most teachers rated 
themselves highly on student engagement, student learning, and lesson plan 
content.   

 

 Project Goals 
 

 Goal 1.  Partner with local American Indian artists to infuse culturally 
responsive American Indian visual and performing arts into 1-8 arts 
education.  Ojibwe artists and elders actively participated in year two of Project 
Intersect by serving as presenters in teacher training sessions and as guest 
teachers in some of the project’s classrooms.  Feedback received from teachers 
indicated that they learned a great deal from the Ojibwe presenters and valued 
information provided by the artists on how to integrate American Indian arts-
related activities into the curriculum.   

 
 Goal 2.  Strengthen standards-based arts education in elementary and 

middle school grades.  As part of training on lesson plan development, teacher 
participants were asked to identify grade-level standards and assessment 
rubrics and to keep these standards and rubrics in mind when designing their 
lessons.   Training also featured sessions on connecting arts to Minnesota 
learning standards and American Indian Learner Outcomes.   
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 Goal 3.  Integrate American Indian arts activities into arts, language arts, 
math, and science education.  Although curricular area data were not 
specifically reported, information gleaned from a variety of data sources 
indicates that classroom integration of American Indian arts activities occurred 
in visual arts, language arts, and math.   To meet goal 3, integration in year three 
will need to expand to include the curricular area of science.   

 
 Goal 4.  Ensure that this American Indian arts-based curriculum is aligned 

with state and national benchmarks and content standards in the visual 
and performing arts, language arts, math, and science.  As stated above in 
goal 2, year-two training on lesson plan development included identification of 
grade-level standards and assessment rubrics.     
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 Background 
 
Project Intersect is funded by a Department of Education grant awarded to Cloquet Public 
Schools and the Fond du Lac Ojibwe School for a period of three years:  July 1, 2006, to June 
30, 2009.  The primary purpose of the project is to help students increase their 
understanding and appreciation of visual and performing arts, language arts, math, and 
science and how American Indian culture intersects with these areas.  The project is a 
collaborative effort of the American Indian community, the Ojibwe tribal college, the 
elementary and middle schools, University of Minnesota art education faculty, and the 
University of Minnesota’s Institute on Community Integration.  Year one of the project was 
a planning year devoted to establishment of a design team and development of an 
intervention design to integrate American Indian arts content into grade 1-8 curriculum.  
Year two was the first implementation year.  In addition to continuing implementation, 
year three will include creation of a replication manual and dissemination of print and 
Web-based materials.     

 
 Project Intersect Goals  
 
The six goals of Project Intersect are listed below.   
 

Project Intersect will: 
 

1. Partner with local American Indian artists to infuse culturally responsive 
American Indian visual and performing arts into 1-8 arts education; 

 
2. Strengthen standards-based arts education in elementary and middle school 

grades; 
 
3. Integrate American Indian arts activities into arts, language arts, math, and 

science education; 
 
4. Ensure that this American Indian arts-based curriculum is aligned with state and 

national benchmarks and content standards in the visual and performing arts, 
language arts, math, and science; 

 
5. Research the effectiveness of the culturally integrated American Indian 

curricular model in improving student academic performance in arts, language 
arts, math, and science; and 

 
6. Disseminate program results and outcomes for national and statewide 

replication. 
 
 



  

Center for Applied Research and Educational Improvement  

University of Minnesota  Page 8              

 Purpose of the Report and Data Sources 
 
Project Intersect contracted with the Center for Applied Research and Educational 
Improvement (CAREI) at the University of Minnesota to evaluate project-related activities.  
This evaluation report presents a description and analysis of activities related to project 
implementation in year two with respect to teacher selection, teacher training, and lesson 
plan execution.  These activities address project goals 1 through 4. 
 
Project Intersect staff developed and administered all the survey questionnaires and 
evaluation forms that are referenced in this report and conducted all classroom 
observations and student interviews.  A listing of specific data sources is provided in 
Appendix A. 

 
 Teacher Participants  
 
Teacher participation in the first implementation year (2007-08) of Project Intersect was 
voluntary rather than by means of random assignment as had been originally planned.  
Project staff stated that the decision to utilize volunteers was based on the concern that 
teachers who were willing to participate would be more likely to implement arts 
integration activities with enthusiasm than teachers who were required to do so.   
Accordingly, the Project Director solicited applications from teachers who wanted to 
participate in Project Intersect in 2007-08 and who were also able to attend the scheduled 
summer 2007 training sessions.  Sixteen teachers were selected from an applicant pool of 
19, with the decision not to accept three of the teachers based on the objective of avoiding 
over representation of a grade level or a school.  The three teachers who were not selected 
were asked to reapply for the 2008-09 school year.  Project staff stated that they planned to 
reach 100% implementation in four years by adding teachers in each of the following three 
school years.    
 
Although 16 teachers completed training in summer 2007, only 15 of them actually 
participated in the classroom implementation phase of the project during the 2007-08 
school year.  Twelve of the 15 participating teachers were in the Cloquet Public Schools 
District, and 3 were in Fond Du Lac Ojibwe Schools.  This first cohort of teachers taught 
students in grades 2, 4, 6, 7, and 8 (see Table 1).    
 
Project Intersect is targeted for grades 1 through 8, and excellent progress was made in 
year two with respect to project implementation in these grades.   More specifically, 
classroom implementation occurred in five of the eight grade levels during the 2007-08 
school year.   In order to fulfill project goals within the three-year grant funding period, 
implementation will need to expand to grades 1, 3, and 5 in year three.  
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Table 1.   Classroom Teachers Participating in Project Intersect by School and  
by Grade, 2007-08 

Grade School n of Teachers  

2 
Cloquet Public 3 
Fond du Lac Ojibwe 1 

4 
Cloquet Public 2 
Fond du Lac Ojibwe 1 

6 Cloquet Public 4 
7 Fond du Lac Ojibwe 1 
8 Cloquet Public 3 

Total 15 
 

 
 Teacher Training 
 

Project Intersect provided intensive professional development for the 16 classroom 
teachers selected to participated in the project.  Training sessions included a five-day 
summer institute, five one-day workshops spaced throughout the school year, and 
individual meetings with project coordinators designed to provide assistance with 
curriculum development : 
 

1. Summer Institute (June 11-15, 2007) 
2. Individual Meeting(s) with Project Intersect Coordinator(s) (June-August, 2007) 
3. Workshop 1 (August 15, 2007) 
4. Workshop 2 (October 22, 2007) 
5. Workshop 3 (January 3, 2008) 
6. Workshop 4 (March 11, 2008) 
7. Workshop 5 (May 19, 2008) 

 
The following sections of this report present information about the content of each of these 
professional development opportunities and the results of teacher evaluations. 
 
 Summer Institute (June 11-15, 2007)  

 
A five-day summer institute was held June 11-15, 2007, at Fond du Lac Ojibwe School.  
Session content was designed to provide training in American Indian arts, American Indian 
culture, connecting arts to Minnesota learning standards and American Indian Learner 
Outcomes (see Appendix B),  and developing lesson plans.  The activities were led by four 
Ojibwe artists and one Ojibwe elder as well as by Project Intersect staff.   
 
In order to provide project staff with feedback, the institute participants were asked to 
complete evaluation questionnaires.  Table 2 presents the mean quality rating given to each 
content area.  Overall, the mean quality ratings were very high, ranging from 3.30 to 4.92 
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(maximum rating of 5).  This range corresponds to rating scale descriptors of excellent/low 
to excellent/high.      
 
Table 2.  Project Intersect Summer 2007 Institute Schedule and Teachers’  
Quality Ratings 

Date Session Content n Min Max 
Mean 

Rating1 

June 11 
a.  Overview of Project Intersect 

purpose, goals 
10 1 5 3.30 

b.  Fond du Lac Ojibwe history/tour 11 2 5 4.18 

June 12 
a.  Impact of fur trade 12 4 5 4.92 
b.  Ojibwe birchbark/language activity 12 1 5 4.25 
c.  Birchbark art activity 12 2 5 4.33 

June 13 
a.  Ojibwe quillwork/history/language 11 2 5 4.45 
b.  Ojibwe quillwork activity 11 4 5 4.91 

June 14 
a.  Ojibwe beadwork history/language 10 2 5 4.50 
b.  Beading art activity 10 4 5 4.90 

June 15 
a.  Ojibwe pow-wow regalia 

history/language 
4 3 5 4.252 

b.   Pow-wow dancing activity 1 NA NA NA2 
1The survey rating scale was:  1 = Fair, 2 = Good, 3 = Excellent/Low, 4 = Excellent/Solid, 5 = Excellent/High 
2Many teachers did not attend the June 15 sessions and consequently did not provide quality ratings for these 
sessions. 

 
In addition to the survey questionnaire referenced in Table 2, teachers were asked to share 
their comments and suggestions on an optional daily feedback form.  Numerous open-
ended comments were consistent with the high mean ratings.  A sampling of positive 
comments is provided below: 
 

Ojibwe history/tour (Day 1):  I loved the tour.  I was very impressed with Dr. 
Peacock.  He was a wealth of knowledge and had a fantastic way of presenting 
that history & knowledge!  I learned so much! 
 
Ojibwe Birchbark (Day 2):  Making the baskets was a blast!  I will certainly 
do that with my class.  
 
Ojibwe Quillwork (Day 3):  The two presenters were excellent.  Knowledge, 
great ideas for the classroom, activities for the classroom, and sharing of 
knowledge with peers.  What more could a teacher ask for.  
 
Ojibwe Beadwork (Day 4):  It was very helpful to do the beading and I can 
see how this would be easy to incorporate in my classroom. 
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Ojibwe Pow-wow (Day 5):  It was very interesting to hear about the pow-
wow (rules/regulations-protocol).  There are many areas that I was very 
unaware of.   I have learned so much this week.  The pow-wow was a lot of fun.   

 
On the other hand, some of the open-ended comments presented feedback that 
might help to improve future institutes.  A sampling of comments reflecting 
concerns and suggested changes is shown below.   
 

Ojibwe history/tour (Day 1):  Gather at the end of day or beginning 
of next day to discuss lesson ideas from the tour.  
 
Ojibwe Birchbark (Day 2):  Felt a little confused about what is really 
expected!!  What is our “end” project to be – “A” lesson or “a” unit?? & 
what on – just beading, baskets, fur trade?? 
 
Ojibwe Quillwork (Day 3):  Even though I didn’t finish mine, maybe 
less time would give time to collaborate and think of multiple classroom 
connections. 
 
Ojibwe Beadwork (Day 4):  I want Wendy, Karen, Liz’s PowerPoint 
presentation accessible to grant participants.  Will you have a resource 
Website? 
 
Ojibwe Pow-wow (Day 5):  It (the Institute) was awesome!  However I 
felt some boundaries were being passed and felt a little uncomfortable 
in some situations.  Such as making of pow-wow regalia and 
attending/dancing in it. 

 
 Individual Meeting(s) with Project Intersect Coordinator(s) 
 
Following the five-day institute, the Project Intersect coordinators set up individual 
meetings with the teachers.  The purpose of these meetings was to assist the teachers with 
their development of curriculum that integrated Ojibwe arts, culture, and language.  One 
item on the Workshop 1 evaluation form specifically addressed the quality of these 
individual meetings (see Table 3).   
 
Table 3.   Teachers’ Quality Ratings of the Individual Meeting(s), Summer 2007  

Please rate the quality of the individual meeting(s) you arranged with a Project 
Intersect coordinator(s) to assist your curriculum development – after the June 
Institute and before the August 15 meeting. 

n Min Max 
Mean 

Rating1 
12 2 5 3.75 

1The survey rating scale was:  1 = Fair, 2 = Good, 3 = Excellent/Low, 4 = Excellent/Solid, 5 = Excellent/High 
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Overall, the teachers who provided a quality rating seemed pleased with the individual 
meeting.  From an examination of open-ended comments, it appears that the meeting 
decreased feelings of uncertainly for some teachers, and for others it provided an 
opportunity to express their need for clarification of their role in the project.  The following 
two open-ended comments illustrate the differences among the teachers with respect to 
their understanding, at that time, of their role in Project Intersect. 
 

 It was nice to meet and to know that I was “on-track” with lesson plans.  
 

 Still unclear about what was needed/expected. 
 

From the teachers’ feedback, Project Intersect staff were able to identify lesson plan 
development as an area where individual assistance was especially needed.   Accordingly, 
follow-up workshops emphasized this topic, and the University of Minnesota graduate 
assistant who came on board with the project in August 2007 was given the task of 
providing intensive technical assistance to teachers with respect to lesson plan 
development.   
 

 Workshop 1 (August 15, 2007) 

 
The August 15 workshop focused on development of lesson plans that integrated American 
Indian arts and culture into the teachers’ curricula.  Teachers were provided a specific 
lesson plan format (see Appendix C) that they were to use when designing their lessons.  
The format required the teachers to identify the standards that were being addressed by 
their lesson and the rubrics they would be using to measure student learning.   The 
teachers were also given information on procedures for ordering supplies, planning field 
trips, and contacting resource people.   
 
At the conclusion of the workshop, the teachers completed an evaluation form designed to 
provide feedback regarding their understanding of Project Intersect as related to 
intersection of Ojibwe arts practices, language, and culture with state and national content 
standards.  Descriptive information regarding the teachers’ responses is provided in Table 
4.   
 
Overall, the teachers appeared to have good understanding of four components of the 
project:  The purpose of the project and its benefits for students;  the skills, strategies, and 
resources needed for implementation; the intersection of Ojibwe arts practices, language 
and culture with visual arts standards; and the intersection of Ojibwe arts practices, 
language and culture with language arts standards.  Teachers reported less understanding, 
however, with respect to math/arithmetic standards and science standards.   They also 
indicated less understanding of more specific elements of Ojibwe arts practices, language, 
and culture;  and the broader historical, cultural, educational, environmental, and political 
aspects of the Fond du Lac Tribe’s journey through time. 
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Table 4.   Teachers’ Understanding of Project Intersect Components,   
Workshop 1 (August 15, 2007)  

To what extent do you feel you have gained a deeper understanding of the 
following? 

Survey Item n Min Max 
Mean 

Rating1 
a. The purpose and benefits for your students 

of Project Intersect 
13 2 4 3.23 

b. The skills, strategies, and resources needed 
to implement your Project Intersect 
curriculum during the 2007-08 school year 

13 2 4 3.31 

c. Specific areas in the school curriculum in 
which Ojibwe arts practices, language, and 
culture can intersect with visual arts 
standards to improve student 
performance 

13 1 4 3.00 

d. Specific areas in the school curriculum in 
which Ojibwe arts practices, language, and 
culture can intersect with language arts 
standards to improve student 
performance 

13 2 4 3.08 

e. Specific areas in the school curriculum in 
which Ojibwe arts practices, language, and 
culture can intersect with arithmetic/ 
math standards to improve student 
performance 

13 1 3 2.23 

f. Specific areas in the school curriculum in 
which Ojibwe arts practices, language, and 
culture can intersect with science 
standards to improve student 
performance. 

13 1 4 2.46 

g. More specific elements of Ojibwe arts 
practices, language, and culture 

13 1 4 2.54 

h. Broader historical, cultural, educational, 
environmental, and political aspects of the 
Fond du Lac Tribe’s journey through time 

12 0 4 2.00 

1Verbal descriptors were provided for three points of the five-point rating scale:  0 = Not at all, 2 = Some 
extent, 4 = Great extent 

  
 Workshop 2 (October 22, 2007) 

 
The October 22 workshop agenda featured a presentation of exemplary lessons that had 
been delivered in Project Intersect classrooms, along with time for teachers to work on 
their own lesson plans.  
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Table 5 presents descriptive information regarding the teachers’ evaluation of workshop 2.  
Teachers gave relatively high ratings to their understanding of the lesson plan outline; the 
lesson plan checklist; and the skills, strategies, and resources to implement the Project 
Intersect curriculum.  Somewhat lower ratings were given to understanding of the self-
assessment rubric and the unit rationale.   
 
Table 5.   Teachers’ Understanding of Project Intersect Components,   
Workshop 2 (October 22, 2007)  

As a result of your participation in the October Project Intersect meeting, to 
what extent do you feel you have an understanding of the following? 

Survey Item n Min Max 
Mean 

Rating1 
a. The purpose and benefits of the Project 

Intersect teacher self-assessment rubric 
9 2 4 2.67 

b. The purpose and benefits of the Project 
Intersect unit rationale 

9 0 4 2.56 

c. The purpose and benefits of the Project 
Intersect lesson plan outline 

9 2 4 3.11 

d. The purpose and benefits of the Project 
Intersect lesson plan checklist 

9 2 4 3.00 

e. The skills, strategies, and resources needed 
to implement your Project Intersect 
curriculum during the 2007-08 school year 

9 2 4 3.00 

1Verbal descriptors were provided for three points of the five-point rating scale:  0 = Not at all, 2 = Some 
extent, 4 = Great extent 

 
 Workshop 3 (January 3, 2008) 
 
Workshop 3 featured two storyteller presentations and a dream catcher activity.  In 
addition, the agenda included sharing of lesson plans and a discussion of possible math, 
science, and language intersections.   
 
The first section of the workshop 3 evaluation form asked the teachers to rate their 
understanding of five project-related components.  These components and the mean rating 
associated with each are displayed in Table 6.     
 
Workshop 3 occurred about at the midpoint of the academic year.  The results of the 
workshop evaluation show that, at this point in time, the teachers had, on average, a 
moderate level of understanding of the skills, strategies, and resources needed to 
implement the Project Intersect curriculum.  Somewhat higher mean ratings were given to 
understanding related to visual arts standards; specific elements of Ojibwe arts, language 
and culture; and broader aspects of the Fond du Lac Tribe’s journey through time. 
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Table 6.   Teachers’ Understanding of Project Intersect Components,   
Workshop 3 (January 3, 2008)  

To what extent do you feel you have gained a deeper understanding of the 
following? 

Survey Item n Min Max Mean Rating 
a. The skills, strategies, and 

resources needed to implement 
your Project Intersect curriculum 
during the 2008 school year 

11 1 4 2.36 

b. Specific areas in the school 
curriculum in which Ojibwe arts 
practices, language, and culture 
can intersect with visual arts 
standards to improve student 
performance 

11 1 4 2.64 

c. Specific areas in the school 
curriculum in which Ojibwe arts 
practices, language, and culture 
can intersect with 
arithmetic/math standards to 
improve student performance 

11 1 3 1.82 

d. More specific elements of Ojibwe 
arts practices, language, and 
culture 

11 2 4 3.00 

e. Broader historical, cultural, 
educational, environmental, and 
political aspects of the Fond du 
Lac Tribe’s journey through time 

11 1 4 2.82 

1Verbal descriptors provided for the five-point rating scale were:  0 = Not at all, 1 = Some 2 = Moderate, 3 = 
Very good, 4 = Great extent 

 
The lowest mean rating on the workshop 3 evaluation was associated with the teachers’ 
understanding of the intersection of project-related content with arithmetic/math 
standards.  In fact, the mean rating for this area was substantially lower than any of the 
other four areas included on the survey.   
    
The workshop 3 evaluation form contained a section that solicited teachers’ opened-ended 
comments regarding what they would like to be included in future training sessions.  Many 
of these comments indicated that teachers wanted more time to work on project-related 
tasks, especially time set aside to develop lesson plans and to talk to other project teachers.  
These three comments are examples of the teachers’ perceived training needs:    
 

 More time to work – it is really hard to implement without planning time…  Also just a 
chance to visit with other participants would have been very helpful . . . we didn’t get to 
talk to some of the people we wanted to connect with. 
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 I want team time to do the actual lesson plans on-line in the format being asked for by 

the grant.  
 

 More sharing of field trip destinations and successful lessons. 
 
Time also was specifically mentioned in seven of the eight open-ended comments in a 
section that asked about implementation challenges.  This comment illustrates a typical 
implementation concern related to time:   
 

 I am not foreseeing any problems other than the obvious. . . TIME to get everything 
in!!! 
. 

 Workshop 4 (March 11, 2008) 

 
Workshop 4 sessions included lesson plan sharing and a presentation on wigwametry.   
Teachers rated the usefulness of each session on the workshop evaluation form.  Summary 
information regarding the usefulness ratings is shown in Table 7. 
  
Table 7.   Teachers’ Usefulness Ratings of Workshop Content, Workshop 4  
(March 11, 2008)  

Please rate the usefulness of the presentation to you. 

Session n 
Not 

Useful 
% 

Somewhat 
Useful 

% 

Moderately 
Useful 

% 

Very 
Useful 

% 
Cross-curricular 
integrated project 

9 0 22 56 22 

Wigwametry 
(morning) 

9 0 0 33 67 

Wigwametry 
(afternoon) 

9 0 11 33 56 

Evening  5 80 0 20 0 
 
Overall, the teachers’ ratings indicated that they found the presentations on the cross-
curricular integrated project and on wigwametry to be useful.  The evening session was 
attended by fewer teachers and, in general, was perceived as not useful. 
 
The comments below provide evidence that the teachers valued the math-related 
information they acquired from the wigwametry presentation given by Runninghorse 
Livingston.  The teachers also suggested that Mr. Livingston be included early on in the next 
year’s training sessions.   
 

 What a great way to show how math and the Ojibwe culture (every culture) intersect 
and allow kids to explore concepts before being formally introduced to them.  
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 The art part of P.I. is easy compared to the integration of math.  I think you should 

have Runninghorse come to your summer workshop! 
 

 I wish he would present more toward the beginning of the year or in the summer 
session.  He was great – he really put some math concepts into hands on understanding 
for all students. 

 
The teachers were asked to rate their understanding, to date, of selected project 
components.   The pattern in the ratings, displayed in Table 8, shows a great deal of  
 
Table 8.   Teachers’ Understanding of Project Intersect Components,   
Workshop 4 (March 11, 2008)  

To what extent do you feel you have gained a deeper understanding of the 
following? 

Survey Item n Min Max Mean Rating 
a. Specific areas in the school 

curriculum in which Ojibwe arts 
practices, language, and culture 
can intersect with visual arts 
standards to improve student 
performance 

9 1 4 2.78 

b. Specific areas in the school 
curriculum in which Ojibwe arts 
practices, language, and culture 
can intersect with arithmetic/ 
math standards to improve 
student performance 

9 1 4 2.78 

c. More specific elements of 
Ojibwe arts practices, language, 
and culture 

9 1 4 2.67 

d. Broader historical, cultural, 
educational, environmental, and 
political aspects of the Fond du 
Lac Tribe’s journey through 
time 

9 1 4 2.56 

e. The skills, strategies, and 
resources needed to implement 
your Project Intersect 
curriculum during the 2008 
school year 

9 1 4 2.33 

1For both workshop 3 and workshop 4, the verbal descriptors for the five-point rating scale were:  0 = Not at 
all, 1 = Some, 2 = Moderate, 3 = Very good, 4 = Great extent 
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variability, with teachers’ understanding ranging from “some” to “great extent” on all five 
components addressed in this section of the evaluation form.   Understanding, on average, 
was lowest for the skills, strategies, and resources needed by the teachers to implement 
their Project Intersect curriculum during the 2008 school year.   Average understanding 
was highest for visual arts standards and arithmetic/math standards.   
 
 Workshop 5 (May 19, 2008) 

 
Similar to the earlier workshops, workshop 5 also concentrated on development of Project 
Intersect lesson plans.  Workshop sessions included lesson plan presentations and 
reflections on the year.  Because this was a final wrap-up session, the teachers were not 
asked to complete an evaluation form. 
 
 Summary of Teacher Training 
 

Project Intersect offered extensive professional development opportunities for the 15 
teacher participants.  Year two of Project Intersect began with a five-day institute and 
followed with five workshops spaced throughout the school year.  Project staff used the 
evaluative feedback obtained from institute, workshop, and meeting questionnaires to 
address teachers’ concerns and areas of need.  Consequently, lesson plan development was 
given special emphasis throughout the year. 
 
Ojibwe artists and elders played a major role in teacher training by presenting information 
about Ojibwe history and culture and by guiding the teachers through a wide variety of 
arts-related activities.  The teachers’ positive ratings and written comments indicate that 
they enjoyed and learned a great deal from these presentations and activities.  The teachers 
especially appreciated presentations that included explicit information on how to integrate 
a specific art form within a specific curricular area. 
 
Throughout the implementation year, however, teachers continued to express some 
uncertainty regarding lesson plans and to ask for time allocated specifically to planning, 
lesson plan development, and sharing of ideas and resources with colleagues. 

 
 Classroom Implementation 

 
 Time Spent on Project Intersect Content by Project Intersect Teachers 

 
To obtain an estimate of how much instruction time the 15 Project Intersect teachers 
would be spending on project-related content in the 2007-08 school year, project staff 
examined lesson plans that had been submitted by the teachers.   Based on the time 
allocations in these plans, instruction time estimates ranged from a total of 10 hours to 40 
hours for the year, with an average of 25 hours (see Table 9).   No follow-up data, however, 
were collected from the Project Intersect teachers to find out how many hours they actually 
did spend on projected-related content during the school year.  
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Table 9.   Estimated Hours Spent on Project Intersect Content by School and  
by Grade, 2007-08 

Cloquet Public Schools 
 (N=12 Classrooms)  

Grade n of Classrooms Estimated Instruction Hours* 
2 3 20-30 
4 2 40 
6 4 20 
8 3 10-15 

Fond Du Lac Ojibwe Schools 
(N=3 Classrooms) 

Grade N of Classrooms Estimated Instruction Hours* 
2 1 40 
4 1 35 
7 1 20 

*Estimates are based on submitted teacher lesson plans. 

 
 
 Baseline Time Spent on Arts-Related Content  

 
All kindergarten through grade 8 teachers in Cloquet Public Schools and the Fond du Lac 
Ojibwe School were surveyed in 2006 to gather baseline data regarding instructional time 
spent in the areas of visual arts, music, theatre arts, and dance.  For each area, teachers 
were asked for estimates of time spent per week with respect to core subject instruction 
and arts-related content integrated into math, social studies, science, and language arts.  
The teachers were surveyed again in 2008 so that any changes could be noted.   
 
A clear interpretation regarding the impact of Project Intersect is not possible based on 
these data due to a number of limitations.  Because the 2008 survey did not include a 
means of identifying the Project Intersect teachers, changes from 2006 to 2008 cannot be 
attributed with any degree of confidence to participation in Project Intersect.  Also, the 
survey asked teachers about arts-related activities in general and not specifically about arts 
activities related to Ojibwe culture.  In addition, Project Intersect is being implemented 
only in grades 1-8, whereas survey respondents included kindergarten teachers.  
Nevertheless, when interpreted with caution, the survey results can serve as a very broad 
gauge of the extent to which teachers teach the arts as core subjects and integrate the arts 
into their curriculum.   
 
Survey results are summarized in Table 10 with respect to a substantial change in 
classroom time spent on selected curricular areas, where a substantial change is defined as 
an increase or decrease of at least 10% from 2006 to 2008 in the “not used” response 
category; or a change in a lower time category (e.g., less than 30 minutes/week) of at least 
10% accompanied by a change in a higher time category (e.g., 60-90 minutes/week) of at 
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least 10%,  or vice versa.  More detailed information regarding teachers’ responses is 
provided in Appendix C. 
 
Table 10.  Curricular Areas Showing Substantial Change from 2006 to 2008   
in Classroom Time Spent by School and by Art Form 

Cloquet Public Schools 
Art Form Curricular Area Type of Change*  

Visual Arts Core subject Increase 
 Integrated into social studies Increase 
 Integrated into language arts Increase 
Theatre Arts Integrated into math Decrease 
 Integrated into science Decrease 
Dance Integrated into math Decrease 
 Integrated into science Decrease 
 Integrated into language arts Decrease 

Fond du Lac Ojibwe School 
Art Form Curricular Area Type of Change  

Visual Arts Core subject Decrease 
 Integrated into math Decrease 
 Integrated into social studies Decrease 
 Integrated into science Decrease 
Music Core subject Increase 
 Integrated into math Increase 
 Integrated into social studies Increase 
 Integrated into science Increase 
Theatre Arts Integrated into math Increase 
 Integrated into social studies Increase 
 Integrated into science Increase 
 Integrated into language arts Increase 
Dance Core subject Increase 
 Integrated into science Increase 

*The criterion for substantial change from 2006 to 2008 was an increase or decrease of at least 10% in the 
not used response category, or a change in a lower time category (e.g., less than 30 minutes/week) of at least 
10% accompanied by a change in a higher time category (e.g., 60-90 minutes/week) of at least 10% or vice 
versa. 

 
In Cloquet Public School K-8 classrooms, visual arts was the only art form that showed a 
substantial increase in time spent from baseline in 2006 to 2008.  Theatre arts and dance 
both showed substantial decreases.  The pattern was very different in Fond du Lac Ojibwe 
School K-8 classrooms, where a substantial decrease was observed in visual arts while 
substantial increases were observed in music, theatre arts, and dance.     
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 Classroom Observations 
 

To assess how well teachers were carrying out their lesson plans and to identify any 
particular areas needing special attention, observations were carried out in classes taught 
by Project Intersect teachers.  The University of Minnesota’s graduate assistant served as 
the observer in all the classrooms.  Altogether, 18 classroom observations of 14 Project 
Intersect teachers occurred in the 2007-2008 school year, with the first observation on 
September 25, 2007, and the last five observations on April 29, 2008.   Eleven teachers 
were observed once, two were observed twice, and one was observed three times.  One 
teacher participant did not teach any project-related classes during the school year and, 
therefore, was not observed.  
  
While in the classroom, the observer took descriptive notes on three topics: 
 

a) Classroom environment 
 Number of students. 
 Description of classroom. 
 Classroom interactions. 

 
b) Lesson plan content 

 Specific outcomes were met. 

 The activity portion of the lesson was successful. 

 The lesson relates new ideas to familiar concepts. 

 The lesson relates to future lessons. 
 

c) Student engagement   
 On task:  Student questions, student discussion, student attention. 

 Student learning:  Students demonstrated an enhanced understanding of 

Ojibwe/American Indian cultures. 
 
In addition to descriptive notes, the observer gave numerical ratings to lesson plan content 
and student engagement using the following scale:  0 = not observed, 1 = minimum 
observed, 2 = most observed, and 3 = all observed.   Descriptive information regarding the 
results of the observation ratings is provided in Table 11.  For those teachers who were 
observed more than once, ratings from only the last observation in the school year were 
used in the analysis. 
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Table 11.  Ratings of Lesson Plan Content and Student Engagement Based on Project 

Intersect Classroom Observations, 2007-08 

Classroom Observation Target n 
Not 

Observed 

Minimum 

Observed 

Most 

Observed 

All 

Observed 

 

Lesson Plan Content 14 0% 0% 36% 64% 

 

Student Engagement 14 0% 7% 14% 79% 

 

Lesson plan content.  The observer gave the highest rating (all observed) to 64% of the teachers 

on lesson plan content.  The following examples illustrate how teachers accomplished each 

observation component. 

 

 Specific outcomes were met: 

o Students demonstrated their memory of where colors are located on the 

visual art color wheel and were also able to identify medicine wheels of 

various cultures. 

 

 Activity portion of the lesson was successful: 

o The students had prepared a beading design on graph paper in their math 

class, and all students were referring to their designs while beading. 

 

 Lesson relates new ideas to familiar concepts: 

o The teacher reminded students about yesterday’s questions on family trees 

and what students know about their family trees and extended families. 

 

 Lesson relates to future lessons: 

o The students were told that they would be using beads for decorating their 

regalia at the end of year Powwow.  

 

Lower ratings on lesson plan content were given when the teacher did not relate the lesson 

content to familiar concepts or future lessons, or when many students were asking questions 

because activity instructions were not clear.   

 

Student engagement.  The student engagement aspect of the lesson appears to have been 

accomplished more successfully than the lesson plan content.  The observer gave the highest 

rating (all observed) to 79% of the teachers regarding student engagement, compared to 64% 

receiving the highest rating on lesson plan content.  The following examples illustrate how 

teachers accomplished the two components of engagement: 

 

 On task:  Student questions, student discussion, student attention: 

o An adult (parent, teacher, Indian artist) was at each work station helping the 

students. 

o The students formed teams for the activity, which got them talking constructively 

to one another. 
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 Student learning:  Students demonstrated an enhanced understanding of 

Ojibwe/American Indian cultures. 
o When questioned, the students were able to make connections between their 

beading activity and the traditions described in Tanaeka, the story they had read 

in class the previous week.  

o During a small group activity in which they selected animals from an Ojibwe 

word list, students talked about how the Ojibwe language did not have an A-Z 

alphabet, so adaptations had to be made when representing Ojibwe language 

sounds with the Western alphabet.   

 

 Teacher Reflections 

 
The teachers participating in Project Intersect were asked to complete a self-assessment 
form where they rated themselves with respect to student engagement, student learning, 
lesson plan content, and their comfort and success with the lesson plan content.  The self-
assessment was to be completed soon after the teacher taught project-related content in 
the classroom and at least once during the school year.  Fifteen online surveys were 
completed by 11 teachers.  The mean rating was used in the analysis for the four teachers 
who completed two surveys.   The results of the self-assessment are summarized below.  
More detailed information is included in Appendix D. 
 

Student engagement.   Most teachers selected well done with respect to 
encouraging student questions (73%) , encouraging student discussion (82%), 
and maintaining student attention (91%).  None of the teachers selected needs 
improvement.  
 
Student learning.  Most teachers selected well done with respect to student 
learning (73%).  Only one teacher selected needs improvement.  
 
Lesson plan content.  Most teachers selected well done with respect to meeting 
a lesson plan’s specific outcomes (73%), a lesson’s activity portion being 
successful (64%), relating new ideas to familiar concepts (73%), and relating 
lesson content to future lessons (91%).  Needs improvement was selected only 
once and that was for a lesson plan’s specific outcomes being met.     
 
Teacher comfort and success.   Most teachers selected medium with respect to 
their comfort teaching American Indian/Ojibwe-specific cultural content (91%), 
their comfort teaching an American Indian/Ojibwe-specific arts lesson (55%), 
and their success with curriculum integration [bridging math, language, and 
science standards to arts learning] (55%).             

 

Overall, teachers perceive themselves as doing very well with respect to implementing 
their lesson plans.   Since the Project Intersect content was most likely new to many of 
them, it is not surprising that most teachers gave medium ratings to their comfort levels.  
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The medium rating given to success with curriculum integration is also not surprising since 
the questionnaire item was very broad and specifically mentioned standards in three 
different areas (i.e., math, language, and science), whereas the teachers seemed to be 
focusing their curriculum integration efforts in only one or two areas.     
 

 Student Interviews 
 

The project’s graduate assistant interviewed eight students enrolled in Project Intersect 
classrooms and provided transcripts from two of the interviews.  One of the students was a 
fourth grader and the other was an eighth grader.  The students were asked to describe 
classroom activities that involved Native American art or culture and to share their 
opinions of the activities.  Although these students’ comments cannot be considered 
representative of all students who were enrolled in Project Intersect classrooms, they do 
provide some information on the students’ perspective of the lessons.   
 

Fourth grader.   (Note:  An Indian artist had recently visited this student’s 
classroom to guide the students through a beading project.)  The student said that 
“beading is fun” and related specific information that was learned about beading 
such as how beading is done differently by right-handed and left-handed individuals 
and what to do when you run out of thread.  The student enjoyed activities related 
to Native Indian arts and culture “. . . because you get to learn more about Ojibwe and 
you get to learn about how they made stuff . . .   And you get to learn about how to say 
more words and counting in Ojibwe . . .”   
 
Eighth grader.  The eighth grader talked about creating a medicine wheel design in 
art class.  The social studies teacher referred to these designs in class discussions 
about symbols and culture.  The student thought that it was important to study 
Native American culture in school “. . . because my culture is like fading away and 
there needs to be more people that care about the culture instead of just letting it go 
away and just disappear.”   

 
These positive student comments combined with the teachers’ high ratings of student 
engagement indicate that students enjoyed their Project Intersect lessons and were 
actively engaged in acquiring knowledge and skills related to Ojibwe arts and culture.     
 

 Summary of Classroom Implementation  
 
Results of the analysis of year two data indicate that the majority of teachers participating 
in Project Intersect did very well in terms of classroom implementation.  Most teachers 
received high ratings from the classroom observer, and most teachers rated themselves 
highly on student engagement, student learning, and lesson plan content.   Similarly, the 
two student interviews provide evidence  that students were acquiring knowledge about 
Ojibwe culture and were enjoying the integration of Ojibwe arts into their classroom 
activities.   
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 Summary 
 
 Year-Two Activities 

 
Teacher participants.  Excellent progress was made in year two of Project Intersect with 
respect to participation of teachers.  Project Intersect is targeted for grades 1 through 8, 
and year-two participants were teachers of grades 2, 4, 6, 7, and 8.  In order to fulfill project 
goals within the three-year grant funding period, implementation will need to expand to 
grades 1, 3, and 5 in year three.  
 
Teacher training.  Project Intersect offered extensive professional development 
opportunities for the year-two teacher participants.  A five-day summer institute was 
followed with five one-day workshops spaced throughout the school year.  Project staff 
were also available for individual meetings with teachers as needed.  Feedback obtained 
from evaluation questionnaires was used to identify teachers’ concerns and areas of need, 
and these areas were addressed in workshop sessions.  The teachers seemed to especially 
appreciate lesson plan sharing and workshop sessions that included explicit information on 
how to integrate a specific arts activity within a specific curricular area. 
 
Classroom implementation.  The majority of project teachers did very well with respect 
to implementing an arts-integrated lesson in the classroom.  Most teachers received high 
ratings from the classroom observer, and most teachers rated themselves highly on student 
engagement, student learning, and lesson plan content.   
 
 Project Goals 
 
Goal 1.  Partner with local American Indian artists to infuse culturally responsive 
American Indian visual and performing arts into 1-8 arts education.  Ojibwe artists 
and elders actively participated in year two of Project Intersect by serving as presenters 
in teacher training sessions and as guest teachers in some of the project’s classrooms.  
Feedback received from teachers indicated that they learned a great deal from the 
Ojibwe presenters and valued information provided by the artists on how to integrate 
arts-related activities into the curriculum.   

 
Goal 2.  Strengthen standards based arts education in elementary and middle 
school grades.  As part of training on lesson plan development, teacher participants 
were asked to identify grade-level standards and assessment rubrics and to keep these 
standards and rubrics in mind when designing their lessons.  Training also featured 
sessions on connecting arts to Minnesota learning standards and American Indian 
Learner Outcomes.    

 
Goal 3.  Integrate American Indian arts activities into arts, language arts, math, 
and science education.  Although curricular area data were not specifically reported, it 
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appears from a variety of data sources that classroom integration of American Indian 
arts activities occurred in visual arts, language arts, and math.   To meet goal 3, 
integration in year three will need to expand to include the curricular area of science.   
 
Goal 4.  Ensure that this American Indian arts-based curriculum is aligned with 
state and national benchmarks and content standards in the visual and 
performing arts, language arts, math, and science.  As stated above in goal 2, year-
two teacher training on lesson plan development included identification of grade level 
standards and assessment rubrics.   
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Appendix A 
Data Sources 
 
Survey questionnaires: 

 
1. Project Intersect Arts Integration Tracking Survey, 2006 and 2008 (All K-8 teachers 

in Cloquet Public Schools and Fond du Lac Ojibwe School) 
2. Summer Institute Evaluation, June 11-15, 2007 (Project Intersect teacher 

participants) 
3. Optional Daily Feedback Form, Summer Institute, June 11-15, 2007 (Project 

Intersect teacher participants) 
4. Workshop 1 Evaluation Form, August 15, 2007 (Project Intersect teacher 

participants) 
5. Workshop 2 Evaluation Form, October 22, 2007 (Project Intersect teacher 

participants) 
6. Workshop 3 Evaluation Form, January 3, 2008 (Project Intersect teacher 

participants) 
7. Workshop 4 Evaluation Form, March 11, 2008 (Project Intersect teacher 

participants) 
8. Teacher Self-Assessment, Spring 2008 (Project Intersect teacher participants) 

 
Observations and Interviews: 

 
1. Classroom Observations, September 2007 – April 2008 (Project Intersect teachers’ 

classroom sessions that included integration of Ojibwe arts, culture, and/or 
language) 

2. Interviews (Students enrolled in Project Intersect classrooms) 
 
Lesson Plans: 

 
1. Estimated Hours to Be Spent on Project Intersect Content in 2007-08 (Hours 

estimated by project staff from Project Intersect teachers’ lesson plans) 
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Appendix B 
American Indian Learner Outcomes 
 

American Indian Learner Outcomes * 
Established 1997, Minnesota Department of Education 

 
1. Students will recognize and relate the causes and effects of stereotyping American 

Indians, their culture and history. 
 

2. Students will be able to relate how history includes misinformation and bias. 
 

3. Students will discover and categorize the many contributions that American Indians 
have made to all aspects of modern society. 

 
4. Students will be able to illustrate how the process to achieve harmony and balance 

plays a vital role in American Indian philosophy and in the daily lives of American 
Indians. 

 
5. Students will be able to demonstrate an understanding of the American Indian 

values system. 
 

6. Students will be able to summarize and explain the significance of American Indian 
oral tradition in the perpetuation of culture and history. 

 
7. Students will be able to define the unique features of family life 

structures/relationship of American Indians in Minnesota. 
 

8. Students will be able to analyze past and present treaties, agreements, 
Congressional Acts and their effects on Minnesota based American Indians. 

 
9. Students will be able to define tribal sovereignty and document the application of 

this concept in studying history and contemporary issues. 
 

10. Students will be able to identify the complex structure and recognize the validity 
and authority of sovereign tribal government. 

 
11. Students will be able to assess the impact of ever-changing U.S. policies on American 

Indians. 
 

12. Students will be able to identify past and present American Indian leaders and 
characteristics of American Indian leadership. 

 
13. Students will be able to define and demonstrate an understanding of how Minnesota 

based Anishinabe Reservations and Dakota Communities are influenced by history, 
geography and contemporary issues.  
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14. Students will be able to: 
a. Understand the relationship that languages have to the culture, history, and 

contributions of American Indians. 
b. Demonstrate an understanding of the importance that language has to cultural 

survival. 
 

15. Students will be able to demonstrate an understanding and appreciation of the 
purposes, history, and features of American Indian music. 

 
16. Students will be able to demonstrate an understanding and appreciation of the 

purposes, history, and features of American Indian dance. 
 

17. Students will demonstrate an understanding and appreciation of the purposes, 
history, and forms of American Indian art. 

_______________ 
*For reference in creation of Project Intersect American Indian Arts Integration lesson plans and rubrics  
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Appendix C 
Project Intersect Lesson Plan Format 

 

PROJECT INTERSECT: NURTURING CULTURE THROUGH THE ARTS 
 

THE LESSON: 

 

 

BEFORE YOU BEGIN (Tips for a Successful Lesson): 

 

 

 

BACKGROUND/CULTURAL HISTORY: (Set up the lesson with the history) 

 

 

 

 

 

THE LESSON SUPPORTS THE FOLLOWING CURRICULAR AREAS: 

 

CURRICULAR 

AREA 

GRADE 

LEVEL 

STANDARD COVERED RUBRICS THAT MEASURE CREATING, 

PERFORMING, RESPONDING TO THE ARTS 

    

    

    

    

    

    

    

    

 

STRATEGIES FOR INTEGRATION INTO MULTIPLE CURRICULAR AREAS: 

 

 

 

 

 

A CULTURAL STORY TO SUPPORTS THE LESSON (If appropriate): 

 

 

 

 

SUPPLEMENTAL CULTURAL RESOURCES/MATERIALS:  
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Appendix D 
 
 
Table D.  Teachers’ Estimates of Classroom Time Spent on Arts-Related Content by 
School and by Art Form, 2006 and 2008 
 
 

Cloquet Public Schools K-8 Teachers 
(2006 n = 65; 2008 n = 51) 

 

Visual Arts 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 43 26 -17 
Less than 30 minutes/week 48 43 -5 
30-60 minutes/week 7 19 +12 
60-90 minutes/week 2 2 0 
90+ minutes/week 2 10 +8 

Integrated into math 

Not used 34 38 +4 
Less than 30 minutes/week 50 36 -14 
30-60 minutes/week 18 14 -4 
60-90 minutes/week 2 5 +3 
90+ minutes/week 0 7 +7 

Integrated into social 
studies 

Not used 54 43 -11 
Less than 30 minutes/week 31 36 +5 
30-60 minutes/week 13 19 +6 
60-90 minutes/week 2 2 0 
90+ minutes/week 0 2 +2 

Integrated into science 

Not used 44 53 +9 
Less than 30 minutes/week 36 28 -8 
30-60 minutes/week 16 13 -3 
60-90 minutes/week 4 5 +1 
90+ minutes/week 0 3 +3 

Integrated into language 
arts 

Not used 35 20 -15 
Less than 30 minutes/week 39 42 +3 
30-60 minutes/week 25 27 +2 
60-90 minutes/week 2 5 +3 
90+ minutes/week 0 7 +7 
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Cloquet Public Schools continued 

Music 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 53 57 +4 
Less than 30 minutes/week 29 24 -5 
30-60 minutes/week 8 2 -6 
60-90 minutes/week 2 2 0 
90+ minutes/week 8 14 +6 

Integrated into math 

Not used 52 51 -1 
Less than 30 minutes/week 40 37 -3 
30-60 minutes/week 4 5 +1 
60-90 minutes/week 0 2 +2 
90+ minutes/week 4 5 +1 

Integrated into social 
studies 

Not used 55 57 +2 
Less than 30 minutes/week 35 29 -6 
30-60 minutes/week 6 10 +4 
60-90 minutes/week 0 2 +2 
90+ minutes/week 4 2 -2 

Integrated into science 

Not used 60 67 +7 
Less than 30 minutes/week 34 26 -8 
30-60 minutes/week 2 3 +1 
60-90 minutes/week 0 3 +3 
90+ minutes/week 5 3 -2 

Integrated into language 
arts 

Not used 40 35 -5 
Less than 30 minutes/week 45 48 +3 
30-60 minutes/week 11 10 -2 
60-90 minutes/week 0 3 +3 
90+ minutes/week 4 5 +1 
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Cloquet Public Schools continued 

Theatre Arts 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 71 68 -3 
Less than 30 minutes/week 28 23 -5 
30-60 minutes/week 2 8 +6 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 3 +3 

Integrated into math 

Not used 65 76 +11 
Less than 30 minutes/week 33 24 -9 
30-60 minutes/week 2 0 -2 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into social 
studies 

Not used 69 73 +4 
Less than 30 minutes/week 25 23 -2 
30-60 minutes/week 6 5 -1 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into science 

Not used 69 85 +16 
Less than 30 minutes/week 31 13 -18 
30-60 minutes/week 0 3 +3 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into language 
arts 

Not used 48 49 +1 
Less than 30 minutes/week 46 36 -10 
30-60 minutes/week 8 10 +2 
60-90 minutes/week 0 3 +3 
90+ minutes/week 0 3 +3 
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Cloquet Public Schools continued 

Dance 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 65 73 +8 
Less than 30 minutes/week 31 25 -6 
30-60 minutes/week 2 5 +3 
60-90 minutes/week 2 0 -2 
90+ minutes/week 0 0 0 

Integrated into math 

Not used 69 86 +17 
Less than 30 minutes/week 29 14 -15 
30-60 minutes/week 2 0 -2 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into social 
studies 

Not used 76 81 +5 
Less than 30 minutes/week 25 17 -8 
30-60 minutes/week 0 2 +2 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into science 

Not used 76 87 +11 
Less than 30 minutes/week 24 13 -11 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into language 
arts 

Not used 67 82 +15 
Less than 30 minutes/week 27 18 -9 
30-60 minutes/week 6 0 -6 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 
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Fond du Lac Ojibwe School K-8 Teachers 
(2006 n = 23; 2008 n = 18) 

 

Visual Arts 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 16 18 +2 
Less than 30 minutes/week 37 56 +19 
30-60 minutes/week 26 25 -1 
60-90 minutes/week 5 6 +1 
90+ minutes/week 21 0 -21 

Integrated into math 

Not used 33 33 0 
Less than 30 minutes/week 29 47 +18 
30-60 minutes/week 19 27 +8 
60-90 minutes/week 10 0 -10 
90+ minutes/week 10 0 -10 

Integrated into social 
studies 

Not used 20 29 +9 
Less than 30 minutes/week 35 36 +1 
30-60 minutes/week 25 36 +11 
60-90 minutes/week 5 0 -5 
90+ minutes/week 15 0 -15 

Integrated into science 

Not used 35 47 +12 
Less than 30 minutes/week 30 20 -10 
30-60 minutes/week 25 33 +8 
60-90 minutes/week 5 0 -5 
90+ minutes/week 5 0 -5 

Integrated into language 
arts 

Not used 11 14 +3 
Less than 30 minutes/week 26 14 -12 
30-60 minutes/week 37 43 +6 
60-90 minutes/week 11 14 +3 
90+ minutes/week 16 14 -2 
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Fond du Lac Ojibwe Schools continued 

Music 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 60 40 -20 
Less than 30 minutes/week 30 53 +23 
30-60 minutes/week 10 7 -3 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into math 

Not used 81 60 -21 
Less than 30 minutes/week 19 40 +21 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into social 
studies 

Not used 80 48 -32 
Less than 30 minutes/week 20 48 +28 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into science 

Not used 80 67 -13 
Less than 30 minutes/week 20 33 +13 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into language 
arts 

Not used 60 53 -7 
Less than 30 minutes/week 30 33 +3 
30-60 minutes/week 10 0 -10 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 
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Fond du Lac Ojibwe Schools continued 

Theatre Arts 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 80 71 -9 
Less than 30 minutes/week 20 21 +1 
30-60 minutes/week 0 7 +7 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into math 

Not used 91 73 -18 
Less than 30 minutes/week 10 27 +17 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into social 
studies 

Not used 80 60 -20 
Less than 30 minutes/week 20 20 0 
30-60 minutes/week 0 13 +13 
60-90 minutes/week 0 8 +8 
90+ minutes/week 0 0 0 

Integrated into science 

Not used 84 73 -11 
Less than 30 minutes/week 16 27 +11 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into language 
arts 

Not used 70 60 -10 
Less than 30 minutes/week 25 20 -5 
30-60 minutes/week 5 20 +15 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 
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Fond du Lac Ojibwe Schools continued 

Dance 
2006 

% 
2008 

% 
Change 

% 

Taught as core subject 

Not used 83 73 -10 
Less than 30 minutes/week 11 20 +9 
30-60 minutes/week 6 7 +1 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into math 

Not used 91 86 -5 
Less than 30 minutes/week 10 14 +4 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into social 
studies 

Not used 89 80 -9 
Less than 30 minutes/week 11 13 +3 
30-60 minutes/week 0 7 +7 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into science 

Not used 95 80 -15 
Less than 30 minutes/week 5 13 +8 
30-60 minutes/week 0 7 +7 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 

Integrated into language 
arts 

Not used 90 86 +4 
Less than 30 minutes/week 10 14 +4 
30-60 minutes/week 0 0 0 
60-90 minutes/week 0 0 0 
90+ minutes/week 0 0 0 
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Appendix E 
Project Intersect Teacher Self-Assessment, 2007-08 School Year 
 
Fifteen online surveys were completed by 11 teachers.  Average item ratings are used in the tables for teachers who 
completed more than one survey. 
 
Labels that accompanied the ratings were:  Needs improvement = less than 50% of students; Somewhat accomplished = 
about 50% of students; Well done = more than 50% of students. 

 
Table E-1.  Teacher Self-Assessment of Student Engagement 

Survey Item 
Needs 

Improvement 
Somewhat 

Accomplished 

Somewhat 
Accomplished/ 

Well Done 
Well Done 

I encouraged student questions. 0%   (n = 0) 18%   (n = 2) 9%   (n = 1) 73%   (n = 8) 
I encouraged student discussion. 0%   (n = 0) 18%   (n = 2) 0%   (n = 0) 82%   (n = 9) 
I maintained student attention. 0%   (n = 0) 9%   (n = 1) 0%   (n = 0) 91%   (n = 10) 
 

Table E-2.  Teacher Self-Assessment of Student Learning 

Survey Item 
Needs 

Improvement 

Somewhat 

Accomplished 

Somewhat 

Accomplished/ 

Well Done 

Well Done 

My students demonstrated an 

enhanced understanding of 

Ojibwe/American Indian cultures. 

9%   (n = 1) 18%   (n = 2) 0%   (n = 0) 73%   (n = 8) 
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Table E-3.  Teacher Self-Assessment of Lesson Plan Content    

Survey Item 
Needs 

Improvement 

Somewhat 

Accomplished 

Somewhat 

Accomplished/ 

Well Done 

Well Done 

My lesson plan’s specific outcomes 

were met by this lesson. 
9%   (n = 1) 9%   (n = 1) 9%   (n = 1) 73%   (n = 8) 

The activity portion of my lesson 

plan was successful and went as I 

had planned. 

0%   (n = 0) 27%   (n = 3) 9%   (n = 1) 64%   (n = 7) 

Today’s lesson relates new ideas to 

familiar concepts. 
0%   (n = 0) 18%   (n = 2) 9%   (n = 1) 73%   (n = 8) 

Today’s lesson relates to future 

lessons. 
0%   (n = 0) 9%   (n = 1) 0%   (n = 0) 91%   (n = 10) 

 

Table E-4.  Teacher Self Reflection on Lesson Plan Content   
Survey Item Low Medium Medium/High High 

My comfort teaching American 

Indian/Ojibwe-specific cultural 

content. 

0%   (n = 0) 91%   (n = 10) 0%   (n = 0) 9%   (n = 1) 

My comfort teaching American 

Indian/Ojibwe-specific arts lesson. 
9%   (n = 1) 55%   (n = 6) 18%   (n = 2) 18%   (n = 2) 

My success with curriculum 

integration.  (Bridging math, 

language, and science standards to 

arts learning.) 

0%   (n = 0) 55%   (n = 6) 8%   (n = 2) 27%   (n = 3) 

 

 

 

 


